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Abstract
This study aimed at finding out the degree of practicing distributed leadership by public secondary school
principals in Amman governorate and its relation to teachers’ attitudes toward work. The sample of the study
consisted of (347) male and female teachers. They were chosen by using stratified random sample method. The
descriptive correlational methodology was used. A questionnaire was used to collect data, after finding it validity
and reliability. The findings of the study showed that the degree of practicing distributed leadership by public
secondary school principals in Amman governorate from teachers’ point of view was low, The mean was (2.28)
and a standard deviation of (0.23). The field of “vision, mission and goals” came in the first rank. Its mean was
(2.31) and a standard deviation of (0.37). The field of leadership practices came in the final rank. The mean was
(2.25) and a standard deviation of (0.35) and the level of teachers’ attitudes toward work was low too. There was
a positive significant correlational relationship at (α ≤ 0.05) between the degree of practicing distributed leadership
by public secondary school principals and the level of teachers’ attitudes toward work. The Pearson correlation
coefficient value was (0.30).
The most important recommendations are: Conducting training courses on the distributed leadership of the
principals of public secondary schools in Jordan. And that the Ministry of Education adopt the distributed
leadership as a focal point in the evaluation process and the selection of school principals.
Keywords: distributed leadership, attitudes, secondary schools
1. Introduction
The successful educational leader is capable of investing the efforts of the human resources of teachers,
administrators, students and parents to achieve the objectives of the educational process. In order for the
educational leader to be effective, leadership responsibilities should be distributed to teachers and involved in
decision making, and that they have a comfortable work environment that ensures that their attitudes toward work
are improved. This encourages the smart leader to use the distributed leadership style, to ensure the success of the
organization, With his keenness on the distribution of leadership responsibilities to teachers each according to his
competence and abilities with continuous follow-up to them and provide the necessary support and encouragement
and enhance their self-confidence by giving them confidence in their abilities. The performance of an institution
may decline when the institution's leader assumes all administrative burdens and leadership responsibilities as he
is the only one capable of accomplishing them. If these responsibilities are many, he may not be able to accomplish
them all in accordance with the plan. This will inevitably affect the performance of the institution. Therefore, this
study focuses on the importance of the school leader's understanding that the use of distributed leadership helps to
raise the school's performance and success.
A survey was conducted of the teachers 'views on the degree of practicing distributed leadership by public
secondary school principals in Amman governorate, and its impact on teachers' attitudes toward work, which is
illustrated by the results of this study.
There has been a growing interest in the distributed leadership of educational institutions, because they have
enhanced confidence in individuals and groups, in order to respond to the requirements of the policy and
educational policies of these institutions and the continuous improvement in them. Distributed leadership opens
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the way for principals to carry out developmental practices for the school community through the adoption of
strategies to support the vision of the school, its mission and objectives, which worked to solve the problem of
individual managers to make decisions, by strengthening teachers capable of activating their leadership role, which
leads to decentralization of the decision and increase the level of administrative accountability. Distributed
leadership doesn’t mean that the responsibility of the school leadership is delegated to the principal, but rather the
absence of any responsible person. At the same time, the principal is asked to understand the relationship between
the leadership and organizational structure of the school and its culture (Ajwa, 2012).
Distributed leadership is a promising theory that distributes leadership roles to teachers to do the work they are
required to do in schools today. The distributed leadership focuses on the performance of school leaders and
teachers. The leadership of the school is seen from the organizational level and not at the individual level in the
distributed model. All school members are therefore unique potential experts and an important source of
knowledge, experience and wisdom. From this perspective, organizational values, goals and culture indicate who
leads and when they lead in a distributed model, to lead the school rather than the formal structure of the roles of
the principal and the separate teachers (Street, 2011).
The distributed leadership was initially described as a new leadership structure supported by activity theory. The
recognition of the importance of “official” site leaders and “informal” experts has led to the emergence of a new
leadership concept as “a mixed leadership”. The emphasis on K1-12 in the United States has led to the
identification of the “redundant leadership” aspect that has been applied to school principals and the side – by –
side practice applies to teachers. The leadership review in the UK school sector identified four main characteristics
of distributed leadership: “Focus on work rather than attitudes, consideration of the importance of the internal and
external context, the culture of academic independence and support through professional development in a more
collaborative approach to conflict resolution” (Jones & Harvey, 2017).
Distributed leadership includes several individual activities to achieve educational development. The collaborative
culture of the school is developed when the principal involves teachers in the planning and decision making process,
and encourages them to participate in achieving the goals. Distributed leadership is the key component of human
capacity building and improvement in schools because many individuals involved in distributed leadership are
better aware of the tasks and problems the school faces (Bashir, Akram & Lodhi, 2017).
What appears to be resistance to the culture of accountability and external controls, the Organization for Economic
Cooperation and Development (OECD) (2008) suggests that school leaders can make a difference in the
performance of the school and student if they are granted autonomy to make important decisions. Four leadership
responsibilities have been identified as working to improve learning outcomes: (1) Support, evaluate and improve
teacher quality, (2) Support for goal setting, evaluation and accountability, (3) Strengthen the management of
strategic financial and human resources, which include supporting financial skills and engaging leaders in the
employment of their teachers, (4) Adopting a systematic comparison of leadership policies and practices by
encouraging collaboration without – of – school partners and distributing leadership responsibilities (Dampson,
Havor & Laryea, 2018).
Spillane and Diamond referred to in Sibanda (2018) described the distributed leadership as a cooperative and
coordinated distribution that can be explained as follows:
-

Collaborative leadership: Practices are common tasks for two or more leaders working together in a particular
situation and their hidden talents and leadership skills are identified through cooperative action.

-

Collective leadership: Two or more leaders work separately but ley on each other for the development of the
school and take reciprocal roles. Sometimes the principal takes the leadership role and sometimes the teacher
takes the role of the leader.

-

Coordinated leadership: Leadership distribution includes a leadership routine that consists of two or more
activities of leaders to be carried out in a particular sequence.

Fields of distributed leadership
Some researchers divided the distributed leadership into several fields, as each of them identified. Gordon (2010)
identified the distributed leadership in four fields:
- Vision, Mission and Goals:
Vision means ambition that the educational institution wishes to reach in the future. The mission is the way through
which the school’s vision is achieved. The mission is based on school objectives. In order to practice effective
distributed leadership within the school, its vision must be shared with clear mission and objectives.
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- Shared responsibility:
The shared responsibility of the principal requires that he has a high ability to organize teachers and recognize the
existence of individual differences in terms of their interest, competencies, skills, career ambitions and experiences.
The success of distributed leadership lies in the exchange roles in the school and the clarity of responsibilities and
tasks. This requires the principal to create a stimulating environment for teachers to exercise leadership.
- School culture:
The culture of the school must be a result of the surrounding environment. The culture of the educational institution
must be formed based on the values, habits and behavioral patterns of the surrounding community. Hence the
importance of joint work between the school and the local community.
- Leadership practices
They mean the practices of the principal and school teachers in a systematic and highly productive manner so that
teachers need guidance from the school principal as well as enabling them to coordinate their work and enhance
their skills and knowledge.
From the above, it is the responsibility of the school principal to exercise distributed leadership and share roles
and responsibilities with teachers. This is imperative to work to support teachers and meet their needs and improve
their attitudes toward work, as well as push them to perform their duties with desire and love by them. This is what
this study tried to find out what the impact of the distributed leadership on the attitudes of teachers toward work.
According to many studies, the attitude is a state of sentimental behavioral and cognitive reaction in a particular
situation of the individual with his personal knowledge, experience and motives. To overcome the problems faced
by teachers in the classroom, to provide quality education and to love the profession of education, positive attitudes
are necessary, because if teachers lose respect for the teaching profession, it will affect education and outcomes in
an unsuccessful educational environment. On the other hand, a positive relationship was found between attitudes,
educational abilities and teacher satisfaction. In the studies conducted on the candidates for the teaching profession,
it was noted that the positive attitudes affected the academic success of the students and achieve higher academic
results. For this reason, positive attitudes toward the profession enable teachers to achieve greater academic success
and raise students with achievements (Muhammet & Okan, 2018).
Teachers who are responsible for many of the next generations of children need to show the true emotional qualities
that may enable them to perform better. Business mentality includes attitudes, ideas and values related to work as
a combination of society vision and individual vision. The mentality of the teacher at work expresses his attitudes
toward it, and the way they see work as an accomplishment or obligatory duty. Satisfaction with work is an
important part of professional life. It has implications on the personal and organizational levels. Job satisfaction is
defined as a positive emotion derived from the employee’s personal opinion about his job. Self – sufficiency is
very important in the development of teachers because it is required in the decision – making process, in curriculum
planning, in the educational process, in motivating students to learn and in the process of effective communication
(Colomeischia & Colomeischia, 2014).
Sprinthall, et.al. (1994) defined the attitude as a state of mind in which the individual controls his or her response
positively or negatively towards people, situations and things.
Characteristics of the attitudes
Tiyab (2012) stated the following characteristics of attitudes as follows:
1.

Attitudes are not made up of a vacuum, but they always involve a relationship between the individual and the
subject of attitude.

2.

The attitude is merely a virtual composition that implies its existence of behavior which is expressed verbally
or situationally.

3.

The attitude consists of three components: cognitive, emotional and behavioral, and notes among them impact
and effect.

4.

Some researchers consider the attitudes to be learned, not innate. While others view them as innate readiness,
educated, and acquired. Other researchers defined them as inherited.

5.

Attitudes allow to predict an individual’s response to some social, psychological and educational stimuli.

6.

Some see steady attitudes change relatively.

7.

The attitude can be considered a tendency. Many social psychologists define the tendency as a positive
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attitude.
8.

Attitudes are always located between two opposite sides, one positive and the other negative.

9.

There is an overlap between attitude and behavior that affects each other.

Attitudes components
Social psychologists analyzed attitudes as an organizational structure consisting of three elements:
-

Cognitive component: which is related to the availability of information, experience and culture in the
individual to help him to supply knowledge and beliefs adopted toward an event. The cognitive component
of the individual, which affects the construction of his point of view towards something that leads to the
emotional component, which is based on cognitive process (Baosh, 2012).

-

Affective component: This component is illustrated by the feelings of love and hatred of the individual toward
a particular thing. The individual’s interest in a specific subject is paid towards him in a positive way, but his
hatred of a particular subject is paid towards him negatively (Witting, 2001).

-

Behavioral component: Refers to the tendency of the individual behavior according to specific patterns
towards the attitude subject (Bernstein, et.al. 2006).

1.1 Study Problem
And from the vital role of secondary school principals in the development of educational institutions and work to
achieve their objectives, as well as the importance of the practice of distributed leadership, which focuses on
strengthening the relationship between the leader and followers in educational institutions and the distribution of
roles and responsibilities to serve the institution; and despite the research and studies on distributed leadership or
attitudes, this study came to link the two variables, and it aimed to explore the degree of leadership practice
distributed among the principals of the public secondary schools in the Amman governorate and its relation to the
teachers' attitudes towards work, to provide a theoretical and practical framework for the distributed leadership by
shedding light on its importance and its impact on the attitudes of teachers in secondary schools in Amman
governorate.
In light of this, the problem of the current study was to answer the following question: What is the degree of
practicing distributed leadership by public secondary school principals in Amman governorate and what its
relationship to the teachers’ attitudes toward work?
1.2 Objective and Questions of the Study
This study aimed at measuring the degree of practicing distributed leadership by public secondary school principals
in Amman governorate and its relation to the teachers’ attitudes toward work. The following questions arise from
this objective:
1.

What is the degree of practicing distributed leadership by public secondary school principals in Amman
governorate from teachers’ point of view?

2.

What is the level of the teachers’ attitudes toward work in governmental secondary schools in Amman
governorate from their point of view?

3.

Is there a significant correlational relationship at (α ≤ 0.05) between the degree of practicing distributed
leadership by public secondary school principals in Amman governorate and the level of teachers’ attitudes
toward work?

1.3 Importance of the Study
The importance of this study stems from the importance of information and ideas related to the practice of
distributed leadership in schools and teachers’ attitudes toward work, through which it is possible to work on the
development of Jordanian schools. The educational system is essential to the progress of any country, so it is
important to develop this system to follow the leadership methods that have proven to be effective. It is hoped that
this study will benefit from its results the following entities:
-

Jordanian Ministry of Education, by using the results of this study as a feedback, that identifies strengths in
the application of distributed leadership in schools, and its relationship to increasing teacher attitudes toward
work.

-

Secondary school principals, in finding out their degree of practicing distributed leadership, and how to
achieve the required level of practice, in order to increase teachers’ attitudes toward work.

-

Secondary school teachers: in finding out the level of their attitudes toward work, and the degree of their
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cooperation within one team.
-

The scarcity of studies that highlight the relationship between the practice of distributed leadership among
school principals and the increasing attitudes of teachers toward work, increases the importance of this study.

-

This study provides two tools that are sure of their validity and reliability, that can be used in subsequent
research.

1.4 Terminology of Study
The study adopts the following terms:
1.4.1 Distributed leadership: defined by Humphreys (2010) as: “the leadership that is based on the distribution of
the administrative and educational tasks and responsibilities of the school to all its employees.”
The researcher defined the distributed leadership as a modern administrative directive that assign school principals
leadership roles to teachers, in order to achieve the goals of the school through their participation in decision –
making, as measured by the tool developed and used in this study.
1.4.2 The attitude: defined as an internal state of mind that controls the individual’s response, negatively or
positively, to people, attitudes and things (Sprinthall Sprinthall & Oja, 1994).
The researcher defined teachers’ attitudes toward work as: the tendency of the teachers and their willingness to
interact with all elements of the educational environment in a positive or negative way, as measured by the tool
developed and used in this study.
1.5 Study Limits
This study was limited to all public secondary school teachers in Amman governorate for the academic year
(2018/2019).
2. Previous Studies
2.1 Several Researchers Addressed the Issue of Distributed Leadership, from Them
-

Al – Sharifi and Abdullah (2017) conducted a study aimed at identifying the level of practicing distributed
leadership by private secondary school principals in Amman governorate according to the following variables:
sex, academic qualification and experience. The descriptive correlational methodology was used. A stratified
random sample was drawn from the population of the study. The number of its members was (341) male and
female teachers. A questionnaire was developed to measure the level of practicing distributed leadership by
private secondary school principals from teachers’ point of view. The findings of the study indicated that the
level of practicing distributed leadership was medium. There were significant differences in the level of
practicing distributed leadership attributed to sex variable, in favor of females.

-

Saayma (2017) conducted a study to find out the degree of practicing distributed leadership by secondary
school principals in Gaza governorates and it relation to some variables. Descriptive analytical methodology
was used. A questionnaire was used to measure the degree of practicing distributed leadership. The sample
of the study consisted of (134) principals and (220) teachers. The findings of the study showed that the degree
of practicing distributed leadership by secondary school principals was medium. There were no significant
differences of practicing distributed leadership attributed to sex, academic qualification and years of
experience variables. While there were significant differences of practicing distributed leadership attributed
to job title variable (Teacher – Principal) in favor of the principal.

-

Al – Abadi (2017) carried out a study aimed at identifying the degree of practicing distributed leadership by
governmental secondary school principals in Amman governorate, and its relation to the availability degree
of the dimensions of learning organization, from teachers’ point of view. The sample of the study consisted
of (419) male and female teachers. They were selected by using a proportional stratified random sample
method. Two questionnaires were used to collect data. The first was to measure the degree of practicing
distributed leadership. The second was to measure the availability degree of the dimensions of learning
organization. The most important findings of the study were: The degree of practicing distributed leadership
by governmental secondary school principals in Amman governorate was medium, from teachers’ point of
view. The availability degree of the dimensions of learning organization in the governmental secondary
schools in Amman governorate was medium.

-

Özkan and Çakir (2017) conducted a study aimed at developing a scale to determine teachers’ perceptions
toward the level of distributed leadership in their schools. The sample of the study consisted of (868) teachers
in the city center of Folterlin. Factor analysis and analysis of construction validity factor were applied. At the
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end of teaching for all, a model was obtained explaining (62.465%) of the total variance. It consisted of five
factors, of the formal structure, objectives of leadership, cooperation, trust, shared responsibility,
encouragement and imitative. The results of confirmation factor (CFA) showed that the model with five
factors had adequate relationships. The Cronbach Alpha formula was calculated with respect to the reliability
of the scale. At the end of the analysis, the distributed leadership scale was accepted, because it is valid and
reliable.
-

Kiliçoglu (2018) conducted a study aimed at understanding democratic and distributed leadership, by teachers
in their school, and exploring the relationship between democratic leadership and distributed leadership. The
study also aimed at enriching and broaden the scientific implications for the democratic and distributed
leaderships with regard to the connection between them, to deepen understanding of leadership. The
correlational search design was used. The study sample included (462) teachers in secondary schools in the
Eskisehir region in Turkey. The results of the study were as follows: Responsive teachers see the practice of
democratic leadership at the medium level. The support and supervision were considered to be a distributed
leadership function for the school leadership teams. The results of the study revealed a strong relationship
between the democratic leadership and distributed leadership functions and the characteristics of the
leadership team.

2.2 With Regard to the Attitudes toward Work, Many Researchers have been Interested in this Subject Including
-

Ngidi (1995) conducted a study aimed at finding out the attitudes of teachers toward the profession in rural
secondary schools. A questionnaire was used to measure the attitudes. The sample of the study consisted of
(134) rural secondary school teachers from six schools, in Kwazulu – Natal. One of the most important results
of the study is that secondary school teachers in rural areas have a negative attitude towards the profession.
The study revealed that the personal characteristics of the teachers have no effect on their attitudes toward
profession. The study also revealed the existence of significant differences in the emotional and cognitive
components of teachers’ attitudes, but there weren’t any significant differences in the behavioral component.

-

Bake’i and Kasab (2009) carried out a study aimed at identifying the attitudes of UNRWA school teachers in
Irbid educational district toward the teaching profession, and find out whether these attitudes vary according
to the variables of sex, experience, academic qualification and specialization. The sample of the study
consisted of (331) male and female teachers. Attitudes scale toward teaching profession was used. The results
of the study indicated that the attitudes of UNRWA teachers toward teaching profession were positive. There
were significant differences in the attitudes of teachers toward teaching profession attributed to sex variable,
in favor of the females, and experience and academic qualification in favor of teachers with more years’
experience, and the highest qualification.

-

Ben Zorka and Genad (2016) conducted a study aimed at identifying teachers’ attitudes toward teaching
methods and their relationship to academic achievement. The sample of the study included (22) teachers and
(135) male and female students. The analytical descriptive methodology was used. The data were collected
for the study by means of a questionnaire to measure teachers’ attitudes toward teaching methods. One of the
most important results is that teachers’ attitudes toward the modern teaching profession were positive in
general. There was a significant correlational relationship between teachers’ attitudes toward modern teaching
methods and the academic achievement.

-

The purpose of this research that conducted by Akdemir (2018) is to determine the relationship between
prospective teachers’ self-efficacy beliefs and their attitudes toward the teaching profession. Correlational
research model was used in this research. The sample of the research consisted of (312) students studying in
different departments from the faculty of education/ Agri Ibrahim Çeçen University. Data were collected by
the teacher self-efficacy beliefs scale and attitude scale towards teaching profession. The results of the
analysis revealed that the self-efficacy beliefs of the prospective teachers were at the level of definitely
believing and attitudes toward the teaching profession were mostly in agreement. Prospective teachers were
found to have higher self-efficacy beliefs in terms of positive classroom environment, and low self-efficacy
belief in academic development. There was a significant positive correlation between the self-efficacy of
prospective teachers and their attitudes toward the teaching profession.

2.3 Current Study Site from Previous Studies
By reviewing the previous studies related to the current study, and to identify their theoretical literature and
methodology, the researcher found the following: the studies that dealt with the distributed leadership was
important, but these studies did not link the the distributed leadership with the teachers' attitudes toward work. In
addition the methodological approach in these studies which varied between descriptive based on actual situation
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and Reality and analytical in addition to the developmental approach.
The researchers noted that there is a series of studies dealing with distributed leadership as synonymous with
successful leadership, as in the study of Kiliçoglu (2018). Beside that most studies also recommended that school
principals should be pay more attention to distributed leadership and share it with teachers and all staffs in the
school, because of its clear impact on the success of the educational institution. The researcher benefited from
previous studies in the preparation of the theoretical framework and enriching it with many ideas related to the
distributed leadership and teachers attitudes which were the basics that helped them in constructing the study
questionnaire.
3. Method and Procedures
3.1 Methodology of the Study
The descriptive – correlational methodology as the most appropriate approach to this study. The questionnaire was
adopted as a means of collecting data for both distributed leadership and Teachers’ attitudes.
3.2 Study Society
The population of the study consisted of all public secondary school principals in Amman governorate. The number
of male teachers is (1589) teachers, and the number of female teachers is (2007) teachers.
3.3 Study Sample
A stratified random sample was drawn from the population of the study. The number of sample subjects was
determined according to the scale of sample size of the population prepared by Krejcie and Morgan (Krejcie &
Morgan, 1970). The sample number was (347) teachers, with (152) male teachers and (195) female teachers.
3.4 Study Variables
-

They include the following variables:
Independent variable: The degree of practicing distributed leadership by public secondary school principals
in Amman governorate.

-

Dependent variable: Teachers’ attitudes to work in these schools.

3.5 Study Tools
To achieve the objectives of the study, two tools were used to answer the questions:
-

The first tool (distributed leadership) to detect the degree of practicing distributed leadership by public
secondary school principals in Amman governorate from teachers’ point of view. The researcher developed
the tool of the study through reference to the relevant theoretical literature and related studies, such as
Boudreaux (2011), Abou Zer (2015), Al – Abadi (2017), and Saayma (2017) studies. The questionnaire
included in its originally drafted (26) items that have been modified.

-

The second tool: (teachers’ attitudes toward work). The researcher developed the second tool by reference to
the theoretical literature and the previous studies, such as the studies of Al – Hijawi (2011) and Bukei and
Kassab (2010) studies. The questionnaire included (26) items which have been modified. Each item was
given a weighted weight according to the five dimensional Likert scale to estimate the degree of distributed
leadership practice and the level of teachers’ attitudes toward work according to (always, frequently,
sometimes, seldom, and never) alternatives, and digitally represented in the following order: 5, 4, 3, 2, 1.

3.6 Study Tools Validity
The validity of the study tools was verified by using content validity, by presenting the two tools to three of the
specialized referees in the educational sciences at the Jordanian public and private universities. They expressed
their agreement to the items of the distributed leadership and teachers’ attitudes toward work questionnaires. Some
language modifications were made to some items of the two questionnaires.
3.7 Study Instruments Stability
To ensure the Stability of the study tools, the (test – retest) method was applied, by applying each tool to a sample
of (20) male and female teachers from outside the study sample. Two weeks later the application was re-applied
to the same sample. The Pearson correlation coefficient was extracted between the two applications. The value of
the correlation coefficient indicates that the two instruments have an appropriate Stability.
The internal consistency coefficient of the study tools was found by using (Cronbach – Alpha) formula. The values
of Stability coefficient are acceptable in educational and psychological research as shown in the following:
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First: Stability of distributed leadership as shown in Table (1).
Table 1. Stability coefficients for study tool paragraphs using the Cronbach Alpha test
No.
1
2
3

Field
Vision, mission and goals
School culture
Leadership practices
Total score
Second: Teachers’ attitudes toward work

Test-retest method
0.77
0.80
0.79
0.84

Internal consistency
0.83
0.87
0.81
0.89

The correlation coefficient by (test-retest) method was (0.84) and in internal consistency method was (0.89).
3.8 Statistical Treatment
Means, standard deviations and ranks were used for the first two questions.
Pearson correlation coefficient was used for the third question and referenced to the statistical tables to find out
the significance of the correlation coefficient value.
3.9 Correction of the Two Questionnaires
The following equation has been adopted in determining the degree of practicing distributed leadership by public
secondary school principals in Amman governorate, and also to determine the level of teachers’ attitudes toward
work in those schools:
The higher value of the alternative – Minimum value of the alternative
Number of levels
5–1
4
=
=
1.33
3
3
So the low degree is from (1 – 2.33)
Medium degree is from (2.34 – 3.67)
High degree is from (3.68 – 5)
4. The Results of the Study
4.1 The Results of The Answer to The First Study Question That States: What Is the Degree of Practicing
Distributed Leadership by Public Secondary School Principals in Amman Governorate from Teachers’ Point of
View?
To answer this question, means, standard deviations and ranks were extracted, as shown in Table (2).
Table 2. Means, standard deviations and ranks for distributed leadership fields of governmental secondary school
principals in Amman governorate from teachers’ point of view
No.
1
2
3

Field
Vision, mission and goals
School culture
Leadership practices
Total score

Mean
2.31
2.26
2.25
2.28

Standard deviation
0.37
0.33
0.35
0.23

Rank
1
2
3
-

Degree
Low
Low
Low
Low

It is noted from table (2) that the degree of practicing distributed leadership by pubilc secondary school principals
in Amman governorate from teachers’ point of view was low. The mean was (2.28) and a standard deviation of
(0.23). The field of “vision, mission and goals” came in the first rank. Its mean was (2.31) and a standard deviation
of (0.37). The field of leadership practices came in the final rank. The mean was (2.25) and a standard deviation
of (0.35).
In terms of each field, the results were as follows:
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4.1.1 First: The first field: Vision, mission and goals. Table (3) clarifies that.
Table (3). Means, standard deviations and ranks for the items of “vision, mission and goals” field in descending
order
Item
No.
1
3
2
5
4
6
8
7

Item

Mean

The school administration sets a vision, mission and clear goals
2.46
for the school.
Parents understand school mission.
2.43
Teachers understand the school’s vision, mission and goals.
2.41
The school administration prepares an annual plan that includes
2.37
all activities that validate the school’s vision and mission.
Students can describe the school’s vision.
2.27
The school sets a developmental plan to evaluate the goals
2.20
achieved.
Teachers determine their goals in light of school goals and vision. 2.18
The school curriculum is consistent with the school’s vision and
2.10
mission.
Total score
2.31

S.D.

Rank

Degree

0.87

1

Medium

0.87
0.89

2
3

Medium
Medium

0.97

4

Medium

0.98

5

Low

0.95

6

Low

0.92

7

Low

0.89

8

Low

0.37

-

Low

It is noted from table (3) that the mean for the field of vision, mission and goals was low, as it reached (2.31) and
a standard deviation of (0.37). The items of this field came in the medium and low degrees. The means ranged
between (2.46 – 2.10). Item (1) that states “The school administration sets a vision, mission and clear goals for the
school” obtained the first rank. Its mean was (2.46) and a standard deviation of (0.87) with a medium degree, while
item (7) that states “The school curriculum is consistent with the school’s vision and mission” came in the final
rank. Its mean was (2.10) and a standard deviation of (0.89) with a low degree.
4.1.2 Second: School culture field. Table (4) shows that.
Table (4). Means, standard deviations and ranks for the items of “School culture” field in descending order
Item
No.

Item

The school principal encourages teachers to innovate by
accepting new ideas.
The principal focuses on school activities that serve the
16
community.
15
The school principal has educational issues.
The principal believes in the ability of teachers to improve
10
students’ level.
9
The principal gives his full confidence to the teachers.
The principal creates a climate of mutual respect and
11
confidence among teachers.
The principal provides appropriate resources to make full
13
contribution.
The principal encourages teachers to share their experiences
12
to improve school teaching strategies.
Total score
14

Mean

S.D.

Rank

Degree

2.47

0.83

1

Medium

2.46

0.84

2

Medium

2.44

0.83

3

Medium

2.23

0.90

4

Low

2.21

0.83

5

Low

2.15

0.87

6

Low

2.10

0.91

7

Low

2.03

0.83

8

Low

2.26

0.33

-

Low

It is noted from table (4) that the mean for the field of “School culture” was low, as it reached (2.26) and a standard
deviation of (0.33). The items of this field came in the medium and low degrees. The means ranged from (2.47 –
2.03). Item (14) that states “The school principal encourages teachers to innovate by accepting new ideas” came
in the first rank. Its mean was (2.47) and a standard deviation of (0.83) with a medium degree. While item (12)
that states “The principal encourages teachers to share their experience to improve school teaching strategies”
came in the final rank. Its mean was (2.03) and a standard deviation of (0.83) with a low degree.
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4.1.3 Third: Leadership practices. Table (5) clarifies that.
Table (5). Means, standard deviations and ranks for the items of “leadership practices” field in descending order
Item
No.
17
20
23
25
22
26
19
24
18
21

Item
The school principal allocates leadership tasks to the teachers in
accordance with his/ her ability.
The school principal involves teachers in solving educational
problems.
The principal conducts periodic meetings with teachers to discuss
educational issues.
The principal opens channels of communication with teachers.
The principal provides time for teachers to carry out the leadership
tasks entrusted to them.
The principal holds professional training workshops for teachers’
development.
The principal sets up course schedule in collaboration with
teachers.
The principal provides feedback to teachers for their development.
The principal involves teachers in making decisions about school
development.
The principal provides the necessary facilities to facilitate the
leadership tasks of teachers.
Total score

Mean

S.D.

Rank

Degree

2.49

0.78

1

Medium

2.35

0.94

2

Medium

2.28

0.88

3

Low

2.23

0.92

4

Low

2.23

0.92

4

Low

2.23

0.99

4

Low

2.22

0.92

7

Low

2.21

0.90

8

Low

2.18

0.89

9

Low

2.16

0.85

10

Low

2.25

0.35

-

Low

Table (5) shows that the mean for the field of “leadership practices” was low. It reached (2.25) and a standard
deviation of (0.35). The items of this field came in the medium and low degrees. Their means ranged from (2.49
– 2.16). Item (17) that states “The school principal allocates leadership tasks to the teachers in accordance with
his/ her ability” came in the first rank. Its mean was (2.49) and a standard deviation of (0.78) with a medium degree.
Item (21) that states “The principal provides the necessary facilities to facilitate the leadership tasks of teachers”
came in the final rank. Its mean was (2.16) and a standard deviation of (0.85) with a low degree.
4.2 The Results of The Answer to The Second Study Question That States: What Is the Level of The Teachers’
Attitudes Toward Work in Public Secondary Schools in Amman Governorate from Their Point of View?
Table (6) shows that.
Table (6). Means, standard deviations and ranks for the items of teachers’ attitudes toward work in governmental
secondary schools in Amman governorate from their point of view in descending order
Item
No.
26
1
24
5
14
3
11
10
4
9
7
8
25

Item

Mean

I am satisfied with the teachers’ long vacations.
I feel proud of my profession as a teacher.
I feel confident when I stand in front of my class.
My school administration provides me with continuous self –
development.
I would like to collaborate with my colleagues.
My school administration feels job security.
I continuously develop my performance.
I do my best to accomplish the tasks entrusted to me.
I have the ability to solve my problems.
Be sure to arrive on time.
I participate in school activities willingly.
I encourage my students to choose a teaching career.
I see that the profession of education is desirable from many

2.58
2.53
2.52
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S.D.

Rank

Degree

0.88
0.89
0.91

1
2
3

Medium
Medium
Medium

2.49

0.89

4

Medium

2.49
2.48
2.48
2.47
2.45
2.45
2.44
2.44
2.44

0.87
0.89
0.83
0.78
0.87
0.84
0.84
0.83
0.88

4
6
6
8
9
9
11
11
11

Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium

mas.ccsenet.org

6
22
15
18
20
23
13
16
19
2
12
17
21
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people.
I prefer to stay in the education profession, even if given the
opportunity to move to another career.
I would like to share experiences with teachers.
I attend training courses organized by the school.
I am late after work to complete my school work.
I cut off my leave if the school interests so require.
I try to be as good as my principal.
I respect my school principal.
I feel fun while teaching students.
I participate in volunteer work at school.
I don’t feel the time when I am in school.
Be sure to follow every new in my career.
I miss the school when I miss it.
I see that my work matches my specialty.
Total score

Vol. 13, No. 5; 2019

2.42

0.88

14

Medium

2.42
2.40
2.40
2.40
2.39
2.38
2.38
2.37
2.36
2.35
2.34
2.33
2.43

0.89
0.88
0.88
0.90
0.85
0.81
0.82
0.82
0.81
0.87
0.89
0.83
0.25

14
16
16
16
19
20
20
22
23
24
25
26
-

Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium
Medium
Low
Medium

It is noted from table (6) that the mean for the level of teachers’ attitudes toward work in public secondary schools
in Amman governorate from their point of view was medium. It reached (2.43) and a standard deviation of (0.25).
Item (26) that states “I am satisfied with the teachers’ long vacations”, cam in the first rank. Its mean was (2.58)
and a standard deviation of (0.88) with a medium degree. While item (21) that states “I see that my work matches
my specialty” came in the final rank”. Its mean was (2.33) and a standard deviation of (0.83) with low degree.
4.3 The Results of the Answer of the Third Study Question That States: Is There a Significant Correlational
Relationship At (Α ≤ 0.05) Between The Degree of Practicing Distributed Leadership by Public Secondary
School Principals In Amman Governorate and the Level Of Teachers’ Attitudes Toward Work?
To answer this question Pearson correlation coefficient was found between the total score of the distributed
leadership and its fields, and the total score of teachers’ attitudes toward work questionnaire. Table (7) clarifies the
results of this question.
Table (7). Pearson correlation coefficient between the degrees of practicing distributed leadership by pubic
secondary school principals in Amman governorate and the level of teachers’ attitudes toward work
Distributed
leadership
Attitudes toward work
Total score for attitudes toward
work.
Level of significance

Vision, mission
and goals

School
culture

Leadership
practices

Total score for
distributed
leadership

0.26

0.40

- 0.011

0.30

0.000

0.000

0.844

000

Table (7) shows that there was a positive significant correlational relationship between the total score of distributed
leadership and the total score of the level of teachers’ attitudes toward work. Pearson correlation coefficient value
was (0.30). The correlations between the total score of the level of teachers’ attitudes toward work and the fields
of distributed leadership, except leadership practices field.
5. Results Discussion
Discussion of the results related to answering the first question: What is the degree of practicing distributed
leadership by public secondary school principals in Amman governorate from teachers’ point of view?
The results of the study in table (2) showed that the degree of practicing distributed leadership by public secondary
school principals in Amman governorate, from teachers’ point of view was low. Its mean was (2.28) with a standard
deviation of (0.23). The field of “vision, mission and goals” came in the first rank. This result may be attributed to
the keenness of the school principal that the educational objectives emanate from the school’s vision and mission,
but he lacks to deal with educational developments in light of that vision and mission.
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In addition to not involving the school administration of teachers in setting up the vision and mission and that the
school administration does not have a vision and a clear mission and goals.
The field of “school culture” came in the second rank. Its mean was (2.26) and a standard deviation of (0.33). This
result may be attributed to the fact that the school principal does not encourage the exchange of visits and
experiences between teachers, may not work to activate learning communities, does not organize training
workshops, and does not depart from traditional teaching, as well as the lack of an appropriate school environment
through which the exchange of ideas and information.
While the field of “leadership practices” came in the third and final rank. Its mean was (2.25) and a standard
deviation of (0.35). This result may be attributed to the actions and practices of the principal to improve the
leadership role of teachers, but not the level required. This result may be due to the fact that the principal does not
encourage teachers to perform administrative or leadership tasks.
Discussion of the results related to answering the second question: What is the level of teachers’ attitudes toward
work in public secondary schools in Amman governorate from their point of view?
The results in table (6) showed that the mean of teachers’ attitudes toward work in public secondary schools in
Amman governorate, from their point of view was medium. It was (2.43) and a standard deviation of (0.25). This
result may be attributed to teachers having some privileges that may make their attitudes tend to be positive, such
as their satisfaction with vacations, especially summer vacation. Teachers’ attitudes may be affected by some of
the situations and procedures they face within the school, which may create a gap between the work they do and
their specialties such as the teacher of Arabic language teaching vocational science and sports education, which
may affect their attitudes negatively.
Discussion of the results related to answering the third question: Is there a significant correlational relationship at
(α ≤ 0.05) between the degree of practicing distributed leadership by public secondary school principals in Amman
governorate and the teachers’ attitudes toward work?
The results in table (7) indicated that there was a significant correlational relationship at (α ≤ 0.05) between the
degree of practicing distributed leadership by public secondary school principals and the level of teachers’ attitudes
toward work. The Pearson correlation coefficient was (0.30) at (0.000) level of significance. This result may be
attributed to the fact that the higher the degree of practicing distributed leadership, the higher the level of teachers’
attitudes toward work.
Recommendations
In light of the results of the study the researcher recommended the following:
1.

Organizing training courses on the distributed leadership of the principals of public secondary schools in
Jordan.

2.

Participation of public secondary school principals in seminars, conferences and workshops dealing with
distributed leadership.

3.

Ministry of Education will adopt distributed leadership as an important topic in the evaluation and selection
process for secondary school principals.

4.

Organizing workshops for governmental secondary school principals to familiarize them with the attitudes
of teachers toward work.

5.

Conducting a similar study of the current study on private secondary schools and compare its results with the
results of the current study.
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