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Abstract 

Spurred by the observed attitudes of students’ to service courses and the attendant consequences of their inability 
to appreciate the relevance of courses offered by other departments, this study examined the effect of students 
positive or negative attitudes toward service or borrowed courses on student’s performance in such courses. A 
non-experimental survey research design was used to study 200 students randomly selected from two 
departments (Accountancy and Insurance) from Lagos state Polytechnic. Anchored on the submission of 
valence-instrumentality- expectancy theory of Vroom (1964), it was hypothesed that students who score high in 
the service course appreciation questionnaire (SCAQ) would also score high in service courses. The result of 
independent t-test showed that the high and low groups were significantly different in their performance across 
the two dimensions (positive and negative) measured. The generalization from the study is that for students to 
acquire qualitative and functional education, intensive attention must be paid to all courses of study. 
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1. Introduction 

Over the years, problems in the educational sector have occupied a centre stage in the affair of the education 
policy makers in Nigeria. This is so, probably, because the bulk of human activities revolve around learning in 
the general frame of education. Ariwode (1998) submitted that the number and quality of students turned out by 
a particular country is a determinant factor of its development. Whereas, earlier, Lasa (1995) had raised alarm 
that 33.5 million Nigerians were stark illiterates. This calls for concern as this statistic fails to reinforce the quest 
for education for all by year 2,000. 

Another aspect of the problem is the standard of education which bothers on student’s performance. The recent 
outcry on the decline in the standard of education is disturbing enough. Akpeh (1998) disclosed that out of the 
total 459,870 candidates who took WAEC examination in November 1997,57,819 had their results cancelled due 
to examination malpractice. Poor funding, poor remuneration, shaky background, lack of concentration and other 
demotivating factors have been severally blamed for these woes. Of the various factors enumerated above, the 
one that concerns this author is inadequate concentration given by students to their studies, which in turn affects 
their performance. When mention is made of students’ performance, logically reference is being made to the 
quality of their output in terms of scores across all courses or subjects studied. 

If the nation is to positively develop, then it cannot afford the luxury of producing graduates who brandish 
certificates they cannot defend in terms of skills and knowledge (Dibella, 2007; Clegg & Walsh, 2004). In order 
to produce complete and effective graduates through qualitative and functional education, curricula are designed 
to embraced two categories of courses. These are courses that are directly related to students’ area of 
specialization, for example, different accountancy courses that covers almost all areas of accountancy and 
insurance courses for students who are specialist in insurance. The second categories are service courses that are 
only indirectly related to core courses or area of specialization. Such courses may be controlled by other 
departments, e.g., Psychology, Economics, English and Law from the general studies department. Sometime, 
they may be taught by employed experts within the specialty departments. 

It has been observed that some students usually do not pay the required attention to service courses and this 
consequently adversely affects their performance. The pertinent question is, if these service courses are designed 



www.ccsenet.org/jms Journal of Management and Sustainability Vol. 2, No. 2; 2012 

237 
 

to make students acquire qualitative and functional education, complete, why is it that most of the time, they 
display negative attitude toward such courses? According to Bruch et al (2005) in their work “strategic change 
decisions”: doing the right change right”, advocated the need for consistency and diligence as factors that lead to 
positive change and performance. 

The explanation for this behaviour could be sought in valence-instrumentality-expectancy (VIE) theory 
propounded by Vroom (1994). He postulates that people tend to expend more efforts toward reaching goals 
when both the probability of receiving a reward and the magnitude of the reward are known in advance. Thus, in 
a given situation, human behaviour is a joint function of subjective probability that the outcome will be 
forthcoming through personal efforts. Individuals will therefore choose the behaviour that they perceive as 
leading to the things they want. 

Relating the theory to students performance in service courses, it could be reasonably argued that, it is because 
students could not perceive service courses as being part of the core courses that will make them become 
specialists, which no doubt is their ultimate goal, that is why they perform so poorly in such courses. 
Georgepoules, Mahancy and Jones (1957) state that people are motivated to do things which they feel have a 
high probability of leading to rewards which they value. 

In view of the above, it is therefore hypothesized in the present research that students, who show higher 
appreciation of service courses, as they relate to core courses, would perform significantly higher in service 
courses than students with lower appreciation. 

2. Method 

2.1 Participants  

200 students (107 males and 93 females) were used for the study. They were from two departments 
(Accountancy and Insurance) of the school of management and business studies of the Lagos State Polytechnic, 
Lagos Nigeria. In order to enhance the representativeness, students in each of the departments were drawn using 
stratified sampling method (i.e., 4 strata such as ND I, ND II, HND I and HND II respectively) thereby reducing 
sample bias. Thereafter, participants from each stratum were randomly selected. The participants’ age ranged 
from 18 to 27 years with a mean age of 22.5. 

2.2 Instrument  

The instrument titled “service course appreciation questionnaire” (SCAQ) was used. It is an 8-item instrument 
constructed in the form of Likert Type summated rating Scale. This was used to measure subjects’ appreciation 
of service courses. Specifically, the items required subjects to strongly agree, agree, undecided, disagree and 
greatly disagree. The instrument was able to categorise students into positive or negative in their attitude toward 
service courses. High score indicated positive attitude while low score indicated negative attitude. Thus, the 
instrument was able to classify the participants into two independent groups. 

2.2.1 Reliability and Validity of Instrument 

50 students were intensely interviewed on core and service courses. From their responses plus those that were 
extracted from literature emerged a 12-item instrument. In order to ensure its content validity, the instrument was 
presented to 5 experts who are psychologists. 4-items were discarded for duplication and redundancy. At the end 
emerged an 8-item scale. There was 93.5% agreement between the 5 raters.  

In order to ensure the reliability of the, odd-even split-half reliability method produced r = 0.78. Pearson product 
moment correlation analysis yielded r=0.78. For the entire scale, Spearman-Brown prophecy formula yielded 
high degree of consistency r=0.86, p>.001. Thus the service course appreciation questionnaire (SCAQ) was both 
reliable and valid. 

2.3 Design  

The design for the study was a non-experimental survey research type that employed t-test for two independent 
samples. On the basis of the scores obtained in SCAQ, participants were categorised into high score group 
indicating positive attitude toward service courses and low score group indicating negative attitude toward 
service courses.  

2.4 Procedure 

There were 8 strata, 4 in each of the two departments (Accounting and insurance). 25 participants were then 
randomly selected from within each stratum given a total of 200 subjects (107 males and 93 females). Each of 
the participants completed the Service Course Appreciation Questionnaire (SCAQ). The entire questionnaires 
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were subsequently scored. A score of 27.3 which is one standard deviation above mean 20 indicated high 
appreciation, while a score of 13.7, one standard deviation below mean 20, indicated low appreciation. On the 
basis of the scores, therefore, subjects were classified into two district groups, the high score group (87 
participants) and the low score group (113 participants). 

Resulting to secondary source of data, the scores in Psychology (a compulsory service courses) for all 
participants in each of the two groups were extracted from records of previous performance. The marks obtained 
for the two groups were then compared for significant difference. 

3. Results  

Independent t-test was used to test the first hypothesis that students who show high appreciation of service 
courses would score higher (positive attitude) than students who scored lower (negative attitude). The result 
shows there was a statistically significant difference between high and low appreciation groups (positive and 
negative) df 199, t=5.35, p<0.001 (see Table 1). 

 

Table 1. Independent t-test table showing the mean difference between high and low score on attitude toward 
service courses among students 

Variable S N X Df Tcal. Pv 
Appreciation of service 
courses  

Group 1 (high) 86 47.80  
199 

 
*5.35 

 
P<.05 Group 2 (low)  113 30.5 

Result is significant at p<.05 

 

The high positive attitude group recorded a higher mean of 47.80 as against 30.5 recorded by low or negative 
attitude group. This result supports hypothesis 1, which states that spurred by 
valence-instrumentality-expectancy theory, students who have high valence and high expectancy for service 
courses would perform high in such course, was supported. 

 

Table 2. Independent t-test table showing the mean difference between scores of males and females in service 
courses appreciation questionnaire (SCAQ) 

Variable N X SD Df Tcal. Pv 
Male  61 45.93 4.94 118 1.23 P>.05 
Female  54 45.04 4.5 

Result is not significant at p>.05 

 

The second hypothesis, which stated that male participants would score higher than female participants’ in the 
service courses appreciation questionnaire (SCAQ) is rejected. The result of independent t-test analysis did not 
show any significant difference (t =1.23, df = 118, p>.05) between male and female participants. 

4. Discussion 

Longe (2003) in his work “Industrial Psychology” in the hospitality business, noted the ambivalent attitude of 
students toward borrowed or service courses. According to longe (2003), students tend to see service courses as 
interference to make irrelevant course relevant. This perception has been confirmed in this study. The 
performance of participants who showed high appreciation, interpreted as high valence multiplied by high 
expectancy 

Suggested by Vrooms theory performed significantly higher than participants who showed low valence and low 
expectancy. This finding also has supports in the submission of (Walton, 1985; Greenhalgh et al, 2005; 
Buchanan, et al, 2007; Culbertson, 2009). 

Item analysis of participants’ responses showed that among the low appreciation group, 97% indicated that 
service courses have no relevance to their core courses or their area of specialization. They felt that their 
education is qualitative and functional enough without those distracting service courses. It was not surprising 
therefore that they performed poorly in service course. 

These findings prove that many students pay less attention to service courses than they pay to their core courses. 
It is only logical therefore to expect that with such attitude, they can only treat service courses with contempt, 
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levity and perhaps with dislike. Cases abousesd their core courses in Lagos State Polytechnic (the setting for this 
study) of students who have passed their core courses, but are held back by service courses like English, Law, 
Economics, Psychology and Mathematics (Husted & Michaiova, 2002; Buchanan et al, 2007). 

With regard to the above revelation, students need to be helped. If 97% of low appreciation group in this study 
indicated that service courses have no role in acquiring qualitative and functional education, it is an indication of 
grave educational problem for the country, Nigeria. Therefore, they need to be helped to overcome their 
ignorance. In this regard, schools, departments and counseling centers should embark on orientation and 
enlightenment programmes, most especially for fresh students. Such programme will no doubt make students 
appreciate importance of acquiring complete education that takes one beyond immediate specialization (Leseure 
et al, 2004; Parry etal, 2001). 

The second hypothesis which stated that the male participants would score higher than female participants on the 
service course appreciation questionnaire (SCAQ) was not supported. This could be because modernization has 
removed the female from the traditional cocoon of restriction. Today, they are ready to do what men can do, 
even much better. 

Finally, on the theoretical aspect, the results proved the practical application of the instrumentality-expectancy 
theory by Vroom (1964) in real life situation. At the perceptual level, it could be argued that the students perform 
poorly in service course because they could not link such course with their defined goal of acquiring qualitative 
and functional education in line with the government educational policy. This was responsible for the display of 
low valence and low expectancy that lead to low scores among the participants. 
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