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Abstract

This research aimed to determine the metaphorical perceptions of class teachers and reveal whether these
perceptions are affected by the teaching approaches they adopt. Because teachers’ opinions were collected in
written form, this study is a descriptive survey model study. The participants of the study consisted of 64 class
teachers chosen through the maximum variety sampling method. A data collection tool consisting of two
open-ended questions was developed to determine the metaphors and educational approaches teachers adopt.
According to research results, teacher metaphors are highlighted in two categories as “metaphors giving active
roles to the teacher” and “metaphors giving passive roles to the teacher”. Generally, teachers adopted one of the
behaviouristic, cognitive, and constructivist approaches. This study revealed that participants who adopted
behavioural and cognitive educational approaches produced metaphors giving active roles to the teacher.
Participants who adopted the constructivist educational approach produced metaphors giving passive roles to the
teacher. It was determined that there is a strong significant relationship between the metaphors that teachers
produce and the educational approach they adopt.

Keywords: class teachers, metaphor, metaphors about teachers, teaching approaches
1. Introduction

Education is a process to guide learning to explore knowledge and skills that individuals will need throughout their
lives and consider that each individual is unique. Undoubtedly, an important part of this guiding process is
experienced at schools through teachers’ hands in a planned and programmed fashion. Thus, in a changing and
developing world, the teacher factor is considered to realise, evaluate, and reach the aims. Studies are held
concerning the teacher and teaching profession, teacher development programs are developed, and roles and
competencies concerning teachers are defined.

Teacher and teaching are multidimensional terms consisting of a variety of invisible factors. Metaphors are used to
(1) make the invisible visible, (ii) define the dimensions and (iii) examine them in detail to study these concepts.
This is because metaphors are figurative uses of language that can realise the activities in the three items
mentioned above and make the meaning out of the topic.

Teacher related metaphors were the research subject of this study. Moreover, the metaphors produced by the
teachers were also investigated in terms of their preferred educational approach. Firstly, the views of behaviourist,
cognitive, and constructivist approaches related to the teacher were presented. Then, metaphors and teacher
metaphors were examined, and the research report was presented.

1.1 Teacher Concept in Educational Approaches

Schools are educational institutions where educational services are provided and have shareholders like students,
teachers, principals, auxiliary services, and support personnel, parents, and visitors. By coordinating these
shareholders, schools help reach the ultimate aims. Basaran (2008) pinpoints that the teacher concept appeared
because of instructor search of families who were insufficient against increased knowledge and skills; schools
appeared because of the improving relationship between instructing and instructed. According to the researcher,
everybody in teaching, from kindergarten to university, are classified as teachers no matter what title they hold.
Similarly, according to Marshall (2014), the teacher realises the teaching process in a school/institution.
Definitions related to teacher concepts vary according to the educational approach adopted. In other words, each
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approach, namely behaviourist, cognitive, and constructivist, defined education and concepts related to education
differently and organised teaching-learning processes following the items and values emphasised in these
definitions. Thus, to present the sources of differences in these definitions, first, education, learning-teaching,
student concepts were cleared, and then the teacher concept was presented.

1.1.1 Education

Since the 1900s, three basic approaches, behaviourist, cognitive, and constructivist, have been adopted and
utilised in education. The behaviourist approach spread to many countries and became significantly effective in
the 1950s. It then left its place to the cognitive approach in the 1960s. With the increase in studies on the
learning process and brain structure in 1980, the constructivist approach became the main topic of interest. In
Turkey, traditional teaching approaches were abandoned in 2004. A variety of approaches and models (multiple
intelligences, brain-based learning, skills approach, etc.) were utilised in the constructivist approach (Gunes,
2010). The definitions of education made by these three approaches differ from each other greatly. First of all, in
the behaviourist approach, education is defined as making intended and terminal behaviours in an individual
through their experiences (Erturk, 1975), equipping an individual with terminal behaviours (Sonmez, 2001) or
behaviour change processes (Demirel, Seferoglu & Yagci, 2003; Sonmez, 2000). On the other hand, the
cognitivist approach defined education as making meaning by processing the data reaching the human mind
(Bower & Hilgard, 1981) or processes of receiving, processing, and forming new concepts of the outside
stimulants (Gunes, 2010). Finally, the constructivist approach defined education as processes where individuals
recreate the reality they choose from their environment freely (Biggs, 1996) or recreate subjective meanings
formed in individual cognition through interactions with other individuals in a sociocultural context (Yurdakul,
2007).

It is obvious in all three approaches that the definitions related to education are consistent that “education is a
process”. Moreover, to be able to talk about education, a change has to happen. However, it is also safe to say
that the differences in all three approaches exceed the similarities. For example, the individual is considered
passive in the behaviourist approach, and educational processes are only interested in input and output without
changing the mind. Yet, in the cognitive approach, it could be mentioned that education is interested in activities
like thinking, comprehension, judging, questioning, and memorising. On the other hand, in the constructivist
approach, the individual is active, and knowledge and education activities are organised in terms of interest,
skills, desires, and needs of an individual. Regarding these explanations, education could be defined as “the
process of guiding the learning of an individual keeping in mind that every individual is unique, and they have to
explore knowledge and skill they would need throughout their lives”.

1.1.2 Teaching-Learning

Behaviourist, cognitivist, and constructivist approaches also defined teaching-learning concepts differently. For
example, learning in the behaviourist approach is defined as transferring the reality in the outside world to an
individual (Biggs, 1996), equipping the individual with terminal behaviours (Sonmez, 2001), and the change
which happens by bonding various behaviours and stimulants (repetition activities, punishment, and reward
applications, etc.) used to figure out behaviours and reaction (Gunes, 2007). Learning in the cognitive approach,
on the other hand, is an active and complex change happening in an individual’s mind (Resnick, 1989). It is a
neurophysiological process where mind exercises, behaviour changes, and motivation happens (Alkan, 1992) or
meaning-making process of an individual using their conscious to help gain knowledge, make plans and find
solutions to problems (Selcuk, 1997). In the constructivist approach, as emphasised by Piaget, learning is
defined as change, which assimilation (understanding new information through existing knowledge) and
compliance (changing existing knowledge to be able to react to new information) (Piaget, 1928), processing,
interpreting and constructing knowledge in the mind (Gunes, 2007).

Similarly, definitions concerning teaching concepts also differ. The principles and methods of the behaviourist
approach were acquired through animal experiments held by the researchers like Pavlov, Thorndike, and Skinner.
The principles attained from these experiments were transferred to human education. According to the
behaviourist approach, intended behaviours could be taught permanently to the individual by giving stimulus,
forming a response and repetition. In this approach, teaching is shortly changing behaviours. In the cognitive
approach, teaching is defined as providing instinctive processes like memory, remembering, and creativity to be
reflected. In the constructivist approach, teaching is being a source, guide, and helper to an individual to combine
their existing partial knowledge in the face of new events and thus construct what they know against stimulants
(Alkan, 1992; Gunes, 2010; Piaget, 1928; Selcuk, 1997; Yurdakul, 2007).
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1.1.3 Teacher-Learner

Teacher-learner concepts which are shortly defined as teaching-learning individuals in educational institutions
were defined differently in different educational approaches as in education and teaching-learning concepts. In
the behaviouristic approach, students are empty buckets to fill who makes predicted reactions and get all the
knowledge from the teacher. On the other hand, teachers fill knowledge to these buckets, intending to bring in
intended behaviours (Gunes, 2010). In the cognitive approach, while students were defined as individuals who
gain knowledge, make plans, and solve problems, teachers were defined as people who give necessary stimulants
to help students gain the outcomes and organise education settings consistent with this aim. In the constructivist
approach, students are defined as active, questioning, researching knowledge instead of getting it prepared,
knowing how to use it, being aware of their learning style, and creating new knowledge. On the other hand,
teachers stimulate students’ background knowledge, know and consider their interests, demands, and needs, get
between students and thoughts via various questions, direct them to question, and guide learning (Gunes, 2010;
Yurdakul, 2007).

As seen above, education and many education-related concepts were defined in various ways in behaviourist,
cognitive, and constructivist approaches. Among the many concepts whose definition differs in the approaches is
the teacher. In the behaviourist approach, the teacher is defined as the person who fulfils teaching/transferring
knowledge and plays an active role in the education process. In contrast, in the cognitive approach, it is defined
as the person who organises the educational environment and gives necessary stimulants for students to gain
planned aims and behaviours determined beforehand. Finally, in the constructivist approach, the teacher is the
more passive person than the two other approaches, who guides students to reach information, use it, and
produce new information. In this research, since learners are considered passive, the “traditional education
approach” term was used instead of behaviouristic and cognitive education approaches. Furthermore, the
“contemporary education approach” term was used instead of the constructivist approach seeing the learner as
active.

1.2 Metaphor

The term metaphor is based on the ancient Greek term metaphéro, which means transform, alteration, and carry.
Later, the term was transferred to French and English and gained new meanings as “transfer, alteration, and
using a word out of its natural meaning”. According to the Turkish Language Society (2020), one word can have
multiple meanings or figures of speech used in a meaning other than its real meaning because of an interest or
assimilation.

Metaphors, which help define the unknown through the known in a language, have gained interest and been the
subject of various studies. Therefore, it is possible to find various definitions of metaphor. For instance, Cerit
(2008) defined metaphors as tools that people use to explain events and subjects through different assimilations.
A metaphor is a basic mechanism of the mind helping to understand one thing via another (Lakoff & Johnson,
2015). Similarly, Arnett (1999) associated metaphors with mental processes and defined them as an auxiliary
tool to help understand what’s happening in the outside world. Metaphors that could shortly be defined as a
figure of speech suggest new ways to examine events while interpreting unknown social reality through the
known ones with the help of assimilations (Balci, 2010) and analyse complex concepts and phenomena (Midgley
& Trimmer, 2013).

Additionally, metaphors have natural and strong abilities to realise the emotional, sensory, and complex
dimensions of phenomena (Black, 2013). When an object of experience is used by using another object of
experience, metaphors are used; thus, it is claimed that object A is Object B or similar to it (Morgan, 1998). In
other words, metaphors are used to understand something by looking at it from a different perspective (Creed,
2013).

Metaphors are important language characteristics that predict different words, allow for creativity, and shape our
perceptions and understandings related to social circumstances (Palmquist, 2001). Many people perceive these
characteristics as a subject related to words, not thoughts and movements. However, Lakoff and Johnson (2015)
claim that metaphors are used excessively in daily life and have important effects not only in language but also
in thoughts and movement. According to them, our natural conceptual system, which designates our thoughts
and movements, is essentially metaphoric. According to Strensky (1989), metaphors reflect our thoughts, shape
them and, as a result, determine behaviours (Cited in. Arslan & Bayrakci, 2006). Similarly, Morgan (1998)
pinpointed that metaphors have deeper meanings than the art of uttering flourished words. In general, metaphors
are a way of thinking about how we perceive and see the world. Many studies in various fields revealed that
metaphors profoundly impact thinking, language, science, and individual expressions.
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Metaphors are used with a variety of aims in education. To illustrate, in structuring and modelling supervision
theories, psychophysical skills education, program development and planning processes, stimulating learning
and developing creativity metaphors are used. Moreover, metaphors are also used in teacher education, notably
in teaching applications and defining teacher roles following the skills and abilities needed in the era (Parmar et
al., 2016; Vadeboncoeur & Torres, 2003).

It is not always possible to define an object, concept or phenomenon using the available words in a language.
Furthermore, humans flourish the expression and harmonise the literary work they create using emotions,
thoughts, and dreams by adding aesthetic values to utter fancy words. It is also possible to come across efforts to
be more comprehensible in daily language, use more concrete expressions, and explain the unknown. One of the
most common methods to fulfil these goals is to draw an analogy/transfer. These expressions help us describe a
phenomenon or an object using known words, thus, make them concrete, visible, and understandable.

The metaphors based on the reasons mentioned above are used in various fields from management to medicine,
engineering, education, etc. Trying to describe an organisation using the machine metaphor and developing a
management model according to that metaphor is used in the management field. The bone between the breast
bones and shoulders is called the collarbone (Latin clavicula “little key”) because it rotates along its axis like a
key when the shoulder is abducted; this is an example of a metaphor in medicine. Metaphors are commonly
encountered in the education field. Especially in today’s world where the constructivist approach is forefronted,
the first tools to fulfil learning from abstract to concrete and from known to unknown are metaphors. Metaphors
are commonly used with concepts related to physics, chemistry, and biology to make them clear. Moreover, it is
also safe to say that metaphors are highly used in pre-service and in-service education of teachers, equipping them
with professional competencies, determining occupational perceptions and helping them be aware of their
perceptions. The focus of this study was to determine the perceptions of teachers in in-service training related to
teachers through metaphors and to investigate whether there is a relationship between their adopted educational
approach and the metaphors they use.

1.3 Teacher Metaphors

Teachers constitute one of the most important aspects of the education process and have various responsibilities.
Organising teaching-learning processes and the choice of educational methods and strategies are among these
responsibilities. Teachers who fulfil these functions make important changes in the academic success and
personal behaviours of the students. Determining how teachers, who shape the behaviours of individuals, are
perceived by students, teachers, and other shareholders is relatively important (Cerit, 2008). Many studies may
be encountered in the literature (Aydin & Pehlivan, 2010; Ben-Peretz, Mendelson, & Kron, 2003; Biggs, 1996;
Cerit, 2008; Celikten, 2006; Oguz, 2009; Parmar et al., 2016; Ward, 2013) on how teachers are perceived by
educational shareholders like themselves, students, and school administrators.

Oxford et al. (1998) classified metaphors used in the education field in their studies. Researchers put metaphors
they gathered through a variety of written and oral data from teachers and students into four main categories by
relating them to the functions of education as (i) providing social order, (ii) culture transfer, (iii) being
student-centred, and (iv) social reform. According to this, education has a duty of providing social order. In this
respect, teachers are defined through metaphors such as “social engineer”, “producer”, doctor”, and “corrective
of mind and behaviour”. Among the many duties of education is providing cultural transfer. In the scope of this
study, a teacher is defined through the “controller” metaphor. On the other hand, being student-centred consists
of activities to be held to reveal the students’ full potential by improving their skills. Teachers are best defined as
“the creator of the most suitable atmosphere to the mind”. Finally, in the social reform category, organising
education following social needs and improving it in the best way possible are mentioned. In this process, the
teacher is defined through the “learning partner” metaphor.

In a study conducted by Cakmak (2021), it was determined that teacher candidates explained the teaching
profession with 108 different metaphors and teachers explained the teaching profession with 52 different
metaphors. Teacher candidates and teachers used 21 common metaphors when describing the teaching
profession. These metaphors; tree, family, mother, gardener, flower, growing flowers, farmer, sun, rainbow, life,
light, pen, pole star, candle, muralist, navigation, orchestra conductor, compass, artist, water, and soil. As a result,
it has been revealed that both teacher candidates and teachers have common perceptions about the teaching
profession.

Another study on metaphors was conducted by Ucar and Parlak-Rakap (2021). In the research conducted with
the participation of 259 pre-service teachers, 232 metaphors for the teacher were obtained. Pre-service teachers
mostly compared the teacher to parents, guides, and gardeners. The metaphors developed for the teacher in the
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classroom were combined in the categories of teacher as a family member, shaping teacher, pioneer teacher and
producing teacher.

In their research, Sokmen, Kilic, and Yildirim (2020) aimed to reveal the metaphors of primary school teacher
candidates and primary school teachers regarding the concept of teacher. In the research, 104 metaphors were
obtained. These metaphors were gathered in six categories as (i) information source (ii) productive and formative
(iii) remedial and restorative (iv) guiding and directing (v) exemplary and (vi) reassuring. Among these
categories, it was observed that the primary school teacher candidates mostly used the metaphor of parents and
candles (n=18), and the classroom teachers mostly used the sun metaphor (n=10). As a result, it was determined
that the metaphors produced by all participants were generally positive.

In their study, De Guerro & Vilamil (2001) determined 28 teacher metaphors according to the opinions of 112
participants. These metaphors are put in nine general categories. Researchers stated that participants used the

“leader”, “trainer”, “maestro”, “sun”, and “gardener” metaphors the most.

In their study, Vadebonceur & Torres (2003) pinpointed that metaphors are used in teaching applications and
redefining teacher roles following the era’s needs. Moreover, researchers stated that teacher candidates used six
metaphors related to teacher concepts: gardener, knowledge provider, change agent, intermediary, architect, and
researcher.

Saban (2004) aimed to determine teachers’ metaphors related to their perception of the teacher concept; most
participants defined teachers with their traditional roles (providing knowledge, shaping, rehabilitating). A small
number of participants supported the opinions that teachers should entertain while teaching to support students’
improvement and guidance.

In their study, Celikten (2006) suggested that the thoughts and applications of teachers could be improved
through metaphors. According to the researcher, metaphors are the tools that help teachers understand and digest
their roles and responsibilities. Teachers’ beliefs related to education affect their behaviours during the education
process and even their commitment to the profession’s ethical principles.

Cerit (2008) determined the perceptions of students, teachers, and principals on the concept of teacher, revealed
that participants mostly used positive metaphors. Moreover, most participants agreed that teachers are the source
of knowledge, producer and distributor, illuminate the environment and guides. On the other hand, most
participants did not agree that teachers are bossy, an element of oppression and guardian.

Oguz (2009) held a study to reveal teacher candidates’ perceptions of who would work in secondary education
institutions on secondary school teachers through metaphors. In the study, teacher candidates, who were enrolled
in secondary education field teaching programs, stated the first five metaphors representing teachers in their field
were football coach, compass, researcher, guide, and leader.

Teacher metaphors are used to reveal the roles of teachers, their beliefs and assumptions about education, and
determine the factors lying beneath (Ben-Peretz, Mendelson, & Kron, 2003). Moreover, it could also be claimed
that through teacher metaphors, teachers’ perceptions related to their profession could be determined, and they
are given the opportunity to realise their perceptions.

This study aimed to reveal the metaphorical perceptions of class teachers working in state primary schools in
Nigde Province on teacher concepts and whether these perceptions are affected by their adopted educational
approach. Through the general aim of the study, answers for the following questions were sought:

1) What are the metaphors related to teachers used by teachers whose service period is between 1-15 years?
2) What are the metaphors used by teachers related to teachers whose service period is 16 years or more?

3) What educational approach did teachers whose service period is between 1-15 years adopt?

4) What educational approach did teachers whose service period is 16 years or more adopt?

2. Methodology

This study aimed to investigate teachers’ metaphorical perceptions of teachers and whether these perceptions are
affected by the education approach they adopted as a descriptive study in the survey model. Since teachers’
opinions were collected in written form, the qualitative research method was applied to analyse the data.
Qualitative research is flexible, and this flexibility is applicable for all the steps of the research process,
including sampling (Yildirim & Simsek, 2000)

2.1 Study Group/Participants

The study participants consisted of class teachers working at some state primary schools in Nigde Province in
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2020. During the selection of the teachers, “maximum variety” sampling of purposeful sampling methods was
used. Purposeful sampling is to pick cases with knowledge-rich content to go deeper in the research (Patton,
2002). The researcher decided to use purposeful sampling because the researcher knows the area well and can
choose participants with rich information concerning the study’s aims. Participants of the study were 64 class
teachers. The distribution of participants related to their gender, age, service period variables is presented in
Table 1 below.

Table 1. The distribution of participants related to different variables

f %o
Gender Female 33 51.56
Male 31 48.44
Age 21-28 10 15.62
29-36 11 17.19
37-44 9 14.06
45-52 15 23.44
53 and over 19 29.69
Period of Service 1-5 10 15.62
6—10 12 18.76
11-15 10 15.62
1620 14 21.88
21 and over 18 28.12

According to Table 1, the participants consisted of 33 females (51.56%) and 31 males (48.44). The participants
were mostly within the 45-52 and 53+ age groups. The number of participants at the 21-28, 29-36, and 37-44
age groups was similar. Half of the participants had been teaching for 15 years, and the other half for 16 years or
more.

2.2 Collection of Data

A one-question open-ended data collection tool was developed inspired by forms used by Culha-Ozbas (2012),
Soysal and Afacan (2012) in the literature to determine the metaphors used by participating teachers related to
teacher concept. Moreover, to determine the relationship between the teachers’ metaphors and the education
approach they adopted, a second open-ended question was added to the questionnaire. The form consists of two
parts. The first part of the form had personal information (gender, age, service period), and the second part
consisted of open-ended questions. Participants were asked to complete the “A teacher is like ..........
Because ........” sentence for the first question. The second question aimed to determine the teachers
preferred/adopted education approach.

2.3 Data Analysis

The content analysis method was used in the analysis of the collected data. Content analysis aims to decipher the
truth hidden in the data (Corbin & Strauss, 1990). Categories/themes are determined with this aim, and then the
data are coded in these categories/themes and findings are interpreted (Creswell, 2012). Categories (themes)
were formed at the beginning of the study using the deductive method. Accordingly, four categories were
determined as (i) metaphors giving teachers active roles, (ii) metaphors giving teachers passive roles, (iii)
traditional, and (iv) contemporary. Teachers’ opinions related to teacher metaphors were re-coded by an expert
other than the researcher, and the reliability of the study was calculated using the reliability formula provided by
Miles &Huberman (2015). For coding to be reliable, at least a 70% agreement is necessary (Houten & Hall, 1983
cited in Taskin, 2014). The reliability coefficient was calculated as 82%; thus, the study was considered reliable.

3. Findings
Under this heading, results and interpretations are presented.
3.1 The Opinions of Participants Related to Teacher Metaphor

Participants’ answers to the question “Teacher is like......... because......... ” were evaluated in two categories
as metaphors giving teachers active roles and metaphors giving teachers passive roles. According to this,
metaphors produced by participants as “source of knowledge, knowledge transfer, shaper, harvester, sculptor,
farmer, machine, engine, maestro, director, boss, carpenter, gardener, captain, construction foreman, mother and
father” were grouped under the “metaphors giving teacher an active role” category, and metaphors such as
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“guide, pathfinder, candle, light, sun, compass, traffic signs, mirror, sky and ocean” were put in the “metaphors
giving teachers a passive role” category. 64 (33 females and 31 males) people participated in the study. Because
each participant expressed an opinion, the number of opinions show the number of participants at the same time.
Since traditional education approaches were abandoned in Turkey starting from 2004, it was thought that
contemporary education approaches had been adopted, and teacher candidates have been raised accordingly in
education faculties. Thus, it was determined that teachers who graduated after this date and started working
would be appropriate to be evaluated together and be meaningful and explanatory the teachers’ opinions with
1-5 years, 6-10 years, and 11-15 years of service period were evaluated together. Therefore, teachers having
16-20 years and 21 and more years of service period were considered out of this span, assuming they were
educated in a more traditional approach. These two groups were evaluated together. In the following paragraphs,
first, the findings and the interpretations of these findings of the first group who were educated with
contemporary education approaches, then the second group who were educated in traditional education
approaches were presented.

3.1.1 The Opinions of Participants with a Service Period Less than 15 Years Related to Teacher Metaphor

A total of 8 participants, 4 with 1-5 years of service period and 4 with 6—10 years of service period, expressed
opinions on the “metaphors giving teachers an active role” category. Participants with 11-15 years of service
period did not make any comments on this category. As for the “metaphors giving teachers passive roles”
category, 6 teachers with 1-5 years of service period, 8 teachers with 6—10 years of service period, and ten
teachers with 11-15 years of service period (24 in total) expressed opinions (see Table 2 below). According to
Table 2, it is seen that all the participants expressed opinions (24) on the “metaphors giving passive role”
category. Eight of these opinions belonged to female participants, while 16 belonged to males. The most
common three opinions were “sun”, “candle”, and “guide” metaphors in this category. On the other hand, in the
“metaphors giving active roles” category, eight opinions were expressed. Three of these opinions belonged to
female teachers, while five of them belonged to male teachers. The most common opinion in this category was
the “sculptor” metaphor.

Table 2. The distribution of participant opinions on teacher metaphors

Metaphor 1-5 years 6—10 years 11-15 years Total
F M F M F M
Metaphors giving active ~ knowledge transmitter 1 1
roles sculptor 1 2 3
shepherd 1 1
maestro 1 1
director 1 1
carpenter 1 1
Total 2 2 1 3 - - 8
Metaphors giving guide 2 2 4
passive roles pathfinder 1 1 2
candle 1 1 1 1 4
lamp 1 1 2
light 1 1 2
sun 1 2 1 1 5
compass 1 1
traffic signs 1 1
mirror 1 1
sky 1 1
ocean 1 1
Total 1 5 5 3 2 8 24
Grand Total 3 7 6 6 2 8 32

When teachers’ opinions with 15 years and less service periods on teacher metaphors are evaluated together, it is
possible to say that these teachers consider teachers passive, guiding students in teaching-learning processes and
help students learn. These findings contradict Saban’s (2004) study but support Koc’s (2014) study results.
Saban (2004), in their study, determined that most of the teacher candidates (64%) perceive the teacher as the
source and transmitter of knowledge, shaper/moulder, and healer. Koc (2014), on the other hand, in their study
held at Kastamonu University Faculty of Education, revealed that 168 teacher candidates produced 53 metaphors
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related to the teacher concept; these metaphors had positive connotations and resembled teachers to non-living
things. They stated that the participants’ first five metaphors were sun, light, candle, parent, and tree. The teacher
candidates drew the analogy depending on the presenting knowledge, directing and providing improvement
features of the teacher.

3.1.2 The Opinions of Participants with a Service Period for 16 Years and Above Related to Teacher Metaphor

Twelve participants with a service period of 1620 years and 15 participants with 21 years and above (27 in total)
presented opinions on the “metaphors giving active roles” category. As for the “metaphors giving passive roles”

category, 2 of the teachers with 16—20 years of service period and 3 of the teachers with 21 years and above (5 in

total) expressed their opinions (Table 3). According to Table 3, all the participants expressed their opinions (27)

for the “metaphors giving active roles” category the most. Twenty of these opinions belonged to female teachers,

while 7 of them belonged to males. The most common first two metaphors in this category were the “source of
knowledge” and “shepherd” metaphors. As for the “metaphors giving passive roles” category, five opinions were

expressed. Two of these opinions belonged to female teachers and three of them to male teachers. The most

common opinion in this category was the “sun” metaphor.

When the opinions of teachers with 16 years and above service period related to teacher metaphors were
evaluated together, it is possible to say that these teachers consider teachers more active in teaching-learning
processes, offer knowledge pre-cooked for the students, keep the educational activities under control, and makes
students passive as much as possible. Similarly, Chen (2003) claimed that teachers who are committed to
traditional teaching methods keep the “strength” and “control” elements in the fore, behave in a way not to lose
these elements, and tend to use metaphors following this axis. The results of this study are also similar to
Nikitina and Furuoka’s (2008) research results. The mentioned researchers determined that 98 participants
produced 25 different metaphors, and these metaphors differed according to the participants’ ages. According to
the study results, participants used the furniture manufacturer, judge, boss, police, and gardener metaphors the
most.

Table 3. Distribution of the opinions of participants related to teacher metaphors

Metaphor 1620 years 21+ years Total
F M F M
1 1

Metaphors giving active source of knowledge 2
roles knowledge transmitter 1
shaper 1
harvester
sculptor
farmer

—_ = N =

shepherd
machine
engine
maestro
director
boss

—_ e e e e e

carpenter

gardener

captain

construction foreman

mother

father

Total 11 1
Metaphors giving passive candle 1

RN — —m = N = = == = W= N = = = A

O N N = =

roles lamp 1

compass 1
Total 1 1 1 2
Grand Total 12 2 10 8 32

1
1
sun 1 1 2
1
5

3.2 The Opinions of the Participants Related to the Educational Approach They Adopted

The answers of the participants to the question “which education approach (behaviourist, cognitive,

116



jel.ccsenet.org Journal of Education and Learning Vol. 10, No. 5; 2021

constructivist) do you prefer to organise your teaching-learning processes? Please, explain the activities you
apply in your classroom with examples” were evaluated under two categories; “traditional” and “contemporary”.
The opinions of teachers who adopted behaviourist and cognitive approaches were coded in the “traditional”
category, and the ones adopting the constructivist approach were coded in the “contemporary” category.
Sixty-four teachers (33 females and 31 males) participated in the study. Because each participant expressed an
opinion, the number of opinions, at the same time, presents the number of participants. In the coding of teachers’
opinions related to teacher metaphors, in the coding of educational approach, two categories were formed as
teachers with 15 years and less service period and teachers with 16 years and above. The findings and
interpretations related to these groups are presented below.

3.2.1 The Opinions of Participants with a Service Period of 15 Years and Below Related to Educational
Approach

A total of six participants, two with 1-5 years of service period, two with 6—10 years, and two with 11-15 years,
expressed their opinions related to the “traditional” category. As for the “contemporary” category, eight teachers
with 1-5 years of service period, ten of 6—10 years, and eight of 11-15 years (26 in total) expressed opinions.
According to Table 4 below, it was seen that the participants expressed opinions to the “contemporary” category
the most (26) related to the educational approach they adopted.

Table 4. The distribution of participant opinions related to the educational approach they adopted

Educational Approach 1-5 years 6-10 years 11-15 years Total
Traditional 2 2 2 6
Contemporary 8 10 8 26
Total 10 12 10 32

3.2.2 The Opinions of Participants with a Service Period of 16 Years and Above Related to Educational
Approach

Twelve participants with 16-20 years of service period, seventeen participants with 21 and above years (29 in
total) expressed opinions related to the “traditional” category. As for the “contemporary” category, two
participants with 16—20 years of service period and one of the participants with 21 and above years (3 in total)
expressed opinions. According to Table 5 below, it was seen that the participants expressed opinions related to
the “traditional” category (29) the most.

Table 5. The distribution of participant opinions related to the educational approach they adopted

Educational Approach 16-20 years 21+ years Total
Traditional 12 17 29
Contemporary 2 1 3
Total 14 18 32

As seen above, all participants in both groups (15 years and less and 16 years and more) produced metaphors
related to the teacher concept. In general, the number of metaphors “giving active roles” and the ones “giving
passive roles” are equal. However, while 24 of 32 teachers with a service period of 1-15 years produced
metaphors giving passive roles, 8 produced metaphors giving active roles; 27 of 32 teachers with 16 years and
more service period produced metaphors giving teachers active roles, and five produced metaphors giving
teaches passive roles. In other words, the first group produced metaphors giving passive roles and the second
group produced metaphors giving active roles to the teacher. As mentioned before, this difference is thought to
occur due to adopting a constructivist approach after 2004 in Turkey because teachers in the first group were
educated in education faculties arranged for this new educational approach. When teachers’ opinions related to
the educational approach they adopted were examined, similar results were acquired. In general, while 26 of 32
teachers with 1-15 years of service period preferred contemporary, six preferred the traditional education
approach; 29 of 32 teachers with 15 years and more service period preferred traditional, three preferred
contemporary approaches. These results suggest that the teacher metaphors differ according to service periods,
hence their university education and their experiences there about the educational approach. Sachs (1999) claims
that previous learning experiences have a strong impact on shaping identity. As claimed in many studies in the
literature (Cusi & Malara, 2016; Lipka & Brinthaupt, 1999; Sachs, 1999; Szukala, 2011), many factors may
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affect the adopted education approach. For example, perceptions of the teaching profession might differ during
the years to pass in the profession. Sociocultural aspects of society might change, and individual life
circumstances might also differ.

4. Discussion and Conclusion

One of the methods to explain the unknown using the known terms in a language is to use assimilation/figurative
speech. It is possible to encounter these expressions, also known as metaphors, in many science fields or
disciplines such as medicine, physics, chemistry, and daily spoken languages. Similarly, in education, metaphors
are used to create learning from known to unknown principles, in teacher education or in determining teacher
candidates’ perceptions related to the profession, and to help them realise these perceptions.

This research was created to determine teacher metaphors and matured with the researcher’s curiosity about the
reasons lying beneath the differences in metaphorical perceptions. In the literature review, it was seen that there
are many studies aiming to reveal the metaphorical perceptions of teachers towards the teacher, but studies on
how these perceptions differ are insufficient. No research has been found on whether teachers’ metaphorical
perceptions of teachers are affected by the educational approaches they adopt. Therefore, it is hoped that this
study will fill this gap in the literature.

The aim of this research is to reveal whether teachers’ metaphorical perceptions are affected by the educational
approaches they adopt. This main purpose was studied through two sub-objectives: (i) teachers’ metaphorical
perceptions of teachers and (ii) teachers’ teaching approaches. A data collection tool consisting of two
open-ended questions was developed to determine the metaphors teachers use and the educational approaches
they adopt.

According to the results of the research, it was determined that teachers were an “information source,
information transmitter, shaper, combine harvester, sculptor, farmer, shepherd, machine, engine, choirmaster,
director, boss, carpenter, gardener, captain, builder, mother, father, and guide. It was determined that they
developed the metaphors “guidance, candle, oil lamp, light, sun, compass, traffic signs, mirror, sky, and ocean”.
It has been determined that some of these metaphors attribute an active role to the teacher, while others, attribute
a passive role. For this reason, teacher metaphors are divided into two categories as “metaphors that assign an
active role to the teacher” and “metaphors that impose a passive way on the teacher”. In this context; information
source, information transmitter, shaper, combine harvester, sculptor, farmer, shepherd, machine, engine,
choirmaster, director, boss, carpenter, gardener, captain, builder, mother, and father metaphors were included in
the category of “metaphors that put an active role on the teacher”. Furthermore, the metaphors guide, guiding
light, candle, oil lamp, light, sun, compass, traffic signs, mirror, sky, and ocean were coded into the category of
“metaphors that impose a passive way on the teacher”. According to the results of the research, it was
determined that all of the participants developed metaphors and these metaphors were generally positive.

In the literature review, it was seen that similar results were obtained in many studies aiming to determine
teachers’ perceptions. For example, in this study, it was determined that teachers mostly produced the “sun”
metaphor. Similarly; Yildizli, Erdol, Bastug and Bayram (2018) found in their meta-analysis study on teacher
metaphor research in Turkey that the “sun” metaphor is among the metaphors that teachers mostly. Sokmen,
Kilic and Yildirim (2020) also found that classroom teachers most often refer to teachers as “the sun”.
Additionally, in the same study, both prospective teachers and teachers were identified as (i) information source,
(i1) productive and formative, (iii) remedial and restorative, (iv) guiding and directing, (v) example, and (vi)
reassuring. It was concluded that they produced metaphors collected in the category. It is possible to say that the
results of this study support the research results of Sokmen et al. (2020) The results of this research are largely in
line with the results of Cakmak’s (2021) research. In Cakmak’s research, prospective teachers and teachers used
21 common metaphors when describing the teaching profession. These metaphors include; tree, family, mother,
gardener, flower, growing flowers, farmer, sun, rainbow, life, light, pen, pole star, candle, muralist, navigation,
orchestra conductor, compass, artist, water, and soil. As can be seen, similar results were obtained in this study.

According to the results obtained in this research; teachers generally adopted one of the behavioral, cognitive,
and constructivist educational approaches. In this study, it has been determined that the participants adopting the
behavioral and cognitive education approaches produce metaphors that assign an active role to the teacher, while
the participants adopting the constructivist approach create metaphors that impose a passive role. Therefore, it
has been determined that there is a clear parallelism between the metaphors that teachers produce about the
teacher and the educational approaches they adopt.

Metaphors: It is possible to work in determining the attitudes of teacher candidates or teachers towards the
profession. This can be considered as an opportunity for educators to evaluate themselves and to see the attitudes
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of their colleagues towards the profession. Furthermore, based on the results obtained in this research, it is
possible to say that the perceptions of teachers or prospective teachers towards the teaching profession are
largely shaped by the educational approaches they adopt. For this reason, metaphors developed by teachers can
be used as a tool in determining the educational approaches they apply in the classroom. In a more detailed
expression, metaphors guide teachers/educational and administrators/politicians in developing supervision
theories, curriculum development and planning processes, regulation of learning-teaching processes, and
selection of methods and strategies.

It is very important to identify metaphors for the reasons stated above. However, it is also important to determine
what the metaphorical perceptions change. In this study, it was determined that metaphorical networks were
affected by the educational approach adopted. However, there are of course other factors that cause the
difference. For this reason, it is possible to say that there is a need for new studies in the literature to determine
these factors.
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