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Abstract
The purpose of this research is to determine the attitudes of classroom teachers towards sports. Within this scope,
in the first part of this study, it is aimed to describe the attitudes of classroom teachers towards sports. In the
second part of the study, it was investigated whether gender, participation in sports activities and years of service
differ significantly on the attitudes of classroom teachers towards sports. The screening method was used in this
research. The study was carried out with 308 classroom teachers working in Kırşehir. They participated in the
study on a volunteer basis. “Personal Information Form” and “The Sports-Oriented Attitude Scale” were used in
the data collection process. When testing the research data, a 0.05 significance level was taken. In the analysis of
the data, the items related to the sub-problem were grouped and Mann Whitney U and Kruskall Wallis
techniques were used together with descriptive statistics such as frequency (f), percent (%), weighted mean (X̅ )
and standard deviation (SD). The attitudes of classroom teachers towards sports generally high (X̅ = 4.42). While
their attitudes towards sports do not differ significantly according to their gender (U = 10381,500; p > .05); it
differs significantly according to their participation in sports activities (U = 8686,000; p < .05) and years of
service (X2 = 8,364; p < .05). Research results show that attitudes of classroom teachers towards sports are
generally at a high level. However, it was concluded that the attitudes of classroom teachers towards sports
differed significantly according to their participation in sports activities and years of service, but did not differ by
gender.
Keywords: attitude, classroom teacher, sport
1. Introduction
It should not be wrong to consider equal the emergence of sport and human history. Because, humans have
benefited from movement, sports and physical education to shelter in nature, to hunt for food and drink, to
defend themselves against predators, since the first human beings. These movements, which people developed
originally to meet their own needs, were got into integrity and were named gymnastics and sports. Sports, which
quickly took its place in the history scene, BC., led to the emergence of Olympic games in 776 (Dalgın, 2019).
Throughout history, humankind has developed many implementations of sports. Sports, which initially emerged
as a means of struggle against nature and other creatures, has been used as a means of entertainment and
recreative spending time within the years (Gülüm, 2008; Yorulmaz, 2012). “The whole-body movement that
provides physical and mental development of the individual and makes the individual healthy” will be the most
popular answer to the question of what sports are (Erdemli, 2012). At this point, it is seen that the concept of
sports and physical education are being used interchangeably. In cases where the physical and cognitive
development of the individual is the subject, the sports are the other concept that is used equivalent to physical
education concept (Görücü, 2007). Muallimoğlu (2003) defined physical education as a discipline to understand
the effect that occurs on the individual through activities performed in games, gymnastics, teams and individual
sports. Physical education is a phenomenon that changes behavior in the individual (Çelik & Pulur, 2011) and
does this through games, sports and exercises (Demirel, 2003). Physical education and sports can be defined as
the whole of the activities (Zengin, 2013) that educate the individual through movement (Demirhan, 2003), give
the individual the opportunity to run, jump and move (Nebioğlu, 2006), provide all these in terms of both
individual and group dynamics (Çoban & Ünveren, 2007), develop the individual physically and mentally (Çelik
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& Pulur, 2011).
Physical education plays an important role in the social development of the individual as well as in the physical
development of the individual (Çiriş, 2018). Therefore, sports and physical education are important in primary
schools, which are the first step of the individual’s learning. Because sports have an important place in an
individual at the age of elementary school to discover himself and his environment through movement (Şengül,
2009). The Ministry of National Education considered sports as significant for the development of children in
primary schools and provided sports lessons in the curriculum under the name of 17 hours of weekly games and
physical activities lessons provided that they are at every level of primary school. These lessons are performed
through classroom teachers. Teachers who are seen as role models in learning life and developing attitudes and
behaviors of the children towards events have a great impact (Köse & Demir, 2014). Classroom teachers are the
instructors who make the children acquire basic life-skills as well as teach them literacy, four arithmetic
operations, social sciences, science, sports and art (Yılmaz, 2017). Attitude is an internal state that includes
feelings and thoughts (Başkonuş, 2010). In primary school, the role of classroom teachers is considered to be
important for children to develop a positive attitude towards sports and to like sports and include it in their lives.
This is important for the classroom teachers, who will be a role model, to give their students the habit of doing
sports.
The teachers doing sports have high positive attitudes towards sports (Tortop & Ocak, 2010; Dalama, 2015). It
can be said that the students of teachers who have a positive attitude towards sports (Alemdağ, Öncü, &
Sakallıoğlu, 2014; Dağdelen, 2015) also have a positive attitude (Şişko & Demirhan, 2002). In addition, it is
observed that classroom teachers not doing sports have low attitude levels towards sports (Güvendi & Serin,
2019). As revealed by the study results in the literature, the positive or negative attitudes that the classroom
teachers will develop towards sports are not only limited to the teachers but also has an impact on their students’
attitudes towards sports. Considering this importance of the subject, this study was designed to determine the
attitude levels of classroom teachers towards sports and to create solutions for bringing the attitudes of teachers
who may have a negative attitude to the condition of positive. Some variables, which are thought to be a factor in
the attitudes of classroom teachers towards sports, have been used and answers to the following questions have
been sought:
•

What is the level of classroom teachers’ attitude towards sports?

•

Do the attitudes of classroom teachers towards sports differ significantly according to the gender variable?

•

Do the attitudes of classroom teachers towards sports differ significantly according to the service year
variable?

•

Do the attitudes of classroom teachers towards sports differ significantly according to the variable of
participation in sports activities?

It is thought that the results consisting of the answers to be given to these questions by the classroom teachers
and the suggestions put forward based on these results will contribute to the field.
2. Method
2.1 Participants
The accessible population of the research is the classroom teachers working in Kırşehir. 329 classroom teachers
selected randomly from this population constitute the study sample. 21 of the measurement tools sent to them
were not evaluated due to reasons incorrect coding, empty, etc., and the data obtained from a total of 308
classroom teachers were evaluated. Volunteering was sought in filling the measurement tools. It is observed that
44.2% (n = 136) of the study sample is composed of male classroom teachers and 55.8% (n = 172) of female
classroom teachers. While 62.3% (n = 192) of classroom teachers participate in sports activities, 37.7% (n = 116)
do not. While 10.4% (n = 32) of classroom teachers have 1−10 years of seniority, 43.2% (n = 133) have 21 years
or more of seniority.
2.2 Research Design
The screening method was used in this research. Screening model studies are a research approach that aims to
describe a situation that exists in the past or still as it exists, as it exists (Karasar, 2005). Within this scope, in the
first part of this study, it is aimed to describe the attitudes of classroom teachers towards sports. In the second
part of the study, the effects of variables of the gender, the participation in sports events and the service year
which is considered that it could differ significantly on the attitudes of classroom teachers towards sports were
examined.
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2.3 Data Collection Tools
In the research, two measurement tools were used in the data collection process. In the first stage, the personal
information form (PIF) developed by the researcher was used to determine the personal information of the
classroom teachers, whereas in the second stage, the ‘The Sports-Oriented Attitude Scale’ developed by Koçak
(2014) was used to determine the attitudes of the classroom teachers towards sports.
Personal Information Form (PIF). In the form prepared by the researcher, there are some independent variables
that are thought to could be effective on the attitudes of classroom teachers towards sports. These variables dealt
with demographic information (gender, participation in sports activities and year of service) related to the
classroom teachers in general terms, and the data were included in the PIF as classification questions.
The Sports-Oriented Attitude Scale It was developed by Koçak (2014) and consists of 22 items and 3 dimensions.
Psychosocial development dimension consists of the items 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11 and 12, physical
development dimension consists of the items 13, 14, 15, 16, 17 and the mental development dimension consists
of the items 18 and 19, 20, 21 and 22. It is a 5-point Likert scale. Items in the scale were organized as fully agree
“5” agree “4” moderately agree “3” slightly agree “2” and do not agree “1”. In order to test the reliability of the
scale, the coefficients of two halves test correlation (Spearman Brown) were examined and this value was found
to be 0.83.
2.4 Statistical Analysis
The data obtained was uploaded to the SPSS 20.0 (Statistical Package for Social Sciences) package program for
analysis. When testing the research data, a 0.05 significance level was taken. Frequency (f), percentage (%),
weighted average (X̅ ) and standard deviation (SD) values were used in the analysis of the descriptive data
obtained. Before making relational statistical methods, the homogeneity of the data was surveyed and it was
examined whether it showed normal distribution. In this process, the relational data analysis process based on the
Kolmogorov-Smirnov Test results was shaped. The findings regarding the normal distribution of the data are
given in Table 1.
Table 1. Findings about normal distribution

General
Psychosocial Development Dimension
Physical Development Dimension
Mental Development Dimension

Kolmogorov-Smirnov
Statistics
df
.118
308
.138
308
.151
308
.173
308

p
.000
.000
.000
.000

In line with these results, nonparametric hypothesis tests were used in the analysis of the research data. Within
this scope, Mann Whitney U test was used to examine attitudes of the teachers towards sports according to
binary porous variables (gender and participation) and Kruskall Wallis test techniques were used to analyze
according to three or more porous variables (service year). The answers given by the classroom teachers for the
items in the scale are of the five-point Likert type and the formula “a = Range/Number of Groups to be
Performed” was used to determine the group value range of the evaluation scale (Taşdemir, 2003). Accordingly,
the evaluation scale is as follows:
Table 2. Grading of the scales, weight qualification groups given
Given Weight
5
4
3
2
1

The Sports-Oriented Attitude Scale
Qualification group
Fully Agree
Agree
Moderately Agree
Slightly Agree
Do Not Agree
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3. Results
3.1 Findings Related to Attitudes of Classroom Teachers Towards Sports
Table 3. Attitudes of classroom teachers towards sports
X̅
4.42
4.44
4.46
4.31

GENERAL
Psychosocial Development Dimension
Physical Development Dimension
Mental Development Dimension

SD
.482
.509
.500
.629

Mdn
4.45
4.50
4.50
4.37

Level
Fully Agree
Fully Agree
Fully Agree
Fully Agree

When Table 3 is analyzed, the attitudes of classroom teachers towards sports are generally high (X̅ = 4.42; Mdn
= 4.45) (fully agree). When the sub-dimensions are examined, attitudes of classroom teachers are high in the
psychosocial development dimension (X̅ = 4.44; Mdn = 4.50), physical development dimension (X̅ = 4.46; Mdn
= 4.50) and mental development dimension (X̅ = 4.31: Mdn = 4.37). This shows that classroom teachers have a
positive attitude towards sports.
3.2 Relational Findings Related to Attitudes of Classroom Teachers Towards Sports
Table 4. Mann Whitney U test results on the attitudes of classroom teachers towards sports according to their
gender
General
Psychosocial Development
Physical Development
Mental Development

Gender
Male
Female
Male
Female
Male
Female
Male
Female

N
136
172
136
172
136
172
136
172

Mdn
4.52
4.45
4.42
4.67
4.50
4.50
4.50
4.25

Mean Rank
164.17
146.86
166.11
145.32
155.04
154.07
163.02
147.76

Sum of Ranks
22326.50
25259.50
22591.00
24995.00
21085.50
26500.50
22170.50
25415.50

U
10381.500

Z
-1.699

p
.089

10117.000

-2.052

.040*

11622.500

-.096

.923

10537.500

-1.529

.126

Note. * p ˂ 0.05.

When Table 4 is analyzed, it is seen that the mean rank of male teachers (X̅ = 164.17; Mdn = 4.52) is higher than
the mean rank of female teachers (X̅ = 146.86; Mdn = 4.45) across the scale. Also, in all sub-dimensions, the
mean rank of male teachers is high.
In the results of the Mann Whitney U test conducted to determine whether teachers’ attitudes towards sports
differ significantly according to their gender, it is seen that the mean differences between the groups were not
statistically significant across the scale (U = 10381.500; p > .05), but they were significant in the dimension of
psychosocial development (U = 10117.000; p < .05).
Table 5. Mann Whitney U test results regarding the attitudes of classroom teachers towards sports according to
their participation in sports activities
General
Psychosocial
Development
Physical
Development
Mental
Development
Note. * p ˂ 0.05.

Participation in Sports Events
Participate
Do Not Participate
Participate
Do Not Participate
Participate
Do Not Participate
Participate
Do Not Participate

N
192
116
192
116
192
116
192
116

Mdn
4.59
4.36
4.67
4.33
4.67
4.41
4.50
4.00

Mean Rank
167.26
133.38
166.90
133.97
164.45
138.04
165.33
136.58

Sum of Ranks
32114.00
15472.00
32045.00
15541.00
31573.50
16012.50
31743.00
15843.00

U
8686.000

Z
-3.246

p
.001*

8755.000

-3.170

.002*

9226.500

-2.563

.010*

9057.000

-2.812

.005*

When Table 5 is examined, it is observed that the mean rank of the teachers who responded as ‘Participate’ to
sports activities (X̅ = 167.26) across the scale is higher than those who responded as ‘Do Not Participate’ (X̅ =
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133.38). Also, it is seen that the mean rank of teachers who responded as ‘Participate’ to sports activities in all
sub-dimensions is high.
In the results of the Mann Whitney U test conducted to determine whether teachers’ attitudes towards sports
differ significantly according to their participation in sports activities, it is observed the mean differences
between groups are statistically significant across the scale (U = 8686.000; p < .05) and in all sub-dimensions (p
< .05). This finding shows that teachers participating in sports activities have higher attitudes towards sports.
Table 6. Kruskall Wallis test results regarding the attitudes of classroom teachers towards sports according to
their years of service
GENERAL

Service Year
1−10 years

N
32

Mdn
4.36

Mean Rank
129.80

Chi square
8.364

sd
3

p
.039*

Source of the Difference
2>1
4>2
3>

2

11−15 years
16−20 years
4
21 years and more
1
1−10 years

90
53
133
32

4.59
4.41
4.55
4.33

166.90
131.98
161.03
130.67

8.554

3

.036*

4>3
3>2

2

90
53
133
32
90
53
133
32
90
53
133

4.58
4.33
4.67
4.50
4.67
4.33
4.50
4.00
4.50
4.25
4.50

165.35
130.79
162.34
139.25
171.39
132.31
155.58
126.98
161.32
139.47
162.50

7.734

3

.052

6.466

3

.091

1

3

Psychosocial
Development

11−15 years
16−20 years
4
21 years and more
1−10 years
11−15 years
16−20 years
21 years and more
1−10 years
11−15 years
16−20 years
21 years and more
3

Physical
Development

Mental
Development

Note. * p ˂ 0.05.

When Table 6 is examined, in the results of Kruskall Wallis conducted to determine whether teachers’ attitudes
towards sports differ significantly according to their years of service, it is observed that the mean differences
between groups were statistically significant across the scale (X2 = 8.364; p < .05) and in the sub-dimension of
psychosocial development (X2 = 8.554; p < .05). The significant difference was in favor of the premiers between
11−15 years of service teachers and 1−10 years of teachers, between teachers with 21 or more years of service
and teachers with 11−15 years of service and between teachers with 16−20 years of service and teachers with
11−15 years of service across the scale; whereas it was in favor of the premiers between teachers with 21 or
more years of service and teachers with 16−20 years of service and between teachers with 16−20 years of service
and teachers with 11−15 years of service in the dimension of psychosocial development.
This finding shows that the year of service is an effective variable on teachers’ attitudes towards sports, and the
attitudes of teachers with a service year of 21 years and more are at the highest level.
4. Discussion
Attitudes of the classroom teachers towards sports are generally at a high level. Attitudes of the classroom
teachers are at a high level in terms of psychosocial development, physical development and mental
development. Classroom teachers have a positive attitude towards sports. In the study that Arslan and Altay
(2008) examined the attitudes and opinions of classroom teachers towards physical education lesson, they found
positive and high attitudes of them towards physical education lesson. In addition, Gültekin, Atalay and Ay
(2014) concluded that classroom teachers’ views on sports are positive. Along with these studies, there are
studies in the literature that conclude that classroom teachers have a positive attitude towards sports (Alemdağ et
al., 2014; Matanin & Collier, 2003; Webster, Monsma, & Erwin, 2010; Xiang, Lowy, & McBride, 2002). In
similar studies in the literature, some studies find that the classroom teachers develop negative attitudes towards
sports for some reasons (physical conditions, lack of a gym, lack of sports-specific activity knowledge)
(Bozdemir, Çimen, Kaya, & Demir, 2015; Morgan & Hensen, 2010; Pehlivan, Dönmez, & Yaşat, 2005; Trust &
Yıldız, 2013). It is considered that the teachers, who have a negative attitude towards sports among classroom
252
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teachers, could not acquire sufficient field knowledge during their undergraduate education, and their attitudes
will change positively with the improvement of physical conditions. When these conditions are met, it can be
said that the attitudes of the students they train will be positive and the society will spread the sport to every
stage of their lives, thanks to teacher attitudes that will change in parallel with the study results. As a result of
this study, it can be said that the students they will raise will love the sport and even form a basis for raising
successful athletes worldwide among these students, as a result of the positive attitude of the classroom teachers.
The attitudes of classroom teachers towards sports did not differ significantly across the scale. There was a
significant difference in the dimension of psychosocial development by gender. It was concluded that the
attitudes of female teachers are higher in the psychosocial development dimension. In their study with classroom
teachers, Oncu and Cihan (2012) found that gender factor is not a factor in teachers’ attitudes towards sports, but
the mean rank of female teachers is higher than the mean of male teachers. Depending on this difference between
means, it can be said that women have a more positive attitude compared to male teachers. Yavrucu and Çoknaz
(2016) found that the mean rank is in favor of women in their classroom teachers’ attitudes towards sports. In
their study, Bozdemir, Çimen, Kaya and Demir (2015) found that gender was not a factor in the attitude of
classroom teachers towards sports, but the difference was in favor of men on the mean rank.
The attitudes of classroom teachers towards sports differ significantly according to their participation in sports
activities across the scale and all sub-dimensions. It was concluded that the teachers participating in sports
activities had higher attitudes towards sports. In their study, Alemdağ, Öncü and Sakallıoğlu (2014) found that
the attitudes of prospective classroom teachers doing sports towards sports differ significantly compared to those
who do not do it. However, unlike the research results, Oncu and Cihan (2012) found that the sports status of
teachers does not make a significant difference on the attitude towards sports. Based on the conclusion that the
teachers who do sports have a positive attitude, it can be stated that the teachers’ gaining the habit of doing
sports will contribute to the raising of generations that love and do sports.
Service years showed a significant difference on the attitudes of classroom teachers towards sports across the
scale and in the dimension of psychosocial development. This result showed that the service year is an effective
variable on the attitudes of teachers towards sports and the attitudes of teachers with a service year of 21 years
and more are at the highest level. In the study that Arslan and Altay (2008) measured their classroom teachers’
attitude levels towards sports, they found that teachers with seniority between 16−20 years had a higher positive
attitude compared to teachers with less seniority. Bozdemir, Çimen, Kaya and Demir (2015) found that the
seniority status of classroom teachers is not a factor in their attitudes towards sports, but the mean rank of
teachers with high seniority is higher than other teachers. Yavrucu and Çoknaz (2016) found that the seniority
variable was not a factor in the attitudes of the classroom teachers towards sports and the difference in the mean
rank was in favor of teachers with seniority 11−15 years. These results show that as the year of service of the
classroom teachers increases, the positive attitude levels towards sports also increase.
The classroom teacher’s role as being in the first stage of education has a critical role in children’s life. The
findings showed that generally, the teachers had a positive attitude towards sport participation. This finding may
imply that the teachers’ positive and high level of attitude will contribute to helping children like lifelong sport
participation. The teachers’ participation in physical activities/sport activities positively influences their attitude
towards sport. To maintain this positive influence, it is recommended that school managers/directors organize
more physical activities. It was observed that the teachers with 21 and above years of service had the most
positive attitudes towards sport participation. Therefore, opportunities for teachers from different years of
experience may be provided for effective opinion exchange. This may help comparably new teachers change
their attitudes positively towards sport participation. Gender was not found to be an influential factor in the
teachers’ attitudes towards sport. Even so, MOE may still contribute to teachers’ attitude towards sports
participation by organizing sport competitions for teachers from different genders.
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