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Abstract
This study explored gender differences in stressors experienced by teacher education students at the University
of Ghana, and adaptation stratagems they might utilise to manage stress. In 2018–2019 academic year, a total of
two hundred and seventy (270) second- and third-year students were selected using random sampling procedure
to respond to closed-ended and open-ended questions in a survey questionnaire. The questionnaire was adapted
from Dental Environmental Stress (DES) to measure stressors students encounter and the Brief Coping
Orientation to Problems Experienced (Brief COPE) to measure students’ coping stratagems they might use to
minimise their stress levels (Folkman & Lazarus, 1984). It was pre-tested to learners of the faculty of education
at the University of Cape Coast, Ghana, to ensure the reliability and validity of the statements. The findings
show that the students use multiple strategies, such as praying/meditating and self-distracting activities to cope
with stress. Although, females had higher overall perceived stress levels regarding encountered academic
stressors and health stressors, the difference between genders was insignificant. Similarly, females had a higher
perception of stress from psychosocial stressors when likened to males, however, the difference between genders
was also insignificant. Regarding perceived coping stratagems, females utilised adaptive coping stratagems
whilst males utilised maladaptive and avoidance coping stratagems although the difference between genders was
also not significant. The study recommended among others that males be urged to likewise utilise increasingly
adaptive strategies to control strain.
Keywords: gender, stressors, teacher education students, coping strategies
1. Introduction
Stress might be a productive or a terrible condition of psychological and functional stimulation that an individual
might encounter in circumstances that they see as perilous or intimidating to their psychosocial wellness. Stress
has various implications for countless individuals as it is not culture specific or bound to affect some group of
people, but rather comes to everyone regardless of age, educational background, geographical location or status
in life. Stress is a significant issue among university students as they endeavour to take control of scholastic,
social and personal encounters (Amponsah & Owolabi, 2011). All things considered, the vast majority of
students have encountered strain or tension in the course of their education at one point or the other, particularly
college students, as a result of the numerous burdens encountered in academia. Various investigations have been
directed to look at the uneasiness of college learners and the issues that impact their feelings of anxiety. A wide
range of elements related to stress among university students has progressively been looked into in the most
recent times. Especially, extreme stress might negatively impact scholarly execution and wellbeing and can
prompt mental misery with side effects of nervousness and wretchedness. Students might encounter feelings of
diminished individual accomplishment and lack of engagement and apathy with their studies, further adversely
affecting scholastic learning as a result of sustained mental misery that could cause scholarly burnout, a
condition of passionate weariness (Lin & Huang, 2014; Tomaschewski-Barlem, Lunardi, Ramos, Da Silveira,
Devos-Barlem, & Ernandes, 2014).
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Likewise, learners experience a great deal of pressure while they are at school. These stressors originate from a
mix of numerous variables including strain to perform scholastically, demanding classes, difficult tests,
combined with the autonomous nature of the learning arrangement at the university level. Once more, many
learners experience monetary pressure that includes the battle to obtain adequate cash to pay for educational cost,
as well as finding the funds expected to take care of one’s living expenses. Learners feel strain to settle on
instructive and vocational choices that can affect the rest of their lives. Most students face social pressure, living
with a flatmate, harmonising companionship with school work and managing the elements of youthful-elderly
relations that can be troublesome. A few learners shield insane hours from keeping awake until late to learn,
rising ahead of schedule for lectures, and attempting to squeeze in all the work and fun at the same time.
Similarly, most learners battle with what their identity is and where they would prefer to be, in any event, sooner
or later in their student vocation (Lin & Huang, 2014; Tomaschewski-Barlem et al., 2014).
Coping or adapting skills largely determine how individuals experience anxiety. Generally, adapting alludes to
conduct that shields individuals from being mentally hurt by a tricky social encounter. Some of the strategies that
learners might utilise to deal with stress include making contacts, avoidance, designation, powerful
correspondence, discovering fulfillment, exercise, prioritising the amount of work to be done, in the hunt for
relief in eating food, smoking and counselling as a form of outside exhortation (Amponsah & Owolabi, 2011;
Tomaschewski-Barlem et al., 2014 ). Finding solutions to some of these challenges may be frustrating,
conflicting and pressurising. It would, therefore, be essential to examine the stressors they encounter and the
coping stratagems they might employ.
1.1 Statement of the Problem
The department of Teacher Education is one of three departments located in the School of Education and
Leadership, College of Education at the University of Ghana, Legon, Accra, Ghana. The department is the first
ever established in this University to train teachers for both Junior high schools (JHSs) and Senior high schools
(SHSs) in Ghana. Student teachers trained for the JHSs offer all their courses in the department but those trained
for SHSs offer education-related courses in the department and borrow teaching courses like science,
mathematics, and English, from other departments. Additionally, student teachers in the JHS programme do not
borrow courses from other departments. Consequently, student teachers pursuing secondary education took part
in this study since at the time of the study there were no students admitted into the JHS programme. Thus, the
uniqueness of this department in terms of courses, and students having to borrow their teaching courses from two
or three departments and the fact that it comes with an exclusive vision prompted this study.
Literature has revealed that there are gender differences in some types of pressure encountered by the majority of
learners in their pursuit of higher education. Similarly, there are gender differences among Ghanaian university
students when faced with rigorous academic demands such as meeting deadlines for assignments and
presentations and planning for tests and examinations. Additionally, differences exist between males and females
in fulfilling time constraints for turning in of assignments combined with school work and additional societal
obligations (Amponsah & Owolabi, 2011; Gyambrah, Sesay, & Amponsah, 2017; Kumi-Yeboah, 2010; Kwaah
& Essilfie, 2017; Torto, 2009). These scholarly exercises combined with other psychosocial duties among
teacher education students by gender have received little research consideration to inform policy and practice in
the Ghanaian situation. It is worth noting that the studies mentioned earlier were conducted in universities in
Ghana whose traditional mandate is to produce teachers for the first and second cycle of institutions in Ghana.
Students in those Ghanaian universities are accustomed to issues related to teacher education unlike the students
used in these studies. Apart from Amponsah and Owulabi (2011) who used Freshers in a traditional education
university in Ghana, the rest used distance education students from two traditional education universities also in
Ghana. The psychosocial circumstances of distance education students are relatively different from regular
education students. Additionally, the teacher education programme is quite new at the university where the
research was conducted. Not withstanding, every new programme is bedevilled with its own teething and
attendant challenges and the teacher education programme is no exception. It is therefore expedient to explore
gender differences in stressors encountered by the learners of teacher education and the coping strategies that
they might adopt to overcome stress.
Consequently, the effects of these stressful circumstances on students by gender and the coping strategies
adopted to reduce or eliminate them are of great concern and a call for investigation, which will go a long way to
enhance the knowledge about the effectiveness of the strategies. Should these stressful conditions continue to
exist with no appropriate strategy to curb or control them, the students would go through difficult times to cope
with them physiologically or mentally and might affect their academic achievement. It is against this backdrop
that this study was conducted to explore gender differences among teacher education learners of the University
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of Ghana in stressors that they might encounter and coping strategies they might also utilise to manage stress.
1.2 Purpose of the Study
This research investigated gender differences in stressors among teacher education students of the University of
Ghana and the adaptation stratagems they might utilise to manage stress. Understanding the factors that
contribute to students’ stress is necessary for appreciating the efficiency of coping strategies in improving stress
management programmes. It is hoped that by exploring stressors and coping mechanisms utilised by teacher
education students, the tension can be reduced, enabling them to perform effectively and efficiently in their
scholastic undertaking.
1.3 Research Questions
1) What are the stressors encountered by male and female teacher education students?
2) What coping strategies do male and female teacher education students employ to control stress?
3) How do male students differ from female students regarding stressors they encounter?
4) How do male students differ from female students regarding the kind of coping stratagems they employ to
control stress?
2. Review of Related Literature
2.1 Theoretical Framework
Cognitive appraisal or psychological evaluation (commonly addressed as ‘appraisal’) is the emotional
elucidation made by a person to an event that evokes a specific functional reaction in the surrounding.
Psychological evaluation is a constituent in an assortment of suppositions that identify with strain, psychological
well-being, adapting, and sentimentality.
Lazarus’ transactional model of stress utilises psychological evaluation as an approach to disclose reactions to
distressing circumstances (Lazarus, 1984; Lazarus & Folkman, 1984). Within this model, a psychological
evaluation is characterised as the manner a person reacts to and deciphers the causes of stress throughout
everyday life. An assortment of psychological syndromes has been seen as having anomalous styles of
psychological evaluation in the individuals who are influenced by the turmoil. The theory discusses two
particular kinds of psychological evaluation namely, “primary appraisal” and “secondary appraisal” that need to
happen for a person to be stressed in reaction to an occurrence (Lazarus, 1984). Throughout primary appraisal, a
condition is deciphered as hazardous to the person or dangerous to their objectives. Similarly, all through
secondary appraisal, the person determines that they have an inadequate strategy that may be adopted to
overcome the adverse circumstance. At the point when the inadequate condition happens, the occasion causes a
strain as a reaction (Lazarus, 1984).
Scherer’s component process model utilises psychological evaluation to clarify a person’s mental and
physiological reaction to circumstances. Lazarus’ transactional model is augmented by this model concerning
what number of evaluations happen. Scherer’s model recommends that four particular evaluations happen as
opposed to only two degrees of evaluation in reaction to an occasion (primary and secondary) as proposed by
Lazarus. Scherer’s four categorical appraisals include: (a) the direct impacts or importance that a person
perceives a circumstance is to them (b) the short-term and long-term outcomes a circumstance has concerning
persons and their objectives (c) the capacity a person notices they can adapt to the outcomes of a circumstance (d)
how the circumstances are seen to result based on a person’s standards and self-concept (Scherer, 2009). Further
research by Scherer draws special attention to mental reactions, as well as numerous physiological reactions as
indicated by how situations are assessed by an individual (Scherer, 2009).
Finally, in contrast with Lazarus’ transactional model, Roseman’s appraisal theory of emotions utilised the idea
of psychological evaluation (cognitive appraisal) to assemble an illustrative theory that incorporates a more
extensive scope of feelings. Accordingly, Roseman (1996) indicated that positive feelings arise from occasions
that a person evaluates as reliable concerning their thought processes, while negative feelings also arise from
circumstances that people assess as conflicting with their intentions. More explicit feelings depend on the
perception of the occasion being brought about by others, the individual, or because of an irrepressible situation
(Roseman, 1996).
The theoretical frameworks discussed thus far are reinforced by cognitive appraisal which is the emotional
elucidation made by a person to an event that evokes a specific functional reaction in the surrounding.
Consequently, the stressors experienced by learners and the coping strategies they adopt to offset the stress are
underpinned by cognitive appraisal, which is the pivot of the four theories discussed. The event mentioned in
125

jel.ccsenet.org

Journal of Education and Learning

Vol. 9, No. 2; 2020

cognitive appraisal is the stressful situation encountered by an individual, and emotional elucidation is the
coping stratagems adopted to manage stress.
2.2 Empirical Review
How stress is psychologically evaluated has been found to impact emotional well-being of individuals (Gomes,
Faria, & Lopes, 2016). Cognitive styles of seeing the world and deciphering circumstances have been proposed
as variables that may make certain people progressively inclined to despondency. An assortment of studies has
connected fright syndrome with attentional predispositions and a calamitous view of situations (Craighead,
2008).
Studies within the past two decades have revealed an occurrence of stress among learners at the university level
(Robotham & Julian, 2006). Other researches have been conducted to interrogate issues related to differences
between males and females regarding the perception of stress. For instance, a study was conducted to “examine
the relationships between stress level and academic achievement among students in urban and rural secondary
schools in one of the districts in Malaysia. The findings of the study indicated that there are significant
differences in the level of stress for gender” (Tajularipin, Aminuddin, Vizata, & Saifuddin, 2009, p. 43).
Similarly, an investigation was conducted to “assess the levels of stress encountered by university students at
Tafila Technical University. The results revealed that female students encountered more stress than male students,
however, male students were influenced more by monetary issues than females” (Thawabieh & Qaisy, 2012, p.
110).
Again, a study was undertaken to “investigate gender influence on perceived stress level and coping strategies of
undergraduate university students in Kenya” (Misigo, 2015, p. 44). Findings from the investigation revealed that
a “significant difference existed between the stress mean scores of males and females. Female students reported
higher stress levels than males. Female participants also reported positive stress coping skills such as seeking
help from counsellors and friends, whereas male participants reported negative coping strategies such as taking
alcohol and drug use” (Misigo, 2015, p. 44).
Additionally, an investigation was undertaken to examine the “sources of stress (academics, financial, family,
social, and daily hassles) and the coping strategies (self-help, approach, accommodation, avoidance, and
self-punishment) of 166 college students. The relationship between sex, specific sources of stress, and coping
strategies was also investigated. The results revealed that college women reported a higher overall level of stress
and greater use of emotion-focused coping strategies than college men. Again, college men and women also
reported different coping strategies for different stressors; however, the use of emotion-focused coping strategies
dominated problem-solving strategies for both men and women” (Brougham, Zail, Mendoza, & Miller, 2009, p.
85).
Similarly, research was conducted to “examine the relationship between gender and reactions to stress among
university students, specifically on how they typically responded when under perceived stress. The findings
showed that there were significant differences between males and females concerning their reactions to stress.
Overall, more females experienced higher levels of depression, frustration, and anxiety than their male
counterparts when reacting to stress. Males also tended to have other psychological reactions different from
those listed on the survey. Also, while the stress reaction of anger was barely statistically insignificant, more
females expressed anger than males as a reaction to stress” (Calvarese, 2015, p. 1177).
Besides, another study was undertaken to “explore gender differences in the perceived level of stress and coping
strategies among college students in India. The results indicated that female undergraduate students had high
levels of stress than male undergraduate students. Other findings of the study also indicated that male
participants had higher stress coping scores than female participants. The study revealed that male students are
more likely to use better stress coping strategy than female students” (Anbumalar, Dorathy Agines, Jaswanti,
Priya, & Reniangelin, 2017, p. 2349).
Furthermore, another research investigated “the relationship between gender differences and stress. It was
hypothesised that females would express more stress than males, that females would experience more stress on
the math task than the spelling task, and that males would not experience a large difference in stress levels on the
math and spelling tasks. Consequently, a math task and a spelling task were used to create stress and a 10-point
stress scale was used to measure the stress levels of the participants. The results were insignificant and did not
support the hypothesis, revealing almost no difference between stress levels of males and females on both tasks”
(Kania, 2014, p. 91).
Contrarily, other researches have revealed that male learners encounter elevated degrees of pressure compared
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with female learners. Findings from an investigation suggested that male learners experience elevated degrees of
pressure, serious mental wellness, and encountering fewer tendencies towards utilising constructive adapting
procedures (Chen, Wong, Ran, & Gilson, 2009). Correspondingly, Sitz and Poche (2006) also revealed that
females demonstrated more hopefulness than males and possess lesser degrees of perceived strain in comparison
with males. These previous researches have shown that there are conflicting results concerning the degree of
stress exhibited by males and females, thereby activating additional research of this circumstance.
In connection with coping stratagems, differences have also been found to exist between males and females. It
was revealed that females utilise social support and assistance seeking behaviour as a coping approach. However,
it was discovered that males react to unpleasant circumstances by picking either dynamic adapting
methodologies or avoidant procedures, for example, liquor or medication use (Aldwin, 2007; Dyson & Renk,
2006). Also, females frequently select emotionally focused coping tactics such as looking for help or positive
reframing (Desmarias & Alksnis, 2005; Dyson & Renk, 2006). Nevertheless, some researches have shown no
gender differences regarding coping approaches males and females utilised to control stressful situations
(Donaldson, Prinstein, Danorsky, & Spirits, 2000). Similarly, Thoits (1995) reported that although gender is
perceived to influence the relationship between anxiety and the category of coping stratagems selected, the
findings might sometimes be unreliable.
3. Method
3.1 Research Design
The study utilised a cross-sectional descriptive survey design to investigate the differences between male and
female learners regarding stressors and coping approaches they might adopt to minimise stress. The purpose of
using the survey design was to interrogate teacher education students concerning stressors they encounter and the
adaptation strategies they might employ to offset or minimise the stress. This type of research design is mainly
concerned with the description of some phenomena. The economic benefits of a cross-sectional descriptive
survey design justified its choice in this study as results are obtained more rapidly. Similarly, sampling has
greater coverage with regards to the assortment of information needed and additionally, it takes into account
greater quality of work as increasingly precise information can be given under appropriate circumstances.
Sample surveys have some weaknesses with regards to getting fundamental information needed for every unit of
the populace. Mistakes regarding sampling also tend to be greater for small sample sizes. Nevertheless, given the
consistency and extent of the target population of this research, the benefits in the descriptive sample survey far
outweigh its weaknesses.
3.2 Population and Sample
The population of the study consists of teacher education students offering undergraduate education programmes
at the University of Ghana during the 2018/2019 academic year. Two hundred and seventy second and third year
teacher education students comprising 144 females and 126 males pursuing programmes in English Education,
General Education, Mathematics Education and Science Education took part in this investigation. The ages of
respondents ranged between 17 and 26 years, with an average age of 20.98 years. The sample consists of Levels
200 and 300 students offering undergraduate education programmes. These students were purposively selected
because they have had at least one year of tuition in education on campus and are better placed to answer the
questions. Two hundred and seventy students were selected for the study out of a population of 450 students. The
sampling technique was derived from Yamane (1973), which is used to find an appropriate sample size for issues
regarding research in the educational and psychological dimension.
3.3 Instrumentation
A Self-Report Survey Questionnaire with closed-ended and open-ended questions was designed and
administered to 2nd and 3rd year teacher education students to ascertain the stressors they encounter and the
adaptation stratagems they might employ to manage stress. The Dental Environmental Stress (DES) was adapted
to develop an 18-item questionnaire, categorised into academic-related, psychological and health-related items
(Cohen, Kamarch, & Mermelstein, 1983). Some items were sourced from DES whereas others were developed
by the researchers and included in the adapted instrument after pilot testing. The reliability coefficient of the
questionnaire on DES measured was 0.86, suggesting that the internal consistency was significant. Similarly, a
12-item questionnaire on the Brief Coping Orientation to Problems Experienced (Brief COPE) inventory with a
reliability of the questionnaire items at 0.82, (Folkman & Lazarus, 1984) was also adapted to calculate the
adapting stratagems learners might utilise to lessen the strain that they might encounter. A five-point Likert scale
designated as “strongly agree (5)”, “Agree (4)”, “undecided (3)”, “disagree (2)”, and “strongly disagree (1)”
were used in both situations by respondents to answer the questionnaire items.
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3.4 Data Collection Procedure
Data for the study were collected in April 2019 in the department of teacher education of the school of education
and leadership, University of Ghana site through permission obtained from the Head of Department. The
researchers made personal contacts in the first place with the respondents who are their students to seek their
consent by giving them consent form to fill, to give advance information to those who consented to participate in
the study and to make the necessary arrangements for the administration of the instruments. The second was the
administration of the instrument and collection of the data to coincide with specific lectures to ensure that all the
students who were present participated. Levels 200 and 300 students pursuing undergraduate secondary
education programmes were used for the study. After distributing the questionnaire to the students, the
researchers and their teaching assistants (TAs) waited and collected the answered questionnaire.
3.5 Data Analysis Procedure
Stressors experienced by learners of the department of teacher education and the coping stratagems they might
adopt to control stress were examined using means and standard deviations. The independent samples t-test was
used to find out whether male learners differed from female learners on the stressors they experience as well as
coping strategies they might adopt to manage stress.
4. Results and Discussion
4.1 Results
4.1.1 Demographic Data
The open-ended question used in this research was the age of respondents, which learners were asked to supply.
Using descriptive statistics, the number of males who participated in the study is 126 (46.7%) and that of females
is 144 (53.3%). The mean age of learners presented for this study is 20.98 years.
4.1.2 Stressors Encountered by Teacher Education Students by Gender
Research question one sought to find out the stressors encountered by teacher education learners by gender. The
outcome of the responses provided by the participants is presented in Table 1.
Table 1. Mean ratings of stressors among teacher education students by gender
Category
Academic Related

Psychosocial

Health-related
Total

Stressor
Working to meet academic requirements
Many courses per semester
Inadequate supply of power and water in halls
Congested lecture theatres
Inadequate course materials for assessments
Facing financial pressure
Borrowing courses from other Departments
Apathy received from other Departments where
courses are borrowed.
Conflict in time management
Emotional instability
Dealing with roommates
Relationship problems
Rejection from friends and colleagues
Loneliness
Religious activities
Lack of time for relaxation
Changes in eating and sleeping habits
Illness/health problems
Overall Stressors

Mean (SD)
Overall
4.36 (0.88)
3.54 (1.24)
3.89 (1.20)
3.69 (1.30)
3.31 (1.31)
3.58 (1.29)
3.14 (1.45)
2.70 (1.38)

Male
4.44 (0.73)
3.40 (1.29)
3.77 (1.21)
3.81 (1.23)
3.43 (1.22)
3.63 (1.44)
3.22 (1.43)
2.40 (1.21)

Female
4.22 (0.99)
3.67 (1.19)
4.00 (1.17)
3.59 (1.36)
3.22 (1.38)
3.54 (1.16)
3.08 (1.46)
2.97 (1.46)

3.51 (1.21)
3.13 (1.26)
3.40 (1.31)
3.04 (1.27)
2.77 (1.29)
2.87 (1.38)
3.31 (1.19)
3.24 (1.37)
3.73 (1.19)
2.89 (1.55)
60.1 (23.1)

3.44 (1.26)
2.94 (1.34)
3.33 (1.17)
2.90 (1.23)
2.76 (1.24)
2.82 (1.31)
3.24 (1.18)
3.09 (1.32)
3.54 (1.18)
2.75 (1.26)
58.9 (22.3)

3.58 (1.17)
3.29 (1.17)
3.46 (1.42)
3.17 (1.31)
2.78 (1.34)
2.91 (1.45)
3.38 (1.19)
3.38 (1.14)
3.90 (1.17)
3.01 (1.42)
61.2 (23.0)

Sig.
level
.122
.084
.144
.168
.181
.590
.410
.001
.373
.021
.435
.082
.885
.585
.332
.079
.012
.115
.257

Among the academic-related stressors as seen in Table 1, ‘working to meet academic requirements’ had the
maximum mean (M=4.36, SD=0.88) with males having the greatest mean (M=4.44, SD=0.73) and females
having the lowermost (M=4.22, SD=0.99) indicating that academic work puts so much stress on the learners
particularly males.
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Similarly, from Table 1, the major psychosocial stressor identified was “conflict in time management” (M=3.51,
SD=1.21), with females (M=3.58, SD=1.17) having higher conflict in time management compared with their
male (M=3.44, SD=1.26) counterparts. Despite the difference in means related to the conflict in time
management between males and females, the difference was insignificant. Concerning health-related problems,
“changes in eating and sleeping habits” (M=3.73, SD=1.19), was identified as a high stressor. There was a
significant difference in “changes in eating and sleeping habits”, such that females (M=3.90, SD=1.17) have
higher means regarding “changes in eating and sleeping habits” compared with their male (M=3.54, SD=1.18)
counterparts.
4.1.3 Coping Strategies Employed by Male and Female Teacher Education Students
Research two three sought to find out the various coping strategies teacher education students employ by gender
when stressed. Table 2 presents the outcome of the responses based on gender as provided by the respondents.
Table 2. Mean ratings of coping strategies employed by teacher education students by gender
Category
Active coping
Positive reframing
Substance abuse
Humour
Given up coping
Emotional support
Instrumental support
Self-distraction

Religion
Venting
Acceptance
Denial

Stressor
Doing something about the situation, making a move
to discredit stressor
Observing something great in what is happening,
learning from experience
Using tobacco/alcohol/drug to feel better
Making fun of the situation
Giving up the attempt to do anything about the
situation
Getting emotional support/ advice from family and
friends
Getting help and exhortation from lecturers or TAs
Doing something to take my mind off the
circumstance, for example, watching TV, going to
movies, shopping, and listening to music
Praying and meditating
Expressing negative feelings: indicating outrage at
things/people
Accepting the circumstance as it is, learning to live
with it
Refusing to believe it happened, not accepting the
situation

Total

Mean (SD)
Overall
3.82 (1.22)

Male
3.93 (1.17)

Female
3.73 (1.25)

Sig.
level

3.87 (1.20)

3.90 (1.22)

3.85 (1.15)

.690

1.78 (1.23)
2.54 (1.26)
2.69 (1.27)

1.85 (1.33)
2.60 (1.11)
2.71 (1.22)

1.70 (1.10)
2.49 (1.37)
2.68 (1.32)

.300
.474
.868

3.46 (1.29)

3.42 (1.20)

3.49 (1.37)

.679

3.39 (1.29)
4.11 (0.99)

3.33 (1.24)
3.98 (1.04)

3.45 (1.33)
4.22 (.93)

.424
.040

3.87 (0.94)
3.24 (3.44)

3.80 (.93)
3.01 (1.28)

3.92 (.95)
3.44 (4.56)

.288
.299

3.31 (1.21)

3.38 (1.09)

3.25 (1.31)

.377

3.12 (1.26)

3.01 (1.26)

3.22 (1.26)

.178

39.2 (16.6)

38.8 (13.9)

39.4 (17.9)

.400

.179

Managing stress is very necessary for preventing any undesirable consequence of protracted anxiety. As such
learners utilise numerous adapting stratagems in handling stressful circumstances. Most of the learners, as shown
in Table 2 were using positive coping strategies such as self-distraction, that is “doing something to take my
mind off the situation such as watching TV, movies, shopping, listening to music” (M=4.11, SD=0.99), with
females having the greatest mean (M=4.2, SD=0.94) and males having the least (M=3.98, SD=1.04). The rest are
active coping like “doing something about the situation/taking action to negate stressor” (M=3.82, SD=1.22),
with males, (M=3.93, SD=1.17) being more active than their female counterparts (M=3.73, SD=1.25). On
positive refraining such as “seeing something good in what is happening, learning from experience” (M=3.87,
SD=1.20), males were more positive with a mean (M=3.90, SD=1.22) than females (M=3.85, SD=1.15),
although the mean difference between them was insignificant. Additionally, on religion like “Praying/meditating”
(M=3.87, SD=0.94), females with mean (M= 3.92, SD=0.95) prayed and meditated more than their male
counterparts (M=3.80, SD=0.93). This study showed that teacher education students do not indulge in drugs
(M=1.78, SD=1.23) and that females are more averse to using drugs to feel better (M=1.70, SD=1.10) than their
male counterparts (M=1.85, SD=1.33).
4.1.4 Gender Differences in Stressors Teacher Education Students Encounter
Research question three sought to find the gender differences in stressors experienced by teacher education
students. The outcome of the responses based on gender as provided by the participants is presented in Table 1.
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An independent-samples t-test was conducted to compare stressors encountered by male and female teacher
education learners. Although there was no significant difference in the overall stressors on males (M=58.9,
SD=22.3) and females (M=61.2, SD=23.0), there was a significant difference in the scores for males and females
on some specific stressors. For instance, there was a significant difference in the scores for males (M=2.40,
SD=1.21) and females (M=2.97, SD=1.46) on the causes of stress concerning ‘apathy received from other
departments where courses are borrowed’ as an academic-related issue; t (268) = -3.503, p = 0.001. Surprisingly,
females were undecided on the issue of apathy, as males completely disagreed with that assertion. Similarly,
there was a significant difference in the scores for males (M=2.94, SD=1.34) and females (M=3.29, SD=1.17) on
the causes of stress concerning ‘emotional instability’ as a psychosocial issue; t (268)=-2.322, p=0.021. Finally,
there was a significant difference in the scores for males (M=3.54, SD=1.18) and females (M=3.90, SD=1.17) on
the causes of stress for ‘changes in eating and sleeping habits’ as a health-related issue; t (268)=-2.533, p=0.012.
4.1.4 Differences Among Students on the Type of Coping Strategies They Employ by Gender
Research question four sought to find the gender differences in the adaptation techniques learners might employ
to manage stress. An independent-samples t-test was conducted to compare coping strategies adopted by male
and female teacher education students. Although, overall, there was no significant difference in the coping
strategies adopted by males (M=38.8, SD=13.9) and females (M=39.4, SD=17.9), specifically there was a
significant difference in the scores for males (M=3.98, SD=1.04) and females (M=4.22, SD=0.93) on the coping
strategies they might employ concerning “self-distraction, such as doing something to take my mind off the
situation like watching TV, movies, shopping, listening to music”; t (267)=-2.06, p=0.040.
4.2 Discussion
Academic-related stressors were interrogated and the findings suggest that scholastic work such as the writing of
assignments, attending lectures, making presentations, writing tests and end of semester examinations put so
much pressure on learners. This result aligns with findings of other researches that mentioned scholastic
workload, and difficulty in reading textbooks as some of the stressors encountered by learners (Al-Sowygh, 2013;
Chao, 2011; Kwaah & Essilfie, 2017; Saklofske, Austin, Mastoras, Beaton, & Osborne, 2012). Despite the
difference in means related to the conflict in time management between males and females, the difference was
not significant. Similarly, it is not surprising that ‘conflict in time management’, had the greatest mean and
standard deviation, which suggests variability in the responses on the psychosocial stressors’ scale. These
findings agree with the results of some previous studies (Kumiyeboah, 2010; Panchabakesan, 2011; Torto, 2009).
Although previous studies (Kumiyeboah, 2010; Torto, 2009) also found ‘lack of time for relaxation’, and
‘inability to concentrate during lecture’ as some stressors, this study reported otherwise.
Although the mean difference in gender is insignificant, females had higher overall mean than their male
counterparts. This result in gender differences regarding stressors suggests that females are more prone to
emotional instability compared to their male counterparts. This is not surprising as research (Calvarese, 2015)
has indicated that more females encountered greater degrees of sorrow, disappointment, and nervousness when
reacting to stress than their male counterparts.
Additionally, on religion females prayed and meditated more than their male counterparts by their responses.
This is predictable as religion plays an important role, particularly among Ghanaian women when it comes to
solving problems that confront them specifically with problems that do not have social structures to alleviate its
undesirable consequences. This result conforms with the findings obtained by Amponsah and Owolabi (2011), as
well as Kwaah and Essilfie (2017) on the stressors experienced by regular and distance education students at the
University of Cape Coast. Ghanaians, in general, are highly religious and a bit superstitious and might give
spiritual connotation to issues that tend to confront them if they seem not to have any solution at hand.
Furthermore, contrary to the popular notion that students use substance abuse such as ‘using
tobacco/alcohol/drug to feel better’, this study revealed otherwise. These outcomes corroborate research findings
of a study conducted by Sideridis (2008), which suggested that there are five significant strain adapting
stratagems namely, browsing the internet, sleeping and resting, watching TV or movies and instant messaging as
frequently used coping strategies by students.
This study showed that teacher education students do not indulge in drugs and that females are more averse to
using drugs to feel better than their male counterparts. This finding is inconsistent with studies such as Misigo
(2015) who indicated that male learners reported negative coping strategies such as taking alcohol and drug use.
These results suggest that gender does influence self-distraction as a coping strategy. Specifically, our results
suggest that females use self-distraction such as “doing something to take my mind off the situation such as
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watching TV, movies, shopping, listening to music”. In other words, females use more adaptive strategies to
cope with stress compared with their male counterparts who might use maladaptive strategies.
4.3 Conclusion
This investigation has shown that generally, the difference in stressors among male and female teacher education
students is insignificant though female students had a high level of stressors compared to their male counterparts.
Additionally, the research also revealed that female learners are more likely to be stressed more on specific
stressors such as the number of courses offered per semester, inadequate supply of power and water in the halls,
conflict in time management, dealing with roommates, lack of time for relaxation and changes in eating and
sleeping habits. On the contrary, male students were seen to be more likely to be stressed on working to meet
academic requirements, congested lecture theatres, and facing financial pressure.
Correspondingly, the difference in coping strategies adopted by male and female teacher education students is
also insignificant but specifically, female students were more inclined to using self-distraction activities to deal
with stressful circumstances compared to their male counterparts. The findings also indicated that female
learners use adaptive coping stratagems whereas their male counterparts use maladaptive coping stratagems.
Besides, it came to light that teacher education students do not necessarily use tobacco/alcohol/drugs as a
strategy to cope with stress, though females were more assertive to not using drugs compared to their male
counterparts.
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