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Abstract
The aim of this study is to examine the leadership behaviors levels of university students studying in the Sports
Management Department. The sample of the research consists of 148 students (male n=112, female n=36) aged
between 18 and 28 years. In this study, the Personal Information Form was created in order to learn the
characteristics of the participants such as gender, age groups, the status of doing sports as an athlete and the status
of volunteering in sports events. The Leader Behavior Description Questionnaire (LBDQ), which was translated
into the Turkish Language by Atar and Özbek (2009), was used as a data collection tool. The mean score of the
students was 4.142 in the dimension of initiating structure and was 3.760 in the dimension of consideration.
According to the results of the analysis, the initiating structure dimension scores differed according to variables of
gender, the status of doing sports as an athlete and the status of volunteering in sports events. The consideration
dimension scores differed age groups and the status of volunteering in sports events. In addition, it was found that
there was a linear and significant relationship between scores of initiating structure and consideration.
Keywords: leadership behavior, leadership training, manager training, sports manager, student
1. Introduction
Sports management training is given in the sports management departments of universities in Turkey. These
departments may take place in the state or foundation universities. When the educational programs of these
departments are examined, it is seen that they consist of different curricula. When the curricula of these
departments, which have four years of education, are examined, they can be seen that there are many courses
related to administration and management. There is also a sports management program with 2 years of Open
Education System, for example, Anadolu University (FOE-SM, 2019). When the objectives of these programs are
examined, it is seen that there are different objectives varying according to universities (FOE-SM, 2019; PAU-SA,
2019). It can be said that there are very few courses related to leadership in these departments. In fact, there is no
course on leadership in the Open Education System.
The educational program of the sports management students examined in this study covers a period of four years
(eight terms including fall and spring). The students of this department take various courses related to sport
management, including compulsory and elective courses. In addition, some of the courses are theoretical and some
courses are also applied in practice (Bozyigit, 2017). According to PAU-IPCC (2019), some of the compulsory and
elective courses related to management are as follows: Compulsory courses: management science, public
administration, general business, sport management, recreation management, ethics in sport and management,
organization management, special topics in sports management. Elective courses: related to management include
club structure management and problems, international sports management, contemporary developments in
management, crisis management, risk management, total quality management, strategic planning in management,
sports officiating and competition management, leadership and sports, group dynamics and leadership, and
educational leadership.
As shown in Figure 1, courses related to leadership are in the category of elective courses. Considering that each
course is taken once every 4 years, it is possible to say that there are very few courses about leadership. In this case,
perhaps, the student may not choose a course related to leadership. However, in the literature, it is stated that the
desired manager style in working life is managers who have leadership behaviors and characteristics. Therefore,
leadership training is very important for a student who is trained as a manager.
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Figure 1. T
The model of ssports managerr training in Tuurkey
The word “behavior” is defined as “the way in whichh one acts or cconducts oneseelf, especially towards otherss” or,
xford
“the way in which an animal or perrson behaves in response tto a particularr situation or stimulus” (Ox
Dictionariees, 2019). Hum
man behavior m
may include m
movement, attittude, and style,, observable, vverbal or nonve
erbal.
Therefore,, the behaviors of a leader aree also actions taaken into account by followeers. Behaviorall theories claim
m that
a person ccan become a leader
l
throughh the training pprocess. For thhat reason, leaadership traininng should not only
include theeoretical know
wledge, but alsoo practical traiining.
The conceept of leadershiip can be dated to the early times of humaanity. Accordinng to Şişman ((2002), the con
ncept
has been uused in the acaademic sense ssince the first half of the 19th century. Thhe group is onee of the most basic
b
concepts oof sociology (Öztürk,
(
1998)) and group leadership for groups to woork, come togeether and orga
anize
requires soome features suuch as authorityy, role, commuunication and ssociometric strructure (Eren, 22010). In generral, it
is stated inn the literature that people wiill always needd leaders becauuse of their beinng a social enttity (Bayrak, 1997),
that leaderrship will not lose
l
its importtance (Parlak, 2016), in the future, that leaaders will need more intensiity in
organizatioons (Tengilimooğlu, 2005), annd that today’ss organizationss will need effeective leaders w
who understan
nd the
complexityy of the rapidlyy changing gloobal environm
ment (Nanjundeeswaraswamy & Swamy, 2014). Leadershiip for
reasons likke these has alw
ways been a cooncept that has been constantlly developed bby researchers ssince its emerg
gence
or noticed..
Most of the definitions given
g
in the Turrkish literaturee on leadershipp include leadinng a group, mootivating emplo
oyees
to make thheir work morre efficient, gaathering a grouup of people ffor a specific ppurpose, deteccting problemss and
showing soolution optionss to members ((Doğan, 2007; Eren, 2010). IIn the simplest terms, we cann say that leadership
is the ability to influencee, motivate andd guide other m
members of thee organization iin order to achieve targeted goals.
g
In the literrature, there aree a lot of studies and phrasess about leadingg behaviors succh as leadershiip styles, leadership
acts, leadeership role, andd leadership appproaches.
In the leaddership processs, there are leadder and follow
wers. The conceept of followerr describes a paassive behavior and
dependencce on the leadeer. However, leeadership approoaches focus oon a multifacetted interaction between the le
eader
and the foollowers (Çelikk, 2005). It caan be said thaat the leader bbehaviors havee many effectss on the follow
wers.
Therefore,, it is thought that
t behaviors of individuals who will be m
managers are im
mportant.
When the leadership theories are exam
mined, it is seenn that it develoops in four basiic stages. Thesse theories are Trait
Theory, B
Behavioral Theeories, Continngency Theoriies, Modern/C
Contemporary approaches tto Leadership, and
Neo-Chariismatic Theoriies. After the ttheory of Traiits, behavioral leadership theeories tried to explain leadership
behavior aand the relationnship between group membeers.
In behaviooral leadership theories, it beecomes importaant what the leeader does andd how s/he behhaves. Leadersh
hip is
influencedd by behavior. Likewise,
L
the bbehavior of thee members folllowing the leadder also affectss the behavior of
o the

249

jel.ccsenet.org

Journal of Education and Learning

Vol. 8, No. 2; 2019

leader. The Michigan Studies, Iowa Studies, the Ohio State Studies, McGregor’s Theory X and Theory Y, Likerts
System 4 Approach, and Blake and Mouton’s Managerial Grid are the main theories of behavioral theories.
The research of Michigan University aimed to find differences in behavior between effective and inefficient
leaders. Leadership behavior has been determined in two ways; job-centered style and employee-centered style. In
this context, directive leaders exhibit an attitude towards work rather than the expectations and needs of their
employees/followers (Katz et al., 1950). McGregor was the first person to apply his findings in behavior sciences
to leadership and business world, and his Theory X and Theory Y are one of the studies that form the basis of
directive leadership and focus on the leader’s behavior. In theory X, the results are the focus of leadership and are
emphasized the authoritarian leadership style, and it is more work-centered than people-centered. Y theory, on the
other hand, is a human-centered approach in which the individuals are valued and appreciated (Dartey-Baah,
2009). The most important factor that determines the behavior of managers is the assumptions about behavior
(McGregor, 1960). In 1961, Likert stylized the Michigan’s study results to demonstrate production-centered and
employee- centered behaviors, thus emphasizing similarity with the results of Ohio State Studies (Liu et al., 2003).
In the Ohio State Studies, leader behaviors were examined in two independent dimensions as initiating structure
and consideration (Fleishman, 1953; Liu et al., 2003).
In this theory, to define behaviors, we encounter concepts such as democratic, autocratic and liberal leadership
with the most well-known expressions. Therefore, the behavior of the leader is very important in terms of
influencing members/followers. Gordon (1991) categorized behaviors of a leader as autocratic, informative,
counselor and participant. Saruhan and Yıldız (2009) also defined the leader as the person who is influential in
determining or changing the aims and behaviors of the group.
Behaviors of individuals who guide a group are very important. According to Halpin (1956), “the leadership
behavior characterized by a high Initiation Structure and a high Consideration represents the ideal of a democratic
leadership” that everyone is looking for. Baysal and Tekarslan (1996) stated that leader-group interaction in the
organizations is mainly composed of listening, encouraging, clarifying thoughts and providing social-emotional
support, and focusing on the behavior of the leader rather than on the attitudes of the leader and that these
behaviors were perceived by the group members. According to Öz (2009), the leader behaviors performed
according to theories of the transformational, goal-setting and leader-member-exchange are the leader behaviors
that are most related to organizational citizenship behavior.
Rodriguez (2013) states that LBDQ has been used for more than 50 years and is still the most widely used scale
in determining leadership behavior. In this study, LBDQ was also used. Using this questionnaire, some of the
sports research conducted in Turkey are as follows.
The questionnaire was applied to the physical education (PE) teachers and school administrators by Can (2002),
to the students of high school of the physical education and sports by Durukan (2003), Atar and Özbek (2009),
and to the students of PE and sports management students by Kurudirek (2011). Atar and Özbek (2009)
conducted factor analysis and the questionnaire was found to be two-factor as in the original questionnaire. In
the study, the first factor consisted of 7 items (1, 2, 3, 4, 5, 6 and 7) and the second factor consisted of 12 items
(8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18 and 19). The dimensions of the questionnaire, as in the original scale,
were named as the “initiating structure” and the second dimension as the “consideration”.
In the light of all this information, in this research, the importance of leadership training has been emphasized. For
that reason, in this study, it was aimed to determine the leadership training and leadership behaviors of university
students who received Sports Management (SM) training on the basis of behavioral theories related to
leadership.
For this purpose, five hypotheses were created:
Hypothesis 1. The leadership course of SM students was compulsory.
Hypothesis 2. There was a significant difference between gender and sub-dimension scores of the questionnaire of
SM students.
Hypothesis 3. There was a significant difference between age groups and sub-dimension scores of the
questionnaire of SM students.
Hypothesis 4. There was a significant difference between the status of doing sports as an athlete and
sub-dimension scores of the questionnaire of SM students.
Hypothesis 5. There was a significant difference between the status of volunteering in sports events and
sub-dimension scores of the questionnaire of SM students.
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2. Method
2.1 Participants
The sample of this study composed of 148 Sports Management students who were 112 males (75.7%), 36 females
(24.3%). Considering the age groups of the students; 52 students (35.1%) were in “20 years and under”, 68
students (46%) were in “21–25 years”, 28 students (18.9%) were in “26 years and older”. While 56 students
(37.8%) stated that they did sports as an athlete, 92 students (62.2%) stated that they did not do sports as an athlete.
One hundred and six students (71.6%) reported that they were volunteered in sports events and 42 students (28.4%)
were not.
2.2 Procedure
Data were collected in the fall term of 2018. The students filled out the questionnaire before the lessons, and it was
administered by the researcher. The questionnaire was completed on average 10 minutes.
2.3 Measures
In this study, the Personal Information Form (PIF) and the Turkish version of Leader Behavior Description
Questionnaire (LBDQ) were used as a data collection tool. PIF was created by the researcher in order to learn the
characteristics of the students such as gender, age groups, the status of doing sports as an athlete and the status of
volunteering in sports events. LBDQ was first developed by Hemphill and Coons (Şentürk ve Sağnak, 2012), and
later, Halpin and Winer (1957) determined that the scale was dimensions of “initiating structure” and
“consideration” (Stogdill, 1963). It was adapted into Turkish by Önal in 1979 (Atar & Özbek, 2009; Durukan et al.,
2006; Şentürk & Sağnak, 2012), and revised as data collection tool by Atar and Özbek (2009). The Turkish version
of questionnaire also consists of 19 items and two dimensions, as in the original questionnaire. The item grades of
the 5-point Likert-type scale and their score ranges are as follows: 1-Never (1.00–1.79), 2-Seldom (1.80–2.59),
3-Occasionally (2.60–3.39), 4-Often (3.40–4.19), 5-Always (4.20–5.00).
2.4 Analyses
In this study, the SPSS package program was used for statistical analysis. T-test, ANOVA and Pearson’s
correlation test were used for the data analysis. The significance level for hypothesis was determined to be .05. As
a result of the reliability analysis, the Cronbach’s alpha value was found to be .74.
3. Results
The findings of the education program examined are as follows.
Table 1. Number of elective courses of SM students
1
2
3
4

Groups of elective courses
Off-field elective fall
Elective fall
Off-field elective spring
Elective spring

Elective Course (n)
7
11
7
10

Required for Graduation (n)
2
4
2
4

Total

35

12

Leadership Courses
-Leadership and sports
-Group dynamics and leadership
-Educational leadership
3

None of the leadership courses in the curriculum have been compulsory. It was found that there were 35 elective
courses in the curriculum for Sports Management students. Three out of 35 elective courses were related to
leadership courses.
The results of the data obtained from the students participating in the research were given in the tables below.
Table 2. Leadership behavior scores taken from LBDQ
Dimensions
Initiating structure
Consideration

n
148
148

Min.
1.424
2.578

Max.
5.00
5.00

x
4.142
3.760

ss
0.502
0.461

The mean score of SM students was found to be 4.142 in the dimension of initiating structure, and 3.760 in the
dimension of consideration.
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Table 3. T-test results of the sub-dimensions of LBDQ according to gender
Dimensions
Initiating structure
Consideration

Gender
Male
Female
Male
Female

x

n
112
36
112
36

ss
0.535
0.447
0.502
0.390

4.209
4.048
3.764
3.750

sd
146

t
2.031

p
0.042*

146

0.218

0.824

Note. p<.05.

According to the results of the analysis, there was a significant difference between male and female students for
initiating the structure dimension scores of LBDQ [t(146)=2.031, p<.05].
Table 4. ANOVA results of the sub-dimensions of LBDQ according to age groups
Dimensions
Initiating structure

Consideration

Age Groups
20 years old and younger
21–25 years old
26 years old and older
20 years old and younger
21–25 years old
26 years old and older

x

n
52
68
28
52
68
28

4.095
4.235
4.318
3.694
3.985
3.790

S
0.531
0.355
0.651
0.388
0.417
0.464

F

p

2.086

0.103

3.491

0.016*

Note. p<.05.

Although there was no significant difference between the initiating structure dimension scores of LBDQ according
to age groups of SM students [F(2-145)=2.086, p>.05], there was a significant difference between the
consideration dimension scores of LBDQ according to age groups of SM students [F(2-145)=3.491, p<.05]
Table 5. T-test results of the sub-dimensions of LBDQ according to the status of doing sports as an athlete
Dimensions
Initiating structure
Consideration

Sports status
Yes
No
Yes
No

x

n
56
92
56
92

4.260
4.073
3.829
3.718

ss
0.474
0.512
0.502
0.431

sd
146

t
2.238

p
0.024*

146

1.368

0.141

Note. p<.05.

There was a significant difference between the initiating structure dimension scores of LBDQ according to the
status of doing sports as an athlete of SM students [t(146)=2.238, p<.05].
Table 6. T-test results of the sub-dimensions of LBDQ according to the status of volunteering in sports events
Dimensions
Initiating structure
Consideration

Volunteering status
Yes
No
Yes
No

n
106
42
106
42

x
4.250
3.838
3.840
3.538

ss
0.501
0.382
0.473
0.342

sd
146

t
4.772

p
0.000*

146

4.309

0.000*

Note. p<.05.

According to the results of the analysis, in both dimensions, there was a significant difference between the status
of volunteering in sports events of students and LBDQ scores.
Table 7. Correlation between students’ leadership behavior
Describe Behavior
Initiating structure

r
p
n
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There was a linear and significant correlation between the scores of initiating structure and consideration (r= .469,
p<.05).
4. Discussion and Conclusion
When the Sports Management students’ curriculum was examined in 2018, it was found that there were 35
elective courses, and only 3 of them were interested in leadership. In other words, the leadership courses were all
elective courses. In addition, all of the elective leadership courses were theoretical. Students could choose one of
these courses for a semester. As the leadership courses were elective, considering the other alternative courses, a
student could graduate without choosing a leadership course. Considering the importance of leadership in areas
related to management, it is thought that graduation without leadership training will be a deficiency. Therefore,
the importance of leadership education was tried to be emphasized in this study.
The mean score of SM students was found to be 4.142 in the dimension of initiating structure, and 3.760 in the
dimension of consideration. This result showed that the students’ leadership behaviors were above the mean score.
The level of the students’ dimension of consideration was found to be higher than the dimension of initiating
structure.
According to the results of the analysis, there was a significant difference between male and female students for
the dimension of initiating structure scores of LBDQ. No significant difference was found in the other dimensions.
In a similar way, in a study that examined leadership behavior (understanding dimension) of high school students
participating in sportive recreation activities, a significant difference was found in gender variable (Yılmaz et al.,
2015). These results support the same results in the dimension of consideration with the studies of Durukan et al.
(2006), Atar and Özbek (2009) and Yalız Solmaz and Aydın (2015). But, some of the results obtained for this
research were found to be different from previous studies. In a study conducted by Durukan et al. (2006) on gender,
no significant difference was found between the physical education and sports college students’ leadership
behavior, except for the 1st and 6th items. In another study, Durukan et al. (2007) examined the students
participating in inter-university competitions and found a significant difference between the gender and items (20,
22, 24, 25, and 30) of the dimension of consideration, and they found no significant difference in other items. Yalız
Solmaz and Aydın (2015) found no significant difference between gender of physical education and sports teacher
candidates and dimensions of initiating structure and consideration.
There was no significant difference between initiating structure dimension scores of LBDQ according to age
groups of SM students. But there was a significant difference between consideration dimension scores of LBDQ.
In the study conducted by Yalız Solmaz and Aydın (2015), no significant difference was found between age and
leadership behaviors sub-dimensions. It supports the study in the dimension of initiating structure this research.
There was a significant difference between initiating structure dimension scores of LBDQ according to the status
of doing sports as an athlete. According to the results obtained in the study, the leadership behaviors of SM
students who doing sports as an athlete revealed that they achieved higher scores in the dimension of initiating
structure. In other words, it can be said that students who perform sports have better leadership behaviors than
students who do not.
According to the results of the analysis, in both dimensions, there was a significant difference between the status
of volunteering in sports events of students and LBDQ scores. In other words, the leadership behaviors of the
students who volunteered in sports events were found to be higher in both sub-dimensions than in non-volunteer
sports events. According to this result, it can be said that students who participate in sports events develop
leadership behaviors.
When Table 7 is examined, there was a linear and significant correlation between the scores of initiating structure
and consideration. In this case, it can be said that any increase in score type will increase the other score type. In
other words, as the consideration feature increases, the initiating structure feature increases.
It can be said that the managers who take part in all kinds of enterprises, institutions or units that manage the
human resources take their formal training at universities. Therefore, the training carried out in the relevant units
of universities are of great importance in the training of the managers with leadership characteristics.
Even though virtual environments have increased with the advancement of technology, the importance of
behavior among people still continues to gain importance. Training is the best tool for the permanence of
behaviors. Therefore, training should be specific to the area concerned. In this context, a successful manager
should have leadership characteristics. Considering the need to have leadership characteristics to be a successful
manager, this study has tried to emphasize that leadership training should be given in the institutions or
organizations that train in management and management.
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The results of the study revealed that the students were at a level above average scores in terms of initiating
structure and consideration in showing leadership behaviors. When students graduate, they are thought to be
successful managers and leaders by combining these behaviors with practice in business life.
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