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Abstract 
The aim of this study is to determine the success orientations and self-consciousness levels of the students in the 
higher education institutions providing sports education and to examine these according to some variables. The 
sample of the study consists of 202 students, 90 female and 112 male students, attending Gazi University Faculty 
of Sports Sciences at different departments and class levels. In the direction of the findings obtained in the 
research, it is seen that the participants got the highest mean scores from the “learning approach” and “learning 
avoidance” sub-dimensions of “Success Orientation Scale” (=3.80, =3.05). In this respect it can be stated that 
the participants are eager to improve their knowledge and skill levels, they take into account the learning process 
and try to avoid making mistakes. When the sub-dimensions of the Self-Consciousness Scale are examined, it 
appears that the self-consciousness levels of participants are above the mean (=2.22). This result shows that 
participants have awareness of their own thoughts and feelings and that they think more towards themselves in 
their daily lives. In addition, it was determined that the participants' success orientations did not show any 
significant difference according to gender, department, class and age variables (p>.05). Furthermore, 
self-consciousness levels of participants did not show any significant difference according to gender, department, 
age variables, but they were significance in favor of the 1st grade participants according to class variable (p 
<.05). 
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1. Introduction 
The behaviors exhibited by the individual to show his/her performance have been studied by some researchers as 
well as the educators, and have provided the development of many theories. One of these theories is the theory of 
success orientations (İzci & Koç, 2012). This theory emerged as a point of view that emphasized the motivation 
to achieve student motivation during the class in the late 20th century and aimed to determine the reasons why 
the student succeeded in the educational environment (Maehr & Meeyer, 1997). 

The theory of success orientations has been developed in a socio-cognitive theoretical framework that focuses on 
the aims or intentions of individuals in success cases and focuses on what students think about themselves, their 
duties and performances rather than classifying them as having or lacking motivation. Success goals provide a 
framework that explains how an individual interprets events and self-sufficiency, expresses how they react to 
them, and results in different cognitive, emotional, and behavioral patterns (Dweck & Leggett, 1988). The most 
prominent feature of a person with a high success orientation is that he is result-focused. He wants to get the 
results he has done. The work that hasn't ended well is not meaningful to him. He takes the calculated risk. He 
prefers to take moderate risks that push his limits and can be accomplished. He likes to test himself, but he 
avoids situations that have no chance of success and are incompatible with reality (Vahapoglu, 2013). In this 
sense, the ability to determine the success orientations of individuals can also shed light on the development of 
their social life.  

Another feature that helps to better understand the true self of the individual is self-consciousness. 
Self-consciousness can be defined as the tendency of an individual to direct his attention to the hidden aspects of 
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self, internal feelings and thoughts, or to focus on the external world, the direction that self is open to others, 
self-presentation and description (Scheier & Carver, 1985). Laing (1969) defines self-consciousness as two-sided; 
“The individual's self-awareness and his/her awareness of himself/herself as an individual under the observation 
of others”. This understanding can help individual to discover his strengths and weaknesses and thus can be seen 
as a means of increasing and improving psychological health (Fenigstein & Vanable, 1992). In addition, the 
individual who is confident and aware of his own feelings through self- consciousness, which is one of the areas 
of emotional intelligence, will better understand the people around him (Deniz & Yılmaz, 2004). 

From this point of view, it is considered that knowing success orientations and self-consciousness levels of 
university students are important for their motivation in both their academic life and their professional lives. The 
aim of study in this context is to determine the success orientations and self-consciousness levels of the students 
in the higher education institutions providing sports education and examine these according to some variables. 

2. Methodology  
2.1 Study Model 

This research is a descriptive study in which the survey model is used to determine the success orientations and 
self-consciousness levels of the students in the higher education institutions providing sports education and to 
examine according to some variables. The survey model is a research approach aimed at describing what exists 
in the past or present as it exists (Karasar, 2013). 

2.2 Study Group 

The study group consists of 202 participants, 90 female and 112 male students, attending Gazi University, 
Faculty of Sports Sciences at different departments and grade levels in 2017-2018 academic year and 
participating in the study considering the voluntary participation. Demographic information on participant is 
given below. 

 

Table 1. Demographic information on participant 

 Participant N % 
Gender Male 112 55.4 
 Female 90 44.6 

Age 18-19 
20-21 

47 
62 

23.3 
30.7 

 22-23 55 27.2 
 24 and above 38 18.8 

Class Level 1st Class 
2nd Class 

48 
54 

23.8 
26.7 

 3rd Class 57 28.2 
 4th Class 43 21.3 

The Department Physical Education and Sports Teaching 47 23.3 
 Sports Management 53 26.2 
 Coaching Training 

Recreation 
51 
51 

25.3 
25.2 

 Total 202 100 

 

2.3 Data Collection Tools 

Two different scales were used as data collection tools. The “Success Orientation Scale” developed by Akın 
(2006) is a 5-point Likert type, 26-item, 4-factor structure. Cronbach Alpha internal consistency coefficients 
range from .92 to .97 for sub-dimensions and test-retest reliability coefficients range from .77 to .86.   

The “Self Consciousness Scale” developed by Akın, Abacı & Öveç (2007) is 5-point Likert type, 19-item and 
5-factor structure. The Cronbach Alpha internal consistency coefficients are .79 for the scale and .87 to .96 for 
the sub-dimensions. Test-retest reliability coefficients range from .91 to .96.  

2.4 Statistical Analyses 

Participants' demographic characteristics are shown in percent and frequency. Descriptive statistics (mean and 
standard deviation) were used to determine the mean of the sub-dimension scores of the participants obtained 
from the Success Orientation Scale and the Self-Consciousness Scale.  
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Shapiro-Wilk test was used to test whether the distribution was normal after exclusion of the extreme values in 
the data set. Shapiro-Wilk test was found to be .001 for both scales. Skewness and Kurtosis values were 
examined. In both scales, these values are between -1.5 and +1.5. This shows that the data is normally 
distributed (Tabachnick & Fidell, 2013). For this reason, while the statistics of the study were performed, 
parametric tests were used. The T-test was used to determine whether there was a significant difference between 
the mean scores from the scales according to gender. One-way analysis of variance (ANOVA) was applied to 
examine whether there was a significant difference according to age, class level and department variables. The 
analyses included in this study were performed using the SPSS 20.0 package program and the Excel database 
program. 

 

3. Results 
 
Table 2. Distribution of mean scores of participants from the Success Orientation Scale according to 
sub-dimensions 

Success Orientation Scale Sub-dimensions N  S 
Learning Approach 202 3.80 .48 

Learning Avoidance 202 3.05 .70 
Performance Approach 202 2.63 .74 

Performance Avoidance 202 2.38 .82 

Total 202 3.01 .72 

 

When examined the mean scores from the sub-dimensions of Success Orientation Scale, the mean score of the 
participants from the “learning approach” sub-dimension  is the highest sub-dimension mean score as ( = 3.80) 
and the mean score from the “performance avoidance” sub-dimension (=2.38) is the lowest sub-dimension 
mean score. Moreover, the “learning avoidance” sub-dimension mean score is ( = 3.05) whereas the 
“performance approach” sub-dimension score is ( = 2.63). 

 

Table 3. Distribution of mean scores of participants from the Self-Consciousness Scale according to 
sub-dimensions 

Sub-dimensions of Self-Consciousness Scale N  S 
Self-Thinking 202 2.21 .80 

Internal Awareness 202 2.18 .81 
Style Consciousness 202 1.85 .96 

Appearance Consciousness 
Social Anxiety 

202 
202 

2.21 
1.96 

.88 

.91 

Total 202 2.07 .64 

 

The highest mean score among the sub-dimensions of Self-Consciousness Scale was determined in the 
“self-thinking” and “appearance consciousness” sub-dimensions as (=2.21). The lowest mean score was 
determined as (=1.85) in the sub-dimension of “style consciousness”. The mean scores of “internal awareness” 
and “social anxiety” sub-dimensions are (=2.18) and (=1.96). 

 

Table 4. T-test results of scores of the participants from the Success Orientation Scale and Self-Consciousness 
Scale according to gender 

 Gender N  S sd t P 
 Female 90 3.00 .47 200 -.21 .62 
S.O.S        
 Male 112 3.02 .49    

 Female 90 2.13 .66 200 1.06 .78 
S.C.S        
 Male 112 2.03 .63    

 Total 202     
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The mean score of the female students from the Faculty of Sports Sciences on the Success Orientation Scale is 
(= 3.00) and the mean score of male participants is (= 3.02). The results of the analysis show that the 
participants' success orientations do not differ significantly according to gender, t (200) = - 2.1 p> .05. 

When the mean scores of participants from the Self-Consciousness Scale are examined, it is determined that the 
mean score of female participants is (=2.13) and that of male participants is (=2.03). The results of the 
analysis show that the total score of the participant's Cognitive Need Scale did not show a significant difference 
according to gender. 

 

Table 5. Comparison of scores of participants from the Success Orientation Scale and Self-Consciousness Scale 
according to department variables 

 Department N  SS F P 
 
 
S.O.S 

Physical Education and 
Sports Teaching 

Sports Management 

47 
 

53 

3.06 
 

2.99 

.50 
 

.46 

.28 .83 

 Coaching Training 51 2.98 .44   
 Recreation 51 3.03 .51   

 Total 202 3.01 .48   

 
 
S.C.S 

Physical Education and 
Sports Teaching 

Sports Management 

47 
 

53 

2.13 
 

2.20 

.62 
 

.56 

1.5 .21 

 Coaching Training 51 2.00 .68   
 Recreation 51 1.97 .69   

 Total 202 2.07 .64   

 

When the mean scores of the participants from the Success Orientation Scale is examined according to their 
departments, it is seen that the highest mean score (=3.06) are obtained by 47 participants studying in the 
physical education and sports teaching department. The lowest mean score (=2.98) is obtained by 51 
participants studying in the coaching education department. The mean score of 53 participants in the sport 
management department is =2.99), while that of 51 participants in the recreation department is (=3.03). The 
results of the analysis indicate that the mean score of the participants from the Success Orientation Scale did not 
show any significant difference according to the department variable, F (3,198) =.28, p>.05. 

When the mean scores of the participants from the Self-Consciousness Scale are examined according to their 
departments, it is seen that the highest mean score (=2.20) is obtained by 53 participants studying in sport 
management department. The lowest mean score (=1.97) is obtained by 51 participants studying in the 
recreation department. The mean score of 47 participants in physical education and sports teaching department is 
(=2.13) and that of the 51 participants in the coaching education department is (=2.00). The results of the 
analysis indicate that the mean score of the participants from the Self-Consciousness Scale did not show any 
significant difference according to the department variable, F (3,198) =1.5, p>.05. 

 

Table 6. Comparison of scores of participants from the Success Orientation Scale and Self-Consciousness Scale 
according to class level variables 

 Class Level N  SS F P 
 
S.O.S 

1st Class 
2nd Class 

48 
54 

3.07 
3.02 

.47 

.52 
1.05 .36 

 3rd Class 
4th Class 

57 
43 

2.92 
3.05 

.42 

.49 
  

 Total 202 3.01 .48   

 
S.C.S 

1st Class 
2nd Class 

48 
54 

2.26 
1.95 

.61 

.61 
3.11 .02 

 3rd Class 57 1.97 .67   
 4th Class 43 2.18 .64   

 Total 202 2.08 .64   
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When the mean scores of the participants from the Success Orientation Scale are compared according to the class 
level, it is seen that the highest mean score (=3.07) was obtained by 48 participants at the 1st class level. The 
second highest mean score (=3.05) was obtained by 43 participants at the 4th class level. The lowest mean score 
(=2.92) was obtained by 57 participants at 3rd class level. The results of the analysis show that the mean score 
obtained from the Success Orientation Scale did not show any significant difference according to the class level, 
F(3, 198)=1.05, p>.05. 

When the mean scores of the participants from the Self-Consciousness Scale are compared according to the class 
level, it is seen that the highest mean score (=2.26) was obtained by 48 participants at the 1st class level. The 
second highest mean score (=2.18) was obtained by 43 participants at the 4th class level. The lowest mean score 
(=1.95) was obtained by 54 participants at 2nd class level. The results of the analysis show that the mean score 
from the Self-Consciousness Scale is significantly different according to the class level, F (3,198) =3.11, p<.05. 
The results of the Tukey multiple comparison test, applied to determine among which groups there are 
significant differences, indicate that Self-consciousness level of participants at 1st class level are significantly 
higher than that of participants at 2nd and 3rd class levels. 

 

Table 7. Comparison of scores of participants from the Success Orientation Scale and Self-Consciousness Scale 
according to age variable 

 Age N  SS F P 
 
S.O.S 

18-19 
20-21 

47 
62 

3.02 
3.04 

.55 

.46 
1.33 .26 

 22-23 55 2.92 .39   
 24 and above 38 3.11 .52   

 Total 202 3.01 .48   

 
S.C.S 

18-19 
20-21 

47 
62 

2.13 
2.04 

.63 

.67 
.58 .62 

 22-23 55 2.02 .55   
 24 and above 38 2.16 .73   

 Total 202 2.07 .64   

 

It is seen that the highest mean score (=3.11) of the Participants from the Success Orientation Scale was 
obtained by 38 participants aged 24 years and above. The lowest mean score (=2.92) was obtained by 55 
participants in the 22-23 age range. The mean score of 62 participants in the age range 20-21 is (=3.04). The 
results of the analysis reveal that the mean score of participants from the Success Orientation Scale did not show 
a statistically significant difference according to age variable, F (3,198) =1.33, p>.05.   

It is seen that the highest mean score (=2.16) of the Participants from the Self-Consciousness Scale was 
obtained by 38 participants aged 24 years and above. The lowest mean score (=2.02) was obtained by 55 
participants in the 22-23 age range. The mean score of 47 participants in the age range 18-19 is (=2.13). The 
results of the analysis reveal that the mean score of participants from the Self-Consciousness Scale did not show 
a statistically significant difference according to age variable, F (3,198) =.58, p>.05.   

4. Discussion and Conclusion 
When the research results were examined, it was determined that the participants' success orientations did not 
show any significant difference according to gender, department, class and age variables. However, the 
self-consciousness levels of participants did not show any significant difference according to gender, department, 
age, whereas there is significance in favor of participants at the 1st class level according to class variable. 

When the mean scores obtained from the sub-dimensions of Success Orientation Scale are examined, it is seen 
that the score of the participants in the “learning approach” sub-dimension is higher than the other 
sub-dimensions. From this point on, it can be said that the levels of success orientation of individuals are above 
the average, through learning the learning material in full and self-improvement. It can be said that the low mean 
score from the “performance approach” and “performance avoidance” may indicate the fact that participants are 
hesitant to get into the competition in order to achieve success and not willing to do so because of avoiding being 
unsuccessful and talentless in front of their friends. In short, it can be stated that the participants do not act 
according to the negative reactions from their peers and have the skills to realize what they think freely. 

When the gender variables were considered, the participants' success orientation did not show any significant 
difference. In the study of İzci & Koç (2012) examining the success orientations of university students, it is seen 
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that the gender variable does not differ significantly. In addition, studies of Çepikkurt (2011), Üzbe (2013), 
Odacı, Berber Çelik, Çikrıkci (2013), Menderes (2009), Elliot & McGregor (2001) also support the results of the 
research. However, in their studies, Köksoy (2015) and Küçükoğlu, Kaya, Turan (2010) found significant 
differences in the learning approach and performance approach sub-dimensions in favor of female students. In 
addition, Finney & Davis-Becker (2003), Edens (2008), Hanrahan & Cerin (2009), Soric, Penezic & Buric (2017) 
determined a significant difference in favor of female participants. It is thought that the reasons for this 
difference are due to the fact that the desire of the female students, who studying in music teacher and classroom 
teacher departments, for tending towards their own fields is higher than that of male students. This is thought to 
lead to an increase in the academic achievement of female participants. 

Participants' success orientations do not differ significantly according to class level. Studies of the Great Grand 
(2014), Odacı, Berber Çelik, Çikrıkcı (2013), Toğluk (2009), Tiryaki (2007), Fouladchang, Marzooghi & 
Shemshiri (2009) support our research results. In the study of Kayis (2013), he found a significant difference in 
the performance approach sub-dimension in favor of the 1st grade students. However, no significant differences 
were found between levels of learning approach, learning avoidance and performance avoidance success 
orientations. Participants' success orientations do not show significance according to the variable of the 
department. İzci & Koç (2012) also determined that university students' success orientations did not differ 
according to departmental variable. When the age variable is considered, a significant difference could not be 
found again. Studies conducted by Tzetzis, Goudas, Kourtessis & Zisi (2002) also support the results of the 
research. In the study, they found that the age differences of the students did not show any significant difference 
on the success orientations.  

When the mean scores of participants from the sub-dimensions of Self Consciousness Scale were examined, it 
was seen that the highest mean scores were taken from “self-thinking” and “appearance consciousness” 
sub-dimensions. It can be argued that participants tend to think about their past experiences and behaviors, and 
thus their self-evaluation tendencies are above the average. Their objective and positive awareness levels on the 
emotional situations are also seen to be average. However, they also have an awareness of the physical 
appearance. The lowest mean scores were taken from “style consciousness” and “social anxiety” sub-dimensions. 
It can also be stated that their levels of anxiety about how participants are assessed by the people in social 
environments are low and they have a problem related to this issue.  

According to the results of the research, it was determined that the self-consciousness levels of participants did 
not show any significant difference according to gender. Studies of Else-Quest, Allison, Higgins & Morton, 2012, 
Nes, Carlson, Crofford, De Leeuw & Segerstrom (2011), Fenigstein, Scheier & Buss (1975), Tebble, Thomas & 
Price (2004), Bowker & Rubin (2009), Köse (2009) & Özteke (2011) also support the results of the research. 
However, studies of Puklek & Vidmar, (2000), Nystedt & Ljungberg (2002), Rankin, Lane & Gerrard, (2004), 
Bendania & Abed, (1997), Öveç (2007), Titrek, Konak & Titrek (2013) differ from the results of our research. 
From this point, it is seen that there are different results in the literature. The size and diversity of the sample 
groups in the studies may be the reason for this differentiation. When the mean score of the participants from the 
scale was examined, no significant difference was found for age variable. In the study of Köse (2009) on a 
different sample group, he could not get a significant difference between age variable and self-consciousness 
level.  

When the self-consciousness levels of the participants are examined according to the class variable, the results of 
the Tukey multiple comparison test, conducted to determine the groups in which the significant differences were 
detected, show that the self-consciousness levels of the participants at the 1st grade level are significantly higher 
than that of participants at the 2nd and 3rd class levels. Along with the individual differences in society, 
participants encounter a new order when they step into the university. This new order also brings with it some 
uncertainties and concerns. Therefore, while participants are trying to adapt the new order they face when they 
start the 1st class, they try to identify their own truths and their identities by featuring their own awareness. Thus, 
the level of social anxiety can be predicted to increase. However, eliminating the uncertainties about the new 
order decreases the social anxiety as the class level increases. In this case, it can be argued that this is the result 
of research related to the class level. 

When the literature is examined, it is noteworthy that there are a limited number of studies on the success 
orientations and especially self-consciousness. It is not considered that the scope of the independent variables 
that the existing studies have examined is sufficient. From this point of view, it is necessary to increase the 
number of studies in order to reveal the factors affecting individuals' success orientations and self-consciousness. 
However, in order for the studies to be carried out to be more qualified, it is suggested to include various 



jel.ccsenet.org Journal of Education and Learning Vol. 7, No. 6; 2018 

209 

variables in the studies, such as parental education status, demographic differences, family income level, and 
success level that individuals perceive for themselves. 
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