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Abstract 

The study aimed to identify the level of perceived self-efficacy and achievement motivation and the relationship 
between them. The sample of the study included 164 students. The researcher used the measure of perceived 
self-efficacy and the measure of achievement motivation. The measure of perceived self-efficacy consisted of 72 
paragraphs distributed on nine dimensions. While the measure of achievement motivation consisted of 20 
paragraphs. It has been conducted the necessary honesty and reliability coefficients for them. 

The results indicated to the high levels of perceived self-efficacy and achievement motivation, to a correlation 
which is very weak and a positive direction (proportional) with statistical significance between perceived 
self-efficacy dimension (behavioral) and achievement motivation, to six correlation relationships which are weak 
and a positive direction (proportional) with statistical significance between perceived self-efficacy dimensions 
(emotional, social, self-confidence, others-confidence, cognitive, moral) and achievement motivation, to the 
presence of correlation relationship which is medium and positive direction (proportional) with statistical 
significance at the significance level (α = 0.05) between perceived self-efficacy and its two dimensions 
(persistence and perseverance, academic) and achievement motivate. 

Keywords: self-efficacy, achievement motivation, parallel program students 

1. Introduction 

The perceived self-efficacy contribute to identify the behavior of the initiative for the individual, and determine 
the degree of achievement motivation, the degree of perseverance to achieve a particular work. The realization of 
student to his/her self-efficacy effects on his/her ability. The student who is characterized by high self-efficacy 
tends to self-learning and achievement compared to student with low self-efficacy, that means, when the actual 
capacity is equal between the two parties, the student has the ability not only to do work, but also to accomplish 
work successfully. 

The concept of self-efficacy appeared by (Bandura) in article “efficiency or self-efficacy toward a single theory 
of behavior modification” and then he linked to the concept of self-control of behavior in his theory and 
developed the idea of owning individual beliefs allowing them to adjust their thoughts, feelings and actions. This 
adjustment represents the normative framework of behavior in terms of level and content (Bandura, 1986). Many 
modern theories assert on the self-importance and the individual perceptions for himself, which influence in the 
construction of the individual’s personality (Harte, 1983; Zahran, 2003). 

Bandura and Wood (1989) see that the perceived self-efficiency influences in the pattern of thinking and 
behavior, it may be a self-assistances, or self-constraints. Students who are too sensitive to self-efficiency center 
their thinking and behavior on analyzing the problems and trying to find appropriate solutions. While the 
students who are less sensitive to self-efficiency center in their thinking to the inside, and drown themselves 
worries when faced certain problems; therefore, they have tension and lack of behavior control, and feel of 
helplessness and anxiety in cognitive abilities and a failure to employ them in the decision making. 

Shunk (1986) indicated to the possibility to make use of perceived self-efficiency to learn cognitive tasks, so he 
supposed that the orientation and the enthusiasm of students to learn vary in the degree of their trust and their 
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belief in their ability to learn the present course, and their abilities vary to implement the skills that contribute to 
the development of their knowledge and affect to the ability on the cognitive processing of the learning process, 
and understand the reasons of the real success and failure which the students have. He believed that the 
motivation of the students to demand or avoid the educational activities refers to their impression of their 
perceived self-efficiency, or to the reward associated with completing the task successfully, and the behavior 
related to motivation helps to learn, and develops a positive achievement motivation. 

Hence, the concept of achievement motivation helps to explain the individual differences in academic 
achievement when he attributed the differences to the non-intelligent factors and academic preparation. Many of 
the students who have the medium mental abilities characterize by the high academic collection, compared with 
others who have the high mental abilities and they get a low academic collection; factor here is high and low 
achievement motivation in the effort and willingness (Abu Allam, 2004). 

1.1 Problem of the Study 

Our contemporary time flourishes a lot of intellectual and scientific development and social change, and all these 
developments link to the ability of individuals to absorb and employ them to achieve the required growth in 
various fields of life; therefore it is necessary to study their self-efficiency and their achievement motivation to 
optimally employ them to achieve success and encounter the rapid developments in the various aspects of the 
lives of individuals. It is no doubt that the lack of awareness of individuals to their self-efficiency, and 
knowledge of their willingness to accomplish and link these two variables to achieve success, leading them to 
psychological and social pressures and unrests which hinder their progress in life in terms of study, work and 
family.  

It is therefore important to examine the perceived self-efficacy and achievement motivation, activate their role in 
the educational and social fields, and work to put the effective programs to raise the degree of self-efficacy and 
achievement motivation for them due to they contribute to achieving success and compatibility with various 
aspects of life. 

1.2 Objectives and Questions of the Study 

This study aims to identify the perceived self-efficacy, and achievement motivation, and the nature of their 
relationship for the students of the study (parallel system) at Prince Sattam Bin Abdul-Aziz University in Saudi 
Arabia. Specifically to answer the following questions: 

1) “What is the perceived self-efficacy level for students of the parallel system at Prince Sattam Bin Abdul-Aziz 
University?” 

2) “What is the level of the achievement motivation for the students of the parallel system at Prince Sattam Bin 
Abdul-Aziz University?” 

3) “Is there a statistically significant correlation at the significance level α = 0.05 between the perceived 
self-efficacy and the achievement motivation for students of the parallel system at Prince Sattam Bin Abdul-Aziz 
University?” 

1.3 Significance of the Study 

The significance of the study investigates the level of the perceived self-efficacy and its relationship with the 
achievement motivation for the students of the study (parallel system) in Prince Sattam Bin Abdul-Aziz 
University. Universities and their students are beacons of science, development and adoption of educational 
policies, and put plans and future educational programs contribute to raising the level of achievement motivation 
and self-efficacy of the students, where the students are the future leaders and elements of fulfilling achievement 
and the superiority of society in various fields of life. 

The significance of the study lies in that the perception of student to his/her self-efficacy; is considered a 
preventive treatment for many disorders as disappointment, anxiety and fear of failure, by adopting a positive 
self-control center of the behavior. It will also stimulate further studies working to develop guiding programs 
which raise the level of self-efficacy and achievement motivation of the participants. 

Study limitations: the results of this study are determined by students of Prince Sattam in Abdul-Aziz 
University who study parallel system and register in the second semester of the academic year 2016/2017 A.B. 
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1.4 The Theoretical Framework and Previous Studies 

1.4.1 The Concept of Perceived Self-Efficacy: Sources, Forms and Importance 

The Perceived self-efficacy is known as an individual’s belief of his/her self-potential and confidence in his/her 
ability and his/her knowledge, and he/she has the mental, cognitive, emotional, sensory and nervous 
competences being able to achieve an acceptable level and a balance, determine efforts and energies at this level 
(Pajares, 1999). 

Bandura (1987) indicates that the perception of the individual to his/her self-efficacy associated to evaluate 
his/her abilities and control events to achieve a certain level of achievement, so the control of the event affect the 
level of self-efficacy, the nature of work and the goal, the amount of required effort, the way of thinking, and the 
amount of tension that face in adapting to the potential environmental demands.  

The theoretical literature points to the possibility of the development of the perceived self-efficacy, and learns 
the concepts, autovalorisation, and the general psychological adaptation through educational attitudes and 
achievement. Thus, the individual is not compelled from the others and the environment and that his/her actions 
and behaviors directed from out and if they lead to positive results, they won’t elevate the level of self-efficacy 
to do the expected behaviors in the future (Deci, 1989). 

The sense of an individual to possess the ability to adjust the behaviors, thoughts and feelings is one of the most 
important indicators of successfully psychological and social adaptation. In the case of one’s awareness that 
he/she has the ability to adjust the behaviors and thoughts, he/she becomes more capable of dealing with the 
pressure and forming the good relationships with others; so the beliefs and expectations are considered a 
component of the personality and involve the conviction and the self-ability to control and to overcome the 
problems. This configuration of the character affects the individual’s attitudes, self-knowledge and ability to 
perform behavior that fulfills achievement (Madux & Lewis, 1995; Zahran, 2003). 

Bandura determines the sources of the perceived self-efficacy by direct experiences: where success in a 
particular task leads to success and increase it. He also points to the source of indirect experiences: the 
alternative experiences, seeing people succeed in performing a work leads to raise the perceived self-efficacy 
and noting another who has the same efficiency and fails in the same work leads to lower the perceived 
self-efficacy for him/her; and this means that he/she encodes the behavior of others. There is another source 
which is the symbolic experiences representing in the ability the credible and trustworthy person to convince 
another to be able to do the desirable behavior. There is a source of emotional experiences: the physical and 
emotional excitement impacts on self-efficacy of the individual. The source of the self-assessment attribute the 
individuals outputs of their work to a personal internal reasons, the positive self-assessment works to promote 
autoimmune responses, as well as a source of ambient conditions which may negatively or positively reinforce 
expectations (Hamdi & Dawood, 2000). 

With regard to forms of the perceived self-efficacy, there is a set of beliefs and interactive perceptions which 
produce jobs linked to self-control of the thinking processes, the motivation and the emotional and physiological 
fields represented in the following forms: (1) The general form: the individual’s belief and awareness of his/her 
abilities to perform in various conditions and the level of difficulty of the task. (2) Social form: the belief and the 
awareness of the individual within a particular social framework ranging from the simple to the complex. (3) 
Academic form: it means a belief and awareness of the individual’s abilities and capacities in various academic 
fields and levels during the life stages (Azzyat, 2001). 

With regard to the importance of perceived self-efficacy, social learning theory clears that it affects the pattern of 
thinking. Whenever the self-efficiency increases, the power and control of emotion and behavior will raise. 
Therefore, whoever owns the high self-efficiency has a high ability to encounter the behavioral, educational, 
social, emotional and moral problems, is characterized by rationality and boldness without adventure or 
disrespect, has the determination and endurance, and will be less tense and more balanced than the emotive and 
emotional. Thus, the concept of the perceived self-efficacy is motives towards achieving success in the event of 
successful experiences, leading to failure in light of frustrating experiences. The concept of perceived 
self-efficacy can be also developed by comparing the abilities, potentials, preparations of the individual to the 
others. Students who own of the academic perceived self-efficacy have a high ability to organize themselves, 
perform jobs that require extra effort, and subject to less level of disturbance (Azzyat, 2001). 

Social learning theory believes that belief of perceived self-efficacy impacts on behavior in four areas: first, 
choosing behavior: It shows students’ orientation to do tasks that give them a high ability on competition and 
achievement, hence the student’s perceived self-efficacy determines his/her behavior. Second, the amount and 
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average of an effort, a student who believes that he has a high self-efficacy is keen to persevere in the 
performance and prediction of activity, and makes a greater effort to achieve high attainment. The third area is 
this: the pattern of thinking and reaction, the student who believes strength of the perceived self-efficacy links 
between the act and the result attributes the failure of a difficult task to a lack and insufficiency of the effort, 
while the student who has low sense attributes that failure to lack of ability he has. Fourth: the individual 
produces a behavior: where the high confidence generates the success and leads to a better level of performance, 
and its weakness breeds hesitation and avoids try; to avoid failure (Bandura, 1986). Studies indicate that there is 
a relationship between the perceived self-efficacy, perseverance and success among the students of university. 
The students with the high self-efficacy of academic requirements receive the highest grades in the attainment, 
and persist for long time, so the students’ awareness of self-efficacy affect the plans prepared in advance; they 
positively plan to achieve success compared to other (Lent, Brown, & Larkin, 1984). 

1.4.2 The Concept and Significance of Achievement Motivation 

Murray introduces the concept of motivation of achievement which means to overcome the difficulties, strive to 
satisfactorily accomplish difficult work, achieve a high level of excellence and compete with others. The 
achievement motivation is a motive acquired of the individual’s experience and interaction with the surrounding 
environment and it influences by factors such as: cultural values, social role of individuals, educational processes 
in the education system, the interaction between the group, and methods of socialization where the family 
develop through support, reinforcement and opportunity for competition between individuals. It also links the 
achievement motivation to the behavior of the individual where much of the individuals’ behavior can be 
explained according to their motives. 

Achievement motivation associates with learning and represents a feeling of joy after the completion of a 
particular task by a distinctive manner, and its importance lies in a sustained effort to succeed in the study and 
the work and reflects the desire for performance superiorly. The term “Motive” indicates to the internal 
conditions stimulating the individual to fill the deficiency or biological, psychological or social need; so it is 
linked to the need, and the need involves to decrease or increase in the case of an individual and causes tension 
and anxiety; thus, motive works to remove them and restore the individual to the equilibrium case with the 
internal and external environment (Nashawati, 2003).  

The achievement motivation considers a developmental phenomenon which obviously increases by developing 
the life. Individuals differ in their quest toward accomplishing the achievement. Some of them seek to it for 
reaching to the achievement and the success and others for avoiding failure and anxiety associated with the lack 
of achievement. The individuals with the high achievement motivation are characterized by special 
characteristics including: discrimination, decision-making and personal responsibility, setting goals carefully, 
and independence, enthusiasm, ambition, perseverance and self-confidence (Hassan, 1998). 

Motives can be divided into two parts: (1) the initial motives: result from the organic and physiological needs of 
the body, such as food and sex, and the failure of needs’ satisfaction cause the tension. This is why the individual 
resorts to the activity and does something to restore equilibrium. (2) Secondary motives: are social psychological 
motives associated with the individual’s relationships with others. Including possession motive, self-assertion, 
belonging, and social acceptance and the individual motives including the achievement motivation which differs 
from one individual to another; and this difference is due to the variation in the level of motivation. 

Smith indicates to two kinds of the achievement motivation according to comparing the individual himself to 
others, namely:  

1) The autonomous achievement Motivation: includes an application of internal personal standards, and the 
absolute standards of achievement in a particular situation. 

2) The social achievement motivation: includes application of standards of excellence on social comparison in 
the situation. Ozibil has determined the components of achievement motive into three components: 

(1) Cognitive motive: is a satisfaction of the needs of cognition and understanding. 

(2) Self-direction: is the individual’s desire to prestige and a sense of self-respect through outstanding 
performance. 

(3) Belonging motive: represents the desire for an acceptance from others who are important his/her life (Khalifa, 
2000). 

The relationship between the perceived self-efficacy and the achievement motivation appears by considering the 
perceived self-efficacy as a cognitive mediator of the behavior. Individuals determine their behavior, the effort 
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that they exert, the degree of perseverance in encountering their problems, the behavior of the initiative and 
perseverance which they have, and their competence to successfully deal with the surrounding circumstances and 
challenges based on their expectations of their perceived self-efficacy; therefore, efficiency determines 
individuals’ realization for the task as an opportunity or a threat; consequently, they are either to do the work, or 
to reject it. It is the motive to achievement and attainment ((Maddux & Lewis, 1995). 

The individual’s beliefs of the perceived self-efficacy organize his/her practical plans required for the 
achievement, achieve the goal, and also affect the behavior and energy in encountering the challenges to 
coincide with the level of actual achievement of the individual. So this study explores the relationship between 
the perceived self-efficacy and achievement motivation for the students of parallel system at Prince Sattam Bin 
Abdul-Aziz University to encourage the implement of programs that develop the perceived self-efficacy for 
them, to improve their behavioral, cognitive, emotional beliefs, and to rise the degree of motivation for 
achievement and success. 

In a review of previous studies, Bandura and Wood (1989) conduct a study which aims to reveal the relationship 
between the achievement and the ability to decision-making and the perceived self-efficacy the two sexes. The 
sample of the study consists of 173 students from the graduate students. The results indicate that the high 
self-efficacy improved the ability to decision-making and achievement, while the low self-efficacy leads to a low 
level of the ability to decision-making and achievement. Also, there are statistically significant differences in the 
level of self-efficacy between the two sexes in favor of males. 

Landine and Stewart (1998) conduct a study aims to reveal the relationship between the abilities of 
metacognition, motivation, center of control, perceived self-efficacy, and academic attainment. The sample of 
the study consists of 108 students of the level of the twelfth grade. After responding to the study tools which 
include a tool for measuring the self-efficacy, the results indicate to a strong positive relationship between the 
perceived self-efficacy and the academic attainment. 

The sample of Hanover’s study (2000) consists of 187 students at the university level. The researcher uses Harter 
tool of the self-efficiency. It aims to reveal the role of sex in the development of the self-efficacy. The results 
indicate that the examined sex has a role in the development of self-efficacy, and that the difference between 
males and females during the time refers to the differences of self-characteristics and behaviors. 

Hamdi’s and Dawood’s study (2000) aims to reveal the relationship of the self-efficacy of the sex variables and 
the degree of depression and stress. The sample of the study consists of 414 students from the University of 
Jordan. The researchers have used a tool of self-efficacy and stress tool. The results indicate that there are 
statistically significant differences between the averages of male and female students in the total degree on 
self-efficiency tool, and there are the differences in the emotional and cognitive dimensions in favor of males. 
The results also show the statistically significant differences among the students who have the low and high 
stress in the total degree on the self-efficiency tool, and the significant differences the behavioral, cognitive and 
emotional dimensions in favor of students who have the low stress. 

Assaqer’s study (2005) aims to reveal the level of moral growth, the perceived self-efficacy and their 
relationship according to the sample of the study which consists of 654 students from Yarmouk University. The 
researcher uses the tool of the moral development for (Rist) on the Jordanian environment and the tool of the 
perceived self-efficacy that the researcher conducts. The results indicate that the significant differences in the 
level of the perceived self-efficacy point to the sex variable in favor of males, the statistically significant 
differences in the level of the perceived self-refer to the academic variable, there are not the significant 
differences in the level of the perceived self-efficacy due to the specialization variable, and the existence of the 
statistically significant relationship between the moral growth and the level of the perceived self-efficacy. 

In a review of studies that deal with the achievement motivation, Ammar has conducted (1987) study aimed to 
identify the differences in the achievement motivation among the Tunisian university students according to the 
variables of specialization (psychology and philosophy) and sex. The sample of the study consists of 79 students 
of psychology and 94 students of philosophy. The researcher has used the test (Hermans, 1970) to the 
achievement motivation for adults. The results show that there are not differences in the level of achievement 
motivation due to the variables of the study. 

The Attawwab (1990) conducts a study which aims to reveal the nature of the relationship between the 
achievement motivation and intelligence and the academic attainment for the students in the United Arab 
Emirates University. The sample of the study consists of 60 male and 80 female students. The results show the 
presence of a statistically significant difference in academic attainment attributed to the high achievement 
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motivation, while the results do not show the existence of differences between the students in achievement 
motivation and intelligence. 

Ababneh’s study (1999) aims to identify the impact of personal characteristics on the level of the achievement 
motivation for the students of the Yarmouk University. The sample of the study consists of 746 students who are 
chosen a stratified random way. The results indicate that there is not a statistically significant impact on the level 
of achievement motivation due to sex variable and college and university stage, and point to the presence of a 
statistically significant relationship between achievement motivation and six of the personal factors for 
Participants. 

2. The Methods and Procedures 

The methods and the procedures discuss a description of the method and society and sample of the study, the 
tools that are used, and its validity and reliability, and identify the variables, statistical treatments, and 
procedures of the study that are used to answer its questions. 

2.1 Method 

Correlative descriptive method is used to identify on the level of the perceived self-efficacy, the level of the 
achievement motivation, and their relationship for the students of the parallel system at Prince Sattam Bin 
Abdul-Aziz University, due to its relevance with the nature of this study and its objectives. 

2.2 The Study Society 

The study society consists of all students of the parallel system at Prince Sattam Bin Abdul-Aziz University, and 
registered students in the second semester of the academic year 2016/2017 A.D. 

2.3 Sample of the Study 

The sample of the study consists of 164 students who answered the study tools and took back by 63 male and 
101 female students. 

2.4 Study Tools 

The study includes two tools; namely: 1) The perceived self-efficacy tool. 2) The achievement motivation tool. 
The researcher prepares the tools by reviewing the theoretical literature and the previous studies related to the 
perceived self-efficacy including: Landine and Stewart (1998); Hanover (2000); Hamdi and Dawood (2000); 
Assaqer (2005). The tool consists of 72 items distributed on the nine dimensions. The previous studies related to 
the achievement motivation tool are reviewed, including: Ammar (1987); Attawwab (1990); Ababneh (1999). 
The tool consists of 20 items. The researcher uses the quinary gradation of the two tools which are checked the 
veracity of them, introduced by a group of specialists, and carried out them the necessary honesty and reliability. 

2.4.1 Significances of Constructing Reliability of Study Tools 

The two tools are applied on a prospective sample of 15 students outside the target study sample to calculate 
Pearson’s correlation coefficients between the specific items on the perceived self-efficacy and the tool and the 
dimensions that follow them, and to calculate Pearson’s correlation coefficients to items of the achievement 
motivation and the tool as a whole. It is Noted from the values of honest construction the correlation coefficient 
of each item of the perceived self-efficacy tool with the tool and its dimensions, and that the correlation 
coefficient of each paragraph of the achievement motivation tool with the tool is not fewer than the standard 
(0.20); which refers to the quality of construction of the items of the study tools. In addition to the foregoing; the 
correlation coefficients of dimensions of the perceived self-efficacy tool are calculated with the tool as a whole, 
as well as the interfacial correlation. In addition to the foregoing; the correlation coefficients of dimensions of 
the perceived self-efficacy tool are calculated with the tool as a whole, as well as the interfacial correlation 
coefficients for the dimensions of the tool are calculated, by using the Pearson’s correlation coefficient ranging 
from 0.62 until 0.79, and the values of the interfacial correlation coefficients for the dimensions of the tool has 
ranged from .18 and until 0.55. 
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2.4.2 Significances of the Stability of Study Tools 

To achieving the stability of the internal consistency of the perceived self-efficacy tool and its dimensions, and 
the achievement motivation tool; it has been calculated by using Cronbach’s Alpha equation on the first 
application data of a prospective sample. To achieving the stability of returning the study tools; it has been 
reapplied on the prospective sample by the Test and Retest during two weeks between the first and the second 
applications, which it is calculated by using the Pearson’s correlation coefficient between the first and second 
applications on the prospective sample, where the stability of the internal consistency of the perceived 
self-efficacy tool has reached to the value 0.90 and its dimensions ranging from 0.79 until 0.85, while the 
stability of returning the tool may reach to 0.84 and its dimensions ranging from 0.80 until 0.89. With regard to 
the achievement motivation tool, its value of the stability of the internal consistency reaches to 0.90, and the 
value of the stability of returning the tool reaches to 0.81. 

2.5 Standard of Correcting the Study Tools 

The adoption of a statistical pattern of absolute gradation is in order to issue the controls the arithmetic averages 
of the dimensions, items, and tools of the study, as the following:  

The level of perceived self-efficacy                     category of the arithmetic averages 

The level of achievement motivation       category of the arithmetic averages 

High                                        more than 3.49 

Median                                       2.50 to 3.49 

Low                                                   less than 2.50 

2.6 The Study Variables 

The study includes the following variables: Dependent variables; namely: 1) The perceived self-efficacy and 
dimensions that follow it. 2) The achievement motivation. 

2.7 Statistical Treatments 

In this study, the statistical treatments of the data by using the Statistical Package for Social Sciences (SPSS) are 
as the following:  

1) To answer the first two questions of the study; the arithmetic averages and the standard deviations of the 
perceived self-efficacy and dimensions that follow it, and the items that follow the dimensions are calculated, 
and the arithmetic averages and the standard deviations of the achievement motivation and the items that follow 
it for participants are calculated, taking into account the order of the items in descending order according to their 
arithmetic averages.  

2) To answer the third question of the study; the Pearson’s correlation coefficients between the perceived 
self-efficacy and its dimensions are calculated on the one hand and between the achievement motivation in the 
other hand. 

3. Discussing the Results and Recommendations 

The study aimed to reveal the level of the perceived self-efficacy and the level of achievement motivation and 
the relationship between them for students of the parallel system at Prince Sattam Bin Abdul-Aziz University, 
specifically to answer the following questions of the study:  

3.1 Results Related to Question of the Study, Which Stated: “What Is the Level of the Perceived Self-Efficacy for 
Students of the Parallel System at Prince Sattam Bin Abdul-Aziz University?”  

To answer the first question of the study; the arithmetic averages and the standard deviations of the perceived 
self-efficacy and dimensions for the participants, taking into account the of the descending or according order of 
the dimensions to their arithmetic averages, as in Table 1.  
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Table 1. The arithmetic averages and standard deviations of the perceived self-efficacy and its dimensions for the 
participants in descending order 

Levelstandard deviations Arithmetic averagePerceived self-efficacy and its dimensionsNo. of dimension Rank 

High0.50 4.20 Moral 9 1 

High0.52 4.15 Social 2 2 

High0.53 4.02 Confidence of the Other 5 3 

High0.58 3.96 Determination and Perseverance 6 4 

High0.51 3.88 Emotional 1 5 

High0.55 3.84 Behavioral 3 6 

High0.45 3.81 Self-Confidence 4 7 

High0.62 3.66 Academic 8 8 

High0.51 3.50 Cognitive 7 9 

High0.36 3.89   Macro-scale 

 

The Table 1 shows that the level of the perceived self-efficacy and its dimensions for participants is (high) in 
according to the standard mentioned in the method and procedures, where the dimensions of the perceived 
self-efficacy are ordered according to the following: First, the moral dimension. Second, the social dimension. 
Third: dimension of confidence of the other. Fourth, determination and perseverance dimension. Fifth, emotional 
dimension. Sixth, behavioral dimension. Seventh, self-confidence dimension. Eighth, the academic dimension. 
Ninth, cognitive dimension. 

The arithmetic averages and standard deviations are calculated to the items of the perceived self-efficacy 
dimensions, taking into consideration the order of the items within every dimension of the perceived 
self-efficacy in descending order according to their arithmetic averages, as illustrating in Appendix B. 
Occupying the moral dimension of the first rank can be explained that the participants belong to a society and a 
culture that are committed to the teaching of the religion; that religion is good moral, and the sample of the 
participants are old people who have a long experience of the life; so they are more committed to the principles 
and morals. 

The high level of efficiency can also be attributed that the self-realization process passes in the extensive 
experience contributing to decision-making, and working on the composition of positive trends for abilities and 
capabilities to help in encountering events and taking the appropriate attitude. 

3.2 Results Related to the Question of the Study, Which Stated: “What Is the Level of the Achievement 
Motivation for Students of the Parallel System at Prince Sattam Bin Abdul-Aziz University?” 

To answer the second question of the study; the arithmetic averages and standard deviations for achievement 
motivation and the items that follow them for the participants, taking into consideration the order of the items in 
descending order according to their arithmetic averages, as in the Table 2. 
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Table 2. Arithmetic averages, standard deviations of achievement motivation and the items that follow it for the 
participants in descending order 

Level  standard deviations Arithmetic averageAchievement motivation No. of item Rank 

High 0.80 4.55 I feel happy when I put the goal and trying to achieve 4 1 

High 0.70 4.55 I trust my abilities to achieve success 20 2 

High 0.81 4.43 I try hard to achieve my ambitions 1 3 

High 0.79 4.38 I try hard to achieve the success to get a respect 19 4 

High 0.85 4.34 I pursue to be excellent in my university 9 5 

High 0.99 4.15 I pursue to achieve future plans which I put 7 6 

High 0.87 4.08 I achieve the required works correctly 16 7 

High 0.98 3.99 I bear the academic problems which I encounter 8 8 

High 0.92 3.99 I have a great ability for patience to achieve a 

particular work 

3 9 

High 1.09 3.91 I have determination and endurance to win the 

competition 

14 10 

High 0.89 3.87 I perfectly achieve my academic works 2 11 

High 1.13 3.76 I work overtime to complete the work which I’m 

required 

15 12 

High 1.12 3.74 I prefer the works that need to high skills 12 13 

High 1.08 3.74 I perform my duties on the time 10 14 

High 1.05 3.73 I challenge others in achieving any work 17 15 

High 0.99 3.69 I perform my duties better than my classmates 18 16 

Median1.11 3.46 I try to accomplish tasks that are difficult 13 17 

Median1.31 3.40 I interest in knowing the details of the life of the 

excellent people 

11 18 

Median1.21 3.22 I enjoy in achieving my duties though it takes a long 

time 

6 19 

Median1.37 2.79 I participate in academic competitions 5 20 

High 0.60 3.89   Macro-scale 

 

The Table 2 shows that the level of the achievement motivation for the participants is (high) according to the 
standard mentioned in the method and procedures, where the items are classified within the levels of 
achievement motivation; namely: (high) to the items with ranks from1 until 16, and (median) to the items with 
ranks of 17 to 20. This explains that a student feels happy when he/she puts the goal and seeks to achieve, and 
that when he/she is confident of his/her ability to be closer to achieving success. Success usually leads to get the 
respect of the people.  

The participants who get less perseverance in achieving the difficult task, interest in the details of the life of the 
excellent people, enjoy to do the duties that require a long time, and share in the university competitions return to 
their preoccupation with their families and their work alongside their study, and their ages distract from tracking 
the life of the excellent people relying on their life experience. 

3.3 Results Related to the Question of the Study, Which Stated: “Is There a Is a statistically Significant 
Correlation at the Significance Level α = 0.05 between the Perceived Self-Efficacy and the Achievement 
Motivation for Students of the Parallel System at Prince Sattam Bin Abdul-Aziz University?” 

To answer the third question of the study; Pearson’s correlation coefficients are calculated between the perceived 
self-efficacy and its dimensions on the one hand and the achievement motivation on the other hand for the 
participants, as in Table 3.  
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Table 3. The values of the correlation coefficients between the perceived self-efficacy and its dimensions on the 
one hand and between the achievement motivation on the other hand for the participants 

Relationship with: Achievement motivation: 

Emotional 0.33 

Social 0.31 

Behavioral 0.17 

Self-confidence 0.44 

Confidence of the others 0.37 

Determination and Perseverance 0.50 

Cognitive 0.36 

Academic 0.51 

Moral 0.40 

The perceived self-efficacy 0.55 

 

The Table 3 indicates that the relationship between the perceived self-efficacy and its dimensions on the one 
hand and the achievement motivation on the other hand for the participants may be classified as the following: 

A. It has a very weak force and a positive direction (proportional) of the statistical significance at the 
significance level (α = 0.05): between the perceived self-efficacy dimension (behavioral) on the one hand 
and the achievement motivation on the other hand. 

B.  It has a weak force and a positive direction (proportional) of the statistical significance at the 
significance level (α = 0.05): between the dimensions of the perceived self-efficacy dimensions (emotional, 
social, self-confidence, the confidence of others, cognitive, moral) on the one hand and between the 
achievement motivation on the other hand. 

C. It has a median force and a positive direction (proportional) of statistical significant at the significance 
level (α = 0.05): between the perceived self-efficacy and its two dimensions (determination and perseverance, 
academic) and the achievement motivation. This may explain the importance of determination and 
perseverance, academic efficiency in achieving success and academic attainment more than others. This 
result agrees with the result of Bandura’s and Wood’s study (1989) and Landine’s and Stewart’s study (1998) 
which indicate that there is a positive relationship between the perceived self- efficacy and the achievement 
motivation; where the correlation between these two variables can be interpreted that the perceived 
self-efficacy influence on the behavior, and the performance motivation. 

4. Conclusion 

The results indicated to the high levels of perceived self-efficacy and achievement motivation among students. 
Depending on these results it is recommended to make a training course for students to employ and exploite the 
achievement motivation and the high perceived self-efficacy in their academic success and excellence. Also 
encourage conducting future studies that affect on the perceived self-efficacy is fairly family, socialization, 
academic environment, and the other samples. 
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Appendix A 

Definitions of Terms. 

Perceived Self-efficacy: is the individual’s belief and confidence in its potential and abilities and information 
that enables him to achieve a satisfactory level of balance, and that a positive perception of self-efficiency 
enables the individual to control events and to achieve a good level of achievement, determine the effort and the 
way of thinking and compatibility with environmental demands, control over any possible tension, and 
procedurally identify with total degree obtained inspected to tool of used perceived self-efficacy. 

Achievement Motivation: it is the feeling of joy that follows the unique performance of a task associated to 
make the effort to achieve the success, and the satisfaction of biological, psychological and social needs which 
remove stress and achieve balance and harmony of the individual with the external and internal environment. It 
may arise and grow by comparing the individual him/herself within the internal personal standards of 
achievement, and comparing the individual to the others within the excellent standards in a particular situation. It 
procedurally identify with total degree obtained inspected to the achievement motivation tool used by the 
researcher. 

Parallel Program Students: they are the students who study in the evening and pay more money to the 
university. They are usually government employees and older than their colleagues.  

 

Appendix B 

Dear participant: 

You are kindly requested to reply to the items of the questionnaire on “Perceived Self-Efficacy and its Relationship 
to the Achievement Motivation among Parallel Students Program at Sattam Bin Abdul Aziz University”. The 
information will be used for research purposes only. Read carefully and put a tick () in front of your choice. 

Ahmad Hasan Harahsheh  

 

Level Standard 

deviation 

Arithmetic 

average 

Perceived self-efficacy No. of 

item 

Rank Dimension 

High 

 

High 

 

High 

High 

High 

 

High 

 

High 

High 

0.88 

 

0.91 

 

1.01 

0.89 

1.06 

 

0.93 

 

0.87 

1.00 

4.18 

 

4.12 

 

3.94 

3.90 

3.82 

 

3.75 

 

3.68 

3.66 

- I think that I am calm and balanced 

personal. 

- I effectively participate in the joy and 

joking. 

- I relax when I want that. 

- I deal with the pressures of life well. 

- I overcome my hatred for some people. 

- I get rid of the negative thoughts easily.

- I control my feeling when I’m anxious. 

- I control my behavior while I am angry. 

4 

 

5 

 

8 

3 

7 

 

2 

 

1 

6 

1 

 

2 

 

3 

4 

5 

 

6 

 

7 

8 

Emotional 

High 

 

High 

High 

High 

 

High 

 

High 

 

0.68 

 

0.75 

0.85 

0.97 

 

0.84 

 

0.91 

 

4.49 

 

4.24 

4.20 

4.20 

 

4.20 

 

4.16 

 

- I maintain the friendly relations with 

relatives. 

- I get others’ love easily. 

- I disscuss with others easily. 

- I advice all of them because they 

adeserve.  

 

- I find appreciation and admiration of 

my colleagues. 

- I have the ability to make friendships. 

- friends telling me about their problems. 

14 

 

15 

10 

16 

 

9 

 

11 

 

1 

 

2 

3 

4 

 

5 

 

6 

 

Social 
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High 

High 

1.04 

0.99 

3.91 

3.80 

- I forgive others who abuse me.  12 

13 

7 

8 

High 

 

High 

High 

High 

 

High 

 

High 

 

High 

 

Median 

 

Median 

0.96 

 

1.12 

0.84 

0.76 

 

1.28 

 

1.06 

 

1.16 

 

1.34 

 

1.13 

4.40 

 

4.32 

4.28 

4.28 

 

4.04 

 

3.76 

 

3.71 

 

3.03 

 

2.76 

- I flout and underestimate the thoughts 

of others (inverse). 

- I eat food gluttonously (inverse). 

- I immediately help others.  

- I quietly and politely express my 

thoughts.  

- I talk arrogantly and disdainfully 

(inverse). 

- I criticize the others by a civilized 

manner. 

 

- I insult the others who who abuse me 

(inverse). 

- I raise my voice when I’m angry 

(inverse). 

- I refuse others’ behavior that refuse my 

thoughts (inverse). 

23 

 

24 

18 

21 

 

22 

 

19 

 

17 

 

25 

 

20 

1 

 

2 

3 

4 

 

5 

 

6 

 

7 

 

8 

 

9 

Behavioral 

High 

 

High 

 

High 

High 

 

High 

 

High 

High 

Median 

Median 

0.76 

 

0.81 

 

1.02 

0.96 

 

0.94 

 

0.95 

0.87 

1.16 

1.04 

4.36 

 

4.26 

 

4.15 

4.10 

 

3.94 

 

3.73 

3.63 

3.30 

2.87 

- I think that I will be successful in the 

future.  

- I rely on myself in decisions making. 

- I am proud of myself, my strength, and 

my weekness. 

- I think I was able to do a lot of things. 

- I make successful decisions easily. 

- I make my decision without hesitation. 

 - I overcome the difficulties easily. 

- I think that my decisions far from 

reality (inverse). 

- I ask others to me help (inverse). 

32 

 

33 

 

29 

26 

 

34 

 

27 

31 

28 

30 

1 

 

2 

 

3 

4 

 

5 

 

6 

7 

8 

9 

Self-confidence 

High 

 

High 

High 

 

High 

High 

 

High 

High 

0.70 

 

0.76 

0.79 

 

0.86 

1.30 

 

0.91 

1.15 

4.46 

 

4.06 

4.05 

 

4.01 

3.88 

 

3.86 

3.81 

- I get the respect of the others who I 

deal. 

- Others trust my ability. 

- My friends ask me to help them. 

 

- Others trust my view.  

- Others consider my presence and my 

absence are alike (inverse). 

- I can persuade others to my view. 

- I find flout and underestimate of the 

others (inverse). 

38 

 

35 

41 

 

39 

40 

 

36 

37 

1 

 

2 

3 

 

4 

5 

 

6 

7 

Confidence of the 

others 

High 

 

High 

 

High 

High 

0.80 

 

0.91 

 

0.81 

0.96 

4.29 

 

4.25 

 

4.23 

4.15 

- I try more than once to achieve my 

goal.  

- I try to be patient to reach to the desired 

goal.  

- I perform the work which I plan. 

- I focus on the work which needs to long 

time. 

43  

 

46 

 

42  

47 

1 

 

2 

 

3 

4 

Determination and 

Perseverance 
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High 

 

Median 

Median 

 

1.00 

 

1.20 

1.24 

 

4.09 

 

3.41 

3.32 

 - I persevere when I encounter difficult 

works. 

 - I feel frustrated if I fail from the first 

attemp. (inverse) 

- I leave work if it failed to accomplish. 

(inverse) 

 

45 

 

48 

44 

 

5 

 

6 

7 

High 

 

High 

High 

 

High 

Median 

 

Median 

Median 

Median 

0.84 

 

0.81 

1.10 

 

0.95 

1.21 

 

1.23 

1.42 

1.09 

4.18 

 

3.84 

3.80 

 

3.64 

3.30 

 

3.21 

3.09 

2.95 

- I try to understand what around me.  

- I can deal with things easily. 

- I appreciate the value of good 

references.  

- I have a lot of information in different 

fields. 

- I encounter about what I read. (inverse)

- I have trouble when I read scentific 

articles and book. (inverse)  

- I cosider painting, music, and theater 

waste of time. (inverse)  

 - I can’t remember what I read. (inverse)

50 

 

56 

52 

 

49 

55 

 

51 

53 

54 

1 

 

2 

3 

 

4 

5 

 

6 

7 

8 

Cognitive 

High 

High 

 

High 

High 

 

Median 

 

Median 

 

Median 

1.11 

1.05 

 

0.82 

1.11 

 

1.40 

 

1.25 

 

1.26 

4.18 

4.04 

 

3.90 

3.82 

 

3.36 

 

3.17 

 

3.11 

- I plan to complete advanced studies. 

- I benefit available information sources. 

- I have high mental abilities. 

- I do my academic duties regularly. 

- I neglect to implement the academic 

schedule that I put. (inverse) 

- I laze to participate in extra-academic 

activities. (inverse) 

- encounter difficulty in planning my 

lessons and duties. (inverse) 

60 

61 

 

57 

59 

 

62 

 

63 

 

58 

1 

2 

 

3 

4 

 

5 

 

6 

 

7 

Academic 

High 

 

High 

 

High 

High 

 

High 

 

High 

High 

 

Median 

 

Median 

0.62 

 

0.67 

 

0.61 

0.72 

 

0.70 

 

1.08 

0.92 

 

1.42 

 

1.40 

4.70 

 

4.69 

 

4.66 

4.52 

 

4.46 

 

4.22 

4.18 

 

3.38 

 

2.95 

- I respect the personal values of others. 

- I help the poor and needy people. 

- I respect the rights and duties of other. 

- I try hard to stay away from the 

mistakes. 

- I abide my principle in difficult 

situations.  

- I deal with others without 

discrimination.  

- I apply laws and regulations even if 

disaree with my own interests.  

- I lie if necessary. (inverse) 

- I leave traditions and customs which 

restrict my freedom. (inverse) 

66 

 

68 

 

65 

69 

 

64 

 

70 

67 

 

71 

 

72 

1 

 

2 

 

3 

4 

 

5 

 

6 

7 

 

8 

 

9 

Moral 
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