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Abstract 
Baluchistan is a multi-linguistic and multi-ethnic province of Pakistan. In this region, the inhabitants for 
communication purpose speak a number of local languages such as Baluchi, Brahvi, Pashto, Saraiki, Punjabi, 
Urdu, Sindhi and Persian. Students who attend the government schools speak these languages. This study aimed 
to explore the challenges faced by the secondary school female teachers while teaching the English language in 
their multilingual classrooms. The purposive sampling was used and 10 government secondary school female 
teachers participated in the study. The data was collected through a semi-structured interview protocol and 
classroom observation checklist. The data was analyzed by using thematic analyses technique. The findings of 
the study revealed a number of challenges. Teaching English language in a multilingual context is an enormous 
challenge for the English teachers due to linguistic diversity in the classrooms. The students in the multilingual 
classrooms lack confidence to use English language because they hesitate to commit mistakes. The curriculum 
may be inappropriate for helping students to improve their English proficiency. In the multilingual classrooms 
code-switching is commonly used by the teachers to instruct the students. The study suggests that; the teachers 
may be trained to cope with the challenges they face in their multilingual classrooms. 

Keywords: multilingual context, secondary level, teaching of English, challenges  

1. Introduction 

The growing need of the English language makes it even more important to learn. According to Paik (2008), 
English is perceived as an indispensable tool in order to live in the global economy; therefore, the demand for 
learning English language is speedily increasing. Despite the need and importance of English language, it has 
been observed in the context of Pakistan that, students who have strong command over the English language can 
easily seek admissions into renowned educational institutions. On the other hand, students who lack proficiency 
may not have the access to the well-reputed educational institutions. Moreover, in Pakistan English is the 
language of all competitive exams. Lacking proficiency in the English language disadvantages the students 
(Zeeshan, 2013). According to Jimenez & Rose (2010), without any systematic effort, students in the process of 
learning English have no hope of acquiring the kinds and amounts of social, cultural, and academic capital that 
they need to move into higher education or some significant work. 

Teaching has the major role in the acquisition of English language. According to Patil (2008), teaching English is 
not only transmitting knowledge to the students; instead, it is to enable them to read, to speak and to write with 
fluency. However, in Baluchistan the situation is not so different from the other rural areas of Pakistan due to 
linguistic diversity in the region. According to Economic survey of Pakistan (2015), Baluchistan is one of the 
fifth and considered the most under privileged province of Pakistan because of poverty, unawareness and lack of 
education. 

In Baluchistan, a number of local languages are spoken such as Pashto, Baluchi, Brahvi, Persian, Punjabi, Urdu 
and Saraiki. This multiculturalism may pose many challenges especially for the English teachers teaching at 
government schools located in Baluchistan. A multi-lingual classroom has elements like regional language, the 
local language and learners’ mother tongue (Malone, 2007). Previously, there has not been any study conducted 
to explore the challenges faced by the female teachers, teaching English language in the multilingual classrooms 
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such as in Baluchistan. This is the very first time a study is designed to investigate the challenges faced by the 
English language teachers and also to explore the strategies the teachers employ to cope with the challenges in 
Quetta, Baluchistan, Pakistan. Unfortunately, school based teachers’ development activities are also lacking in this 
context and teachers are not given a chance to attend any training based on English language teaching. 

The study has implications for the English language teaching and learning in Quetta, Baluchistan, Pakistan. This 
study will help both the English language teachers and students regarding teaching and learning strategies, which 
can be used in the multilingual classrooms. 

2. Literature Review 

Multilingual classrooms are considered as the biggest challenge for the English language teachers and students 
not only in Quetta, Pakistan but also in other parts of the world. The teachers and the students face a number of 
problems due to different local languages spoken by the students in the classrooms. Multilingual classrooms are 
not easy to handle and sometimes it becomes very difficult for the English teachers to cope with the challenges. 
Khan & Khan (2016) conducted a study to explore the challenges faced by the English language teachers and 
students in the multilingual setting of district Mianwali and district Bhakkar, Punjab Pakistan. The participants 
were college students and teachers. Results of the study revealed that college students find difficult to learn 
English language due to the untrained teachers, education policy, examination system and lengthy syllabus. 
Haukås (2016) analyzed in his research the problems of a multilingual classroom in Norway. Twelve teachers 
were selected for the study including 6 Spanish, 4 French and 2 Germans. The data was collected through 
focused group discussions. The collected data was transcribed and coded for themes and patterns. The findings 
of the study revealed that learning a third language is entirely different than learning a second language. Teachers 
claimed to use their students’ linguistic knowledge of English and Norwegian language while teaching the third 
language. Likewise, Abongdia & Foncha (2015) carried out a study to analyze the challenges faced by 
pre-service English teachers, teaching English in East London, South Africa. The participants of the study were 8 
pre-service English teachers. The study was qualitative and it focused the problems faced by the student teachers 
while teaching English language. The study emphasized on learners’ discipline, resources, classroom 
management, supervision and observations. The results of the study suggested that teaching practice prepares the 
student teachers for their classes; it further suggests that placing the student teachers at the end of the year at 
schools is not a good proposal because it is a critical time for both the students and teachers. The study 
recommended that universities should work hand in hand with schools to assure that teachers and students are 
supported by the institute. Tufail, Kanwal, & BadarToor (2015) conducted a study in district Pakpatan, Punjab, 
Pakistan to investigate the challenges faced by the learners while learning English language. The participants 
were 60 teachers teaching English language at different public and private schools. The finding of the study 
suggested that there should be teachers hired from the universities to conduct workshops for the English 
language teachers teaching in schools. Lartec Belisario, Bendanillo, Binas-o, & Cammagay (2014) figured out 
the strategies used by the teachers in a multilingual classroom in Baguio city, Philippines. The participants were 
12 kindergartens and grade one teachers. The data was collected through a semi-structured interview protocol. 
The recorded interviews were transcribed and coded for themes and patterns. The findings of the study revealed 
that teachers are facing a lot of problems due to language diversity in the classroom. The study recommended 
that there should be trainings for the English teachers to teach in the multilingual classrooms in an effective and 
interesting manner. Ismaili (2015) in his study analyzed the ethnic conflict in Macedonia. The study was 
conducted in South East University which is the only university to provide an opportunity to the Albanian and 
Macedonian students to study in their mother-tongue or choose English as a medium of instruction. Since the 
teachers and the students both belong to different lingual and cultural background so it becomes challenging for 
the teachers to teach and the students to learn English language. The data were collected through a questionnaire 
and classroom observations and were analyzed using qualitative and quantitative methods. The findings of the 
study revealed that students had positive attitude towards the use of L1 in the class. During classroom 
observations, the students found frustrated if the instructions were given in English language only. The study 
suggested that L1 should be used along with English language in the multilingual classrooms. Gopang, Bhugio, 
Umrani, & Lohar (2015) examined the foreign language learning anxiety in one of their studies conducted in a 
university at Lasbela, Baluchistan, Pakistan. 240 participants were randomly selected for this research including 
214 males and 26 females. The data was collected through two questionnaires and was analyzed using ANOVA 
and SPSS. The results of the study showed that students feel hesitant to speak in English language because they 
are afraid of committing mistakes which is the biggest hindrance in learning English language. Dhillon & 
Wanjiru (2013) focused in one of their studies on the challenges of teaching and learning English language in 
Kenya. The participants were 20 teachers and the data were collected through a questionnaire and 
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semi-structured interview protocol. The results of the study illustrated a number of challenges in learning 
English language in the multilingual setting of Kenya. It was suggested that teachers need to be trained enough 
to teach English language in a multilingual setting. Similarly, Noom-Ura (2013) investigated in one of his studies 
the challenges of teaching and learning English in three provinces of Thailand. The participants of the study were 
34 secondary school teachers. The data was collected through open-ended and closed-ended questionnaires and 
was analyzed by frequency distribution and percentage. The results of the study revealed that local organizations 
and higher education should improve the situation of English teaching in Thailand. The study recommended that 
there should be professional development trainings, workshops, seminars and study trips for both the teachers 
and students not only in Thailand but in other countries as well. Akram & Qureshi (2012) determined the 
challenges faced by the English teachers and learners in one of their studies in district Vehari, Punjab, Pakistan. 
Punjabi is commonly spoken language in this region. There were 100 teachers including 45 females and 55 
males who participated in this research from four different colleges of district Vehari. The data was collected 
through a questionnaire and was analyzed using SPSS. The findings of the study revealed that teaching and 
learning English language becomes more difficult due to its difficult pronunciation and vocabulary. The study 
suggested that English should commonly teach at school level since the very beginning to the students so they 
may feel comfortable while learning it. Teevno (2011) figured out the challenges faced by the secondary school 
English teachers and students in their classrooms. The study was conducted in NaushahroFeroz, Sindh, Pakistan. 
The participants of the study were 11 English language teachers, 6 English experts and 70 secondary school 
students. The data from the teachers and students was gathered by focused group discussions and a questionnaire 
and the experts were interviewed. The results of the study showed that there are no proper trainings of the 
English language teachers; the syllabus was difficult and not according to the needs of the learners. This is why 
the teaching and learning English both are badly affecting in this context.  

Previous studies show that teaching English language in the multilingual setting is the biggest challenge of this 
era. The past studies suggest that English language teachers should be trained so they may teach English 
language in an interesting and effective manner. 

3. Research Questions 

This study is guided by the following research questions. 

• What are the challenges faced by the female government secondary school English teachers teaching in 
their multilingual classrooms? 
• What strategies the female government secondary school English teachers employ to overcome the 
challenges of multilingual classrooms? 
4. Methodology 
This study aimed to investigate the challenges faced by the female secondary school teachers, teaching English 
language in the multilingual classrooms. The study also explores the strategies the government secondary school 
female English teachers may employ to overcome the challenges in their multilingual classrooms. 
4.1 Participants 

Purposive sampling was employed and 10 female secondary school teachers were selected for the study. The 
teachers were quite experienced and their ages ranged from 27 to 45.  

 

Table 1. Academic, lingual and professional background of the teachers 

Participants Qualification Experience L1 

P1 MA, M.Ed 13 years Urdu 
P2 M.Phil 04 years Pashto 
P3 BA, B.Ed 07 years Persian 
P4 MA, M.Ed 11 years Saraiki 
P5 M.A, M.Ed 27 years Punjabi 
P6 M.Phil 08 years Punjabi 
P7 M.Phil 16 years Pashto 
P8 M.A, M.Ed 05 years Urdu 
P9 BA, B.Ed 04 years Brahvi 
P10 M.A, M.Ed 09 years Baluchi 
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The educational qualification of the female teachers, teaching English at secondary schools of Quetta ranged from 
Bachelor of Arts (BA) to Masters of Arts (MA) with either Bachelor of Education (B.Ed) or Masters of Education 
(M.Ed) qualifications. Three of the teachers were M.Phil in Education. In an answer to the question that, how do 
they improve their teaching; teachers said that by self-study or available resources. The female teachers belonged 
to different lingual backgrounds such as, Punjabi, Pashto, Urdu, Brahvi, Persian, Saraiki and Baluchi.  

4.2 Instrument 

A semi-structured interview protocol (Appendix A) and classroom observation checklist (Appendix B) was used 
to collect the data. Cohen et al. (2007) regarded interviews as a valuable method to explore the construction and 
negotiation of meanings in a natural setting. However, interviews are considered more powerful in eliciting 
narrative data that allows the researcher to investigate people views in depth. Two to three lessons of each 
research participant were observed and followed by the interview. Teachers were asked the questions regarding 
pedagogical techniques used in the class, medium of instructions used by the teachers and about different class 
activities regarding English language teaching.  

Interviews were transcribed and coded. The data was constantly arranged and analyzed to find patterns and 
themes by using thematic analysis technique. 

4.3 Data Analysis 

The interview protocol (Appendix A) was consisted of questions like background information of the participants, 
their mother-tongue and challenges they were facing in their multilingual classrooms. Furthermore, the class of 
each participant was observed by following an observational checklist (Appendix B). The interviews were 
transcribed, coded and reviewed for major themes through thematic analysis technique. Braun & Clarke (2006) 
says that, “thematic analysis is a method used for identifying, analyzing and reporting patterns (themes) within 
the data” (p. 97).  

5. Findings of the First Research Question 
As emerged from data analysis, the results are discussed under the theme of multilingual class, students’ weak 
linguistic background, lengthy syllabus, anxiety factor among learners and lack of teacher trainings.  

 

Table 2. Challenges faced by the secondary school teachers in their multilingual classrooms 

Themes Sub-Themes Frequency Percentage 

Multilingualism Students belong to different lingual backgrounds. 06 60% 
 Class is multilingual. 04 40% 
Total  10 100% 

Weak Linguistic Background 
of the Learners. 

Students cannot understand English language. 06 60% 

 No exposure towards English language. 03 30% 
 Linguistic background does not matter 01 10% 
Total  10 100% 

Anxiety among Learners Students feel shy. 06 60% 
 They lack confidence. 03 30% 
 Anxiety does not matter 01 10% 
Total  10 100% 

Syllabus Syllabus is lengthy. 06 60% 
 Syllabus is difficult. 02 20% 
 Syllabus is ok. 02 20% 
Total  10 100% 

Teacher Trainings There are no workshops for the English teachers. 06 60% 
 Lack of refresher courses. 04 40% 
Total  10 100% 

Grand Total   100% 

 

Table 2 presents the overall findings of the problems faced by the English teachers, teaching in the multilingual 
classrooms of Quetta, Baluchistan, Pakistan. 

5.1 Multilingual Class 

Multilingual classroom emerged as a major theme from the data. It was reported as one of the biggest challenges 
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at government girls’ secondary schools by all the participants. During the classroom observations, it was also 
seen that the learners are from different lingual backgrounds and teachers are facing a lot of difficulties while 
teaching the English language. English is neither learner’s first nor second but a third language here in 
Baluchistan context. Moreover, the learners’ have no exposure to English language outside the classroom. 
Students who attend government schools are mostly from the poor families and cannot afford to join the English 
language centers. It is an enormous challenge for the English language teachers to cope with the situation, 
created in the class due to language diversity, as students speak different local languages at their homes such as, 
Pashto, Brahvi, Baluchi, Saraiki, Punjabi and Persian. In rural Baluchistan, the situation becomes even worse 
when the English teachers are compelled to use the mother-tongue of the students because they do not 
understand a single word uttered in English language. Moreover, teaching a third language is entirely different 
from teaching a second language and English is taught as a third language in Baluchistan. According to one of 
the participants: 

P1. “It is very challenging for the English teacher to teach in a multilingual class due to the language diversity”. 

5.2 Weak Linguistic Background 

The participants agreed on this point too that students’ weak linguistic background is yet another challenge in the 
multilingual classrooms. All the 10 participants reported it as another major challenge. As per the respondents’ 
views, the students cannot understand even the short sentences in English language and after several repetitions 
students still feel shy to use English language in their conversation. These students do not belong to educated 
families and English is not commonly spoken by them. Furthermore, when these students attend government 
schools which are already Urdu medium, they face a lot of difficulties. The themes emerged from the interviews 
show that the influence of many regional languages can be seen in the interaction between teachers and students in 
the classrooms. Moreover, the teachers and the students were found code-switching during the class from English 
to Urdu or other languages. 
In the multilingual classrooms of Quetta, Baluchistan, teachers are bound to use the technique of code-switching in 
natural flow of classroom discourse. The learners cannot understand the instructions given in English language 
only. The class observation showed that teachers and students both were constantly code-switching in the 
classrooms. One of the participants exemplifies that situation: 

P.6: “Students have no background in English language and they cannot understand the instructions given in 
English”. 

5.3 Anxiety among Learners 

Anxiety factor among the learners studying in a multilingual classroom emerged as another major theme. The 
respondents believe that, the students who have no background in English language are more likely to act like a 
passive listener in the classrooms and do not take an active part in classroom discussions or activities. MacIntyre & 
Gardner (1994) describe language anxiety as, the feeling of tension and apprehension specifically associated 
with second language contexts, including speaking, listening, and learning. The learners feel like if they would 
say anything wrong, their classmates or the teacher might laugh at them. Horwitz et al. (1986) mentions language 
anxiety as “a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language 
learning arising from the uniqueness of the language learning process” (p. 128). These aspects of anxiety show 
that learners feel tense in a multilingual class where they cannot express their feelings when they are not aware 
of English language. To make the learning process more successful, the learners should be anxiety free. Students 
who belong to different lingual backgrounds have no exposure to English language and they feel hesitant to speak 
in English with their teachers and classmates. According to one of the participants: 

P.4: “Students lack confidence and feel nervousness and hesitation while speaking English language”. 

5.4 Lengthy Syllabus 

The patterns and themes emerged from the data revealed lengthy syllabus as another challenge reported by all the 
respondents. The government schools across Baluchistan follow the same syllabus and curriculum. Students living 
in Quetta city find it less difficult as compared to the students of the rural areas of Baluchistan. The respondents 
reported that they have a limited time to cover the syllabus and the difficulty even increases when the class is 
multilingual. The students do not follow the directions given by the teacher. Hence, the teachers are bound to cover 
the syllabus on time so they cannot repeat the lesson over and over again. 
The perception of the learners is always neglected in such circumstances where the teachers are time bound. In 
these classrooms, the students remain quiet or least interested and hardly respond to the teachers. Furthermore, 
most of the respondents found vocabulary very difficult according to the mental level of the students, they added 
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that, most of the lessons given in the books are not written according to the Pakistani context, there are unnecessary 
exercises and no creative-writing activities are added in the text books. The students are totally dependent on the 
teachers to do the exercises. The following response seems to prove this: 

P.9: “Syllabus is lengthy and it is very difficult to complete it on time”. 
5.5 Lack of Teacher Trainings 

As emerged from the themes the findings of the study revealed that government school English teachers were 
never given a single chance to attend any training based on English language pedagogy. All the respondents agreed 
to the point that they have not attended a single training or any refresher course as yet though they have been 
teaching English for a couple of years in their schools. Multilingual classrooms are always challenging for the 
teachers therefore, teachers who teach in such classes should be trained enough to cope with the difficulties.  
Teachers, who are professionally trained and groomed, can handle their multilingual classrooms in much better 
way as compared to the teachers who are not trained. The teachers also suggested that, there should be trainings 
especially designed for the English language teachers so they may make the learning process in a multilingual 
classroom more effective and fruitful. If teacher tactfully handles the class, he/she can reduce many challenges. 
One of the participants’ original words:  

P.5: “There are no trainings or workshops for the English language teachers, government should conduct 
trainings”. 

6. Findings of the Second Research Question 
There were some useful strategies employed by the female English teachers to overcome the challenges of a 
multilingual classroom. 

6.1 Teacher Trainings 

All the 10 female English teachers suggested that there should be teacher trainings especially designed for the 
English teachers so they may cope with the challenges of multilingual classrooms. According to the participants: 

P: 2 “Our English teachers are not trained enough to teach English language in a multilingual classroom. There 
should be professional development courses and trainings for the English teachers”. 

6.2 Syllabus Should Be According to the Needs of Learners 

The female English teachers suggested that the syllabus should be according to the needs and desires of the 
students. In Baluchistan, the same syllabus is being followed in all the government schools and students are tested 
through the same examination system. The needs of the students in rural Baluchistan are entirely different from the 
students of the urban areas. According to the teachers, the rural areas students find it quite difficult to understand 
because of the difficult vocabulary and grammar used in the English text books. 

6.3 Rewards for the Students 

The female English teachers suggested that there should be rewards for the students’ motivation purpose. Those 
students, who try to speak English in the classroom, should be appreciated by the English teachers and the school 
administration. Moreover, other students may also feel motivated by this action and they also may try to speak in 
English language.  

7. Results of Classroom Observations 

The researcher observed the classes of all the ten participants. The results of classroom observations of the 
participants are quite the same as reported by the participants during the interviews. 

In the classrooms, the students were constantly using their mother-tongue with their classmates for communication 
purposes. However; majority of the students were communicating with their English teacher in Urdu language. 

Teachers were repetitively using Urdu language because students were unable to understand if the instructions 
were given in English language only. 

At times teachers and students both were found using local languages in the classroom such as Baluchi, Brahvi, 
Pushto, Punjabi and Persian because the students were hesitant to communicate in English language due to anxiety 
factor and lack of confidence.  

The duration of class was just 30 minutes which is insufficient to teach English language.  

The observations generally confirmed the results from the interviews that multilingual classrooms are the biggest 
challenge for the English language teachers. 
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8. Discussion 

This study aimed to determine the challenges faced by the female secondary school English teachers while 
teaching English language in a multilingual context of Quetta, Baluchistan, Pakistan. It is an enormous challenge 
for the English teachers because students in this region belong to different lingual and cultural backgrounds and 
thus they do speak different local and regional languages such as Persian, Baluchi, Brahvi, Pashto, Punjabi and 
Saraiki. It is hard for a teacher to cope with the challenges at many occasions in the multilingual classrooms. 
Students coming to government schools do not belong to well-off families and they cannot take admissions in 
language centers to improve their English language skills. Furthermore, during the classroom observations it was 
seen that the students cannot communicate in English language and teacher is facing difficulties. The findings of 
the study are similar to the findings of Haukås (2016) who figured out that multilingual classrooms are always 
challenging and teaching a third language is entirely different from teaching a second language.  

In the multilingual classrooms, teachers continuously code-switch from English to Urdu to make the students 
understand as Urdu is commonly understood by all the students in Quetta city. On the other hand, in rural areas of 
Baluchistan teachers translate for the students in their local languages too because they cannot understand even 
Urdu which is the national language of Pakistan. During the classroom observations, teachers were found 
code-switching because it works as an aid in the multilingual classrooms. 

Lengthy and difficult syllabus also emerged as one of the major themes from the data. Majority of the teachers 
reported it as a challenge. According to the teachers they find the English syllabus lengthy, difficult and not 
according to the mental level of the learners. Students mostly do not understand the vocabulary and teachers are 
compelled to repeat the lesson over and over again. Teachers further reported that while assessing, no output is 
given by the students in the class tests and they never show good result in examination. The findings of the study 
are very much similar to the findings of Teevno (2011) who found out in one of his studies that difficult and lengthy 
English syllabus is yet another challenge in the multilingual classrooms. 

The opted teachers reported many other challenges too such as weak linguistic background of the students, anxiety 
among learners and lack of teacher trainings. All the ten participants agreed to the point that government do not 
conduct workshops for the English language teachers and thus the teachers are compelled to make personal efforts 
in order to improve their pedagogical skills. The results of this study are quite similar to the study of Noom-Ura 
(2013) who found out that there should be trainings, workshops and refresher courses specially designed for the 
English language teachers. 

9. Conclusion 
The study intended to figure out the challenges faced by the female secondary school English teachers, teaching in 
the multilingual classrooms. The participants’ views and classroom observations suggest that teaching English 
language in a multilingual context of Baluchistan is an enormous challenge for the English teachers. In the 
multilingual classrooms, teachers need to put extra efforts due to language diversity. Similarly, students need to 
be more focused and attentive in order to learn English language in more effective manner. Teachers are time 
bound in government schools and they have a limited time to complete the syllabus. Language practices in 
classroom boost power and intercultural issues (De Haan & Elbers 2009). The study shows that students’ weak 
linguistic background in English language makes it even more challenging for the teacher to cope with the 
situation because of continuous code-switching from English to Urdu or sometimes in the local languages of the 
learners. Furthermore, there are no teacher trainings for the English teachers to learn the new teaching strategies 
and methodologies to make the English language teaching more effective and interesting for the learners. 

10. Future Research Directions 
For the data collection of present study, only female secondary school English teachers were selected as a sample. 
Therefore; for the future studies, the sample of both (male & female) participants could be selected to figure out the 
challenges they face while teaching English language in their multilingual classrooms. For this research, the class 
of each participant was observed just once. Thus; it cannot be assumed that the challenges reported by the 
participants during the interviews were actually the challenges. Therefore, in the future each classroom could be 
observed for a week or so to obtain more accurate results. 
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Appendix A 

Semi Structured Interview Protocol 
Teaching and Learning English Language in a Multilingual Setting 

Background information of the teachers. 
1. What is your mother-tongue? 

2. How did you learn English language? 

3. Please tell me that how long have you been teaching English? 

4. What is your qualification? 

5. Which grade do you teach? 

6. What is the strength of your class? 

7. What is the mother-tongue (L1) of your students? 

8. What is the language of instructions in your class? 

10. How do you teach English language? 

11. What is the level of students’ understanding when the instructions are given only in English language?  

12. What problems do you face as an English language teacher? 

13. Please suggest the strategies you employ to overcome these problems. 

 
Appendix B 
Observational Checklist 
The purpose of the observation is to compare participants’ challenges they face in their multilingual classrooms. 

Section A 
Teacher’s Name …………………………… Date …………………………. 

Class Observed …………………………… Time ………………………… 

Observer’s Name …………………………. Number of Students …… 

Section B 
Challenges faced by the female secondary school teachers in their multilingual classrooms 
1. Teachers’ use of mother-tongue in the classroom. 

2. Language used by the students for communication purpose. 

3. Use of English language by the teacher. 

4. Use of English language by the students. 

5. Reaction of the students if the instructions are given in English language only. 

6. Language of instruction by the teacher. 

7. Motivational strategies to speak in English language used by the teacher. 
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