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Abstract

This study investigated the effect of producing oral summary of short stories by language learners on vocabulary
learning of EFL learners at intermediate level and the possible different effect of this classroom activity on male
and female participants. In order to pursue the purpose of the study, one hundred twenty Iranian EFL learners
were given Nelson proficiency test as the proficiency test and pretest. Seventy five learners were chosen as the
participants for the study who formed one control group and two experimental groups. After twenty sessions of
treatment, the participants were given a piloted version of a researcher-made test based on the vocabulary used in
the short stories. The findings of the study proved that oral production of short stories can have a positive effect
on vocabulary learning among intermediate learners, but the effect of this mode of teaching was not different on
male or female language learners. The findings of the study could be used by language teachers who aim at
conducting learner-centered language classes and material producers who aim at increasing the outcome of
language courses by opting suitable course content.
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1. Introduction
1.1 Introduce the Problem

Vocabulary learning as mentioned by Nunan (1999) occurs in a meaningful context and not in isolation. On the
other hand, based on swain’s output hypothesis (1985) what is supposed to be learnt can better be learnt if the
learners are given the opportunity to produce it as output. In fact, swain’s belief is that a more suitable approach
for learning languages in EFL/ESL settings is output as compared to input. These issues perpetuate the
importance of oral production of short stories as not only is the emphasis in this approach on the output produced
by the learners, but also its focus is on stories as meaningful contexts.

Although many prior studies such as the ones carried out by Isbell et al. (2004), Al-Dersi (2013) and Tavanpur &
Gorjian (2014) delved into the effect of production of stories on learning the second language; (a) their emphasis
was on production of stories on skills such as reading and not vocabulary and (b) they basically focused on
production of stories by the teachers and not the students. That is why, there is a need for a new study to
investigate the possible effect of oral production of short stories on vocabulary learning among Iranian EFL
learners.

Another problem in EFL/ESL classes in the context of Iran is that much of classroom time is dedicated to the
teachers and language learners cannot make use of their time in the classroom to practice the language. In
addition, many of the language learners, though familiar with a wide range of vocabulary, do not tend to use
them when they talk, as they are either not sure about the pronunciation of the word or not sure about its accurate
use in the sentence.

1.2 Importance of the Problem

The findings of the study can be significant from several different perspectives. First of all, if it proves that oral
production of short stories has a positive effect on vocabulary learning among Iranian EFL learners at
intermediate level, it can help introduce it as a possible classroom technique to teach vocabulary or as a
homework for language students. On the other hand, the answer to the second research question which aims at
finding out gender differences with regard to oral production of stories and vocabulary learning can further
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highlight possible psychological differences between language learners based on their gender. In addition, the
findings of this study can better guide language teachers for shifting from input-oriented classroom activities to
output-oriented ones.

The study can also help language teacher opt between two common classroom techniques with regard to using
short stories in the classroom e.g. oral production of short stories by the teachers or the learners. Although the
common practice by many language teachers is to produce the short stories by themselves, the findings of this
study can prove whether or not this technique is the most effective or not.

1.3 Relevant Scholarship

As Nunan (1999) mentioned, learners should be given the maximum number of opportunities possible to practice
the target language in meaningful context and situation. Here short story provides this context. As short stories
commonly have a beginning, middle and an end, they may encourage students at all levels of language
proficiency to continue reading them until the end to find out how the conflict is settled. Moreover, based on the
Internet article “Using Literature in Teaching English as a Foreign/Second Language” (2004), “Literature is
motivating. Literature holds high status in many cultures and countries. For this reason, students can feel a real
sense of achievement at understanding a piece of highly respected literature. Also, literature is often more
interesting than the texts found in course books”. Having opportunities to speak the language may motivate the
students to learn during reading activities of the new language elements that may be needed in future to facilitate
speaking since students learn new words and forms. According to Chastain (1988) “having the opportunity to
process language at the slower speed listening and speaking activities should take some of the pressure off and
enable them to perform more comfortably and satisfactory”. In this study by using short stories students can use
the sentences in real communication and since they have pre-fabricated patterns and use the text to make
summary, they can speak and so have motivation. According to Taylor (1983, p. 70), students acquire language
by using it rather than learning it by studying it. Here by using oral summary of short stories students connect
sentences and try to provide coherence, meaningful speech. In addition, the usefulness of this strategy is in its
nature to be more directly related to individual learning task.

1.4 Research Hypotheses

The design used in the present research was considered as quasi experimental design. A typical experimental study
usually uses control group and experimental groups to investigate research questions. As the control group
exposed to traditional teaching and did not use of oral summary of short stories, the experimental groups received
it. In the comparison group design, participants were randomly assigned to one of the groups, with treatment (the
independent variable) differing between or among the groups.

The answer to the following research questions will be sought in this study:

Q1: Does oral summary of short stories have any effect on vocabulary learning of Iranian EFL learners at
intermediate level?

Q2: if the answer to the research question 1 is “yes”, which one of the male or female intermediate EFL learners
benefits more?

Accordingly to the research questions, the following null hypotheses are formulated for the study:

HI1: Oral summary of short stories has no effect on vocabulary learning of Iranian female EFL learners at
intermediate level.

H2: Oral summary of short stories has more effect on vocabulary learning of Iranian male EFL learners than
female learners at intermediate level.

2. Method
2.1 Subsections of Method

Through this section it has been tried to describe the steps taken for carrying out the current study. More
specifically, the section will provide information about the participants, instruments, research design and
procedure that were employed in this study.

2.2 Participants

The participants of the study were 75 intermediate Iranian EFL learners who were selected based on Nelson
homogeneity test.

The table 1 below indicates how the intended participants were distributed in different groups.
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Table 1. Participants demographic data

N Age Gender First language
Control group 23 Adult Male/female Persian
Experimental group I 24 Adult Female Persian
Experimental group II 24 Adult Male Persian

2.3 Sampling Procedure

The participants for the study were chosen randomly among one hundred twenty (N=120) intermediate Iranian
EFL learners who studied at Zaban Sara language institute in Miandoab, Iran. Nelson homogeneity test was
administered to homogenize the students based on their general proficiency in English. Nelson homogeneity test
is a fifty-item test designed by Fowler & Creo (1976). After administering the homogeneity test and by
considering 1 SD above and below the mean score, seventy five (N=75) participants with their scores closest to
the mean score, were chosen as the participants for the study.

2.3.1 Sample Size

The participants for the study were chosen randomly among one hundred twenty intermediate Iranian EFL
learners.

2.3.2 Measures and Covariates

Seventy five participants were chosen out of one hundred twenty language learners for this study by
administering Nelson Homogeneity test and by considering 1SD above and below the mean score and normal
distribution of the participants’ scores as a prerequisite for parametric studies. Next, the participants were given
Nelson vocabulary test as the pretest. Based on the pretest scores, the participants were distributed into three
different groups. The groups were labeled as control group, experimental group I (female) and experimental
group II (male) with twenty five participants in each group The third phase of the study was the course of
treatment which took twenty sessions in one month. In the control group the teacher produced oral summary of
the short stories for the class, whereas in the experimental groups the participants were asked to produce oral
summary of the short stories. After that, the participants took a researcher-made test as the posttest which
contains 30 items from the vocabulary taught in the short stories.

Instruments and Materials

Nelson homogeneity test: Was given to the population in order to homogenize them based on their level of
proficiency; namely, intermediate. Nelson test is a fifty item test designed by Fowler & Croe (1976). The test
consists of cloze tests, and multiple questions with the focus on grammar and choice of words.

Steps to Understanding: This is a widely used book to teach short stories to Iranian EFL learners in the context
of Iran. The book is authored by Hill (1982).

Researcher-Made Posttest: as used to assess the participants’ knowledge of vocabulary based on the vocabulary
presented in the short stories.

2.3.3 Research Design

The study aimed at finding out if oral production of short stories had any effect on vocabulary learning among
Iranian EFL learners with regard to their gender. Thus, the researcher made use of a true experimental design.
True experimental studies are used in cases where there is a control group and randomization in choosing
participants.

Three groups of participants formed for this study went through two different types of treatment. Although in all
group short stories were taught, in the experimental groups the learners were asked to produce the short stories
orally, whereas in the control group the learners were not asked to produce the stories orally. Instead, they were
asked to read the short stories and answer the reading-comprehension questions at the end of the story.

3. Data Analysis
3.1 Recruitment

Nelson Proficiency test including 50 items was administered to 120 Iranian EFL learners as the proficiency test.
The objective was twofold; first to prove that the subjects were correctly labeled as intermediate group and
second to probe the reliability and validity of the instruments. Before discussing the results it should be
mentioned that the data enjoyed normal distribution. As displayed in Table 2, the ratios of skewness and kurtosis
over their respective standard errors were within the ranges of +/- 1.96.
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Table 2. Normal distribution of the proficiency test

N Valid 120
Skewness 734
Std. Error of Skewness 221
Kurtosis .605
Std. Error of Kurtosis 438

The reliability of the proficiency test scores was calculated using Crombach alpha formula. As displayed in table
3 the results of Crombach alpha (a=.96) prove that the scores were reliable.

Table 3. Reliability of the proficiency test scores

Cronbach’s Alpha N of Items
962 120

The researcher calculated the construct validity of the test items using factor analysis. Each item of the tests was
considered as a factor and the test results were used to see if there is adequate correlation between the scores.
SPSS extracted the factors for the subjects. Factor analysis results for Nelson homogeneity test items wre
between 0.76 and 0.92; indicating that the factors considered in the analysis showed enough correlation and that
the tests validity hypothesis was supported.

3.2 Statistics and Data Analysis
In the next phase of the study, the participants were given Nelson vocabulary Test as the pretest. It should be

mentioned that the scores and their distribution in different groups enjoyed normal distribution. As displayed in

Table 2, the ratios of skewness and kurtosis over their respective standard errors were within the ranges of +/-
1.96.

Table 4. Normal distribution of the pretest scores in groups

Male Female Control
N Valid 24 24 23
Mean 259167 25.6250 25.6087
Skewness .079 235 377
Std. Error of Skewness 472 472 481
Kurtosis 519 230 187
Std. Error of Kurtosis 918 918 935

The reliability of the pretest scores was calculated using Crombach alpha formula. As displayed in table 5. The
results of Crombach alpha (0=.922) prove that the scores were reliable.

Table 5. Reliability of the pretest scores

Cronbach’s Alpha N of Items
922 75

The researcher calculated the construct validity of the test items using factor analysis. Each item of the tests was
considered as a factor and the test results were used to see if there is adequate correlation between the scores.
SPSS extracted the factors for the subjects. Factor analysis results for pretest items were between 0.74 and 0.89;

indicating that the factors considered in the analysis showed enough correlation and that the test scores were
valid.

Research Question 1

Ql: Does oral summary of short stories have any effect on vocabulary learning of Iranian EFL learners at
intermediate level?

An independent t-test was run to compare the experimental groups (Considered as one group) and control groups’
mean score prior to the main study. Based on the results displayed in Table 5, it can be claimed that the
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experimental group (M =25.617, SD = 2.81) had a slightly higher mean than the control group (M = 25.608, SD
=2.75).

Table 6. Descriptive statistics

VAR00002 N Mean Std. Deviation Std. Error Mean
General 1.00 47 25.6170 2.81729 41094
2.00 23 25.6087 2.75910 57531

The results of the independent t-test (t (68) = 0.12, p = .991, r = .712 representing a weak effect size) (Table 7)
indicate that the difference between the mean scores of the control group and experimental group is not
meaningful.

Table 7. Independent samples test

Levene’s Test for t-test for Equality of Means
Equality of Variances
F Sig. t df Sig. Mean Std. 95% Confidence
(2-tailed) Error Interval of the
Difference
Lower Upper
General Equal variances 012 68 991 .00833 71216 -1.41276  1.42941
assumed
- .036 .850
Equal variances not 012 44.621 991 .00833 70701 -1.41599 1.43264
assumed

It should be noted that the assumption of homogeneity of variances was met (Levene’s F = 0.36, p = .850). That
is why the first row of Table 7, i.e., “Equal variances assumed” was reported.

Next, the scores gained from the control group and both female and male participants (considered as one group)
were compared on the posttest using independent samples t-test to find out if the difference is significant.

An independent t-test was run to compare the experimental group (considered as one group) and control groups’
mean score on the posttest. Based on the results displayed in Table 8, it can be claimed that the experimental
group (M =29.68, SD = 2.71) had a higher mean than the control group (M =27, SD = 2.67).

Table 8. Descriptive statistics

'VAR00003 N Mean Std. Deviation Std. Error Mean
general_posttest 1.00 47 29.6809 2.71955 .39669
2.00 23 27.0000 2.67989 .55880

The results of the independent t-test (t (68) = 3.89, p = .00, r = .688 representing a large effect size) (Table 9)
indicate that the difference between the mean scores of the control group and experimental group is meaningful.
Thus, the first null hypothesis was rejected.

Table 9. Independent samples test

Levene’s Test for t-test for Equality of Means
Equality of Variances
F Sig. t df Sig. Mean Std. 95% Confidence
(2-tailed) Error Interval of the
Difference
Lower Upper
Posttest Equal variances 3.892 68 .000 2.68085 .68879 1.30638 4.05532
assumed
- .041 .841
Equal variances not 3912 4437 .000 2.68085 .68528 1.30008 4.06162
assumed
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It should be noted that the assumption of homogeneity of variances was met (Levene’s F = 0.41, p = .841). That
is why the first row of Table 9, i.e., “Equal variances assumed” was reported.

Research question 2

Q2: if the answer to the research question 1 is “yes”, which one of the male or female intermediate EFL learners
benefits more?

In order to probe the answer to research Question 2, independent samples t-test was run to make sure the
difference between the female participants and male participants on the pretest is not meaningful. As can be seen
in Table 10, the female group (M=25.91, SD= 2.84) had a slightly higher mean than the male group (M=25.62,
SD=2.93).

Table 10. Descriptive statistics

VAR00004 N Mean Std. Deviation Std. Error Mean
Male female pretest 1.00 24 259167 2.84248 .58022
2.00 24 25.6250 2.93128 .59834

The results of the independent t-test (t (46) = .350, p = .728, r = .833 representing a weak effect size) (Table 11)
indicate that the difference between the mean scores of the control group and experimental group is not
meaningful.

Table 11. Independent samples test

Levene’s Test for t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. Mean Std. 95% Confidence
(2-tailed) Error Interval of the
Difference
Lower Upper
Male_female pretest Equal variances 350 46 728 2916 .8334 -1.38602  1.96935
assumed
N 207 .651
Equal variances 350 45957 728 2916 .8334 -1.38606  1.96940
not assumed
Table 12. Descriptive statistics
VARO00005 N Mean Std. Deviation Std. Error Mean
male_female posttest 1.00 24 29.8750 2.78681 56886
2.00 24 29.7500 2.95252 .60268

An independent sample t-test was run to find out if the difference between the female group’s and male group’s
is significant. As displayed in Table 13 (t (46)=.151, p=.881, r= .828) indicating that there is a weak effect size
and that the difference between the groups is not meaningful. Thus, the second null hypothesis was supported.

Table 13. Independent samples test

Levene’s Test for t-test for Equality of Means
Equality of

Variances
F Sig. t df Sig. Mean Std. 95% Confidence
(2-tailed) Error Interval of the
Difference
Lower Upper
male_female posttest Equal variances 151 46 .881 12500 .8287 -1.5431 1.79318
assumed
- .164 .688
Equal variances 51 45847 881 .12500 .8287 -1.5433 1.79333

not assumed
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It should be mentioned that the assumption of homogeneity of variance was met (Leven’s F=.164, P=.688).
4. Discussion
The study aimed at finding answers to the following research questions.

Q1: Does oral summary of short stories have any effect on vocabulary learning of Iranian EFL learners at
intermediate level?

Q2: if the answer to the research question 1 is “yes”, which one of the male or female intermediate EFL learners
benefits more?

The findings of this study proved that oral summary of short stories can have a positive effect on learning
vocabulary by Iranian intermediate EFL learners. This study also proved that the effect of oral production of
short stories on learning vocabulary of Iranian EFL learners at intermediate level does not differ based on their
gender.

The findings of this study are in line with the findings of Scott, Nagy, & Flinspach (2008) who believe that
meaning cannot be conveyed in isolation and that the socio-cultural context plays a considerable role in learning
vocabulary either personal or academic. In fact, oral production of short stories is an act of placing words in a
socio-cultural context which proved to increase vocabulary acquisition in this study.

As stated by Nunan (1999) learners should be given the maximum number of opportunities possible to practice
the target language in meaningful context and situation. This study also proved that providing learners with a
meaningful context (considering that short stories are meaningful context) can increase their vocabulary learning
among language learners.

According to Taylor (1983), students acquire language by using it rather than learning it by studying it. Here by
using oral summary of short stories students connect sentences and try to provide coherence, meaningful speech.
Thus it can be claimed that the findings of this study are congruent with the Taylor (1983).

Considering that producing oral summary of short stories by language learners can have a positive effect on
learning new vocabulary items and that no meaningful difference was observed between male and female
subjects in the study, it can be concluded that language learners’ production of oral summaries of short stories (as
explained in the experimental groups) can be taken account as an effective classroom activity rather than
production of oral summaries by classroom teachers (the control group). In addition, findings of this study can
help promote lexical approach to language education in which learning new vocabulary is the target of language
courses. This study had some limitations as the number of participants in this study. This investigation was
limited to Iranian subjects with Persian and Azeri as their mother tongue and it’s not clear if the nature of mother
tongue would interfere with the research results. So, should care be taken not to over generalize the results of this
research beyond its scope. This study like many other studies, suffers from a number of delimitations imposed by
the researcher. The study is focused on oral summarization technique. The study is only concerned with the
vocabulary ability of the subjects. The question whether oral summarization had an effect on other language skills,
remained unanswered.
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