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Abstract

Almost all students use social media, but few lecturers use it in their teaching process. This study examines
students’ perceptions of the use of social media in the process of teaching English in STKIP Rappang
Muhammadiyah, South Sulawesi, Indonesia. This study was conducted using a mixed method, including
quantitative and qualitative data. Data were collected using a questionnaire that collected background
information of participants, a four-point Likert scale to gauge the students’ perceived use of social media in class,
and open-ended questions to gather more data rich in the beliefs, attitudes, wishes and concerns of students
regarding the use of social media in the writing classroom. Findings from this study indicate that the majority of
students showed a positive attitude toward and a willingness to use social media in the writing classroom.
However, factors such as large classes, lack of training on the use of the Internet, and the lack of facilities could
be possible barriers to the use of social media in the classroom.
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1. Introduction

The Writing skills are very important for every student learning the English language. Through the mastery of
writing skills, students can communicate ideas, thoughts, feelings, and emotions to others in writing. For some
people, communicating in written words is easier than communicating orally. Those people with difficulties
communicating their ideas and feelings orally will be helped by the media writing. In addition to assisting the
communication process, good writing skills will help learners to acquire better jobs. Today, many companies
require mastery of good writing skills for prospective applicants. Each job requires employs to communicate
effectively both orally and written. However, good writing skills are more necessary because almost all activities
in companies involve writing, such as writing letters, e-mails, making presentation materials and reports, and
others. Thus, it can be said that the skills writing is very important to the students. However, the reality does not
match the expectations. The students’ ability to write is still low. They still have many problems writing, such as
spelling, punctuation, structure, organization, ideas, and others. Some students do not even know what they will
and should write. Their interest and motivation to write is very low. They think writing is a very difficult thing.
To overcome these problems, we need a strategy that is capable of building writing skill. This strategy is also
expected to provide opportunities for the students to practice their writing skills. Not only in the form of
controlled exercise but also activities that reflect real life. Technologies for writing that facilitate the flexible
manipulation of text enable drafting and redrafting to occur easily, and the eventual product may be presented to
a professional standard (Pennington, 2004). One of the chosen strategies to provide a medium that appeals to
learners in writing involves social media. This media is expected to improve student interest and motivation in
write.

The Internet can be used to support the process of writing as students develop their writing skills in various
genres. Although the Internet is a naturally motivating tool and many young learners are familiar with using
information technology, it is important for teachers to be active facilitators when the Internet is used for language
learning. Since the Internet is multilingual, an obvious issue is how to make sure that students use English for
their online tasks. Teachers who have never used blogs or social media for the development of process writing
might feel lost about what steps to take to make the activities interactive and motivating. Fortunately, these
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instructors can consult widely available and user-friendly online resources to make the technology accessible.
The social media tools offer excellent opportunities to conduct the pre-writing, drafting, peer review, and
revising steps of the writing process (Boas, 2011).

The social media are computer-mediated tools that allow people to create, share idea, exchange information and
pictures/videos in virtual communities and networks through the internet. Social media also is the collection of
online communication channels dedicated to community-based input, interaction, content-sharing and
collaboration. Social media are becoming an integral part of life online and have enabled changes in the way
people live, work, interact and acquire knowledge and learning via the internet. Social media has emerged as a
highly useful personal communication technology (Tess, 2013). Facebook is one of the latest examples of
communications technologies that have been widely-adopted by students and, consequently, have the potential to
become a valuable resource to support their educational communications and collaborations with faculty
(Roblyer et al., 2010). MySpace (founded in 2003 by Tom Anderson & Chris De Wolfe) and Facebook (founded
in 2004 by Mark Zuckerberg, Dustin Moskovitz, & Chris Hughes) have become two of the most popular sites on
the Web (Maranto & Barton, 2010). Social media can be used by language learners to explore new relationships
rather than merely maintaining existing ones, helping to achieve a better understanding of the complex processes
of mediation involved in online community formation and maintenance (Harrison & Thomas, 2009). Ivala and
Gachago (2012) found that appropriate use of blogs and Facebook groups, if accepted by students as a learning
tool, enhance students’ engagement in learning activities of an academic nature on- and off-campus.

Facebook, a social networking site launched in February 2004, is operated and owned by Facebook Inc. (Bihr &
Praus, 2008). This site is very popular among the people of the world in is widely used to make friends, share
thoughts, chat, market products and campaign. Facebook users are not just students, but also the general public
with various types of work. Based on observations and informal interviews conducted with learners, almost of all
learners have a Facebook accounts and are active users. They are used to using media Facebook in daily
activities. They take advantage of features that are owned by Facebook like a wall, notes, uploading images and
video, and chat. Features that are owned by Facebook can actually be used in learning activities, including
learning to write. However, to be able to use Facebook for learning, faculty and students must have a Facebook
account. The phenomenon of Facebook use among students is high. With today’s technological advances
students rarely use textbooks as a means to accomplish these tasks given by the lecturer.

They frequently use the Internet instead. With the internet they can access what they need easily and quickly.
Students use Facebook communications media not only to perform tasks or even add information, but also to
develop writing skills. Students of journalism in particular can benefit from using Facebook to hone writing
skills, because many writings placed on weblogs have room for comments in when they read the writing they can
comment on the posts. In this way, students can learn how to express their opinions in writing. In general,
students often use the alternative that is easy, fast and reliable. Although there are books or other media that can
be used as a medium of learning they find it easier using Facebook. With Facebook, students can obtain the
needed information or knowledge. The students believe Facebook can be utilized as an online environment to
facilitate the learning of English.

Nevertheless, teachers or language instructors have to integrate Facebook as an educational project with pre-
determined learning objectives and outcomes for the learning experience to be meaningful (Kabilan, Ahmad, &
Abidin, 2010). The materials obtained through the internet must be well selected and then appropriate to the
needs. Facebook is not only used for tasks, but students can also use Facebook as a place for learning to write.
Facebook is an effective tool for improving the students’ writing skills, especially in the brainstorming of ideas
before the actual writing (Yunus & Salehi, 2012). In this way it can be seen that the role of Facebook for students
is very important. But, before conducting research about how to improve students’ writing skills through social
media especially Facebook, first must we know the students’ perspectives of social media in the classroom.
Students’ perspectives include their beliefs, attitudes, willingness, and concerns regarding the use of social media
in the writing class.

This study aims at answering the following questions:

1) What are students’ perceptions on the use of Social Media in the classroom?
2)  What are the factors affecting the use of Social Media in the classroom?

2. Method

The subjects in the study were 42 EFL students of third semester (35 females’ 83.33% and 7 males 16.67%). The
age range of the students was from 26-60 with a mean age of under 25. Their learning English experience ranged
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from less than 5 years to more than 25 years with a mean of 8 years. The study used a questionnaire to examine
students’ perceptions on the use of social media in writing class. The questionnaire (Shin & Son, 2007) consisted
of three sections: a demographic section to get the students background information, a multiple- choice section to
find their perceptions on the use of social media using four- point Likert scale of strongly disagree (1), disagree
(2), agree (3), and strongly agree (4), and an open- ended question section to investigate their general opinions or
comments on the use of social media in writing class. It was distributed on all the third semester students of
STKIP Muhammadiyah Rappang, English Education Department of 2014/ 2015 academic year. From total 60
students of the semester, 42 students completed the questionnaire had been returned within a week. The data
collected from the questionnaire were analyzed quantitatively and qualitatively.

3. Results and Discussion

The results of the students’ answer to the second section of the questionnaire are shown in Table 1. The majority
of students agreed that electronic Social Media is useful for learning writing English, students can be motivated
by the use of electronic Social Media, and they can improve their English writing skill through the use of the
electronic Social Media (80.95%). As regarding the question that students can improve communication skills by
emailing or chatting with native speakers of English electronic Social Media and students will be more attentive
in Internet- assisted English language teaching classes, 78.57% of the students answer agreed. To the question of
electronic Social Media tools can be used for learning writing English purposes, 78.56% of the students agreed.
As to the question, students can learn how to use electronic social Media resources for learning English for
themselves, 73.81% of the students showed their agreement. However, the students gave strong positive answers
to the usefulness of the electronic Social Media provides non-native speakers of English with a rich learning
environment (66.67%). Most of them also indicated that the electronic Social Media can replace textbooks and
easy to find and share materials on it (59.52%). Fortunately, there is not disagreement with some items was
found. In all of item, the students answer fewer than 50% in showing their disagreements.

Table 1. Students’ responses to the questionnaire items

NO Statements SD (1) D (2) AQ) SA (4) Mean

1 The Electronic Social Media provides 1(2.38%) 12 (28.57%) 28 (66.67%) - 2.60
non-native speakers of English with a rich
learning environment.

2 Electronic Social Media tools can be used 3 (7.14%) 5(11.90%) 27 (64.28%) 6 (14.28%) 2.81
for learning writing English purposes.

3 Electronic Social Media resources can 14 (33.33%) 2 (4.76%) 25 (59.52%) - 2.21
replace textbooks.

4 It is easy to find and share ESL/EFL 6 (14.28%) 5 (11.90%) 14 (33.33%) 11 (26.19%) 2.43
materials on the Electronic Social Media.

5 Electronic Social Media is useful for 1(2.38%) 6 (14.28%) 27 (64.28%) 7 (16.67%) 2.90
learning writing English.

6 Students can be motivated by the use of the 2 (4.76%) 6 (14.28%) 27 (64.28%) 7 (16.67%) 2.93
Electronic Social Media in the classroom.

7 Students can improve their English writing 1(2.38%) 7 (16.67%) 27 (64.28%) 7 (16.67%) 2.95
skill through the use of the Electronic
Social Media

8 Students can learn how to use Electronic 5(11.90%) 7 (16.67%) 23 (54.76%) 8 (19.05%) 2.86

Social Media resources for learning English
for themselves.
9 Students can improve communication skills 2 (4.76%) 6 (14.28%) 15 (35.71%) 18 (42.86%) 3.12
by emailing or chatting with native
speakers of English Electronic Social
Media.
10 Students will be more attentive in 1(2.38%) 3 (7.14%) 31 (73.81%) 2 (4.76%) 2.57
Internet-assisted English language learning
classes.

Note. SD: Strongly Disagree D: Disagree A: Agree SA: Strongly Agree

The results of the questionnaire in section 1 (one) showed that the majority of the students (95.24%) have access
to internet in their home. About 76.19% of the students used the internet in learning purposes, especially in
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writing and reading class (38.10%). Of the 32 students used the internet, 15 students used the internet less than
five hours a week. They usually used social media, online dictionary, web surfing and games. The students who

did not use the internet in the classroom (23.81%) also hope to use social media, encyclopedia and web surfing
(35.71%).

O N b O ®

Social Media Web Surfing

Figure 1. Types of the Internet activities students hope to apply in classroom (N= 10)

The 10 students non-user internet in classroom gave reasons in the following order: limited computer skill,
limited interest, limited English ability (7.14%) and limited computer facilities (16.67%). Only one of the
students did not familiar with electronic social media. Almost of 97.62% the students who familiar with
electronic social media use it more than five hours a week (42.85%). The types of electronic social media
activities that the students usually used were Facebook, blackberry messenger, twitter, text chatting, email, and
on-line blog.
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Figure 2. Social media activities that students usually used in the classroom (N=41)

Only seven of the students showed that they had taken any training course to learn how to use the internet, and
most of them (64.29%) hope to participate in training course in the future. The big reason why they did not take
the course because cost (23.81%) and distance to training course (21.43%). Through the open-ended questions
(the section 3) in the questionnaire, the students indicated some advantages of using electronic social media in
the writing English classroom as follows: Students can get much information about their assignment; they have
much resource about material learning so that it can improve their knowledge.

The lecturer not difficulties to explain their material for students, so students can explore their argument; make
students simply in learning process and easy study; easy communication; the students can train the ability to
write with use information that in electronic social media; the students can be free write anything in our mind,
with spontan, and can get much information as well as can get give critic from another; Some people usually use
it for search something important for example, they are use it for search about what is the real purpose of English
learning or search how to improve our language; Using social media in the classroom can make easy to get
information or material for writing English. In other that, in social media we also discuss about our writing
English; students can share with friends their writing; students can communicate with their lecture, how to make
a good writing; the students can search Mozilla Firefox look for Google translate if you don’t have many
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vocabulary, you can use Google translate for translate your word English to Indonesia or Indonesia to English,
and then you can search if you have work about writing because electronic social media make your work is easy.

However, some of the students mentioned the disadvantages of using electronic social media in the writing
English classroom. Their answers included: the students just using social media for access Facebook, etc. they
just busy with their Facebook so they not attend about material learning; the students not focus in learning; social
media can be a bad influence it misused, for example using Facebook and chat when the lesson is in progress and
can interfere with concentration; the students not focus because many students used electronic social media in
the learning time for personal problem; with of using the electronic social media you will be lazy to your opinion,
not creative. Many students copy-paste data in internet if any homework from lecturer, so that the student not
creative; using English social media in the classroom can make the student is not focus to finish the task; and
make the students be lazy people because social media make easy to get information and material writing; it’s so
easy to found information. So that we too lazy to use opinion; using the electronic social media in the writing
English classroom is can be disturb your concentration because you want always to use electronic social media;
students do not use electronic social media to writing; students do not focus for writing; there are many lecture
cannot use electronic social media; student not focus if often use social media; some student not understand the
social media; cost and sometime is unavailable; it can make students lazy and can make students can’t increase
and expand their mind or horizon because they never try to think to solve their homework (problem about lesson)
just search in Google; using the electronic social media in the writing English classroom is the language in
electronic social media can be disturb the way of writing correctly.

Finally, the students made some comments on the use of the electronic social media for the learning writing
English as a foreign language in STKIP Muhammadiyah Rappang. These comments can be summarized as
follows: I think it’s good, students can easy to search material learning in social media, but in STKIP
Muhammadiyah Rappang using internet is limited access; I think used the electronic social media for writing
English can be help process student for finish task and can share information material. I think it good, but
connection of internet in this college not too bad; the electronic social media can help you of learning; it’s easy
and has fun; it’s good for the learning writing English but access internet in the collage is bad; It is can give
positive effect because it can improve students’ skills; this is very good but in STKIP Muhammadiyah Rappang
not yet applies; I think using electronic social media is not effective because the students can’t try to writing for
their brain, but they will use to internet.

4. Conclusion

The research concluded that students have positive perceptions of the use of social media in writing class, but
some factors influence the implementation. The biggest limiting factors are the access to the internet on the
STKIP Muhammadiyah Rappang campuss. So, this problem must be reduced by repairing the Internet network
and adding capacity. Using technology during the learning process requires substantial investments of time,
financial support, equipment, personal commitment and courage in order to explore teaching innovation in the
EFL classrooms (Angers & Machtmes, 2005).

The majority of students also showed a willingness to use social media in the writing classroom. However,
factors such as large classes, lack of training on the use of the Internet, and the lack of facilities could be possible
barriers to the use of social media in the classroom. Facebook helps reduce barriers such as the lower self-esteem
that students might experience in forming the kinds of large, heterogeneous networks that are sources of bridging
social capital (Steinfield, Ellison, & Lampe, 2008). Students gave positive feedback saying that social media is
the interesting way to learn writing process.
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