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Abstract 

The aim of this study was investigating Iranian EFL teachers’ teaching styles and the activities they use most 
frequently in their classes. Additionally, the difference between male and female teachers’ teaching styles and 
the relationship between teaching styles and teachers’ experience and age were explored. Three hundred EFL 
teachers were selected by stratified random sampling from six districts of the capital city, Tehran. They filled in 
a personal information questionnaire and Teaching Activities Preference (TAP) questionnaire. The results of the 
study showed that the participants used a variety of teaching activities in English classes; however, they 
constituted a special group due to the high percentage of using sensing type activities. Further, it was found that 
male and female teachers were different in extroverting, sensing, and feeling styles of teaching while female 
teachers used activities related to these styles more than their male counterparts did. Besides, the obtained results 
revealed that EFL teachers’ age and experience had a negative relationship with sensing style and a positive 
relationship with thinking style of teaching.  
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1. Introduction 

Teaching style is one of the most important factors affecting the development of teachers’ professional expertise 
(Akbari, Mirhassani, & Bahri, 2005) that is always consistent with teachers’ personality type and varies among 
individuals (Cooper, 2001). According to one definition from late seventies teaching style is “a pervasive way of 
approaching the learners that might be consistent with several methods of teacher” (Fischer & Fischer, 1979, p. 
246). This definition emphasizes the importance of teaching methods and the ability of the teacher to select the 
right approach for the class. Consequently, teaching styles tended to be equated with teaching approaches, as that 
was the mainstay of language teacher training at the time. 

To Kaplan and Kies (1995), however, teaching style “consists of a teachers’ personal behavior and the media 
used to transmit data to or receive it from the learner” (p. 2). This definition stresses the importance of teachers’ 
behavior and media that significantly affect the delivery of the instruction. Terms such as ‘initiating and 
responsive behavior’ (Flanders, 1970) and ‘progressivism and traditionalism’ (Bennett et al., 1976) have also 
been used to refer to teaching styles. Therefore, teaching style refers to all of teaching techniques and activities 
and approaches that a teacher employs in teaching a certain subject in the classroom or “the sum total of 
instructional activities, techniques, and approaches that a teacher feels most comfortable using when he or she is 
in front of a class” (Cooper,2001, p. 301).  

It is evident that teaching style is a very influential factor in students’ learning experiences (Knowles, 1980) since 
teachers provide the “vital human connection between the content and the environment and the learners” 
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(Heimlich & Norland, 1994, p. 109) and because it stems from an educational philosophy that lends direction and 
purpose to a teacher’s teaching (Galbraith, 1999). This claim about the effectiveness of teaching style is supported 
by a comprehensive body of research, especially in mainstream education, which links teaching style to student 
achievement outcomes (Conti, 1985; Miglietti & Strange, 1998; Welborn, 1996). The existence of this rich body of 
research about teaching style is based on the premise that teachers do not all teach alike and that classroom 
teaching styles are not all equally effective (Baily, 1984). 

However, most of the literature on teaching style does not refer to teaching a particular subject and therefore 
there is a dearth of information describing what teachers of particular subjects, e.g. EFL teachers, actually do in 
their classes. As teaching style “includes the implementation of philosophy; it contains evidence of beliefs about, 
values related to, and attitudes toward all the elements of the teaching-learning exchange” (Jarvis, 2004, p.40) 
more in- depth research across cultures and fields of study seems essential. Many studies have revealed that 
teachers’ behavior and instructional performance vary due to the context of teaching such as private and public 
school or EFL and ESL setting (Korthagen, 2004), teachers’ professional knowledge (Schelfhout et al., 2006), 
curriculum variables such as teaching materials (Cunningsworth, 1995), and learners and their learning styles 
(Oxford, 2002).  

More recently there has been a surge of interest on scrutinizing the role of teachers’ personal characteristics in their 
teaching preferences. Frequently the studies focus on how demographic variables such as gender, age, and 
experience influence teaching and learning styles (Severiens, 1997; Brew, 2002). 

Gender is one crucial factor which might influence, in one way or another, teachers’ professional lives in general 
and their teaching preferences in particular considering their personality and individual characteristics. It is 
believed that social relations and the dominance of either gender (usually male) affects teachers’ lives 
(Karimvand, 2011). Female professionals are usually subordinate to male authorities in educational settings 
where professional interactions are usually characterized by marginalization of women (Bartlett, 2005). However, 
studies which have focused on how gender might affect teachers’ choice of different teaching styles are a few 
and have shown different results (Karimvand, 2011). For instance, in a study of gender differences in Iran, 
Aliakbari and Soltani (2009) found that Kurdish females prefer active, reflective, sensing, intuitive, verbal and 
sequential styles except for the visual and global ones. They also found that Persian male EFL teachers and 
students prefer all styles including active, reflective, sensing, intuitive, visual, verbal, and global except for the 
sequential one. 

Since teachers usually gain extensive experience of successful and unsuccessful performances throughout their 
years of teaching, this assumption has generated in-depth research into how teachers who have been involved in 
teaching for different periods of time perceive their teaching (Hoy & Woolfolk, 1993; Imants & Brabander, 1996; 
Fives & Lisa, 2008; Fives, 2010; Soodak & Podell, 1997; Campbell, 1996; Kotaman, 2010). Wolters and 
Daugherty (2007) found that teachers in their first year of teaching reported significantly lower self-efficacy for 
instructional practices and classroom management than did teachers with more experience. Soodak and Podell 
(1997) observed that experienced teachers are more resistant to change in their beliefs of personal efficacy and 
use of activities of different types than teachers with less experience. Also, there are some other studies which 
show mixed results, like Gorrell and Dharmadasa (1994), indicating that, although pre-service teachers preferred 
implementing new methods of instruction, experienced teachers were more concerned about classroom 
management and organization of instruction and their impacts on students. Finally, some researchers have 
reported no significant relationship between teachers’ years of experience and their activity preference and/or 
efficacy beliefs (e.g., Guskey, 1987). 

Although there is a body of research on the relationship between EFL experience and some teaching variables, 
there is a crucial need for more research on the relationship between teaching experience, age and teaching styles 
of EFL teachers in general and Iranian EFL teachers in particular. Hence, the present study aimed at finding 
answers to the following questions:  

1). What are Iranian EFL teachers’ teaching styles? 

2). Is there a significant difference between male and female teachers’ teaching styles? 

3). Is there any relationship between Iranian EFL teachers’ teaching experience and their teaching styles? 

4). Is there any relationship between Iranian EFL teachers’ age and their teaching styles? 
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2. Method 

2.1 Participants 

Three hundred EFL teachers participated in this study. The sample were selected through stratified random 
sampling based on Krejcie and Morgan’s (1970) formula with confidence level of 95% (margin of error = 5%) 
among 1000 English teachers who worked in 8 districts of the capital city, Tehran.  

2.2 Instruments 

Two data collection instruments were used in order to gather data for this study: a personal information 
questionnaire to make a profile of teachers’ demographic variables and Teaching Activities Preference (TAP) 
questionnaire.  

2.2.1 Personal information questionnaire 

In order to make a profile of demographic variables including gender, age, teaching experience, type of English 
degree (TEFL, Translation, Linguistics, Literature, Others), level of education (AA, BA, and MA), class size, 
and type of school (private, public) a personal information questionnaire was used. 

2.2.2 Teaching Activities Preference (TAP) questionnaire 

This questionnaire was developed by Cooper (2001) to see how EFL teachers rate a variety of teaching activities 
in teaching English. He has designed the Teaching Activities Preference (TAP) questionnaire to include 
activities that have been shown to appeal to specific personality dimensions (Lawrence, 1997, pp. 47-80, and 
Myers & Myers, 1998, p.265). It groups teaching activities in eight teaching styles: extroverts, introverts, sensing, 
intuitive, thinking, judging, perceiving, and feeling types. The questionnaire includes 20 items to be ratedon a 
5-point Likert scale, whereby “1” meant “I don’t agree with the statement at all” and “5” meant “I fully agree 
with the statement”. 

Although this questionnaire has been used in a study in Iran (Akbari, Mirhassani, & Bahri, 2005), there is no 
report of reliability estimation of the questionnaire. However, Cooper (2001) and Akbari, Mirhassani, and Bahri 
(2005) reported that TAP inventory turned out to be reliable in their studies. The adaption process for the 
questionnaire included translation and back-translation and reliability estimation. The reliability of the TAP 
questionnaire was estimated to be .81 in this study.  

3. Results 

3.1 EFL teachers’ teaching styles 

Descriptive statistics were used to portray Iranian EFL teachers’ teaching styles (Table 1).As Table 1 shows, 
Iranian EFL teachers prefer sensing (M= 4.44), judging (M=4.40), and thinking type activities (M= 4.29). They 
also make use of other activity categories including intuitive (M= 4.18), feeling (M= 4.15), extroverting (M= 
4.12), perceiving (3.95), and introverting type activities (M= 3.75). 

3.2 Male and female EFL teachers’ teaching styles 

In order to find the differences between male and female Iranian EFL teachers with regard to their teaching 
styles, independent samples t-test were conducted. The result of the t-tests showed that male and female teachers 
were different in the following teaching styles: extroverting style, sensing style, and feeling type style (Table 2). 

As the result of t-test shows (t=3.88, p<.05), there is a significant difference between male and female EFL 
teachers in extrovert style of teaching. Examining the means shows that female teachers with a mean of 12.71 
(SD= 1.68) use extrovert type activities more than their male counterparts do (mean=11.85, SD=2.09). These 
activities include encouraging students to take part in discussions and information gap and group-based 
activities.   

The result of t-test for sensing types shows that there is a significant difference between male and female EFL 
teachers in sensing style of teaching (t= 4.15, p<.05). The mean comparison of two groups revealed that female 
teachers with a mean of 13.61 (SD=1.38) use sensing type activities more in comparison to male teachers 
(mean=12.87, SD=1.69). These activities include hear-see-touch activities, pre-teaching activities, and activities 
that are done with audiovisual aids.  

Further, the result of t-test for feeling types shows a significant difference between male and female EFL 
teachers in this style of teaching (t=2.81, p<.05). Examining the means shows that female teachers with a mean 
of 12.69 (SD=1.86) use feeling type activities more in comparison to male teachers (mean=12.06, 
SD=1.94).Activities in this part include establishing personal rapport with students and incorporating 
small-group work in teaching activities whenever possible. 
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3.3 Teaching styles, experience, and age  

Correlation coefficient analysis was conducted to find the relationship between teaching styles, experience, and 
age. The result of correlation is illustrated in Table 3. As Table 3 shows, there is a negative and significant 
correlation between EFL teachers’ age and experience with sensing style of teaching (r=-.12 and r=-.13 
respectively) and a positive and significant correlation between EFL teachers’ age and experience level with 
thinking style of teaching (r=.13 and r=.15 respectively).  

4. Discussion 

The aim of this study was investigating Iranian EFL teachers’ teaching styles and the activities they use most 
frequently in their classes. Additionally, the difference between male and female teachers’ teaching styles and 
the relationship between teaching styles and teachers’ experience and age were explored.  

The result of the study showed that Iranian EFL teachers employ all eight types of teaching styles in their 
language classes. The use of different teaching activities by Iranian EFL teachers is a promising finding that 
supports teachers’ role in creating an effective learning environment (Sarvan & Cakiroglu, 2003) even in an EFL 
program that suffers a lot of serious problems including teaching materials and methodology (Rahimi & Nabilou, 
2009). This can be related to the fact that isolating students’ learning styles and motivation from teaching style is 
difficult and in some cases impossible (Kirkpatrick, 2011). Students prefer some styles of learning over others 
and each student learns in a special way. Some prefer to see, hear and touch, others like to think and make 
logical analysis at the same time, and some like to discuss the issues and interact with others. Therefore, it could 
be claimed that Iranian EFL teacher may employ a variety of styles and activities in order to involve students and 
satisfy individual learning needs.  

Although the participants asserted that they use a variety of teaching styles, they constitute a special group due to 
the high percentage of using sensing type activities. They rely primarily upon the mental process (also called 
mental functions) of sensing, which attends to observable facts or happenings through one or more of the five 
senses. They stress the importance of using and teaching materials that are applicable for students outside the 
classroom walls, materials that deal with life issues, the orientation for providing concrete experiences first in 
any learning sequence and always including a practical reason for an assignment. One reason for this finding 
might be the fact that textbooks developed for EFL courses in Iran are old and do not follow the state-of-the-art 
scientific frameworks of applied linguistics in general and materials development in particular (Rahimi & 
Nabilou, 2009) and they are not written according to Iranian students’ needs and interest (Rahimi & Hassani, 
2011). As facilitating interest in subject matter is one of the most effective strategy for teaching English before 
the textbook is used (Cooper, 2001), Iranian EFL teachers employ sensing type activities including hear, touch, 
and see activities to motivate students and compensate for shortcomings of the textbook and other 
teaching/learning materials.  

Further, it was found that female teachers prefer extroverting, sensing, and feeling style of teaching in 
comparison to male teachers, implying that Iranian female EFL teachers have extrovert, sensing, and feeling 
teaching styles. According to Myers et al. (1998) extraverts are oriented toward the outer world, “for they focus 
their energy on people and objects” (p. 6), sensing people rely primarily upon the mental process (also called 
mental functions) of sensing, which attends to observable facts or happenings through one or more of the five 
senses, and finally feeling people “rely primarily on the process of feeling to decide primarily on the basis of 
personal or social values” (p. 6). A detailed investigation of females’ personality throughout the psychology 
reveals that they prefer to be with other people, take over events and ideas with others, take part in parties and 
group activities, and try to develop relationships with the people they meet (Hillguard, 1983). These in turn are 
the characteristics of extroverts according to Hillguard (1983). Females prefer organized materials, they are 
field-dependent, and they make use of their five senses in most of the occasions (characteristics of sensing 
people). Finally, as for the feeling people, females come to a decision more subjectively on the basis of their 
feelings and they are caring and kind-hearted. Therefore, it will be logical of the female teachers as being feeling, 
sensing, and extroverting people and prefer feeling, sensing, and extroverting types of activities.  

Further, the correlational analysis revealed a negative relationship between sensing style of teaching and age and 
experience level of the EFL teachers. This negative relationship implies that experienced and older teachers have 
less interest to use sensing type activities in their classroom. Sensing-type teachers tend to emphasize facts and 
practical information. They like to provide students with concrete experiences in a learning sequence before 
using the textbook and think that students learn best from an orderly sequence of questions about a topic that 
results in predictable responses. The orientation for providing concrete experiences first in any learning sequence 
and always including a practical reason for an assignment is typical for sensing type teachers (Cooper, 2001). In 
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the field of psychology sensing people are introduced as the individuals who prefer to take in sequenced 
information through the use of five senses, and are more interested in concrete and here-and-now actions which 
are, on the other hand, among the constituent elements of young peoples’ personality. Therefore, as teachers 
become aged they lose their motives to use sensing activities and style of teaching. 

In addition, for the novice teachers who enter the classroom with less even any experience of teaching it is 
important to appeal to their students and encourage them for learning (Zhenhui, 2001). Therefore, they would 
use sensing type activities to attract students. As time goes on, teachers find other ways of attracting learners and 
also their preferences change as they grow older, so they recede from these activities and styles.  

The positive correlation of age and experience level with thinking style of teaching can be explained in the way 
that thinking type teachers are interested in cause-and-effect relationships and like to have logical reasons for 
doing things (Cooper, 2001). The positive correlation implies that older and experienced teachers have more 
interest to use these activities in the classroom. After years of service and gaining a repertoire of classroom skills 
and strategies, experienced teachers typically have the ability to prioritize tasks, organize thoughts, and select 
from among a number of key classroom matters and styles. They are logical and competent persons that can 
make right and proper decisions in different situations (Hagger & McIntyre, 2000). A brief look at the 
psychology reveals that being objective, logical, impartial, and competent are among the characteristics of old 
and experienced people as they regardless of what people may think about them prefer to be just, determined, 
and competent. Therefore, it can be expected for the experienced and old teachers to prefer thinking type style of 
teaching and the corresponding activities in their classes.  
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Table 1. Descriptive Statistics for teaching styles 

Scale  Mean SD 

Extroverting types 4.12 1.893 

Introverting types 3.75 1.770 

Sensing types 4.44 1.549 

Intuitive types 4.18 1.739 

Thinking types 4.29 1.749 

Feeling types 4.15 1.911 

Judging types 4.40 .754 

Perceiving types 3.95 1.018 
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Table 2. The results of t-tests 

Teaching styles  Group Mean SD Mean 

difference

t df Sig. 

Extroverting Male 11.853 2.090 -.853 -3.888 298 .000 

Female 12.706 1.682 

Introverting Male 11.163 1.850 -.145 -.695 298 .488 

Female 11.309 1.719 

Sensing Male 12.870 1.691 -.743 -4.155 298 .000 

Female 13.614 1.382 

Intuitive Male 12.612 1.697 .101 .490 298 .624 

Female 12.510 1.767 

Thinking Male 12.913 1.796 .065 .318 298 .751 

Female 12.847 1.723 

Feeling Male 12.060 1.939 -.629 -2.812 298 .005 

Female 12.690 1.857 

Judging Male 4.387 .8724 -.019 -1.481 298 .140 

Female 4.407 .6711 

Perceiving Male 3.819 1.084 -.213 -1.775 298 .077 

Female 4.032 .968 

 

 

Table 3. Correlation Matrix 

** Correlation is significant at 0.01 level 

*   Correlations is significant at the 0.05 level 

Variables 1 2 3 4 5 6 7 8 9 10 

1  Age  1 .87** -.06 .01 -.12* -.01 .13* -.01 -.02 -.02 

2  Experience   1 -.01 .02 -.13* .07 .15** -.04 -.03 -.02 

3  Extroverting   1 .32** .46** .34** .23** .37** .08 .06 

4  Introverting    1 .19** .32** .33** .30** .09 .02 

5  Sensing     1 .37** .25** .32** .02 .07 

6  Intuitive      1 .37** .41** .02 .02 

7  Thinking       1 .30** -.010 -.05 

8  Feeling        1 .09 .09 

9  Judging         1 .30** 

10  Perceiving          1 


