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Abstract

The study draws on the Bourdicusian theory of capital to examine the way China’s Double First-Class
(hereinafter referred to as “DFC”) universities capitalize on the values of foreign language education. Based on
the content analysis of the representations of the officially published and accessible websites of 42 DFC
universities, this thesis reports on a qualitative inquiry on the multilingual ideologies of China’s foreign language
education in the context of China’s increasing global status. Findings show that China’s DFC universities
advertise as ideal “glocal capital” providers for students and construct their foreign language education as a
medium for achieving the global vision and local values. Findings also reveal the shifting paradigm of China’s
foreign language education from previously orienting towards West-European and Anglophone languages to
including the languages of peripheral countries in response to China’s socioeconomic transformations and global
development. The study highlights the emerging patterns of China’s foreign language education, which is
geopolitically motivated but unequally distributed in educational resources. The study is closed with some
implications for enhancing China’s foreign language education and cultivating quality language talents for
China’s global and local markets.

Keywords: multilingual ideologies, capital, Double First-Class universities, glocal capital, foreign language
education

1. Introduction
1.1 Research Background

Since 2015, China has initiated a tertiary education development known as “Double First-Class Universities”
(DFC universities) with the hope of turning 42 elite Chinese universities into world-class institutions by the end
of 2050 (Ministry of Education, 2022; State Council, 2015). Over history, the Chinese government has been
establishing foreign language education (FLE) to respond to national strategies. Since the reform and opening up,
China has been working hard to develop foreign language degree programs in Chinese universities (Shao & Gao,
2017), aiming to contribute to China’s diplomatic cause and meet the demands of socioeconomic exchanges as
well as the political end mandated by the government (Han, Gao, & Xia, 2019). Many Chinese scholars have
discussed the close relationship between FLE and national strategies (see detailed review in section 2.1).

In order to understand how China’s FLE responds to the construction of DFC universities, this study turns to 42
DFC universities by examining the ideological representation of their FLE development. Following previous
scholars investigating school websites (Chen, Dervin, Tao, & Zhao, 2020; Han et al., 2019; Hoang & Lizana,
2015; Nguyen, 2020; Terri & Robert, 2016), this study sees university websites as a tool for promoting the
values of learning foreign languages following China’s socioeconomic transformations at home and China’s
integrating into the world system.

Given the limited time and space for finishing this thesis, the collected data will only focus on the websites of the
school of foreign languages from 42 DFC universities. This study explores how DFC universities ideologically
construct the values of learning foreign languages in the contemporary context of China’s engagement with the
world.
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1.2 Research Significance

In theory, this study contributes to the Bourdieusian theory of capital (1986) by examining the ideological
representations of China’s FLE in the shifting paradigm of the world economy. Following the Bourdieusian
approach of seeing language as technical skills enhancing individual mobility and national capacity, this study
focuses on the discursive representations of FLE through Chinese universities’ websites. The study can shed light
on how China integrates with the world system through FLE.

In practice, the study with 42 elite Chinese universities as an object of research can represent the status quo of
China’s foreign language development and provide many implications for language policy and planning in China
and beyond. Situated in a broader context of China’s socioeconomic transformations and active engagement with
the world, this study can offer a holistic understanding of how Chinese elite universities respond to China’s new
global vision and strategy by advertising the values of learning and teaching foreign languages.

2. Literature Review

This section starts to review the historical profiles of China’s foreign language education (FLE) by arguing how
various historical, socioeconomic, and political forces mediate the development of China’s FLE. Considering the
study’s relevance, this section also includes a review of the promotion of FLE through institutional websites. By
drawing from the relevant studies conducted in China and abroad, this section aims to build up the dialogue with
the previous scholarship and bridge the gap to contribute to the existing literature.

2.1 Previous Studies on Foreign Language Education in China

Over history, China’s FLE has been closely associated with China’s historical, socioeconomic and political
development. China’s FLE has a long history, dating back to the late Qing Dynasty when China began to decline
(Zhang, 2011). There have been plenty of studies on China’s FLE probing into the history of China’s FLE to
shed light on the relation between FLE and China’s socioeconomic and political development (Zhang, 2011; Pan,
2013) and illustrate the relationship between FLE and China’s global strategy in a new era (Li et al., 2020).

The study by Zhang (2011) presents a full explanation of how China’s FLE is closely related to China’s
socioeconomic and political changes. Zhang shows how English education began to emerge after the first Opium
war under the idea of “learning advanced technologies from Western barbarians to fight against them (Jifi 9% K45
LA 5 shiyi changji yi zhiyi)” (p. 35). However, English was not the dominant foreign language in China, and
China’s FLE shifted from English to Russian in the early days of the Cold War when the political ideology of
Pro-USSR tendencies threatened the status of English in China. Since Chairman Mao issued the well-known
“lean-to-one-side (—/118] yibiandao)” statement on 30 June 1949, Russia had boasted special significance over
English at that period. The shifting paradigm from English to Russian was associated with China’s diplomatic
relations with the socialist countries, mainly Soviet Russia and Eastern Europe. Therefore, learning English was
considered “Unpatriotic” (Pan, 2015). However, as Sino-Soviet relations tensed in the second half of the 1950s,
the status of the Russian language also declined. Meanwhile, English made a “comeback” (Zhang, 2011, p. 43)
as the PRC devoted itself to industrial expansion and established diplomatic relations with more foreign
countries. As the study conducted by Pan (2015) suggests, the status of English “downgraded” again in the face
of the Cultural Revolution. It was not until the reform and opening up that English regained its glory in China
because China intended to integrate economically into the world. Zhang’s and Pan’s studies show the close
relationship between China’s FLE and the national strategic development.

Different from previous scholars mentioned above, Li, Xie, Ai and, Li’s study (2020) highlights the new
paradigm of China’s FLE since China became the second-largest economy. Their study suggests that China’s
globalization is no longer confined to the Global North but includes the Global South, and languages other than
English are gaining importance in China because of China’s foreign diplomacy toward peripheral countries. In
sum, the review of China’s FLE indicates that the function and design of FLE in China change with the times,
serving particular political and socioeconomic ends.

2.2 Previous Studies on Promoting Foreign Language Education Through School Websites

Given the importance of institutional websites as a critical medium for attracting potential students and
capitalizing on the values of FLE, many scholars have conducted studies to explore the ideological
representations of school websites. Hoang and Lizana (2015) focus on promotional discourses on the
institutional websites of two famous Australian universities: The University of Melbourne and Macquarie
University, by examining and comparing how these two universities represent and promote themselves through
language on their institutional websites. The study discovers that Australian universities utilize promotional
website discourses to appeal to investors and potential students to acclimatize themselves to social changes (e.g.,
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the trend of academic marketing or cut down of funding), as well as to construct their new identities in the era of
globalization to stay globally relevant. Still, a study by Terri and Robert (2016), focusing on the school websites
of 55 elementary charter schools in a demographically diverse metropolitan area of the Twain Cities, the USA,
attempts to explore how schools’ websites promote and communicate their disparate missions to potential
families. The study suggests that these website discourses apply implicit information such as race, culture, and
diversity to indicate a potential “fit” between particular schools and their potential clients/families. In this case,
school websites act as a sorting machine, shaping the segmentation of a local marketplace of school options,
which may aggravate the extent of sorting in education and deepen the inequality of educational resources.
Similarly, Nguyen (2020) conducts a study examining Vietnamese bilingual schools’ statements of educational
outcomes on their websites. The study demonstrates that these bilingual schools promote themselves as a
provider of specific capital for students through the use of language on their school websites. All these studies
justify that the school website is a suitable research object through which we can understand the school’s
ideological representations.

In a Chinese context, Chen et al. (2020) examine language policy documents at three layers (national/provincial
and institutional level) published on the websites. Their study identifies the language ideologies and language
planning in China’s context, indicating that China’s FLE is promoted for its practicality for national and personal
development and global cultural value. Differently, Han et al.’s study (2019) seems to depict a pessimistic
message. By focusing on Universities of Foreign or International Studies, their study probes into the so-called
“actuality” of the current situation of China’s FLE by checking universities’ websites. Their study reveals many
tensions embedded in China’s FLE, and the challenges confronting Chinese universities are “unrealistic”
curricula, teacher shortage, and low-quality student intake, resulting from “a lack of long-term planning” related
to the development of China’s FLE. Despite the increasing attention given to China’s FLE, our knowledge about
how China’s elite universities discursively construct the meanings of learning foreign languages remains poorly
understood. To bridge this research gap, this thesis selects China’s 42 DFC universities for an in-depth analysis
to reveal how they ideologically produce the values of learning foreign languages through university websites in
the context of China’s engagement with the world. By doing so, the study can shed light on the shifting paradigm
of China’s FLE.

3. Theoretical Framework

This section first introduces the theoretical concept of Bourdieu’s capital, focusing on the exchange forms of
different capitals. After reviewing the relevant studies that adopt the Bourdieusian theory to understand FLE in
various social contexts, the section justifies using this theory to understand the capitalized values of teaching and
learning foreign languages through Chinese university websites.

3.1 Bourdieusian Theory of Capital

This study draws on Bourdieu’s (1986) theory of “capital” to interpret the information related to FLE studies on
the official websites of DFC universities. According to Bourdieu, “the social world is accumulated history,” and
“capital is accumulated labor” (p. 241). He claims that “capital” makes social games more than just simple
games of chance; without the concept of “capital,” the world would be without rules. He divides “capital” into
three forms: cultural, social, and economic.

According to Bourdieu (1986), the cultural capital presents itself as three different states, i.e., embodied,
objectified and institutionalized. Following Bourdieu’s theory, recent studies further elucidate that the cultural
capital, which has educational capital and linguistic capital as its subset capital, embodies itself in students’
disciplinary knowledge, skills, and personal qualities (Tran, 2015), as well as their language competence,
educational credentials or academic qualifications (Nguyen, 2020). In this study, the educational capital refers to
various knowledge and skills students can obtain through DFC universities’ ample and multi-layered educational
resources, strong faculty, and exchange programs at home and abroad. The educational capital accumulated in
schooling is paramount for students’ upward mobility.

Bourdieu (1991) also points out that “linguistic capital” is an essential subset of embodied cultural capital.
Nguyen (2020, p. 741) rephrases it as “the unique profit attached to a certain language of high-market value that
can empower the language speaker in terms of social status and recognition.” In the shifting paradigm of the
global economy China’s foreign languages, especially languages other than English, are becoming more and
more strategically important for China’s initiation of a new version of globalization that is not exclusively driven
by English (Li et al., 2020). Han et al. (2019) indicate that Chinese universities are breaking away from the
mindset that English is superior to other languages and are exploring and developing toward foreign language
education in less commonly taught languages, such as Arabic, Malay, and Urdu, which are more likely to
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respond to the call of China’s B&R Initiative. Therefore, the linguistic capital attached to foreign languages is
conducive for students to enhance their studies to convert into educational capital or get a profitable job for the
economic capital.

According to Bourdieu (1986, p. 21), social capital is “the aggregate of the actual or potential resources which
are linked to possession of a durable network of mutual acquaintance and recognition,” meaning the
collective-owned capital an individual possesses. In the case of this study, the social capital comprises teachers,
schoolmates, and alumni with that students make acquaintance in their schooling, who may offer some
substantial benefits for them in the future. Foreign language learners can accumulate this “durable network of
mutual acquaintance and recognition” through FLE in DFC universities.

Economic capital refers to the access to financial or material resources that help people to make money
(Bourdieu, 1986). In the present study, economic capital can be referred to as those promising material resources
that foreign language learners are given access to through DFC universities’ FLE, and these resources are
instrumental for them to accumulate wealth in the future as the fruit of their educational
achievements/educational capital (i.e., educational credentials, certificates, language competence, and
interdisciplinary knowledge). The study also highlights the significance of social capital accumulated in
schooling, which can facilitate the accrual of economic capital.

3.2 Marketing the Educational Outcomes in Learning Foreign Languages

In the era of globalization, the ultimate goal of education is increasingly driven both by domestic and global
markets. Universities scramble to be globally and locally relevant in their education and marketize their
educational outcomes to attract students and cater to the market demand. Nguyen (2020) suggests that schools
display on websites the educational outcomes conveying massage such that they are ideal providers of capital for
students to be both globally and locally competitive, meaning various types of capital referred to previously
presenting themselves as two forms: global form and local form. In the case of the present study, the four types
of capital, namely linguistic capital, educational capital, social capital, and economic capital, also have two
forms (glocal form) in that Chinese students have to face the force of globalization and seize the advantage in the
local and global market. Nevertheless, it is essential to note that in the case of this study, linguistic capital is
included in educational capital because students’ improvement in language skills results in the education
provided by the school; therefore, the accumulation of linguistic capital can be seen as (not equal) that of
educational capital. Lin (2012) suggests that the accumulation of linguistic capital can reinforce the
accumulation of other types of capital. Nguyen (2020) also indicates that the four types of capital are closely
interconnected, strengthening each other in the accumulation process.

Aligned with the inquiry of how university websites might marketize the values of learning foreign languages,
this study will focus on how various forms of capital are converted into each other and ideologically constructed.
Following is an illustration of DFC universities’ capitalization of their educational outcomes with an example of
the process of producing talents in foreign languages manifested on their school websites. According to
Bourdieusian theory, Chinese university websites as virtual platforms constitute an ideal space to marketize the
values of learning foreign languages. Promotional discourses are assumably associated with the convertibility of
different capitals. In other words, if a Chinese university student can go to one of the DFC universities majoring
in a foreign language, he/she has the linguistic capital that is likely to be exchanged for other forms of capital
like academic credentials or economic profits. By learning a foreign language at a DFC university, the student
can gain access to the educational resources of FLE, i.e., educational capital, meanwhile making acquaintances
with teachers and schoolmates who might assist him/her in constructing a valuable social network (i.e., social
capital). Due to the comprehensive education received, his/her foreign language proficiency (i.e., linguistic &
educational capital) and personal skills (i.e., educational capital) will be considerably improved. He/she will be
more likely to get educational credentials and certificates, which will help him/her get a good job (economic
capital). Because of his/her increased linguistic competence (i.e., linguistic & educational capital), he/she takes
advantage of the platform provided by the school. He/she avails himself/herself of the chance to apply for
exchange programs to study at elite foreign universities where he/she can globally accumulate educational, social
& economic capital. Upon graduation, he/she is an all-around developed talent (i.e., educational capital) with an
excellent linguistic ability (i.e., linguistic & educational capital) in virtue of the excellent education provided by
his Alma mater. Therefore, he/she has a better chance of job hunting (i.e., economic capital) or further education
at home and board (i.e., another round of accumulating educational, social, and economic capital globally or
locally).
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4. Methodology

This section starts with an elucidation of the data collection process. Following an illustration of how the data are
analyzed, this section then puts forward some limitations of the study.

4.1 Data Collection Process

All the data in the present study can be accessed from China’s 42 DFC universities online. The collection process
lasted from November 2021 to January 2022. Given the high social prestige attached to these universities and the
considerable funding resources from China’s Ministry of Education, China’s DFC universities can represent, to a
certain degree, the overall development trend of China’s FLE. It is worth noting that there are still 95 universities
in the Double First-Class Disciplines Construction program, but due to this study’s short time and space, this
study just focuses on 42 China’s DFC universities.

First, the study compiles a list of these 42 universities according to their geographical location and ranking.
These universities are coded U1, U2, ..., U41, and U42. A DFC university has several schools, such as the
School of Literature, Economics, and Physics. Each school has its official website, and each website may contain
some superfluous information that is irrelevant to this study. Specific criteria are employed to collect relevant
data by pinpointing the exact research objects.

Criteria No.1: not all the official websites of DFC universities are considered relevant to the study. Only those
web links that are highly relevant to FLE will be included, and this study focuses on the institutions that are
responsible for establishing FLE programs. Given the different naming practices of different DFC universities,
the names of these institutions vary from the School of Foreign Languages and Literature, Department of
Foreign Languages and Literature to the College of Humanities and Development Studies. However, on the
whole, the targeted institutions center on the School of Foreign Language (SFL) (7MEE22Fit). Therefore, for
convenience, they are collectively called SFL in this study. U2 (Peking University) can be an example. By
entering the Chinese name of U2 (for instance, i1 K*%) into the search engine, its official website can be
reached. Then in the column of the Institution Setup (FL#415 &), which contains the hyperlinks of every school’s
website, the web link of its SFL can be found.

Criteria No.2: not all the content on SFL’s website will be considered a data source. What is collected in this
study is associated with the educational outcomes of FLE. Information like perceived values of teaching and
learning foreign languages, and students’ future trajectories, has been collected. What follows is how the relevant
information online can be reached. First, enter columns such as About the School page (2%Ft /1 4R), Introduction
to Foreign Language Major (%A1 4H), Talents Training (A4 $53%), Faculty (Jfi%BAff), International
Exchange (HFr52iit) and Alumni Window (1 &2 ). Then, seek web pages promoting the value of FLE or
web pages containing information about the educational outcomes of FLE, such as students’ language
proficiency, the destination of graduation, and the result of TEM-4 and TEM-8, as well as excellent
alumni. Finally, take a screenshot of these web pages.

After collecting all the needed data, the study compiles them into a PDF for ease of reference and makes a table
of the overview of FLE in DFC universities according to the data collected. The data source is available in
Appendix A. The table contains critical information about China’s 42 DFC universities featured with their
geographical locations, types of universities (comprehensive, normal, science and engineering, agricultural and
forestry, minzu, military), and educational levels (with bachelor’s degree, master’s degree or doctor’s degree).

4.2 Overview of Double First-Class Universities’ Foreign Language Education

Based on the collected data (see Appendix A), some patterns can be generated to account for the overview of
China’s DFC universities. Figure 1 is a self-made map of the geographical distribution of China’s 42 DFC
universities colored in red with various spectrums. The number in red indicates the quantity of DFC universities.
The bordering countries are also listed for capturing the geopolitical locations for establishing FLE programs.

35



ijel.ccsenet.org International Journal of English Linguistics Vol. 12, No. 5;2022

Russia
Russia

Japan
North Korea
South Korea

India

Bangladesh

Thai Laos

Figure 1. Map of China’s DFC universities

As Figure 1 shows, the educational resources of 42 DFC universities are not equally distributed. Most of these
elite universities are located in the eastern coastal areas of China (developed regions), accounting for nearly 60%
of them (24 out of 42). Beijing alone has 8 DFC universities (20%), with Shanghai’s 4 DFC universities closely
behind (10%). While some peripheral provinces, including Yunnan and Xinjiang, merely have one DFC
university each. Worse, regions like Tibet, Qinghai, and Inner Mongolia are not allocated to DFC universities.
Nevertheless, it must be made clear that DFC universities in different regions carry different strategic missions
for FLE construction on their shoulders. This phenomenon is particularly prominent in China’s bordering
provinces, where FLE development is geopolitically motivated.

Besides the uneven geographical distribution of DFC universities, China’s DFC universities contain six types,
namely comprehensive university (CU), university of science and engineering (USE), normal university (NU),
agricultural and forestry university (AFU), military university (MUJ[1]), and minzu university (MU[2]). The
different types of a university account for different proportions, as indicated in Figure 2.

= CU

= USE
«NU

= AFU
= MU[1]
« MU[2]

Figure 2. Types of DFC universities
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Comprehensive universities account for most DFC universities, with universities of science and engineering
closely behind, indicating that the main force of DFC university construction lies in the comprehensive
universities and universities of science and engineering.

Regarding the quantity of FLE programs established in China’s 42 DFC universities, English still constitutes the
dominant position in that all of these universities have established English degree programs, and some
universities even offer doctoral programs. Despite the valorized status of peripheral languages listed in China’s
B&R Initiative, not all of China’s DFC universities have established these languages. However, it is noted that
the peripheral language programs are found in China’s bordering provinces like Heilongjiang, Xinjiang, and
Yunnan, where the national languages of neighboring countries (such as Russian, Myanmar, Lao, Vietnamese,
Thai) have been chosen as part of the educational programs.

4.3 Data Analysis

Following previous studies examining the ideological representations of written materials (Chen et al., 2020;
Han et al., 2019; Hoang & Lizana, 2015; Nguyen, 2020; Terri & Robert, 2016), this study adopts content
analysis (Krippendorff, 2012) to categorize the emerging themes based on the research questions (i.e., “how have
the values of learning foreign languages been ideologically constructed?”’). To respond to the research question,
the study first gleans information from 42 universities’ school websites for key constructs, including “values of
foreign language learning,” “upward mobility,” “reaching ample educational resources,” “increasing language
competence,” “becoming interdisciplinary talents,” “competitive edge in job hunting,” “current situation of
graduates,” “serving for the country.” Then, the study identifies the categories relevant to the interconnection
between FLE and capital accumulation, including “the learning of foreign language constructing educational
capital,” “learning a foreign language as a way to build social capital,” and “learning a foreign language as
economic capital.” Finally, in line with the concept of glocal capital (Bal & Arzubiaga, 2014), I developed these
categories into three themes: “FLE as a glocal form of educational capital,” “FLE as a glocal form of social
capital,” “FLE as a glocal form of economic capital,” and “FLE as a glocal capital.”

4.4 Limitations of the Study

EE T3 ERINT3

9% <

This study has included the relevant data from all 42 Chinese elite universities, and it is expected to generate
some useful patterns about how China integrates into the world system through establishing foreign language
education. However, this study is not without limitations. First, this study only focuses on the textual
representations of FLE in China’s 42 DFC universities. It remains to be examined how foreign language learners
or teachers perceive the values of speaking foreign languages and how their perceptions might be (not)
inconsistent with their everyday language practices. As the key actors in implementing China’s FLE from the
bottom up, foreign language teachers’ and students’ experiences would constitute an important part of research
inquiry in the future. Second, it is admitted that there would be some differences between what is discursively
constructed on the websites and what is observed on a daily basis. The promises of FLE might encounter
contradictions in reality. Therefore, conducting an ethnographic study with foreign language learners would be
desirable to examine to what extent the marketized discourses might be converted into social reality.

5. Findings

Following the theory of Bourdieu’s capital, this section describes the findings by analyzing how China’s DFC
university websites capitalize on foreign languages. The section presents the findings in accordance with three
different types of capital, focusing on transforming their local and global forms.

5.1 Representation of Educational Capital

Arguably, China’s DFC universities, with their all-round disciplinary construction and plenty of educational
resources (Wang & Hong, 2018), can indicate Chinese overall educational strength and top strength of Chinese
universities (Jin, 2017), and the social reputations attached tend to entice hundreds of thousands of students into
applying and dreaming of getting permitted. Therefore, DFC universities are where students can access a
considerable amount of educational resources, which are convertible into educational capital. Besides, the
website discourses of DFC universities reveal the probability of students’ reaching international educational
resources, empowering students with the accrual of a glocal form of educational capital, which the market
values.

5.1.1 The Local Form of Educational Capital

Equipped with a team of well-organized, robust, and vigorous teachers and rich educational resources, DFC
universities boast the top level of FLE in China, thus, producing continuously high-quality talents for the country
every year. Through websites, they ensure students access to these resources embedded within (strong faculty
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and complete allocation of disciplines) or without (cooperation with China’s top universities), and these
multi-layered educational resources act as a tool for students to obtain educational capital.

Sufficient Educational Resources

The most prominent trait of DFC universities’ foreign language degree programs is their outstanding teacher
resources. Ul3’s statement is an example of teacher resources embedded within facilitating students’
accumulation of educational capital.

There are 128 faculty members in the school, including 104 full-time teachers and 14 international teachers,
62% with doctoral degrees. There are 21 doctoral supervisors, 61 professors and associate professors,
including one distinguished professor and one lecture professor of the “Changjiang Scholars Program,”
seven selected members of the “New Century Excellent Talents Support Program,” two winners of the
“Order of Education of France” awarded by the French Government and a winner of the “Pushkin Medal”
awarded by the Russian Ministry of Culture. (Excerpt 1 from Ul13) (All Chinese excerpts of schools’
website content the study employs for argumentation are translated by the author and can be checked in
Appendix B).

By advertising the strong backgrounds of language teachers, China’s DFC universities construct themselves as
ideal space for cultivating quality language learners. What is more, the potential language learners are also
constructed as linguistically capable and can perform better in TEM-4 and TEM-8 than in other universities. For
instance, U23 claims to have 90% of its students passing TEM-4 and TEM-8. U41 states in the introduction of its
English Department that its best result is 91% of its students passing TEM-4, 89.83% passing TEM-8. By stating
these data, DFC universities seem to attribute the success of students’ accumulating linguistic capital to the
high-quality FLE they provide. It is noteworthy that students passing TEM-4 and TEM-8 will receive a
certificate instrumental in applying to postgraduate programs or job hunting (Hu, 2018), transforming linguistic
capital into educational or economic capital. Still, DFC universities often refer to the educational level of their
FLE to demonstrate their academic strength; the higher the educational level is, the more resources can be
provided (Fan, Zheng, Dong, & Wen, 2020). Nineteen DFC universities, such as U2, U10, and U23, offer
bachelor’s degrees, master’s degrees, and doctor’s degrees in foreign languages, accounting for nearly half of
them (see Appendix A). Therefore, accumulating educational capital will be easier in DFC universities because
of their rich educational resources.

Furthermore, some universities attempt to demonstrate their success in producing high-level talents with
educational capital by referring to the high rate of admission of their graduates into China’s key universities. For
instance, U15 mentions that 30% of its graduates of foreign languages can enter top universities in China to
study postgraduate programs through recommendations or examinations. Graduates in China have two ways to
further their education: taking part in the postgraduate entrance exams or being recommended without
examination. In either case, foreign language proficiency, mainly English, is badly required because of the
linguistic capital attached to English, and the linguistic capital of English thus transforms into educational capital.
Once they are enrolled, they can start a new round of accumulation of educational capital. By referring to this,
U15 implies that students’ success in furthering education results in its high-quality FLE. Students successfully
accumulate linguistic/educational capital. Therefore, they are more likely to enter top universities. Using their
Alma mater as a springboard, students can start a new round of accumulation of educational capital in another
excellent university. Hence, doing FLE at DFC universities is like killing two birds with one stone.

In addition to the subject knowledge of foreign languages, students of DFC universities can touch the zone of
other disciplines such as history, politics, and science and engineering, which is convertible into educational
capital. For instance, U2, a comprehensive university (CU), has a comprehensive range of subjects such as
history, politics, economics, philosophy, religion, and education. Students of U2 can access these educational
resources to construct educational capital. On the web pages of its SFL, U2 claims to “break the silos” and
provide students of foreign languages with opportunities to reach to other disciplines and develop into
interdisciplinary talents (educational capital) as below:

The SFL aims at breaking the silos and opening up channels between different disciplines to realize
cross-training education. We are expanding the FLE into many other areas, including history, politics,
economy, philosophy, religion, and education. We actively promote cross-disciplinary collaborations and
construction with our brother schools in Chinese, history, archaeology, philosophy, and international
relations. The SFL has jointly set up the Foreign Languages and History major with Yuanpei School and
School of Archaeology and Museology (Excerpt 1 from U2).

Similarly, U34, a university of science and engineering (USE), combines FLE with its science disciplines,
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enabling students the accumulation of multiple educational capitals. It states as follows in the introduction of its
SFL:

The SFL started to implement double-degree training in 1992. In 2008, we started to recruit students of 2+3
international training, majoring and minoring in Russian and Flight Vehicle Design and Engineering. In the
same year, we started to recruit students, majoring and minoring in English and Mechanical Design,
Manufacture, and Automation (Excerpt 1 from U34).

In today’s era of globalization, China spares no effort to integrate into the world and is in great need of
multilingual talents of multiple competencies. U34’s training mode of combining FLE with other disciplines is
standard among DFC universities. Students under this mode are bound to have a more competitive edge in the
market that requires multilingual, interdisciplinary talents, and their accumulated linguistic/educational capital
can thus transform into economic capital.

Collaborated Educational Resources

Apart from the learning resources available in a university, DFC universities (like U41) emphasize that their FLE
has integrated cross-university education resources by cooperating with other top Chinese universities to offer a
platform for students to convert resources of other universities into their educational capital. After the screening,
the student will study for a year or two at another university. Upon graduation, the student in the program will
receive a diploma saying that he/she is jointly cultivated by these two universities, which is instrumental for
him/her in job-hunting, facilitating the conversion of educational capital into economic capital.

Above all, DFC universities, especially CU and USE, profess to recycle the educational resources within (i.e.,
strong faculty and resources of other disciplines) and take advantage of those without (i.e., educational resources
of other top Chinese universities) to expedite students’ accumulation of educational capital. Students doing FLE
in DFC universities can receive comprehensive education and become interdisciplinary talents, in which case,
they can stand a better chance both in applying for postgraduate/doctorate programs and job-hunting occasions.

5.1.2 The Global Form of Educational Capital

The local form of educational resources embedded within or without DFC universities facilitating students’
accruing of educational capital has been discussed in detail as above. This section examines constructing a global
form of educational capital in FLE. It has been discovered that doing FLE at China’s DFC universities is also
associated with accumulating desirable capital for overseas studies. Almost every DFC university stresses the
overseas exchange programs of their FLE or that their SFL invites foreign scholars to teach in the school or
deliver periodic lectures for the school. By displaying information about such on their websites, DFC universities
imply to students that they can reach global educational resources on the campus (i.e., constructing international
educational capital locally) or apply for international exchange programs (i.e., constructing international
educational capital globally). What is noteworthy is that these exchange programs do not exclusively target
English-speaking or European countries but take into consideration some peripheral countries such as Thailand,
Pakistan, and Laos.

Constructing International Educational Capital Locally

A majority of DFC universities mention they invite foreign experts from the target country to offer courses on
their campus so that students can access an international educational resource on a local campus, thus, accruing a
global form of educational capital locally. For instance, U6 hires three German teachers with doctor’s degrees in
the German Department. Still, the German Department of Ull proclaims to invite many famous German
professors to give lectures yearly and hold influential international conferences periodically. Also, it is found that
the nationalities of foreign teachers are also diversified. U31 mentions that more than ten foreign teachers from
America, Germany, Britain, and Sweden are teaching in its SFL every year. This phenomenon is a good sign that
Chinese students do not necessarily have to suffer the high cost of going abroad to receive international
education. They can quickly realize that by doing FLE in DFC universities and constructing global educational
capital locally.

Constructing International Educational Capital Globally

It is an often-used practice for DFC universities to introduce international exchange programs to appeal to the
students, insinuating the possibility of constructing international educational capital. For instance, U1l stresses
that 100% of German majors, including year three undergraduates, postgraduates, and doctoral students, can
study abroad at German universities as exchange students. Also, there is another university where all students
can participate in the exchange programs. U24 claims to send 100% of its Japanese majors, including
undergraduates and postgraduates, to study abroad at 34 famous Japanese universities, including the University
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of Tokyo, Nagoya University, and Hokkaido University. Though unable to offer all students the exchange
opportunities, others can send a certain proportion of them or some “excellent” students abroad. For instance,
U27 mentions that eligible outstanding Spanish majors are offered exchange opportunities during their studies.
US also claims that 45% of English majors can study abroad for one semester at top universities, including
Massachusetts State University, Boston, University of Kent, UK, and Midbury-Monterey Institute of
International Studies advanced School of Translation, the US. In addition to top university partners in
West-European countries or developed countries, university partners in peripheral countries are also coming into
the light, especially in countries along the route of the B&R. U27 sends its Spanish majors abroad to study in
Peru, Colombia, Mexico, Costa Rica, and other Latin American universities. U31 claims that its partner includes
the Air University of Pakistan. U33 mentions that the exchange program for its Russian majors includes Abrahan
University of International Relations and Foreign Languages in Kazakhstan. U41 claims to send two of its
English majors to Khon Kaen University, Thailand, every year. All these foreign universities mentioned above
are located in B&R countries. Students who take part in these exchange programs, whether it is to developed
countries or peripheral countries, are bound to stand out in the future market in that the national languages of
these countries are collectively seen as desired linguistic capital in the achievement of mutual understanding and
mutual benefits in the current context of China (Li & Zheng, 2021).

Furthermore, students in DFC universities are offered chances to use international educational resources to
obtain a double degree. Students under this training mode can obtain linguistic capital plus multiple global
educational capitals. U14 is a case in point, who mentions that since 2011, the SFL has cooperated with Monash
University in Australia to train dual-degree postgraduates in Applied Linguistics and Translation. U27 also
emphasizes that the Polish Department has partnered with the University of Warsaw, the top university in Poland,
to offer a 2+142 double degree program in Polish and Economics and International Relations. Below is its
statement on the website:

In the first two years, Polish majors will learn the basic knowledge of the Polish language and culture,
language application skills, and basic knowledge of economics or international relations with English as the
language of instruction on U27’s local campus. In the third year, students will continue to study Polish at
the Language and Culture Center of the University of Warsaw. In the fourth and fifth years, students will
systematically study professional knowledge in the School of Economics or the School of International
Relations of the University of Warsaw, with Polish as the language of instruction (Excerpt 2 from U27).

The above statement suggests that U27’s Polish majors will obtain the linguistic capital of Polish in U27 and the
University of Warsaw. Then, Polish majors use their accumulated linguistic capital (Polish and English) to obtain
the educational capital of economics and international relations. In this form of innovative joint training mode,
students can take advantage of the educational resources of two traditional renowned universities at home and
abroad to accumulate various global educational capital and become interdisciplinary talents. However, this
program requires students to have a good command of English because English is the language of instruction in
the first two years. Unfortunately, students who failed to accumulate the linguistic capital of English before
college due to various reasons will be excluded from this exchange program.

Besides, foreign language majors can further their education in renowned foreign universities, accumulating a
new round of education capital globally by using their Alma mater as a springboard. Because of the outstanding
education and platform provided by their Alma mater, these graduates usually have muscular academic strength
and capability of language skills and have an excellent accrual of linguistic capital and educational capital;
therefore, they can apply to elite foreign universities. U19 states that 33 graduates have been studying at
Columbia University, University of Pennsylvania, New York University, University of Queensland, Durham
University, and other well-known overseas universities in recent three years. In these foreign universities,
students will expose to international educational resources, constructing a global form of educational capital and
preparing a better self for a future career.

Above all, DFC universities claim to offer students two ways to construct a global form of educational capital.
NO 1. Constructing educational capital locally:

®  hiring foreign experts to teach or deliver lectures on the campus (like U6 and U31).

NO 2. Constructing educational capital globally:

® sending exchange students to top universities abroad (like U11 and U24)

® offering a double-degree program with foreign universities (like U14 and U27)

®  acting as a springboard for graduates to pursue further education in elite foreign universities (like U19)
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5.2 Representation of Social Capital

The website discourses of DFC universities jointly imply the possibility of constructing social capital in the
college community, which is significant for students’ future upward mobility (Xu, 2016). Influenced by
globalization, they also ensure students’ chances to reach glocal social resources, accruing facilely glocal forms
of social capital.

5.2.1 The Local Form of Social Capital

According to the websites, DFC universities provide their students with access to social capital: renowned
professors and distinguished alumni.

Renowned Professors

Professors can be social capital because many are of high social status. In other words, a student of DFC
universities can accumulate social capital by getting to know these professors, who may offer substantial benefits
for them in the future. Following this logic of constructing the social capital by introducing ‘big’ names, the SFL
of DFC universities tends to emphasize the social title of some teachers to highlight their strong faculty and
imply to students the social resources they can access. For instance, U15 stresses that among its 136 full-time
teachers, five are elected president or vice president of national professional associations, and one is on the
editorial board of foreign journals. Similarly, U41 advertises a long list of titles of Professor Li Chenyan, now
the Director General of the Commerce Department of Yunnan Province, who enjoys a high reputation in the
International Myanmar Academy. The list includes the former Vice President of U41 and the Vice President of
the China Association of Southeast Asian Studies. Consequently, students of foreign languages will be more
likely to get to know these famous professors and obtain social capital.

Distinguished Alumnus

The university websites also state that the distinguished alumnus can constitute a form of social capital students
can accumulate. While DFC universities introduce the background of their SFL, the most frequently used
method is to introduce their famous alumnus. For instance, the SFL of U18 posts on its web page a piece of news
from Chaozhou News Network, whose protagonist is its alumni, Yong-Qiu Wan, who has realized the leapfrog of
class from a farmer’s son to an ambassador. Similarly, U17 makes a list of the whereabouts of recent German
graduates, including Zhang Rufeng as the after-sales manager of Shanghai Volkswagen East China Sales and
Service Center, Zhang Yi working for Sinopec Group, Wu Shiyun working for China Radio International, and
You Lanlan teaching at East China Normal University. On the one hand, all these alumni are deployed by DFC
universities to demonstrate the high level of their FLE and, on the other hand, to construct a kind of social capital
for students of foreign languages, which will be conducive to their future career.

5.2.2 The Global Form of Social Capital

Students of DFC universities are offered two ways to accumulate a global form of social capital: studying abroad
or taking volunteer activities in foreign affairs.

Studying Abroad

As mentioned in section 5.1.2, China’s SFL has established various forms of cooperation with foreign
universities to carry out international exchange programs. While acquiring foreign educational and linguistic
capital in a target country, foreign language students can acquire global social capital through their contact with
local society and native speakers, as indicated by Chen Junyi, a Japanese graduate of U17 who studied at Osaka
University as an overseas exchange student.

The greater significance of studying abroad is to go deep into foreign culture and society and further
strengthen cross-cultural communication and comprehension ability through personal experience and
communication with people. A warm Christmas Eve with the host family or an intimate cultural exchange
with the students of the county primary school is all unforgettable memories of my one-year exchange
experience. In school, I joined the Aikido club of Osaka University, strengthening my body and feeling the
blood of Japanese campus activities. Furthermore, I’ve met many good teachers and helpful friends from
Osaka University (Excerpt 2 from U17).

From the statement above, it is evident that Chen made acquaintance with a group of Japanese teachers and
friends in the Aikido club when studying at a foreign university. Owing to his accumulated linguistic capital, he
could accumulate global social capital, which would be helpful both in his personal life and on job occasions.
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Volunteer Activities of Foreign Affairs

Volunteer activities have long been regarded as a golden chance to improve one’s ability to socialize. Tao et al.
(2009) demonstrate that volunteer activities can facilitate participants to establish a specific interpersonal
network. These activities emphasize mutual help and benefit. In helping others, students have to speak to
strangers, get to know their needs, and help them solve their problems. The helper, in turn, improves his
interpersonal skill. Due to mutual benefit, both parties easily win trust and goodwill. Thus, it is easier for them to
become acquaintances.

This study also discovers a similar discourse promoting the opportunity of gaining social capital by working as a
volunteer. China’s DFC university websites tend to promote a series of foreign affairs volunteer activities to help
students accumulate social capital. For instance, U18 organizes foreign language majors to participate in a series
of volunteer activities such as the Asian Games, Universiade, International Friends Games, Global SME Leaders
Summit, and Chinese Enterprises in Latin America Forum because of their higher linguistic ability. It can be
interpreted as students’ accumulated linguistic capital transforming into global social capital. When participating
in these activities, volunteers are responsible for receiving foreign guests, making it possible for volunteers to
build some connections by practicing language skills.

All in all, the discourses made by DFC universities guarantee students of foreign languages both the
accumulation of local form of social capital in their schooling and global form of social capital by studying
abroad as exchange students or taking parting in the volunteer activities of foreign affairs. Their accumulated
social capital will be instrumental in their upward mobility (Tao, Zhou, & Yi, 2009).

5.3 Representation of Economic Capital

Through promotional discourses of their FLE, DFC universities promise students a sanguine future by selecting
and displaying some successful stories of graduates in securing themselves a profitable job. These discourses
reveal to students the prospect of doing FLE in DFC universities and that they can make money, constructing a
global form of economic capital as their predecessors do.

5.3.1 The Local Form of Economic Capital

The value of economic capital can be represented in employment trajectories like getting a profitable job or
gaining a high salary. Such discourse can be observed on the websites of China’s DFC universities. Take U10,
for instance.

Students of the English Department have a good command of basic language skills. They have won many
awards in various national and international English speech and debate competitions, coming out top in the
National English Test for TEM-4 and TEM-8. Graduates mainly go to important government departments,
major educational, cultural, media and business organizations at home and abroad, and foreign institutions
in China (Excerpt 1 from U10).

The above statement contains three points regarding the manifestation of economic values attached to learning
foreign languages. First, by referring to the language skills that language students command, U10 wants to show
that it can cultivate excellent foreign language students with linguistic capital. Then, it continues to imply that
because of the linguistic capital accumulated, students can win awards in competition and obtain good results in
TEM-4 and TEM-8. What calls for special attention here is that the linguistic ability students obtain in their
schooling and the awards and certificates they get are of incredible significance for them to get a good job (Hu,
2018). It can be seen as the transformation of linguistic/educational capital into economic capital. Finally, U10
continues to display the destination of graduation of its graduates, which are very respected and dream jobs in
China (like working for government departments). In this single statement of its educational outcomes, U10
displays to the audience the whole process of developing its students, that is, provision of good chances to
accumulate educational capital, improvements of students in accruing linguistic capital, and finally, students’
success in job hunting and converting accumulated educational/linguistic capital to economic capital. The real
purpose of this discourse is to ensure its students accumulate economic capital based on the FLE it provides.
While the problem is that those destinations of graduation of English majors mentioned by U10 are too general
to be convincing, which is particularly prominent compared with the introduction of its Korean department as
described below:

The Department of Korean Language and Literature aims to cultivate senior Korean professionals.
Graduates have better Korean language and literature application ability and Korean-Chinese bilingual
translation skills. The employment rate of graduates has reached 100% over the years. Twenty percent work
in departments or agencies, including the Ministry of Foreign Affairs, customs, Xinhua News Agency,
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People’s Daily, and the Embassy. Fifty percent work for large companies such as Samsung, Hyundai, LG,
Citigroup, and SAIC (Excerpt 2 from U10).

The statement clearly states that graduates work for which department or company. It is noted that these
departments and companies referred to are promising enterprises that can provide employees with good
developmental prospects; however, these enterprises are also very demanding. By mentioning graduates’
successful entry into them, U10 hints at its high educational recognition among these promising enterprises so
that its graduates can get into them more easily than others. It can be seen as students’ accumulated educational
capital facilitating their accumulation of economic capital. After entering these enterprises, graduates are bound
to accumulate a large amount of economic capital.

5.3.2 The Global Form of Economical Capital

Learning a foreign language is often associated with investing in future employment prospects in the domestic
and overseas markets. Such conversion from language to economic capital can be observed in China’s DFC
universities.

When living and studying in a foreign country, foreign language students are expected to socialize with local
native speakers to accumulate social capital, which may help them to get a job in foreign companies. Following
is a statement made by Chen Junyi (see section 5.2.2), a graduate of Japanese major of U17, who took part in an
exchange program to study at Osaka University, Japan, in 2012—2013, and got a job in Japan during this time of
period.

In the face of huge employment pressure, one year of exchange experience may cause undergraduates to
lose the opportunity to practice in China. However, Japan, which has a huge demand for overseas talents,
can provide opportunities for excellent Chinese students to develop their careers overseas. In the second
half of my study at Osaka, I got an internship opportunity at a large financial institution. Before returning to
China, I participated in employment activities for overseas students and was admitted by Japan’s largest
investment bank and a well-known American financial consulting company. Consequently, I avoided the
fierce competition for employment in China. Working in Japan will be a special experience for my future
development both at home and abroad, and the strong alumni network of U17 in Japan also helped me
complete my career start in Japan (Excerpt 2 from U17).

In the statement above, a foreign language graduate mentioned that he got an internship opportunity at a
Japanese company and was later admitted by a Japanese bank and an American consulting company. Such
experience corroborates that an overseas exchange student can start his career in foreign countries by taking
advantage of the platform provided by his Alma mater. With the help of education and linguistic capital
accumulated globally, this student could get a job in a foreign company, accumulating a global form of economic
capital. In addition, such a statement also implies that U17 can help its foreign language students obtain a global
form of economic capital, as indicated in this graduate’s statement that the strong alumni network of U17 (social
capital) in Japan is instrumental for his career start.

All in all, the above evidence suggests that DFC universities advertise graduates’ succeeding in constructing
economic capital (local or global) to prove their high-quality education and to ensure potential language learners
that their FLE can promise them a bright future.

5.4 Foreign Language Education as Glocal Capital

China’s DFC universities, through website discourses, attempt to construct themselves as ideal providers of
glocal capital for students, establishing a kind of glocal relevance in their FLE (see more details in 5.1, 5.2, and
5.3). In addition to producing multilingual talents with glocal capital, the FLE in DFC universities is discursively
constructed as a kind of glocal capital for its global vision and local-mindedness, which can be observed from
the website discourses.

5.4.1 The Global Vision of China’s Foreign Language Education

The global vision of DFC universities’ FLE represents its new meaning for constructing China’s positive image.
FLE in China functioned as a tool for China to learn about the World, learning from foreigners to compete with
them when China was lagging (Xue & Gao, 2015; Zhang, 2011). However, China’s rising status in the world
needs to promote Chinese culture worldwide, which is confirmed by DFC universities’ website discourses
emphasizing their FLE following the needs of the times, playing the role of letting the world know about China.
For example, U15 mentions that its students spread Peking Opera abroad by singing it in foreign languages in
Japan and other countries and regions, vigorously promoting the traditional Chinese culture.
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The global vision of China’s FLE also embodies the cooperation with foreign universities in various regions (see
U27, U31, U33 & U4l in 5.1.2) and its continuing addition of new foreign language programs, especial
peripheral languages, to form a coexistence of multiple foreign language disciplines (Meng, 2009). For example,
U41 is setting up in succession foreign language degree programs in less commonly taught languages such as
Burmese, Sinhalese, and Malay (see Appendix A), challenging the ideology mentioned by Pan (2015, p. 83) that
“English is for globalization, informatization, economic and social development.” It is due to China’s shifting
world positioning, which valorizes peripheral countries’ languages (Li & Zheng, 2021). This point is confirmed
by U8, whose Russian major includes four directions: Russian-Kazakh, Russian-Uzbek, Russian-Kyrgyz, and
Russian-Turkmen.

The global vision of China’s FLE also finds its embodiment in producing talents of international vision,
contributing to the communication between China and the world. For example, Ul mentions that its FLE carries
on its shoulder the mission of producing multilingual talents of international vision needed for global cultural
integration and communication.

5.4.2 The Local Values of China’s Foreign Language Education

While promoting China-related cultural practices through foreign languages, Chinese foreign language learners
are expected to perform their loyalty and highlight their national identity.

For instance, U31 released a statement on 5 May 2019, titled Sun Yuqing, 2019 Graduate of the SFL, Attending
the 100th Anniversary of the 4 May Movement. Sun said that inspired by the passionate remarks of President Xi
for the youth, she aspired to carry forward the patriotic feelings of the May 4th movement and dreamed of
dedicating herself to the Chinese Dream of the great rejuvenation of our nation. Still, U24 is another case in
point, proclaiming its SFL has always been committed to cultivating inter-disciplinary foreign language talents
with roots in China as well as men of global vision and that the paramount concern of the SFL is whether its
students can give back to the society and achieve leap-forward development. By referring to “taking roots in
China” and “giving back to the society,” U24 wants to highlight that its FLE does not forget its national identity
and strives to contribute to society by reproducing patriotic multilingual talents.

Besides showing their national loyalty, the local values are also associated with China’s DFC universities’
producing interdisciplinary, multilingual talents enjoying a competitive edge in the domestic market. DFC
universities (see U10 in 5.3.1) advertise their graduates’ working for some large Chinese enterprises or official
departments to demonstrate the competitive strength of their students and the higher recognition of their FLE in
the market than other universities.

Above all, DFC universities attempt to establish a kind of glocal relevance, constructing their FLE as glocal
capital. On the one hand, they try to stay global relevant by injecting new blood (i.e., languages of peripheral
countries) into the foreign language discipline and cooperating with universities in countries of various regions,
nurturing multilingual talents China’s global strategy demands considerably. On the other hand, they try to
manifest their local values/local-mindedness by stating that their FLE has never forgotten their national identity
and is producing patriotic multilingual talents who resolve to give back to the country.

6. Discussion

Drawing on the findings from section 5, this section links three emerging issues to the relevant studies for an
in-depth discussion. The section first highlights the revitalization of China’s foreign language education by
addressing the fact that China’s internationalization is no longer confined to West-European and Anglophone
countries. Based on the diversifying paradigm of China’s internationalization, the section demonstrates that
China’s FLE features the geopolitical distribution in that universities in various regions are assigned different
missions. By revealing the uneven distribution of educational resources among 42 DFC universities, the section
closes with the challenges confronting Chinese university students of diverse backgrounds.

6.1 Challenging West-European and Anglophone-centric Education by Revitalizing China-oriented
Internationalization

In line with the previous studies (Duan, 2020; Li et al., 2020; Zhang, 2021), this study confirms that English and
other West-European languages are no longer sufficient to meet the needs of China’s foreign communication in
the current context of China’s global development. The revitalization of languages other than English in China’s
DFC universities indicates the valorized status of peripheral languages due to China’s foreign policy, e.g., the
B&R Initiative (see U8 and U41 in 5.4.1), thus challenging the West-European and Anglophone-centric
education.

Besides, the internationalization of China’s DFC universities is no longer limited to exclusively
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English-speaking countries in Western Europe but is more inclusive and diversified, which can be observed from
the partners and forms of their foreign exchange programs. Rather than merely cooperating with universities in
West-European countries, DFC universities include universities in peripheral countries like Pakistan, Kazakhstan,
and Thailand (see U27, U31, U33 & U41 in 5.1.2).

6.2 Geopolitically-Oriented Distribution of Foreign Language Programs

Similar to the study conducted by Li et al. (2020), the FLE in DFC universities features geopolitical distribution
in that some DFC universities, especially those located in border areas, set up language majors in accordance
with their geographical location to respond to the call of the government for establishing good relations with
China’s neighboring countries (Zhou, 2019). These 42 DFC universities, located all over the country (see Figure
2 in 4.2), carry different “political missions” on their shoulders and, therefore, have different orientations of
foreign language development. For example, U41, Yunnan, is located in the southwest border area of China,
facing Southeast Asia and South Asia, and sharing borders with countries, including Myanmar, Laos, and
Vietnam. It actively responds to the call of the B&R Initiative by making use of its geographic advantage to set
up foreign language majors, including Vietnamese, Burmese, Lao, Thai, Sinhalese, and Malay (see Appendix A).
U34, Heilongjiang, shares borders with Russia and has set up a Russian major (ibid); U35, Jilin, too, sharing
borders with North Korea, has set up a Korean major (ibid); U20, Shandong, across the sea from Korea and
Japan, has set up Korean and Japanese major (ibid).

6.3 Uneven Distribution of Educational Resources

Despite China’s DFC universities enjoying many privileges and national funding resources, a close examination
of their educational resources reveals a series of uneven distribution in terms of educational resources. Previous
studies have problematized China’s higher education for its uneven distribution of educational resources (Hu,
2014; Huang, 2009; Wang, 2017), leading to serious societal problems. This study also confirms that the
educational resources are unequally distributed among DFC universities, which can be seen from the quota of the
foreign exchange programs that a DFC university can offer its students. While some universities can send all the
students abroad to exchange programs (like Ull & U24 in 5.1.2), others can only send a certain proportion
abroad (like U5 & U27 in 5.1.2). The quality of these exchange programs also reflects the unfair distribution of
educational resources. Take U5 and U41 in 5.1.2, for instance. U5, Beijing can send forty-five percent of English
majors to exchange at top universities abroad like Massachusetts State University, Boston, University of Kent,
UK, and Midbury-Monterey Institute of International Studies, Advanced School of Translation. However,
English majors of U41, Yunnan, have only one choice, Khon Kaen University, Thailand; besides, there are only 2
two places available. Efforts have been made, yet the gap is hard to bridge. Worse, for universities that can only
send a certain proportion of students abroad, certain requirements are often attached in screening the applicants.
For instance, the exchange programs for Polish majors in U27 (see 5.1.2) requires participants to command good
English, the language of instruction. It means the educational/linguistic capital accumulated previously affects
the future educational resources a student can access, which may lead to a kind of “Matthew Effect” among
students resulting from the unfair distribution of educational resources (Wang, 2020).

Still, the difference also lies in the quantity of foreign language degree programs a university can offer. U2,
Beijing, claims to have 21 foreign language majors, with nearly 40 languages available for teaching and research,
while universities like U3, U7, and U42 have only three foreign language majors or less (see Appendix A). The
gap lies not only between universities but also between regions. There are 8 DFC universities in Beijing, 4 in
Shanghai, and two respectively in Jiangsu, Tianjin, and Guandon, which are all developed regions in China,
while there is only one in undeveloped regions like Yunnan and Xinjiang (see Figure 1 in 4.2). Regions like Tibet
and Inner Mongolia do not even have one. China has a long way to go in eliminating educational resource gaps.

Furthermore, the uneven distribution of educational resources may result in students’ different employment
quality, leading to a massive wealth accumulation gap. In addition to the disparities in the quality and quantity of
exchange programs of DFC universities, the study finds that their website discourses about the destination of
graduation contain incomplete information, and the number of succeeded students is highly limited due to certain
unknown reasons. Instead of statistics on where each graduate is going, they only display those who stand out
among their peers. The discourses that advertise their excellent graduates who got great jobs or were admitted by
top universities at home and abroad seem to insinuate the idea that as long as students study languages well, they
can succeed in the future (see U10 in 5.3.1). It is wondered if this is a kind of “survivorship bias.” Nevertheless,
for those not “eligible” for being chosen and displayed on the website, their situation is worrying.
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7. Conclusion
7.1 Summary of the Findings

The study examines the statements of educational outcomes on the websites of China’s 42 DFC universities,
focusing on the capitalized values of foreign languages. The findings indicate that China’s DFC universities
discursively construct themselves as providers of linguistic, educational, social, and economic capital that is
important for Chinese students’ upward mobility. In responding to promoting China’s global image, DFC
universities claim their global significance while carrying the meaning of shaping Chinese students’ national
loyalty and cultivating their competitive edge in the local and transnational markets. Based on the findings, this
study reveals the new forms of China-oriented internationalization by diversifying China’s foreign language
resources and orienting towards peripheral countries. The study also reveals that China’s foreign language
education is not homogenized but geopolitically and unevenly distributed in various DFC universities.

7.2 Implications and Future Research Directions

This study has revealed a diversifying approach to establishing foreign language programs in the shifting
paradigm of China’s increasing global status. The investigation of China’s 42 DFC universities indicates the
valorization of foreign languages with global and local significance. Given the uneven distribution of educational
resources, some DFC universities are likely confronted with additional challenges in offering quality programs
and cultivating potential language talents. Therefore, more national resources should be provided to
counterbalance their disadvantages and enhance their educational outcomes. In addition to bridging the
educational resources, a more diversifying educational program is expected to be established to respond to
China’s global development. This study indicates that English still dominates China’s FLE. All DFC universities
have set up English majors, while only a few set up majors in peripheral languages. The study suggests that
China’s universities should tap their potential to the full and spurn such an ideology that bigger languages are
worthier than smaller ones. U41 sets an excellent example for us. Although located in undeveloped regions
(Yunnan), U41 fully uses its geographical advantages, setting up a series of majors in Southeast Asian languages.
Other universities should learn from U41, setting up more foreign language majors in accordance with their
circumstances.

The study centers on the analysis of website discourses, aiming to generate some patterns of the paradigm of
China’s ELE. Therefore, the research scope is limited to what the website designers/school administrators want
us to know. However, since teachers and language learners are the key factors in implementing China’s FLE, an
ethnographic study centered on them would be desirable in examining to what extent the marketized discourses
might be converted into social reality, which helps to deliver a better understanding of the real “actuality of
China’s FLE.”
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Appendix A
Overview of Foreign Language Education in China’s Double First-Class University

The third column is the level and scale of DFC universities’ education; C stands for Comprehensive University;
N, Normal University; SE, University of Science and Engineering; AF, Agricultural and Forestry University; E,
Ethnic University; M, Military University. BA in the fourth column means that the program offers bachelor’s
degree; MA, master’s degree; PhD, doctor’s degree; N/A means the program doesn’t offer degree or that the
information can’t be found on the websites; SL stands for the second language.

Name I Location I Types | (non-)Degree programs

A Class(36)

English(BA, MA & PhD)

UI(THU) Beijing c Japanese(BA. MA & PhD)

SL:German, Russian, French

English(BA, MA & PhD)

Russian(BA, MA & PhD)

French(BA, MA & PhD)

German(BA, MA & PhD)

Spanish(BA, MA & PhD)

Portuguese(BA, MA & PhD)

Japanese(BA, MA & PhD)

Arabic(BA, MA & PhD)

U2(PKU) Beijing c Mongolian(BA, N/A)

Korean(BA, MA & PhD)

Vietnamese(BA, MA & PhD)

Thai(BA, MA & PhD)

Burmese(BA, MA & PhD)

Indonesian(BA, MA & PhD)

Filipino(BA, MA & PhD)

Hindi(BA, MA & PhD)

Sanskrit(BA, MA & PhD)
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Pali(BA, MA & PhD)

Urdu(BA, MA & PhD)

Bengalese(BA, MA & PhD)

Persian(BA, MA & PhD)

Hebrew(BA, MA & PhD)

ltalian(BA, MA & PhD)

SL: (1) ML: Dutch, Malay, Cambodian,
Lao, Javanese, Bengali, Turkish, Hausa,
Swahili, Igbo, Amharic, Yoruba,
Ukrainian, Armenian, Georgian,
Azerbaijani, Uzbek, Kurdish;

(2) OL: Latin, Ancient Greek, Old
Icelandic, Akkadian, Aramaic, Ancient
Syriac, Middle Persian (Pahlavi),
Sumerian, Hittite, Ugarit, Lycian,
cuneiform, Hieroglyphic Luvian, Ancient
Egyptian hicroglyphic, Tocharian,
Khotani, Old Russian
(3) ML: Tibetan, Mongolian, Manchu
(Old and modemn Languages that can be
applied to teaching and scientific

research)

U3(BNU)

Beijing

English(BA, MA & N/A)

Japancse(BA, MA & N/A)

Russian(BA, MA & N/A)

U4(BUAA)

Beijing

SE

English(BA, MA & PhD)

Russian(BA, MA&N/A)

German(BA, MA & N/A)

SL: Japanese, French, Korean

US(RUC)

Beijing

English(BA, MA & PhD)

Japanese(BA, MA & PhD)

Russian(BA, MA & PhD)

German(BA, MA & PhD)

French(BA, MA & PhD)

Spanish(BA, N/A & N/A)

U&(BIT)

Beijing

SE

English(BA, MA & N/A)

Japanese(BA, MA & N/A)

German(BA, MA & N/A)

Spanish(BA, MA & N/A)

U7(CAU)

Beijing

AF

English(BA & N/A)

US(CUN)

Beijing

English(BA, MA & N/A)

Russian(BA, MA & N/A)

Russian-Central Asian languages

(Kazakh, Uzbek, Kyrgyz, Turkmen)
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(BA, N/A & N/A)

Japanese(BA, MA & N/A)

English(BA, MA & N/A)

Japanese(BA, MA & N/A)

UXSITU) Shanghai C
German(BA, MA & N/A)

French-Russian(BA, N/A & N/A)

English(BA, MA & PhD)

French(BA, MA & PhD)

German(BA, MA & PhD)

Russian(BA, MA & PhD)

UIO(FDU) Shanghai c Japanese(BA, MA & N/A)

Korcan(BA, MA & PhD)

SL: Spanish, P Swedich

Danish; (Hebrew, Irish, Arabic, Hindi

will be offered as SL in the future)

German(BA, MA & PhD)

Ul (TJU) Shanghai SE English(BA, MA & PhD)

Japanese(BA, MA & PhD)

English(BA, MA & PhD)

Japanese(BA, MA & PhD)
UI2(ECNU) Shanghai N

French(BA, MA & PhD)

German(BA, MA & N/A)

Russian(BA, MA & PhD)

Spanish(BA, MA & N/A)

English(BA, MA & PhD)

French(BA, MA & PhD)

German(BA, MA & PhD)

UI3(NJU) Jiangsu C Spanish(BA, MA & N/A)

Russian(BA, MA & PhD)

Japanese(BA, MA & N/A)

Korcan(BA, N/A & N/A)

English(BA, MA & N/A)

Japancse(BA, MA & N/A)

U14(SEU) Jiangsu C
SL: English, Japancse, German, French,

Russian, Spanish

English(BA, MA & PhD)

Japanese(BA, MA & N/A)

Russian(BA, MA & N/A)

French(BA, N/A & N/A)

UIS(NKU) Tianjin C German(BA, N/A & N/A)

Spanish(BA, N/A & N/A)

Portuguese(BA, N/A & N/A)

Italian(BA, N/A & N/A)

Arabic(BA, N/A & N/A)

50



ijel.ccsenet.org International Journal of English Linguistics Vol. 12, No. 5;2022

Translation(BA, N/A & N/A)

English(BA, MA & N/A)
UI&(TIV) Tianjin SE

SL: Japanesc

English(BA, MA & N/A)

Japanese(BA, MA & N/A)

Gemman(BA, MA & PhD)

UI17(ZJv) Zhcjiang C Russian(BA, MA & PhD)

French(BA, N/A & N/A)

Translation(BA, MA & N/A)

Spanish(BA, N/A & N/A)

English(BA, MA & PhD)

French(BA, MA & N/A)

German(BA, MA & N/A)

UI8(SYSU) ‘Guandong C Japanese(BA, MA & N/A)

Russian(BA, MA & N/A)

SL: English, Japanese, French, German,

Russian, Spanish, Korean, Arabic

English(BA, MA & N/A)

Japancse(BA, MA & N/A)

UIYSCUT) | Guandong | SE
Spanish(BA, N/A & N/A)

SL: English

U20(SDU) Shandong C English(BA, MA & PhD)

Japanese(BA, MA & PhD)

Russian(BA, MA & PhD)

Korean(BA, MA & PhD)

German(BA, MA & N/A)

French(BA, MA & N/A)

Spanish(BA, MA & N/A)

SL: English

English(BA, MA & PhD)

Japanese(BA, MA & PhD)

Korean(BA, MA & N/A)

U21(0UC) Shandong C French(BA, MA & N/A)

German(BA, MA & N/A)

SL: English, Russian, Japanese, French,

German, Korean

English(BA, MA & PhD)

Japancse(BA, MA & PhD)

French(BA, MA & N/A)

Russian(BA, MA & N/A)
U22(XMU) Fujian C

German(BA, MA & PhD)

Spanish

SL: Korcan, Malay, Italian, Arabic,

Persian
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U23(WHU)

Hubei

English(BA. MA & PhD)

Russian(BA. MA & PhD)

French(BA. MA & PhD)

Geman(BA. MA & PhD)

Japancse(BA. MA & PhD)

SL: English

U24HUST)

Hubci

English(BA. MA & N/A)

Japancse(BA. MA & N/A)

Geman(BA. MA & PhD)

French(BA. MA & N/A)

SL: English

U25(CSv)

Hunan

English(BA, MA & PhD)

French(BA. MA & N/A)

Japancse(BA,. MA & N/A)

Spanish(BA. MA & N/A)

SL: English

U26(NUDT)

Hunan

English(BA, MA & PhD)

U27(SCU)

Sichuan

English(BA, MA & PhD)

Russian(BA, MA & N/A)

Japanese(BA, MA & N/A)

French(BA. MA & N/A)

Spanish(BA, N/A & N/A)

Polish(BA, N/A & N/A)

SL: English, Japanese, Russian, French,

German

U28(UESTC)

Sichuan

SE

English(BA, MA & N/A)

Japanese(BA, MA & N/A)

French(BA, MA & N/A)

SL: English, Japanese, French, German,

Russian, ltalian

U2NCQU)

Chongqing

English(BA, MA & PhD)

Japanese(BA, MA & N/A)

German(BA, MA & N/A)

SL: English, Japanese, German, French,

Russian, Latin

U3(XJTU)

English(BA, MA & N/A)

Japanese(BA, MA & N/A)

French(BA, MA & N/A)

German(BA, MA & N/A)

Russian(BA, MA & N/A)

SL: English

U3I(NWPU)

SE

English(BA, MA & N/A)

German(BA, MA & N/A)

SL: ish, German,
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French

U32(USTC)

Anhui

English(BA, MA & N/A)

SE

SL: English

u33(Lzu)

Gansu

English(BA, MA & N/A)

Russian(BA, MA & N/A)

Japanese(BA, MA & N/A)

German(BA, MA & N/A)

French(BA, MA & N/A)

SL: English

U34(HIT)

English(BA, MA & N/A)

Russian(BA, MA & N/A)

SE

Japanese(BA, MA & N/A)

SL: English

U35(JLU)

Jilin

English(BA, MA & PhD)

Japanese(BA, MA & PhD)

Russian(BA, MA & N/A)

Korcan(BA, MA & PhD)

Spanish(BA, MA & N/A)

SL: English

U36(DLUT)

Niaoning

English(BA, MA & N/A)

SE

Japanese(BA, MA & N/A)

Russian(BA, MA & N/A)

SL: English

B Class(6)

U3NNEU)

Nisoning

English(BA. MA & N/A)

Japancse(BA. MA & N/A)

SE

German(BA. MA & N/A)

Russian{BA, MA & N/A)

SL: English. French

U38(HNU)

EnglistBA. MA & PhD)

Japanese(BA, MA & PhD)

SL: English

UIHNWAFU)

Shaanxi

English(BA, MA & N/A)

AF

Russian{BA, MA & N/A)

SL: English, Japanese, Russiar, French

UanzzZUy

Henan

English(BA, MA & N/A)

Russian{BA, MA & N/A)

Japancse(BA, MA & N/A)

German(BA, MA & N/A)

SL: English

Ud1(YNU)

English(BA, MA & N/A)

French(BA, MA & N/A)

Japanese(BA, MA & N/A)

Viemamese{BA, MA & N/A)
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Burmese(BA, MA & N/A)

Thai(BA, MA & N/A)

Hindi(BA, MA & N/A)

Sinhalese(BA, N/A & N/A)

Malay(BA, N/A & N/A)

Bengalese(BA, N/A & N/A)

SL: English

English(BA, MA & N/A)

Ud2(X)u) Xinjiang C Russian(BA, MA & N/A)

SL: English

Appendix B

Excerpts from the Websites

U1(THU), Beijing

Excerpt 1: Jy i [ N 3C 2% AN [ 55 g B ] Br A 25 SCA AR AZ V0 A2 Rl v R JE P i AL 75 N A
(https://www.dfll.tsinghua.edu.cn/gywm/xzrzc.htm)

U2(PKU), Beijing

Excerpt 1: IT@EAZERI N EREC A IRIERE SR, fEF7 SCH0IE & OB SR AT L Eat B, SRR PIsE. BUA.
KV B B BEFEZO, BWEES 5. . Faily B DU E BR O R S AR O LA
R ARG E S, eIl e SoR e B SO A S T B NEE 5 55 E
3 2 b -4 E 25 T 1) . (http://sfl.pku.edu.cn/xygk/xyjs/index.htm)

Excerpt 2: AL HURAAMETE =B A 21 DAFHEM .. BRIEEEMAIL, FEILIAT I 40 FoME GEA
EEMIARIES) AEBEES SR A TEEEFMET . (http://sfl.pku.edu.cn/xygk/xyjs/index.htm)
US(RUC), Beijing

Excerpt 1ZR BT HH AL SRITRIAANZR G EME, CHRERE MRS LW, EE
B2 BORR K2, SEEMNAE S A0 Bt s B 2ok, 38 ERR AT B -S4 8 E bR 7
Bt B PR 2 e IE S Be b B R, i R4 5 FIH 179 ARSI G R R A0y ) 5ioE 2
BRITE , ARG S 2] — I R UL B JiE ) 45%, A SR 5] — S UL & s 4
37%, LA 22 R L LR % 2) 23%. (http:/fl.ruc.edu.cn/sy/xygk/xbjs/index.htm)
U6(BIT), Beijing

Excerpt 1: 8B RIAGEIN 14 4, HohEZUN 11 4, HEEEAUN3 4. TEBITHHE 2 4, B4
%, YR 5 44, BA L2020 10 4. 3 ZAEFEBUTEIA L0, b 2 NRIBECARIHER,

1 NRRHEIE S 4. (https:/sfl.bit.edu.cn/xygk/jgsz/dyx.htm)

US8(CUN), Beijing

Excerpt 1: AMEIE¥BEBA SO, BVE. IRIE CIRIE-IGTE S0 . -1 3SR 2 0T
WiE-LEZETT D). HIBNUANARE L. (https:/sfs.muc.edu.cn/xygk1/xyjj1.htm)

U10(FDU), Shanghai

Excerpt 1: S8 RIFAE S AL, LI HAEE SR E LEFIEEYHE, Fbwseh BRIk R,
FEAEGEE LI NI — B SRS AL A AR I8 ) 2 A SR A AR 22 250 0 ER IR 58 R 2 R
oWl B R EREOEEBURET] BN FEREE . SO AR RSP LS S B
LEHIREE . (https://dfil.fudan.edu.cn/a7/54/c27663a304980/page.htm)

Excerpt 2: %3 7 BRI B G BRE4 1TAA, Holl 2k LA TR 386 8825 S0P 1y A 0 1
Bif, B AERAIAN LB, 2 AR BIA 100%, Ml 2: R BEA =3, 30%H Hal A t B
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b A 20% K ERMV AEFESNZER L O BT, KR F R KAETESE AL 50% ) b A7
=2, AL LG, AR . LW R EEREREE RN A & E SR
(https://dfll.fudan.edu.cn/a7/62/c27663a304994/page.htm)

U11(TJU), Shanghai

Excerpt 1: [RII, 35 264 S5 05 2 44 50 44 15 [ 808 U o JF ) I 26 7 B 52 e g i) [ B2 8L
(https://sfl.tongji.edu.cn/36/81/c9249a79503/page.htm)

Excerpt 2: il R 5 5 &R EBRE, ARMRY . BIFERY . BRHHR Y. WOUBR
WK AR SRR TR TR T R B EINRR K% Mabk TR 225
RN T RIFIETERRR R, WA EREE KR HERARIH , 815 R A RHE B E H R
15 100%. (https:/sfl.tongji.edu.cn/36/8{/c9249a79503/page.htm)

U13(NJU), Jiangsu

Excerpt 1: Rt A EHRZHR 72 T 128 N, Herh BARZUM 104 A, B BRZUN 14 A, #1047 18 L2267 Ee ] 62%
AR 21 N, #uR. Bl 61 N Ho G HE I KILAE LT RS . UHREER & 1 A
FRFFLM TN LR EF2IM TN, EBRG TR EREHE 1N FERH L mTH ANA R
RPN 7 N ILIRE <333 REIRAA R TR TRNIEE 4 No A EEBURMUR 1) 9% 2 T 2R i &3k
/8 2 N, BB EBUR KB R ek aE 1N, HEMBIMEBIRRZ R HZR 8 N. 2B 2
fr 200 3K K W0 75 O RE SR, 24 A HOND = % B % B o R B BURT R BROEE W .
(https://sfs.nju.edu.cn/10729/list.htm)

U14(SEU), Jiangsu

Excerpt 1: 2011 552, BB BOKFI S 901 =TT R B G 7 72 B HNE 5 525 B0 R AL R AL T
554 . (https://sfl.seu.edu.cn/9834/list.htm)

U15(NKU), Tianjin
Excerpt 1: “FRe A 30% ) BV AR A ik ORI B8 BUIE 78 4« (https://feollege.nankai.edu.cn/7188/list.htm)

Excerpt 2: b4, AR BHEE I 20 2 4 HME L 504 R BAT L BT R X Ah 2 RS 5 &1
Bl E bR A FH ORI, IRE I EZmE R BB
(https://fcollege.nankai.edu.cn/7202/list.htm)

Excerpt 3: “ERi A —SCPEAHETE, SEOMEE . BASER) I BMIA A B . I L HREUN 136
%, Ho RSN 12 4, #9% 27 4. BIZUR 48 4. BiA 5 N YIEHE B e IMER TR TR R
RO 2 NNEHE P LT NA SRR 5 A8 sk h E SRS S 5 A Sk se
E LSS K AR &K. (https:/feollege. nankai.edu.cn/7202/list.htm)

Excerpt 4: “FA RIS R A Ak, HAMEERR], SEEHUTEAR, . 68 SEFAMX, 5
JIE R TT XEMET], A5k 7RGSO, sk 1 &R R 1) 5 >3 8 323
(https://fcollege.nankai.edu.cn/7202/list.htm)

U17(ZJU), Zhejiang

Excerpt 1: 2007 Ji ik QidAT_F i R AR R B RS Th OB fE 43, 2009 Jm T SEFER—VE KA wl, 2006
JEAREE . 2008 JE PRI T A, 2007 JiPRIESTIE R ER AL A8, 2010 JaPhig. 2012 JE5k
BARIRT A5, 2012 B /R A8, 2013 JEZ Al AR IR T 22K ChED Ak & A BR 2 =4t
Moy AT}, 2010 e ARGHEAE T DOE AR ER GRS O TE RO X E KRR 2, 2006wk e AR ER H
AP BRI A, 2010 Ja iURr B SR b [ E Br T #E HL &, 2006 Jim &/ a] g HR DG H 4R ik, 2004
Jeit JCRRAT LA RIS K %, 2005 Jm BB FAT 2R B K %%, 2009 i AR AE 2 b i 3 T oK%
(http://www.sis.zju.edu.cn/sischinese/2010/0919/c15995a741120/page.htm)

Excerpt 2: #{T K225 K70 H AT RS2 K I A AR AN SR s, 1 AL e A BAS 22 19 H i el
FEMBER A EB/NIZES S TS 5B H ARSI E 7, T NIEIMZHIH /] U AS B2 R

HB

T 2012-2013 2245 5F H A —FURERBOR AR 2, U — 8 s S S B . 55k
RS T A KR MIEE . KBRS L iR KIBER 2 —, AT XA FEE 5 DA 2
AFORIBERE BT 75 O MR, WA H A A A PR R 3] RN 28 22 A 0 W22 iR AT, H
AL PR A 2 IR SR BT, 2 AR 52852 20 5 SO A el 2 A TS RE

FSCACEEMRA T A L 1 o

W ZAh, B R SUE TR R E SO AN 2, 35 2 B 22 O A5 N SS ARk — 2D sl AR i ST A2 B
FNSTERE 77 . FNEFTE SR BE — IR IR M P2, R S/ 1) 22 AR A — TSR 2 1 S S T 2 R — 4
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S AEVE AR SR BZ . AEEAR AN T OR & B F ], SRS AR A [F] ISR 2 H AR i )
IR, WEBIESPRFINIR TADROR BRI & A . WERIRE R, HAEA A/ B 22 A 1 R AR 1 e R 1
7, FEEH IR FILARZUICIRTT, B2 SN H AR @ AR 1AL .

T ER B J, — S A 0] R Lk AR A 2% 2248 [ A S AN S 2] (I AL, ARSI A A 7 3R
BRI H A IE L 7] O BAEHEAN R R IS5 o B 2 AR SR it 7 HRNV R R 320 FRAE K BRAS L ) Ak
MR 7 RE SRS I, ERIE RS2 T HAR 24 K siE s b I35 7 a8 0 AR R#
THERAT A 4 35 [H S RlE W A 7 SN €, SEis il | B BRI R E sl 56 4. 7R DR R 4
) H AR s H S 72 A0 8 R A R A B ANME I TAREZ T, i RAE H AR 38K RS A X 45t 5 35 B
BAEEHAARTERIVNLKRFE. (http://www.sis.zju.edu.cn/sischinese/2010/0919/c15995a741122/page.htm)
U18(SYSU), Guandong

Excerpt 1: MARFILFRIKAE (https://fls.sysu.edu.cn/article/1883)

Excerpt 2: 45 &G MARF i AR, W 7 2B A B2, 22N R 22 R AR AR B 8] I J 1 EE 3l BT
JOEHEPARA A . SME SRS BN AR ANRSS KAl Share”#:14], JFJE<IMETT RFIiED), I HHH
RSB S, “Kise”, “BEHERRNIZIIE”. <Akl g 2 e (1 ol & dh by 581e iz
R EERIED), AR RERP IR, KAT, ALK, =R EE
(https://fls.sysu.edu.cn/about/history)

U19(SCUT), Guandong

Excerpt 1: i 3 4K, L1t 33 ZEMVAE MG EE R RFBUA ARG EB . EAEBIRY. ALK
o REZERE SR BBERASRFEAL EAN, AN ERRE, SR 12.6%.
(http://www2.scut.edu.cn/sfl/1330/list.htm)

U23(WHU), Hubei

Excerpt 1: %% fE £ 12 4h & WAL 35 38 28 b 00 3k 22, Ah i oK P I Bl il o B L 90% .
(http://fls.whu.edu.cn/xygk/xyjj.htm)

U24(HUST), Hubei

Excerpt 1: HiERAFHEME ARG EME, HlE ARG, RPCRE, #ERY: . 405 B R
PR UMK, RIS, LR, B K%, RPEKE5E 34 7 H AR 4 2 RERE S A A B
FAWH ML AT, A RHE M T AR 2T WA 100% B A AR E R HL 2.
(http://sfl.hust.edu.cn/info/1294/8178.htm)

Excerpt 2: FoFi— B LUOREO TR FR<FUAR T, IR, BEA KEE M A E bR B i 4ME R S8
ANA?, WEROREEE, FAEMMaEE B, RIsits, Sl sk =k & 2 3 B i o 1 ) .
(http://sfl.hust.edu.cn/info/1039/10045.htm)

U27(SCU), Sichuan

Excerpt 1: PEPEAF SCRFIAN IR 5P F BED RS MAANA RS RS RS EE TR
NSRS, SBPE SRR R R FE R RN R AR, TR EH LAUnME L e h¥EL
MIEARPIEEE, 6 5HENREAR AR E S HE RS WIMEILAERX R Y EER
ANVRFAE . BHMELL. BV EF. EFHA ISR L SR B #4800, (https:/fle.scu.edu.cn/xbywx.htm)

Excerpt 2: ATl it PY 1 K22 FAPE 22 40y K5 (22 HE R 5 — HIR S RGBS 7%, R “2+1+27815L,
A FENVIN T SRR RS L AL, AR AEAE DY 1R 2 DA TR O T /15 2% 2D 2081 & U Al A
WHNE Fis R . SUFEEPRC RIERANN; 5 = FAEEY KEE T S D4k s am i 22155 2
HV. RARAER R E T 2 b 5 [ bR ok R 22 B - 2 1R R 405 ) % B 07 BRI . X 61 Y
PR G B TR R RE 70 0 DR B 52 AR U 22050 5 U IR AR BRI IR &, NS AE 4T T RIF IG5 JRA,
NReAE LG EE EBR R R TT ) b, AEBI YRS A R T R AR R A BE BElE,
22 BON E ORI B B se S I E BRI TS N A 2B AR SE DY )R 2RI AR YD K 253 2 20, i 2
PR E [P PTG B AL 5 I, 4 RAR DU R 220 22 1 B 22 B A AR VD R 5 22 5k 5 B s ok Rk
+2247 . (https:/flc.scu.edu.cn/blyzy.htm)

Excerpt 3: PU IR 2218 E M2 WE BT E AN DY RS 2018 2% f% 2019 A hiktk, #ARE.
Horb, 2 EFE IR ST 125 40 RT3 150 7345 o IE A RA G SCHEEL, ANl
AN (BRERE, HERRFKAE, HEAE, PEZL. BAAUITHRL).
(https://flc.scu.edu.cn/info/1090/6392.htm)

U31(NWPU), Xi’an

Excerpt 1: MAEARBELE. EE. KE. HLFEDNEFKE 10 2 60HNE BN B A PUEHC
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(https://wgyxy.nwpu.edu.cn/newzn/xygk/xyjj.htm)

Excerpt 2: “Ft )5 3 [ [f)University of California, Irvine. Michigan State University. Occidental College+
Grand Valley State University. Aquinas College. Whitman College. Johnson County Community College
32 [E ffyWarwick University, LEF|i ) Vrije University Brussel. Ffi # ffJKarlstad University {2 [ f{/Hochschule
Fresenius. University of Kassel, i1 Air University of Pakistan¥§ 2 1~ B K ()20 & Bt SEHUGE N A
B&R. BIMEY . afFHEyY. BB AEFTEHEL T ZRS &1F KR
(https://wgyxy.nwpu.edu.cn/info/4602/13712.htm)

Excerpt 3: #MEE2 B 2019 Jafl LMV AN ERBZES NS LNEs) 100 HE K.
(https://wgyxy.nwpu.edu.cn/info/4567/14489.htm)

U33(LZU), Gansu

Excerpt 1 =2/ K52 8 5B M7 SR E SRS A I N IR RS PRAARINEIBCR R S A6 R 44
R AT A HRAS WML . RIS T Al E X AR SR E . PREBUN S0 H . g
Er R GUR I G I H S5 B AT — A R AL o o) i SOl i b2 e i LIS H IR A
TSN IT B A SR E SL IR 2 . SRR ST R A Sl 5 b IR v T E R A 3
T HE B 54 H B KB &Y 5w 2= MR % R4 W E SR E
(https://wyy.lzu.edu.cn/gjjlyhz/2019/0321/124188.html)

U34(HIT), Heilongjiang

Excerpt 1: 325 1992 5 TFASEHEAUE RO, 2008 AETFAATCIRIA- A7 B85 TR 243 LR85 IS
FprE, 2011 TP RS- DU B LI SIS, 2019 4 9 F IFIA R b b6 5 55
EPRA L H R ME LA . (http:/fls.hit.edu.cn/xyjj/list.htm)

U41(YNU), Yunnan

Excerpt 1: Jeift R A G051 5 HEAHHL L, 72 DI4E H 4x [ S0t Lo DY 2. )\ 25k b X A0 5 /0 Bt
B 025 BT T A [ SR MR 2R 4 [ B e R P 10K (DY il R e i S 91%, J\ i it
ol MO SN 8983% ), H A B o ¥ EM R SiE B 7ol HFE R
(http://www.sofl.ynu.edu.cn/info/1011/1786.htm)

Excerpt 2: GBI I 5 8 P SN B Re M2 A R A 804 0 5 L AR R A A2
A AEZE R . (http://www.sofl.ynu.edu.cn/info/1074/1449 htm)

Excerpt 3: J¢if R 5 EALBOA RS T ARVE BRI, FESH 2 4 ZFHRARE R > — 2.
(http://www.sofl.ynu.edu.cn/info/1011/1786.htm)

Excerpt4: JUft, ZRBIAIT, WAFH I SITITK, YAERIRERIRK, 5 EEHETERH 2K,
o R BCBEL R H o R R R —, EE PR REA RS A .
(http://www.sofl.ynu.edu.cn/info/1011/1783.htm)

Appendix C

List of Abbreviations and Acronyms

AFU Agriculture and forestry university
B&R Initiative Belt and Road Initiative

Cu Comprehensive university

DFC universities Double First-Class universities
FLE Foreign language education
MU[1] Military university

MUJ[2] Minzu university

NU Normal university

SFL School of Foreign Languages
USE University of science and engineering
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