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Abstract

Practice teaching for pre-service teachers is a crucial affair before starting their carrier. It is considered one of the
fundamental elements of whole teaching programs of education faculties since the teacher candidates find the
opportunities to observe and practice their theoretical knowledge through practice teaching programs in schools.
Within this context, the present research sought to reveal the reflections of the education faculty’s seniors on
practice teaching course utilizing both qualitative and quantitative methods. A private university’s English
Language Teaching department’s seniors in Erbil were selected by convenience sampling as research sample,
and 31 students participated in the questionnaire. A semi-structured survey used for this study including the parts
of demographics, knowledge, skills and dispositions, field experiences and practice teaching, quality of
instruction and two open-ended questions. The results indicated that most of the students expressed their positive
reflections on their internship program. They believe the internship programs enable them to enhance their
teaching skills and prepare them for real classroom atmosphere before graduation.
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1. Introduction
“I hear and I forget. I see and I believe. I do and I understand.”
—Confucius

The Russian psychologist Vygotsky propounded the sociocultural theory of development which signifies the
effect of language, social interaction, and culture on the learner’s developing intellect. According to him,
cognitive development appears when the learner interacts with the adults—more knowledgeable ones such as
parents, teachers, or other adults—and thus the learner may obtain the skills and knowledge. The more
experienced adults assess the learner’s preparedness for the new tasks, and if needed they supply further
assistance to help them acquire advanced knowledge and skills with intense usage of language and social
interaction. Vygotsky proclaims the social interaction is the fundamental component for the development since
he believes the learner cannot acquire the needed skills and knowledge on his own (Eggen & Kauchak, 2007).

Church (2017) states that education and its functions have evolved in time firstly, it was accepted as child care
which was assisting the families busy in fields, later on, it was seen as a process to building up capability, and
providing skills that would facilitate the later life of the children finally it transformed to the process to prepare
children for the competitive nature to become a workforce. This transformation can also be divided into three
main stages as:

*  Education 1.0 I’ll deliver content at my pace and in my way and you will learn if you can.
*  Education 2.0 I’ll adjust how and what I teach so that it gives you the best chance for success.

*  Education 3.0 I'll provide you with the resources and content you need so you can learn what you need, in a
way that works for you, whenever and wherever you are. I will then make myself available to help you apply
that learning in a useful manner.

Furthermore, two important points are indicated in Smith’s (2018) study that is teaching should contain: a)
setting out with the intention of someone learning something and b) considering people’s feelings, experiences,
and needs. Teaching is only teaching if people can take on what is taught.
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In this context, the practical side of teacher education has significant importance for the quality of education.
Most of the universities are offering practice teaching programs for their senior students in education faculties to
provide real-life experience and give them chance to turn their theoretical information into practice in advance.
The practice teaching program assists the trainees to obtain and progress purposeful and scientific experiences.
These programs help pre-service teachers to emerge their full potential and will equip them to act their future
role as a teacher with a lot of attention (Wambugu, Barmao, & Ng’eno, 2013).

In this research, a private university’s English Language Teaching department senior students’ internship
program was analyzed to reveal the reflection of the students about their practice teaching experience in
governmental and private schools. The students choose their practice schools and mentor teachers through their
personal connection or the help of department instructors. Then, the faculty approves their schools, assigns a
supervisor for each, and sends an informative letter to the school principals to provide information about the
purpose of the internship program and the tasks that the students are responsible for during the semester. Within
the scope of the internship program, the seniors must spend six hours a week in their internship schools. In the
first term, they spend their time mainly observing the mentor teachers’ classes, yet less experiencing practice and
assisting them to prepare classroom materials or exam checking. In the second term, the teaching amount should
be equal to observing at least; that is, they are supposed to teach four hours a week. At the end of each internship
day, they should type observing reports for each class to university supervisors based on their observation
including mentor teacher’s methodology, teaching techniques, classroom management skills, teaching material,
learner types, etc. In addition to this, the pre-service teachers should also submit attendance sheets to university
supervisors on a weekly basis. Based on these attendance reports, most of the student teachers spend more time
in their practice schools than required.

2. Research Questions
The present research sought to find the answers to the following questions:

1) Do the pre-service teachers believe their internship program contribute to enhance their teaching and learning
knowledge and skills?

2) Do the pre-service teachers find opportunities to employ their skills and knowledge?
3) What do the pre-service teachers think about the quality of instruction of the supervisor?

4) What are the major strengths and weaknesses of the program and practical solutions from pre-service
teachers?

3. Literature Review

The change continuously takes place in education and it brings new understandings, conceptions, interpretations,
and strategies that lead innovation. If you are a student, a teacher, a parent, an administrator, or a decision-maker,
if you’re involved in education in any way, you can be part of that change. Three forms of understanding are
required to do this: a criticism of how things are, a vision of how they should be, a principle of change, or how to
shift from one to another (Robinson, 2015).

In order to achieve quality education, it is necessary to identify the central role played by teachers in their
classrooms. Classroom teachers play a significant role in determining the achievements of quality education
success and failure. What teachers know and willing to do in the classroom are significant factors that determine
the success of student learning. In time as the teaching act has become more complex and highly skilled educator
must be able to apply different practices for many different purposes, integrate and implement different types of
expertise, develop a comprehensive pedagogical vocabulary and respond to the variety of learners in the
classroom. When we observe teachers and learners in action what we see is not the mechanical application of
methods and techniques, but rather a reflection of how teachers interpreted these things (Fhaeizdhyall, 2008).

Universities should design the internship programs for the student teachers that they are able to apply their
theoretical knowledge into practice with guidance, support, and responsibility in addition to the theoretical
courses that teach solely theory and techniques. It is a necessity that the internship program should be designed
in a way that boosts the student teachers’ experience level, teaching performance, strategies and abilities, and
problem-solving skills (Darling-Hammond, 1990)

Kovacs (2017) calls this program a learner-to environment relationship that, once learned and related to previous
learning, creates a new understanding outcome. This new learning evolves into a transition in perception,
emotion or behavior. According to him, today, the teachers should be faster than ever to acquire new skills and
knowledge to provide efficient classroom learning. Furthermore, 21st-century teacher training is no longer an

373



ijel.ccsenet.org International Journal of English Linguistics Vol. 10, No. 6; 2020

option but a kind of moral obligation that comes with the career, and to be able to carry out their jobs, teachers
need to know how to work with others.

The notion of teaching practice is grounded in experiential learning inspired by Dewey, and Vygotsky’s social
cognitive theory and situated learning (Kiggundu & Nayimuli, 2009). Practice teaching offers training for
student teachers in the real environment of teaching and learning. A student teacher is given the opportunity to
learn the art of teaching during the teaching practice before entering the real world of the teaching profession.

One of the most important components of the practice teaching program is mentor teachers. Mentoring is often
conceived as the individualized support, assistance, guidance, and challenge given to a teacher with little or no
experience by one more experienced teacher. Mentors are believed to promote and ensure the professional
development of promising candidates in modern times. It was stated that student teachers identify with their
cooperating teachers more than with their teacher trainers or with other college personnel (Rajuan, 2008). It is
obvious that because of the pre-service teachers’ mentoring experience, student teachers are cognitively and
affectively changed (Hawkey, 1997).

A qualified generation will be available only through qualified teachers. Therefore, it is important to investigate
the professional concerns that affect the qualifications of pre-service teachers’ who are educated in faculties
(Karakaya, Avgin, Gomlek, & Balik, 2017). Quick and Siebdrger (2005) conducted specific questions through a
survey on whether there should be school-based experience or less than the students currently had. Most survey
responses felt it was necessary for student teachers to spend more time in schools. It was found out that
pre-service teacher training programs cannot be complete without an effective practicum program where student
teachers’ go to the field and face the various classroom-related situations and taking responsibility for each one
of them (Wambugu et al., 2013).

4. Methodology

The aim of this research is to evaluate the reflections of pre-service teachers towards practice teaching program.
The Convergent Parallel Design among mixed-method research designs was applied in which ‘the researcher
concurrently conducts the quantitative and qualitative elements in the same phase of the research process, weighs
the methods equally, analyzes the two components independently, and interprets the results together’ (Demir &
Pismek, 2018, p. 123). A Likert style rating scale was utilized to assess the responses in the quantitative section.
Williams-Pettway’s (2005) Survey of Teacher Education Programs (STEP) was adapted and used for this study
including the parts of:

*  Demographic,

+  Knowledge, Skills and Dispositions,

»  Field Experiences and Practice Teaching,

*  Quality of Instruction,

*  Two Open-ended Questions (see Appendix B).
4.1 Participants

A private university’s English Language Teaching (ELT) department’s pre-service teachers in Erbil comprised of
the research sample and 31 of the entire population of the ELT department’s seniors involved in this study. They
do their internship in both governmental and private schools. In the first term of the academic year, the students
take practice teaching course which is mostly based on observing the mentor teachers at schools, helping them
class material preparation and doing the tasks given by university supervisors, and in the second term they take
school experience which includes teaching in the real class, observing the mentor teachers, doing the tasks given
by the supervisors.

4.2 Data Collection and Analysis Procedure

The survey was distributed to ELT department seniors in the classroom before two weeks from the finals so that
they could have enough experience to give a reflection on the questions more accurately. And the results except
the last two open-ended questions were filtered and analyzed through SPSS data editor. The last open-ended
questions were interpreted based on the coding system created by the researchers.

5. Results and Discussion

Among the total participants (n = 31), 61% of them is female (n = 19) and 39% is male (n = 12). All female
students do their internship in primary schools. Based on their internship school preferences at the beginning of
the year, most of the female students express to the university supervisors they believe dealing with primary

374



ijel.ccsenet.org International Journal of English Linguistics Vol. 10, No. 6;2020

school students is easier than the others, so they prefer to do their internship in primary schools. 32% of male
students selected secondary school and 6% of them chose a high school for their internship. The preference of
the school type as private (52%) and governmental (48%) is equal (see Appendix A).

Knowledge, Skills and Dispositions

Figure 1. Student teachers’ perceptions on their knowledge, skills and disposition improvement during practice
teaching

Figure 1 illustrates student teachers’ perceptions of their knowledge, skills, and disposition improvement during
practice teaching experience at schools. 57% of them believe the internship program provides a good foundation
in ELT, helps them understand different language levels and learning styles of students, and enhances their
critical thinking and problem-solving skills in a teaching context. Additionally, they think this program helps
them learn a variety of teaching strategies and how to adjust teaching methods in a lesson in addition to
assessment techniques and how to use them effectively and teaching how to evaluate the effectiveness of their
teaching. In contrast, 27% of the students do not believe their knowledge, skills and disposition improvement
does not exist as an outcome of this program (see Appendix A).

Field Experience and Practice
Teaching

Figure 2. Student teachers’ perceptions on field experience and practice teaching

Figure 2 represents the students’ perceptions of their field experience and practice teaching performance during
their internship program. 62% of the students claimed that the internship program provided valuable opportunity
to employ their knowledge, skills, and dispositions and ensured them to experience different grade level students
with various characters. They also think that this program helped them to develop their competencies for their
teaching career by providing effective, and continuous mentorship and supervision on teaching methods, using
technology, dealing with different learner types, etc. Provided feedback and suggestions also contributed to their
teaching skills improvement. On contrary, 26% of the pre-service teachers believe that this program did not have
any significant effect on their teaching skills development, or they could not get effective mentorship or
supervision at the intended level (see Appendix A).
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Quality of Instruction

Figure 3. Student teachers’ perceptions on quality of instruction

Figure 3 shows the perception of the pre-service teachers on the quality of education. The majority of the
students (65%) assert that appropriate instructional material utilized, and multiple teaching strategies are applied
enthusiastically to help them learn during the internship. Although the limited number of the students expressed
drawbacks in terms of communication, in fact, most of them were satisfied with the attitude of mentors and
supervisors’ respectful communication manners (see Appendix A).
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Figure 4. Total average of the reflections on the program

As seen in Figure 4, 61% of the teacher candidates show satisfaction in general whereas 23% of them reveal
negative insights which of the reasons are indicated in the open-ended questions part. In total the overall, 16% of
them are undecided since the students might not have understood the survey questions, or they might not have
encountered the situations in the questions according to the researchers’ perspectives (see Appendix A).

5.1 Reflections of the Pre-Service Teachers on Strengths and/or Weaknesses of the Internship Program
In the qualitative part of the survey, two open-ended questions were asked to the participants as follows;
1) Identify three major strengths and/or weaknesses of your practice teaching program.

2) Suggest two or more ways to strengthen your practice teaching program.

Based on the frequent responses of the attendees, it could be concluded that pre-service teachers see the mentor
teachers’ assistance and guidance as the main strength of the program. As Vygotsky’s Social Construction theory
claims, scaffolding from more experienced one contributes to inexperienced one (Nyikos & Hashimoto, 1997).
From this perspective, they think that continuous interaction with supervisors and mentor teachers helped them
to improve their learning skills and teaching capacity. Error correction of the mentor teachers provided them
valuable feedback to see their mistakes.

376



ijel.ccsenet.org International Journal of English Linguistics Vol. 10, No. 6; 2020

Furthermore, pre-service teachers are supposed to carefully observe the classroom to raise their awareness of
teaching strategies, student-teacher interaction, teaching materials, and learner types in the classroom and
preparing a report on previously set tasks. Most of the participants reflected that these tasks had positive effects
on them since real-life experience encouraged them for teaching. Besides that, they learned various teaching
techniques, and how to use teaching materials effectively. They are also able to distinguish the English level
variety of the students and learner types tendencies such as, visual, auditory, kinesthetic.

Moreover, student teachers indicated this program enhanced their capability to design creative lesson plans in
addition to time management. They analyze the mentor teachers’ lesson plans to see and understand the
components of the plan. Then, they assess whether the parts are smoothly processing or not, so they gain some
knowledge to create their further plans.

One of the fundamental factors affecting student learning is a teacher’s classroom management skill. Especially
the novice teachers conceive the classroom management issue as a constant matter. The more the classroom
components equip with technology, the more highly skilled teachers in classroom management are demanded
(Evertson, 1995). In this research, the improvement of teaching and classroom management skills is considered
as one of the major benefits of the program by most of the students. They indicated that they learnt numerous
ways from their mentor teachers to create a positive relationship with students without violating positive
teaching and learning atmosphere.

On the other hand, some of the students have some negative implications on the limited technological equipment,
overcrowded classes, and low language level in governmental schools. Almost all the students who do their
internship in governmental schools complain about the classrooms’ crowdedness which hinders effective
teaching implementation. Another one is the governmental schools do not provide enough technological facilities
for the pre-service teachers to apply technology-required classroom activities which encourage students to
engage in the learning process. The last complaint was the low English level of the students in governmental
schools. Pre-service teachers think that they cannot use their teaching skills efficiently due to the lack of
language level of the classroom.

5.2 Suggestions from the Pre-Service Teachers

Teacher students expressed their suggestions to improve the practice teaching program to be more effective and
beneficial for their future careers. Firstly, most of the students indicate that practice teaching time is not enough,
and it should be extended to provide more teaching opportunities in a real classroom atmosphere. Secondly,
trainees demand additional support from mentor teachers or supervisors for preparing lesson plans more
effectively with creative ideas. They feel that they need more practice and assistance on this issue. Thirdly, they
expressed that, the number of tasks should be decreased, and clearer instruction for the task should be provided
by the supervisors to avoid ambiguities. Additionally, the observation reports should be submitted on a weekly
based instead of daily because it brings a heavy workload and shortage of time for trainees. Finally, they assert
that communication channels should be improved with mentor teachers in order to share some ideas about the
students and course content based on their observations. Some of the trainees hesitate to share their thoughts,
reflections and make comments on mentor teachers’ courses due to the worries about mentor teachers’
assessment might affect their passing grade or some other problems might occur.

6. Limitations of the Research

The research sample is one of the limitations of this research because it was conducted just in one private
university in Erbil, so the results cannot be generalized to the entire population of the English Language
Teaching department. Another limitation is that the research does not include governmental universities; the data
collected from state universities could change the results.

7. Conclusion

The result of the research study shows that the internship program of the private university where the study
conducted contributes to students’ language development and helps them to improve their language level. The
majority of the students believe that the internship process helped them to improve their language skills in terms
of use of language and understanding spoken language at various levels with different accents. In addition to this,
results explicitly reveal that this program raises students’ awareness about teaching strategies to teach to the
diverse students at different levels and learning styles (Akiba, 2011). The performance of mentor teachers and
supervisors has a significant role in the development of trainees. They provide a role model to the trainees in
issues such as classroom management strategies and teaching techniques (Nyikos & Hashimoto, 1997). The
quality of the communication between mentor teachers and trainees could be consolidated. During this program,
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trainees have a chance to observe and apply the theoretical information that they acquire at the university in the
real classroom atmosphere.

8. Recommendations
In view of the conclusion, the following recommendations could be made;

1) A comparative study could be done next year to understand the change in the perceptions of the pre-service
teachers.

2) A further data analysis could be conducted to reveal the perceptional differences in governmental and private
schools.
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Appendix A
Survey for Internship Program (Practicum)
Dear students,

This questionnaire is a part of a research study, and the purpose is to reveal your perceptions towards internship
program (practicum). I kindly invite you to participate in this study by answering the questions correspondingly
which will take about 5-10 minutes. Your identity will remain anonymous, and the data will be used just for the
research purpose. You can withdraw your participation at any stage of the study without any circumstances.
Your contribution is highly valuable. Thank you for your time.

Part 1. Demographics

Please circle your answers or complete the information as appropriate.
1. Your gender:

a. Female b. Male
2. Your age:
3

Type of the educational institution that you are doing your internship
a. State b.  Private
4. At what level are you presently doing internship?
a. KG1/2 b. Primary School c. Secondary School d. High School

Part 2. Knowledge, Skills and Dispositions
Indicate the extent of your agreement by selecting and putting a tick (\) in the table below. (1=least / 5=most)

No 1 2 3 4 5

1 My internship programme provides me with a good foundation in English language teaching.

2 My internship programme enables me to understand different language proficiency levels of
students and their different learning styles.

3 My internship programme stimulates critical thinking and problem solving in a particular
teaching context.

4 My internship programme helps me to learn a variety of teaching
strategies and how to adjust teaching methods in a lesson.

5 My internship programme teaches me a variety of assessment techniques and how to use them
effectively.

6 My internship programme teaches me how to evaluate the effectiveness of my teaching.

Part 3. Field Experiences and Practice Teaching

Indicate the extent of your agreement by selecting and putting a tick (V) in the table below. (1=least / 5=most)

No 1 2 3 4 5

7 My practice teaching experience in a school setting provides me with opportunities to employ my
knowledge, skills, and dispositions with respect to different grade levels and student
characteristics.

8 My practice teaching helps me to develop the competencies needed for a
teaching career.

9 My practice teaching provides opportunities to use technology in support of teaching and learning.

10 My mentor teacher is influential and resourceful in developing my career as a teacher.

11 My mentor teacher models the best teaching practices.

12 My university supervisor provides clear feedback and suggestions for improving my teaching.

13 My university supervisor has realistic expectations of me as a teacher in training.

14 My university supervisor, mentor teacher, and I collaborate to evaluate

my performance during my practice teaching.
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Part 4. Quality of Instruction
Indicate the extent of your agreement by selecting and putting a tick () in the table below. (1=least / 5=most)

No 1 2 3 4 5

15 Instructors in my internship programme use appropriate instructional materials.

16 Instructors in my internship programme model multiple teaching strategies that help all
students to learn.

17 Instructors in my internship programme are enthusiastic when
presenting course content.

18 Instructors in my internship programme show respect for students’
opinions.

19 Instructors in my internship programme model oral and written communication skills
effectively.

Appendix B

Open-ended questions
Your brief responses are much appreciated.

20. Identify three major strengths and weaknesses of your practice teaching programme.

21. Suggest two or more ways to strengthen your practice teaching programme.

Copyrights
Copyright for this article is retained by the author, with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).
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