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Abstract

Technological advancement with its extensive use in every field of life has also impelled the educators to apply
innovative techniques inside the classrooms. Mobile assisted language learning (here on wards MALL) is a latest
technique which is gaining popularity. The current paper intends to explore the perceptions of Pakistani ESL
learners on integrating MALL in English language classroom. The study used quantitative paradigm as research
design. The population of the study comprised of Intermediate students, studying in public-sector colleges of
Lahore. From the said population 60 students from 6 public sector colleges in Lahore were selected through simple
random sampling. The data were congregated through a close-ended questionnaire. The collected data were later
analyzed with the help of SPSS. The results illustrated that the Pakistani students have shown positive inclination
towards MALL usage inside the ESL classrooms. The study also highlights another feature of MALL that it not
only supports learning with ease and comfort but also motivates learners to learn in a collaborative ambiance. If
MALL can be implemented intelligently in Pakistani classrooms it can be an influential tool for language learning.

Keywords: Mobile assisted Language learning (MALL), English as second language (ESL), perceptions, ESL
learner, Pakistan

1. Introduction

The recent advancements in science and technology have brought attitudinal and behavioral changes in the people
of this age. Newly invented technological tools have been facilitating the people in different ways. These gadgets
have helped people in completing their official assignments, in performing their daily routine activities, and in
enjoying their leisurely hours. Moreover, these tools have also improved the condition of individuals by serving
them in every field of life. In other words, by conquering almost every field of life from engineering to agriculture
and from construction to mechanics technology has brought about a healthy change in the life of people.

Similarly, technology has revolutionized the field of education. In developed countries the use of technology in
educational institutions in general and in classrooms in particular is becoming a regular practice. Now no
classroom is devoid of technological tools. Some common technological tools used inside the classrooms are
multimedia, OHP, computers and smart boards. Other important tools used in the classrooms are the mobile
phones/devices which are gaining popularity amongst the educators and the students. Mobile phones were made
for communication only but later on with the invention of Android technology, internet feature; emailing, social
networking has changed the overall use of mobile phones. Now one can say that mobile phones are replicating
computers in their efficiency level. All these characteristics of mobile phones have made them indispensible in the
world of today (Evans-Cowley, 2010)

1.1 Mobile Assisted Language Learning (MALL)

Mobile assisted language learning (MALL) can be taken as the invasion of the mobile technology in the learning
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process of languages. The mobility, accessibility and the practicality of the mobile technology are the key
component that can create this type of situation in class room for learning purposes. Huang et al. (as cited in Viberg
& Gronlund, 2012) stated that the preference of Mobile phones is due to their cheapness in price, smaller size,
attractiveness for user, user friendly, and quality of being flexible. Any learning of language that takes place under
the umbrella of these devices can be called mobile assisted language learning.

MALL is quite different from CALL (computerized assisted language learning) in its usage i.e., either personal or
public, individual or collective which helps in opening new avenues of learning focusing upon the persistence and
extempore of the accessibility and connectivity amongst multiple contextual usage (Kukulska-Hulme & Shield,
2008). One can say that in language learning process mobile technology can be a helpful tool (Rosell-Aguilar,
2007; Fallahkhair, Pemberton, & Griffiths, 2007), and others like (e.g., Chen & Chang, 2011; Chang & Hsu, 2011),
says that these tools can help in motivating the learners for language learning. Similarly, scholar like Huang,
Huang, Huang and Lin (2012), are of the view that MALL is supportive medium for language learning with
technology. Another feature of MALL is that it also supports students in interacting with other learners by making
collaborative groups and constructing different ways of learning (Joseph & Uther, 2009).

1.2 MALL Inside the Classrooms of Pakistan

In Pakistan, no one denies the value of English as it is being taught at different stages and on multiple levels. Here
the colonized affect has deeply upgraded the value of English. So English is taken as the most important language
in Pakistani society. Abbas Alam and Rana (2011) claimed that the flavor of colonization was a geographical factor
but their language (English) is still influential. From the sections of Arts and Humanities to Sciences and Applied
Sciences all the syllabus is written in English. Similarly, the mode of study in all subjects lied under these
disciplines is English. Pakistan is an ESL country where students’ 1st language is Urdu so they find it extremely
difficult to learn English. Here, the ways of teaching are so orthodox that the students hardly find interest in
learning English. The public sector institutions have given some facilities to their students yet they are unable to
introduce latest and innovative teaching methods dipped in technology to teach students differently and effectively.
That’s why Mahmood et al. (2014) had to claim that there is still need to introduce information and communication
technology in the teaching of English in Pakistan.

1.3 Statement of the Problem

The steps taken by the government have helped promote information and communication technology (ICT) and
mobile assisted language learning (MALL) in public-sector colleges of Punjab (Pakistan) recently. The
government has distributed laptops among a large number of students. It has also provided WIFI facility to all
public-sector colleges of Punjab. The students of public-sector colleges, through internet, can have access to the
information present on internet through mobiles or laptops. There is an ever-growing trend in around the globe
generally and in Pakistan specifically that everybody, including teachers and students, has his personal mobile
phone. In fact, mobile devices have become integrated with daily lives through the process of domestication (Ling
& Donner, 2009).

As far as the investigations in language learning through MALL are concerned a number of researchers have been
investigating its efficacy through experiments. The studies in this regard include Chen and Hsu (2008), Thornton
and Houser (2003), Baleghzadeh and Oladrostam (2010), Zaki and Yunus (2015), Siddique (2015), Ali, Gulzar and
Anwar (2018) etc. Adding to it, the studies like Kim, Ruecker and Kim (2017), Azli, Shah and Mohamad (2018),
Nino (2014), Dehkordi and Taki (2018), and Oz (2014) investigated the perceptions towards MALL in different
contexts. However, there are lesser studies investigating Pakistani ESL learners towards MALL. Considering
limited number of MALL studies, the current study attempts to investigate perceptions of Pakistani ESL learners
towards MALL usage in Public sector colleges of Lahore, Punjab.

1.4 Research Objectives
* To explore the perceptions of the students of Public sector colleges of Lahore about MALL
1.5 Significance of the Study

MALL is a new phenomenon in Pakistani context. Here mobile technology is not used for teaching and learning
purposes. This study will be useful in finding out that if Mobile technology in Pakistani class rooms helpful or not?
This study has theoretical and pragmatic significance. The results of this study will be helpful in determining the
direction for public-sector colleges to introduce latest trends in learning for Pakistani learners.
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1.6 Theoretical Framework
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Figure 1. Theoretical framework

Technology Acceptance Model (TAM) has its origin in the theory of reasoned action which is baseline of the
attitudes, beliefs, behaviors and intentions the persons individually (Sandberg & Wahlberg, 2007). An efficiency of
any person in any specific task is related to his attitude and behavior (Moss et al., 2010). Johnson (2005) stated.
The external variables like age, experience, education and gender are directly connected with the perceived ease of
use and perceived utility of the person regarding the acceptance of technology.

Technology acceptance model has been investigated and accepted by several researchers in different areas like
conducting a web-based information system (van der Heijden, 2003) or applying it on the internet banking (Wang
et al., 2003) as well as E commerce (Henderson & Divett, 2003). Earlier researchers explain that TAM integration
in a research which is based upon technology is accepted on a wider scale because of its usefulness and affectivity
as a model.

In education Teo et al. (2008) stated that TAM has been applied in tools used inside the class. Lu et al. (2003)
already applied the model for investigating attitudes towards Computer Assisted Language Learning (CALL) in
ESL contexts similarly in MALL TAM has been one of the most widely used model. The constructs of TAM are
important and it is pivotal to find out their implications to understand the students’ attitudes while using MALL to
improve their English language learning of these constructs to this research context is that it is important to
examine the learners’ perceptions of using M-learning in improving their English learning.

2. Literature Review

According to Gangaiamaran and Psupathi (2017), mobile assisted language learning is considered as the
subdivision of mobile learning (M-learning) and computer-assisted language learning (CALL). The current study
uses the term MALL as its area of investigation.

Mobile-assisted language learning has been defined by various researchers. Miangah and nezarat (2012) define
MALL as the use of mobile technology in language learning. In contrast to classroom learning, in MALL there is
no need for the learners to sit in a classroom or at a computer to get learning materials. Pachler, Bachmair and Cook
(2010) consider MALL as a process of coming to know and being able to operate successfully in, and across, new
and ever-changing contexts and learning spaces with an emphasis on understanding and knowing how to utilize
our everyday life-worlds as learning spaces. Sharples (2005) states that MALL can be taken as a means to
understand the communication amongst different situations of persons and communicative technologies. However,
if learning process happens via or with mobile device away from traditional learning environment, then is Mobile
assisted language learning.

Mobile assisted language learning consists of different devices from android phones to smart phones, e books and
palm tops etc. (Burston, 2013). Kukulska-Hulme and Shield (2008) is of the view that mobile assisted language
learning is quite different from computerized assisted language because of the usage of portable, personal devices
which helps in finding out new avenues and methods of learning focusing and stressing upon the contextual aspect
focused on learning.

The invasion of Mobile technology for language learning purpose allows the users to not only use different
methods for learning other subjects but also help to learn language willfully. While highlighting the advantages of
MALL Colpaert (2004) argues that this type of learning helps create such a learning ambiance as provide learners
with an opportunity to have face to face interaction. Secondly distance learning through mobile technology can
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also be made possible. Online learning is also an important method for learning through mobile. Mobile MALL’s
effectiveness has been increasing since its introduction and there are many relevant researches which proved the
efficiency of MALL as an impactful learning tool. Chen and Hsu (2008) viewed that there is a dire need to revisit
the teaching methods as MALL is an important aspect of students’ life and the ways of learning are affecting by its
inclusion. Thornton and Houser (2003) explored that energetic and young students gave preference to MALL
rather than conventional learning methods. Chen and Hsu (2008) investigated in Taiwan that MALL impacts
positively on vocabulary learning of the students as the learners became motivated to learn in flexible environment.
Baleghzadeh and Oladrostam (2010) found out that MALL has a positive influence on the grammar of ESL
learners. Zaki and Yunus (2015) investigated that writing skills of the students were improved when they learnt
through MALL. Siddique (2015) in Pakistani context found out the efficiency of MALL for the betterment of
writing skills. Hence, the above-mentioned studies establish the efficacy of MALL for teaching and learning

language purposes.
2.1 Related Studies

Another direction in the field is extracting MALL related insight out of the minds of the participants which is done
through perception-based investigations. Kim, Ruecker and Kim (2017) investigated the benefits of learning with
mobile technology for TESOL students. It also aimed to explore their perceptions of learning with this type of
technology. The study was conducted by using mixed method approach. The samples of the study were TESOL
students. Three instruments were used to collect both qualitative and quantitative data. These instruments were a
pre-study survey, students’ reflection for each class project and a post study survey. The study recommended
effective instructional strategies, training of professional workshop development, and ongoing technical support
and assistance.

Azli, Shah and Mohamad (2018) investigated the perception on the usage of MALL in English as a Second
Language (ESL) among private vocational college students. Data were collected through a survey questionnaire
adapted from Techonology Acceptance Model (TAM). The results revealed that respondents had positive
perception on the usage of MALL. Majority of the respondents showed overall agreement on both constructs
perceived usefulness (PU) and perceived ease of use (PEoU) of MALL. They believed the usage of MALL will
enhance the teaching and learning process.

Nino (2014) conducted a perception-based study on 286 university students. The study aimed at finding the use of
mobile applications for independent language learning in higher education. It also attempted to know how learners
use mobile apps in line with their class to enhance their learning experience. The study used survey design. The
analyzed data suggested that MALL is suitable for passive language skills such as vocabulary acquisition, written
and oral comprehension, pronunciation, vocabulary and grammar practice in particular. The responses of the
students also highlighted the advantages of the use of mobile apps for language learning which include
convenience, use of authentic resources, offer immediate feedback and several opportunities to personalize
authentic language practice.

Dehkordi and Taki (2018) have recently investigated the perception of 90 Iranian EFL learners toward the use of
mobile-assisted language learning. The objective of the study was to highlight the difference between the mobile
learning perceptions of Iranian male and female EFL learners. It also attempted to know the difference between the
mobile learning adequacies of Iranian male and female EFL learners. In order to meet the objectives, 90 male and
female EFL learners of different proficiency levels were selected as sample of the study. The instrument utilized in
the study was Mobile Learning Perception Scale developed by Uzunboylu and Ozdamli (2011). Two independent
T tests were performed to determine the difference between male and female participants. The results claimed that
although, the perception of male learners was slightly more than more than female learners, it failed to be
statistically significant. Therefore, there is no significant difference between Iranian male and female learners’
mobile learning perception and first null hypothesis was accepted. So was the case with second hypothesis which
was related to adequacy of mobile learning perception. However, both male and female learners had a positive
view towards e-learning and technology-based language learning.

Another study about perception of MALL was done by Oz (2014). The researcher attempted investigate
pre-service EFL teachers’ perception about MALL and find out whether their perception differed by gender, grade
level and grade point average (GPA). The study also tried to determine whether gender, grade level, and GPA
would predict their perception of MALL. Quantitative research design was adopted. A total of 201 participants
enrolled in an EFL teacher education department at a major state university participated in the study and completed
the “Mobile Learing Perception Scale”. The data revealed that overall the participants had high levels of
perceptions about MALL. It also explored that gender, grades and GPA differences moderated the effects of
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measured constructs on their perceptions of MALL. The data suggested positive attitude towards using mobile
devices in language instruction.

Haider (2013) investigated about, perceptions of ESL Intermediate college teachers towards Computer Assisted
Language Learning (CALL), evocative research study was carried out with ESL teachers working at different
Intermediate colleges who were using computers in their teaching. The study used mixed method approach. A
sample of 10 teachers participated in the study. The data were collected through a questionnaire. Adding to it,
semi-structured interviews were recorded and transcribed. The results revealed teachers’ perceived computer
competence, general perceptions towards CALL and their implementation of CALL in class. The study also
revealed that perceptions of teachers towards CALL are usually positive and most of the teachers are aware of the
advantages of CALL.

Ali, Nazir and Rehman (2016) attempted to investigate the usage of MALL on Pakistani college students. The
study utilized quantitative paradigm as research design. Through a five-point likert scale questionnaire college
students’ perceptions regarding the efficacy of MALL were recorded. The results suggested that MALL might
support learning of EFL students. They might feel confident when they learnt English through mobile technology.
The study also recommended that Pakistani classrooms with MALL might help create a congenial atmosphere for
learning English language.

Hence, the studies like Kim, Ruecker and Kim (2017), Azli, Shah and Mohamad (2018), Nino (2014), Dehkordi
and Taki (2018), and Oz (2014) investigated the perceptions towards MALL in different contexts. However,
studies investigating perceptions towards MALL in Pakistani context, where MALL is a novice phenomenon, are
perhaps not large in number. Haider (2013) and Ali, Nazir and Remham (2016) are among the few studies
conducted in Pakistani context. The former relates to perceptions towards CALL while the latter is about MALL
yet its sample size was very limited. Moreover, there is not a single study which has investigated participants’
perception through the framework of TAM. So, for better understanding of the phenomenon a research study
deems necessary.

3. Methods

In order to meet the objective of the study i.e. the perceptions of participants about MALL, quantitative research
paradigm with descriptive research design seems appropriate as this type or research design aims to specify or
describe naturally occurring phenomenon without experimental manipulation (Seliger & Shohamy, 1989). Such
type of research tends to construct statistical models and figures to explain what is observed and makes use of
tools such as questionnaire, surveys, measurements and other equipment to collect numerical or measurable data
(Dornyei & Taguchi, 2010).

3.1 Participants

MALL as a concept is unused in Pakistan but it is not unheard by students and teachers. The population for the
current study was the Intermediate students studying in public sector colleges of Lahore in Pakistan. To delimit
the study from all the colleges in Lahore, only 6 public sector colleges were selected through convenient
sampling technique. Furthermore, from these 6 colleges only 60 students, 10 from each college were chosen as a
sample of the study using simple random sampling method. This delimitation was done to build up the
authenticity and validity of the research.

3.2 Instrument

The instrument used for the current study was a close-ended questionnaire. This questionnaire was adapted from
the studies conducted by Azli, Shah and Mohamad (2018) and Alhassan (2016). This questionnaire was
contextualized to Pakistani context after slight modification. 60 Students filled the questionnaire which was
comprised of 11 questions. The constructs of the questionnaire were on Likert scale which can be explained as a
scale of psychometric replies which is often utilized in questionnaires for the purpose of obtaining the preference
or an acceptance or agreement degree towards a question’s statement (Bertram, 2007).

4. Results

The data obtained through the questionnaire were statistically analyzed with the help of SPSS. The overall
findings of the questionnaire have been presented in terms of two sections i.e., (a) reliability and validity and (b)
frequency of constructs.
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4.1 Reliability and Validity

Table 1(a). Case processing summary

Case Processing Summary

N %

Cases Valid 60 100.0
Excluded® 0 .0

Total 60 100.0

Note. a. Listwise deletion based on all variables in the procedure.

Table 1(b). Reliability statistics

Reliability Statistics
Cronbach’s Alpha N of Items
.805 22

The reliability statistic of the questionnaire is reflected in the above Table 1. It can be seen that the Cronbach
Alpha’s value is .805 which validates the fact that the questionnaire is reliable and valid.

4.2 Frequency Tables of Questions

Table 2. Q1. My mobile device is easy to handle and portable

Frequency Percent Valid Percent Cumulative Percent
Valid Neutral 12 20.0 20.0 20.0
Agree 20 333 333 533
Strongly Agree 28 46.7 46.7 100.0
Total 60 100.0 100.0

As shown in Table 2, the respondents express their inclination or disagreement towards the statement of the
question. Out of 60 participants of this study majority of the students validate this statement that mobile device is
user friendly and can be handled easily. Another aspect is the portability of mobile device which actually is the
most important feature of mobile devices. The cumulative percentage of agree and strongly agree is 80% which is
quite high. This also narrates the viewpoint that presently mobile devices are accepted and used by the people and
students. However, it can be viewed from the above table that there are no students who are against or strongly
against this feature of mobile device.

Table 3. Q2. I prefer Language learning through Mobile devices than computers

Frequency Percent Valid Percent Cumulative Percent
Valid Stronlgy disagree 2 33 33 33
Neutral 10 16.7 16.7 20.0
Agree 17 28.3 28.3 483
Stronlgy agree 31 51.7 51.7 100.0
Total 60 100.0 100.0

Table 3 reveals that the students have given their opinion in favor of using mobile device in their academics and
especially for language learning purposes. Looking at the Table 1 can see that considerable percentage of
participants i.e., almost 80% are in favor of using mobile phones for language learning purpose as compared to
computers. Whereas only 19% respondents are confused as they found mobile phones equally valuable and
preference as compared to computers. Only 1% of the students are strongly disagreeing and they believe that using
computers for language learning purposes is much better in effective learning as compared to mobile phones and
mobile devices.
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Table 4. Q3. Learning Language through Mobile devices facilitates learning by providing anywhere any time
learning facility

Frequency Percent Valid Percent Cumulative Percent
Valid Neutral 15 25.0 25.0 25.0
Agree 20 333 333 58.3
Strongly agree 25 41.7 41.7 100.0
Total 60 100.0 100.0

Table 4 shows that 75% of the respondents cumulatively accept the value of ubiquitous learning. Ubiquitous
learning is a phenomenon about learning everyday anywhere and anytime. On contrary there are no students in the
population who disagreed or strongly gave their verdict against the utility of mobile devices for language learning
purposes without time and place restriction. Only 25% students remained neutral which itself suggested that they
were not rejecting the utility of mobile device but might be there were other factors like internet connection, noisy
environment, settled with the conventional mode of learning languages or difficulty in adjusting to the new
language learning method etc. they thought that mobile devices were not facilitating them to learn language
outside.

Table 5. Q4. I utilize various language softwares as supportive materials through my mobile device.

Frequency Percent Valid Percent Cumulative Percent
Valid Neutral 14 233 233 23.3
Agree 17 28.3 28.3 51.7
Strongly agree 29 48.3 48.3 100.0
Total 60 100.0 100.0

Table 5 indicates that76.6% of the samples support the trend that they utilize different types of language softwares
that can assist them in their conventional learning. Only 23.3 % respondents remain neutral. This may be due to the
fact that Pakistani students have not been previously learning through mobile devices and as MALL is in its initial
phases so the common, latest and different techniques, softwares that provided aiding materials have been
unknown to them. It is important that there is no one who rejects that they cannot utilize their mobile devices to
download different softwares that can help them to learn language commendably.

Table 6. Q5. The process of Language learning through Mobile devices motivates me to learn.

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 2 33 33 33
Disagree 2 33 33 6.7
Neutral 11 18.3 18.3 25.0
Agree 17 283 28.3 533
Strongly agree 28 46.7 46.7 100.0
Total 60 100.0 100.0

According to Table 6 majority of the respondents i.e., 75% (cumulative percentage of agree and strongly agree)
state they are motivated and feel confident in the process of learning language through mobile phones. However,
there are almost 18% respondents who remain indecisive about finding out MALL as a motivational factor also.
They are still confused to explore either MALL encourages them to learn language or not. There are almost 6%
respondents who state that MALL has nothing to do with the motivation as they have not found any encouragement
in themselves regarding learning language through mobile devices.

Table 7. Q6. My academic communication with the teacher is more effective on mobile devices

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 5 8.3 8.3 8.3
Disagree 4 6.7 6.7 15.0
Neutral 6 10.0 10.0 25.0
Agree 13 21.7 21.7 46.7
Strongly agree 32 533 533 100.0
Total 60 100.0 100.0
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According to Table 7, 75% respondents support the statement that the use of MALL can improve the
communication between teacher and the students. Importantly there are a few respondents almost 10% who are not
clear about the improvement of their academic communication with their teacher. On the other hand, 15% of the

participants oppose this feature as they may prefer face to face communication as compared to mobile
conversation.

Table 8. Q7. I feel uncomfortable to use mobile device inside and outside the classroom

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 30 50 50 50
Disagree 22 36.7 36.7 86.7
Neutral 7 11.6 11.6 98.3
Strongly Agree 1 1.7 1.7 100.0
Total 60 100.0 100.0

The significant result of Table 8 is that almost 87% respondents disagree and state that they are comfortable and
feel convenient to use mobile device inside and outside the language classrooms. Almost 11% are uncertain about
the comfort level of MALL in and outside class and only 1% student strongly disagreed and showed his displeasure
claiming that use of mobile devices disturb them in and outside the language classrooms. This may be because that
these students are habitual of following old methodologies for learning.

Table 9. Q8. I am unwilling to use mobile device academically.

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 19 31.7 31.7 31.7
Disagree 33 55.0 55.0 86.7
Neutral 8 13.3 13.3 100.0
Total 60 100.0 100.0

Table 9 indicate the strong verdict in favor of using MALL i.e., 86.7% respondents oppose the statement of this
question and show their strong willingness to use mobile device for learning in an academic manner. Importantly
there is no student who has shown displeasure to use MALL in academic context. There is zero percentage of
students who are agreeing to the aspect that they are unwilling to use their mobile devices academically. However,
there are only 12.3% students who remained neutral. This strong percentage of this population clearly reflects that
Pakistan students are also eager and keen to use mobile devices in a different way for educational purposes.

Table 10. Q9. I prefer printed material rather than mobile devices for language learning

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 29 48.3 48.3 48.3
Disagree 25 41.7 41.7 90.0
Neutral 5 8.3 8.3 98.3
Strongly agree 1 1.7 1.7 100.0
Total 60 100.0 100.0

Table 10 shows that 48.3% students strongly agreed, 41.7 agreed and only 8.3 are neutral to the construct. It is also
worth mentioning here that only 1.7% students are disagreeing stating that they prefer printed material as
compared to MALL. This clearly reflects that in colleges the concept of learning and gaining knowledge through
different and relevant e-books, journals, magazines and other supporting materials is gaining popularity.

Table 11. Q10. Touch screens of mobile devices is inconvenient in learning

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 24 40.0 40.0 40.0
Disagree 30 50.0 50.0 90.0
Neutral 5 8.3 8.3 98.3
Strongly agree 1 1.7 1.7 100.0
Total 60 100.0 100.0
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Table 11 clearly suggests that respondents find touch-screen mobiles convenient and easier in the learning process
and they appreciate to use touch-screen mobile for language learning. 90% students suggest that touch-screen
interface is comfortable to them during learning language through their mobile phones. Only 8.3% remain neutral
and 1.3% strongly agree that touch screen gives inconvenience while language learning process. This may be due
to the reason that they are new touch-screen mobile users or they have mobile phones in which touch-screen does
not work efficiently. It may also be so because the overall mobile phone is slow because of processor quality which
also affects the touch system.

Table 12. QI11. I don’t take learning seriously on my mobile device

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly disagree 29 48.3 48.3 48.3
Disagree 24 40.0 40.0 88.3
Neutral 6 10.0 10.0 98.3
Agree 1 1.7 1.7 100.0
Total 60 100.0 100.0

Table 12 suggests that 88.3% students state that the concept of MALL has been taken quite seriously by them and
the use of mobile phones for language learning purpose, though was for the first time for them yet whatever tasks,
methods, techniques and other processes were involved in this type of learning was considered seriously and
followed up by the students. 10.3% students remained neutral; they might be taking more time to adjust themselves
to MALL. Whereas only 1.3% agreed with the statement that learning through the use of mobile phones is not a
serious activity for them and they do not consider it a serious scenario.

5. Discussion

The current study aimed at exploring the perceptions of Pakistani ESL students regarding the use of MALL in
classroom. For this particular purpose the researchers chose to use technology acceptance model as a framework.
There are two important components of Technology acceptance model namely perceived usefulness (PU) and
perceived ease of use (PeoU). Viewing perceived ease of use in the light of questions asked it can be said that the
students in Pakistan agree with Shield and Kukulska (2008) who are of the opinion that mobile phones are perfect
in their use and are extremely beneficial in language learning process as they allow the students to move freely and
this has been the main reason of increase in use of mobile phones. Students and educationists are inclined towards
mobile phones for language learning purposes because of its accessibility and mobility.

Stockwell (2007) stated that computers are less preferred by the students as mobile phones are convenient and
sophisticated in the process of language learning. The major features of MALL are that it is spontaneous,
ubiquitous and personalized as well Huang et al. (2012), But as compared to computers the user feels freedom of
place as well as time and it is a great advantage for second language learners (Miangah & Nezarat, 2012).

Similarly, if one talks about perceived usefulness of the MALL it can be seen that MALL motivates students.
Motivation is an important aspect in the language learning process. Garrison and Anderson (2003) laid stress upon
the value of motivation in education. It is a known fact that the role of motivation in learning as well as teaching is
vital and has been proved in different studies (Pintrich & Schunk, 2002). Huang, Hwang and Shadiev (2014)
conducted a study which compared two groups it was found out that a group using MALL tools was superior in
motivation and performance as to the other one.

Kukulska-Hulme (2009) stated MALL attracts students as it supports beyond classroom and inside classroom
activities better than any other way of teaching and learning. These activities can blend practical and experiences
with the technology. Further because of so many social and interactive functional features like communication,
application organization, mobility, accessibility, connectivity, entertainment, infotainment blended with learning
has made students more attracted towards MALL (Trinder, 2005). That is why McKinsey (2017) found out that
MALL is gaining popularity and rise and it is a current trend of the world.

Another important aspect of MALL is that it provides a chance of group discussion virtually through mobile
phones which allow users to discuss freely without any pressure of time. Importantly they can rely to any of the
query whenever and wherever convenient. Pakistani students are also largely inclined towards discussing though
mobile phones in groups as it allows easy interaction and communication without the fear of monitoring by the
teacher. The students can easily exchange ideas and can develop learning strategies and solve issues related to
learning (Bicen, 2015). According to Palalas (2011) due to these facilities and features of MALL the students are
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attracted to participate in the language learning activities as compared to conventional methods. That is why
mobile phones are rated much higher and are now a usual part of the educational system.

MALL also provide autonomy to its learners as in the current era the growth of knowledge and rapid acceleration
in the technology has urged to engage the learners in lifelong learning experiences, for any successful lifelong
learning autonomy on the part of learner is very important as learners can control their pace of learning (Benson,
2011). This is a chief advantage of MALL that it provides independence to the learners and Pakistani students also
are of the view that MALL provided them independence and freedom to learn according to their own pace and
willingness related to context and ambiance. This argument of Pakistani students is also similar to the study
conducted by Hazaea and Alzubi (2018), who found out that the feeling of autonomy was increased amongst
learners during their learning process.

Overall it was found out that the learners in Pakistan took learning as a serious process through MALL and they
hugely perceive that English language learning can improve immensely by the use and implementation of MALL
in their language classrooms. The students here in Pakistan are also of the view that MALL enhances the
affectivity of learning and integrating MALL provides an opportunity to learn seriously and vigorously by
accessing various relevant materials and resources online and especially communicating with teachers and peers
in groups where only serious discussion is allowed (Azli, Shah, & Mohamad, 2018). So overall the student gave
their opinions which reflect strong preference towards the perceived usefulness and perceived ease of use
towards MALL and various questions and their replies clearly suggest that Pakistani students perceive that
MALL is extremely relevant and useful as it provided various benefits and opportunities for learning.

6. Conclusion

Conclusively, the current study suggests that Pakistani ESL learners have strong and positive conviction regarding
MALL and they perceive its role in changing and improving the ambiance and process of learning in Pakistan. The
incorporation of MALL in Pakistani language classes provided a chance to the students to have access to different
and useful learning materials and activities through internet regarding their learning problems. It also provided
them with a new method of learning and assisted them to communicate and interact with their teachers and peers in
groups. MALL aided the students to have conducive and favorable ambiance for learning while replacing the
traditional learning styles. This latest learning method also made the students more interested and they became
more attracted towards studies.

The results also show that there is a need to redesign the ways and methods of learning in Pakistani classrooms as
they lack technology. They usually follow orthodox methods. So, the inclusion of MALL will be cheaper yet
effective to produce quality results for the teachers and students as well. The flexibility of space and time will
permit students to be relaxed yet attentive in their performances and it will also make the process of learning and
monitoring easier. (Surina & Kamaruzaman, 2009) indicated that the teachers should promote the use of MALL.
So, looking at the context of MALL’s importance its implementation is extremely important in this technology
world (Buckenmayer, 2011) where different aspects of technology are exploited for benefiting mankind.
Especially the use of MALL can bring positive changes in the performance of learning by flourishing new and
revolutionary opportunities that can develop latest pedagogical methods in learning. These latest scaffoldings will
make learning of language possible beyond restriction of place and time while helping the students to improve
their motivation and participation and thus creating a student-centered ambiance (Tayan, 2017).

The study was delimited only to 6 public sector colleges ignoring other public as well as private sector colleges
owing to lack of resources and time. As public-sector colleges are offering various programs of study. Only
Intermediate students were chosen for data collection because it would be insightful to know whether learners at
this stage were accepting technology or not, if accepting what were their perceived ideas about MALL. Future
researchers may replicate the same study with larger number of samples. Studies aiming at exploring EFL learners’
attitude towards MALL can also be conducted.
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