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Abstract 
The study aimed at identifying the level and sources of foreign language reading anxiety among Yemeni students 
in Malaysian universities. Besides, it aimed at finding out whether there are statistically significant differences in 
the means of responses of Yemeni students in Malaysian universities according to the variable ‘Level of study’ 
(Bachelor’s, Master’s and PhD). The study is quantitative as it used Foreign Language Reading Anxiety Scale 
(FLRAS) to answer the study questions. FLRAS was distributed to general groups of Yemeni students in 
Malaysia in the form of an online survey. The number of participants who responded to the survey is 100 Yemen 
students who are preparing their bachelor’s, master’s and PhD degrees in different majors in Malaysia. The 
results of the study showed that the level of foreign language reading anxiety among Yemeni students in 
Malaysian universities is of moderate level across the three groups. More importantly, the result of the analysis 
showed that there are no statistically significant differences in the means of responses of Yemeni students in 
Malaysian universities according to the variable ‘Level of study’ (Bachelor’s, Master’s and PhD). The findings 
of the study highlighted an important point in the investigation of foreign language reading anxiety which is the 
environment. Thus, studies on intercultural learning stated that the host culture is a source of learning anxiety; 
however, the moderate level of reading anxiety across the three groups in this study might be attributed to the 
fact that the medium of instruction and reading materials in Malaysian universities are in English language. 
Therefore, this finding makes a crystal-clear difference between reading anxiety and general intercultural 
learning anxiety in the host cultures where English is the medium of instruction. Students, instructors and 
researchers in this area might benefit from the findings of this study. 
Keywords: foreign language reading anxiety, reading anxiety sources, Yemeni university students, EFL, 
Malaysian universities 

1. Introduction 

One of the most influential factors in the process of learning is anxiety as it might have a debilitating effect on 
the learners (Olivares-Cuhat, 2010; Liu & Huang, 2011; Wei & Yodkamlue, 2012; Zhang & Zhong, 2012; 
Sahranavard & Hassan, 2015; Akkakoson, 2016; Yassin & Razak, 2018). Although students need reading more 
than the other skills during their study, reading anxiety was given a little concern at the beginning, and this is 
may be due the fact that reading does not require interaction with the others (Joo & Damron, 2015). Some 
students feel anxious when they read any text in front of others or when they read inside the classroom or at 
home. Due to psychological factors, a student of a foreign language may feel anxious when reading in the public 
or in front of the other students. A student of a foreign language may even feel anxious when reading a text 
privately inside the test hall or inside the class or at home as there are different reasons for the sense of anxiety 
and one of them is unfamiliar features of the text (Saito, Garza, & Horwitz, 1999). In other words, when students 
encounter a text with unfamiliar script or writing system, they may feel confused as they might not be able to 
understand the text and, therefore, the level of their anxiety get increased, which can affect the process and 
product of reading significantly. Moreover, texts with unfamiliar cultural aspects might cause anxiety for the 
students as they might not be able to decipher the cultural aspects of the target language (Satio et al., 1999). With 
these assumptions in mind, one can easily feel the strong need for further research in this area especially among 
students in the host environment where the medium of instruction is English. 
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The number of students who study English as a second or foreign language is increasing day after day due to the 
importance of English in the modern era as it has become the main language of instruction in most of the 
universities worldwide. One of the psychological problems that might negatively affect students in reading is 
anxiety (Horwitz, Horwitz, & Cope, 1986). According to Alderson (2005), the factors that might lead to reading 
anxiety can be classified into two categories. The first one is reader variables which are the internal factors that 
cause anxiety, and the second one is text variables or the external factors that might lead to anxiety. However, 
there might be specific problems in the process of reading in the target language, especially when the writing 
system of the target language differs from the writing system of the mother tongue like Arabic. Al-Shboul, 
Ahmad, Nordin and Rahman (2013) stated that the reading circuitry process of Arabic speakers differs from 
those whose mother tongue has the same orthography of English language, which might make reading in English 
more difficult for Arabic speakers, and hence a source of reading anxiety. 

Moreover, one of the negative effects of language anxiety, like reading anxiety, is that it has a negative effect on 
language learning (Razak, Yassin, & Maasum 2017; Ali & Fei, 2016). According to Saito et al. (1999), high 
level of reading anxiety may lead students not to be successful in learning a second or foreign language. 
However, at university, reading is an important skill as the students depend too much on reading even if they are 
studying majors other than English language. High level of reading anxiety might prevent students from getting 
the required amount of knowledge from the text, which might lead to a negative influence on the academic 
achievement of students. Moreover, anxiety might lead to the failure of the students in the course or bestow them 
with a negative attitude towards reading and learning in general (Yassin & Razak, 2017). 

The number of Yemeni students in Malaysia is high in comparison to the other nationalities. Most of the majors 
in the Malaysia higher education institutes use English as a medium of instruction. Accordingly, reading in 
English language is a must for international students in the Malaysian universities who might also fail to achieve 
their aims if they cannot read without having any tension during the process of study. More importantly, most of 
the studies that have investigated reading anxiety among Arab students focused on the students who are majored 
in English language in their home countries, and investigating reading anxiety among Arab learners in general 
has not given enough attention from the side of researchers (Al-Shboul et al., 2013), especially among the 
students who are studying in a host country where the language of instruction is English language.  

Hence, this study focused on Yemeni EFL learners who are studying different majors in Malaysian universities. 
Generally, there is a need to investigate the issue of reading anxiety among Yemeni university students in 
Malaysia in all the levels to get a better understanding for the effect of the host environment on reading anxiety. 
An important point is that, most of Yemeni students came for Arabic background, and most postgraduate 
students have prepared their previous studies in Yemen where the medium of instruction is Arabic language. 
Therefore, investigating reading anxiety among Yemeni students will give a clear picture for the effect of the 
host environment on reading anxiety, because the students have to study and read in English language. 

2. Literature Review 

Language anxiety is considered as an important factor in foreign language learning process (Horwitz et al., 1986). 
It has been studied from different perspectives and with focusing on different factors. The main focus of 
previous studies was on speaking skill since it is the skill which learners need most of the time as it is the 
medium of communication. Investigating the other skills was neglected at the beginning. Recently, reading 
anxiety has received a lot of concern. Studies investigated reading anxiety focused on the relationship between 
the general anxiety which students experience inside the classroom and the anxiety which students experience 
during the process of reading.  

Anxiety was considered as a feeling of restlessness and it was not a part of language learning until the work of 
Horwitz et al. (1986) who defined language anxiety as a feeling associated with language learning, and it is a 
distinguished phenomenon. Foreign language anxiety is a unique feeling of language learning and it is related to 
feelings, perceptions and beliefs of students concerning language learning, especially inside the classroom 
(Horwitz et al., 1986).  

Reading anxiety is considered by many researchers such as Saito et al. (1999), Sellers (2000), Wu (2011), and 
Subasi (2014) as a distinct phenomenon from the other types of anxiety. What makes reading anxiety distinct is 
that students encounter written materials in all the subjects regardless their major which makes reading the center 
of the process of learning (Grabe & Stoller, 2001). During the process of reading, students need to decode words. 
Besides, there are many other elements such as the cultural elements and the unfamiliar words that cause high 
level of reading anxiety (Genç, 2016). 
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Saito et al. (1999)—who administered (FLCAS) and (FLRAS) to English university students of three languages: 
Japanese, French, and Russian—showed that reading anxiety is a distinct skill, yet it is related to the general 
foreign language anxiety. Satio et al. (1999) mentioned two factors that might lead to foreign language reading 
anxiety. The first one is the unfamiliar script besides writing system as those who are familiar with the script or 
the writing system of the target language are less anxious than those who are not familiar and vice versa. The 
second one is the unfamiliar culture; students of foreign language might experience anxiety when they are not 
able to understand the cultural aspects that stand behind the words. The study revealed that there is a relationship 
between foreign language classroom anxiety and foreign language reading anxiety. That is, students who have 
anxiety in a foreign language tend to have anxiety in foreign language reading and vice versa. The study also 
revealed that the two scales shared 41% of the variance and were different in 59% of the variance, which is 
considered as an evidence that there is a difference between foreign language reading anxiety and foreign 
language anxiety in general. In addition, the same result is obtained by Sellers (2000) who investigated the 
relationship between foreign language anxiety and foreign language reading anxiety among 89 students of 
Spanish language. The study concluded that foreign language anxiety is different from foreign language reading 
anxiety. Moreover, the same result is obtained by Wu (2011) who investigated the same issue among 91 
Taiwanese students. Similarly, the study concluded that foreign language anxiety is different from the specific 
skill of language learning, namely reading.  

In the same vein, Kuru-Gonen carried out three consecutive studies: 2005, 2007, and 2009. He investigated the 
relationship between language learning anxiety in general and reading anxiety as a specific skill. The researcher 
used both FLCAS and FLRAS to 255 students of English language in Turkey.  

Kuru-Gonen tried to identify the relationship between foreign language classroom anxiety and foreign language 
reading anxiety. In the three studies, Kuru-Gonen applied (FLCAS) and (FLRAS) to (225) Turkish students of 
English as a foreign language. The result showed that the two scales were different in about 80% of variance and 
both scales shared only 20% of variance, which indicates that reading anxiety differs from the general feeling of 
language learning anxiety.  

The factors and sources of foreign language reading anxiety was investigated by some research. Rajaba, 
Zakariab, Rahmanc, Hosnid and Hassanie (2012) aimed at identifying the level of reading anxiety in Teknology 
Malaysia University. The participants were 91 students who are doing their degrees in science and other fields. 
The study used a modified version of FLRAS, and the study concluded that there are other factors that contribute 
to reading anxiety, including linguistic, cultural and curriculum factors. Besides, Zhang and Kim (2014) 
investigated reading anxiety among Chinese learners of Korean language. The study concluded that there are 
different sources of reading anxiety: fear of new topics, language structure, unfamiliar culture, reading 
comprehension and negative attitude towards reading in Korean language. The study also showed that reading 
anxiety is related to learners’ grades, and this result is also obtained by Yassin and Razak (2017). 

The study of Al-Shboul et al. (2013) in Jordan revealed that there are five sources of reading anxiety. The first 
two are related to personal factors: worry about reading effect and fear of making mistakes. However, the other 
three factors are related to text: unknown vocabulary, unfamiliar topic and unfamiliar culture. The same 
classification is found by Genc (2016), who divided reading anxiety into personal and text factors. This study 
also showed that ambiguity tolerance, gender and reading success are among the predictors of reading anxiety.  

Another study was conducted by Subasi (2014) to investigate the sources of English reading anxiety among 
Turkish learners. The study revealed six sources for reading anxiety which are personal reasons, teaching 
procedures, teachers’ manner inside the classroom during the process of teaching, test anxiety, the features of the 
text and the previous experience of the learners. 

The variable of branch of study was taken into consideration by some researchers who investigated foreign 
language reading anxiety. Ismail (2015), which was conducted among secondary school female students in UAE, 
showed that there is a significant difference in reading anxiety between students of science and students of arts, 
in favor of science students. He also added that vocabulary and grammatical knowledge are sources of reading 
anxiety.  

Moreover, the variable of level of study and gender were taken into consideration by some researcher who 
investigated foreign language reading anxiety. For example, Zhao (2009) investigated reading anxiety among 
learners of Chinese in the US. The study concluded that unfamiliar topic, unfamiliar script and worry about the 
effects of reading are the main sources of reading anxiety. The study also showed that intermediate students 
experience a higher level of reading anxiety than elementary students. Moreover, the study of Zhou (2017) 
investigated reading anxiety among learners of Chinese students in the US, and the findings showed that the 



ijel.ccsenet.org International Journal of English Linguistics Vol. 9, No. 4; 2019 

86 

major sources of reading anxiety are comprehension worries, unknown pronunciation, unfamiliar topics, and 
uncomfortability to read aloud.  

Kilinc and Yenen (2016) among middle school in Turkey showed that that students’ reading anxiety increased as 
they moved from one class to another. Recently, Al-Sohbani (2018) investigated reading anxiety among Yemeni 
secondary school students. The study showed that the students experience above moderate level of reading 
anxiety due to the following factors: uncertainty difficulties, pronunciation, unfamiliar culture and history, literal 
translation, unknown grammar and English symbols. 

The level of reading anxiety might have a negative influence on the process of reading as those who experience 
anxiety perceive the text poorly unlike the other students (Saito et al., 1999). Moreover, the level of the study 
might have an effect on the process of reading as those who are advanced might experience lower level of 
anxiety than the beginners (Ipek, 2004; Liu, 2006). In contrast, some researchers argued that anxiety might have 
a positive influence on students since such feelings motivate the students to spend more time on reading to avoid 
losing their self-confidence and to improve their level and academic achievement (Horwitz et al., 1986; 
MacIntyre & Gardner, 1989; Young, 1991; Sellers, 2000; Razak, Yassin, & Maasum, 2017). 

To sum up, reading anxiety is a distinguished phenomenon and it has different factors that contribute to raising 
its level. These factors are various but generally they are related to students, language and text, and unfamiliar 
cultural elements. 

3. Method 

3.1 Aims of the study 

The current study aims to answer the following questions: 

1) What is the level of foreign language reading anxiety among Yemeni students in Malaysian universities? 

2) What are the sources of foreign language reading anxiety among Yemeni students in Malaysian universities? 

3) Are there statistically significant differences in the means of responses of Yemeni students in Malaysian 
universities to the items of the questionnaire according to the variable ‘Level of study’ (Bachelor, Master and 
PhD)? 

3.2 Research Design 
The current study is quantitative in nature. It adopted the Foreign Language Reading Anxiety Scale developed by 
(Saito et al., 1999). The questionnaire was distributed to Yemeni international students in Malaysia in order to 
identify the level of reading anxiety and to identify if there is a significant difference in the means of students’ 
responses according to variable of level of study (bachelor, Master and PhD).  

3.3 Participants 

The sample of the current study was selected from undergraduate, Master and PhD Yemeni students studying in 
Malaysian universities. The sample includes 100 students: 30 undergraduate students, 28 Master students, and 42 
PhD students.  

3.4 Instrument 

To collect the study data, the researchers adopted the Foreign Language Reading Anxiety Scale (FLRAS). 
FLRAS is a self-reported scale developed by Saito et al. (1999) to identify students’ foreign language reading 
anxiety, students’ perceptions of the various aspects of reading, and relative difficulty of reading compared to the 
difficulty of other language skills. The questionnaire included (20) items scored on a five-point Likert scale 
ranging from strongly agree to strongly disagree. As the number of items of FLRAS is (20), the possible range of 
the total score is 20 to 100, and the higher score, the more anxiety students had while reading in English and vice 
versa. 

3.5 Procedures 

The FLRAS was carried out in an online survey and it was distributed to the Yemeni students in Malaysian 
universities through the social networks Facebook and WhatsApp and Yemeni students from different Malaysian 
universities were requested to respond to the items of the scale.  

3.6 Data Analysis 

The data collected via the questionnaire were computed and analyzed using the Statistical Package of Social 
Sciences (SPSS) for Windows (version 17.0). As the items of the questionnaire are rated on a five-point Likert 
scale ranging from five points for strongly agree to one point for strongly disagree. However, the scores of the 
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positive items were scored from one point for strongly agree to five points for strongly disagree, which are items 
number 12, 13, 14 and 18. For each item, the descriptive statistics (means, standard deviations, percentages, 
frequencies and their percentages) are calculated in order to measure the level of reading anxiety of Yemeni 
students in Malaysian universities. The researchers also used one-way ANOVA to identify whether there are 
statistically significant differences in the means of responses of Yemeni students in Malaysian universities for 
the items of the questionnaire according to the variable ‘Level of study’.  

4. Results 
As indicated earlier, the current study mainly aims at investigating foreign language reading anxiety among 
Yemeni students in the Malaysian institutes in terms of the level and sources of reading anxiety. The results and 
discussion of the study are reported in the light of the study questions. 

4.1 Research Question One 

What is the level of foreign language reading anxiety among Yemeni students in Malaysian universities? 

To present and discuss the results of responses to the items of the questionnaire, the researchers used three levels 
to describe foreign language reading anxiety of Yemeni university students in Malaysian institutes: (44 and 
lower) means lower level of anxiety, (45–67) means mid-level of anxiety, and (68 and above) means higher level 
of anxiety. High score indicates a high level of foreign language reading anxiety and lower score indicates lower 
level of foreign language reading anxiety.  

For the first question, the researchers calculated the means, standard deviations, percentages, and frequency 
percentages for each item of the questionnaire. As there is no significant difference in the means of responses of 
the three groups to the items of the questionnaire, the researchers calculated these values for all respondents as 
one group. If there were significant differences in the means of responses of the three groups, it was better to 
find the means, standard deviation, percentages and frequency percentages for each group separately. The means, 
standard deviations, percentages, and frequency percentages for each item of the questionnaire are shown below.  

Table 1. Means, standard deviations, percentages and frequency percentages for each item (N = 100) 

NO Items Descriptive Data Frequency Percentages 
M SD % SD D N A SA

1 I get upset when I’m not sure whether I understand what I am 
reading in English. 

3.19 1.16 63.8 11 15 29 34 11 

2 When reading English, I often understand the words but still 
can’t quite understand what the author is saying. 

2.93 1.19 58.6 13 26 25 27 9 

3 When I’m reading English, I get so confused I can’t remember 
what I’m reading. 

2.72 1.15 54.4 13 36 25 18 8 

4 I feel intimidated whenever I see a whole page of English in 
front of me. 

2.42 1.15 48.4 26 27 32 9 6 

5 I am nervous when I am reading a passage in English when I 
am not familiar with the topic.

2.98 1.15 59.6 9 31 21 31 8 

6 I get upset whenever I encounter unknown grammar when 
reading English. 

2.74 1.16 54.8 15 32 23 24 6 

7 When reading English, I get nervous and confused when I don’t 
understand every word. 

2.94 1.25 58.8 16 20 30 22 12 

8 It bothers me to encounter words I can’t pronounce while 
reading English. 

2.98 1.08 59.6 8 27 32 25 8 

9 By the time you get past the funny letters and symbols in 
English, it’s hard to remember what you’re reading about.

2.88 0.97 57.6 8 27 36 27 2 

10 I usually end up translating word by word when I’m reading 
English. 

2.65 1.19 53 21 26 25 23 5 

11 
 

I am worried about all the new symbols you [I] have to learn in 
order to read English. 

2.79 1.13 55.8 14 28 
 

29 
 

23 
 

6 

12 *I enjoy reading English. 2.41 1.33 48.2 32 28 18 11 11
13 *I feel confident when I am reading in English. 2.51 1.18 50.2 25 27 24 20 4
14 *Once you get used to it, reading English is not so difficult. 3.08 1.09 61.6 9 18 39 24 10
15 The hardest part of learning English is learning to read. 2.73 1.08 54.6 13 31 31 20 5
16 I would be happy just to learn to speak English rather than 

having to learn to read as well.
3.02 1.28 60.4 17 16 28 26 13 

17 
 

I don’t mind reading to myself, but I feel very uncomfortable 
when I have to read English aloud. 

3.07 1.09 61.4 7 24 
 

35 
 

23 
 

11 

18 *I am satisfied with the level of reading ability in English that I 
have achieved so far. 

3.07 0.97 61.4 6 19 43 26 6 

19 English culture and ideas seem very foreign to me. 2.98 1.03 59.6 8 23 39 23 7
20 You have to know so much about English history and culture in 

order to read English. 
2.89 1.31 57.8 17 26 22 21 14 

Note. Scale: SD=Strongly Disagree, D=Disagree, N=Neutral, A=Agree, SA=Strongly Agree. 
*negative items were reversed before scoring.  
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In general, Yemeni students in the Malaysian universities experience a moderate level of foreign language 
reading anxiety (M = 2.85, SD = 0.67 & 57%). Table 1 shows that averages of the statements of the 
questionnaire ranged from 2.41 to 3.19 with corresponding percentages ranged from 48.2% to 63.8%. This 
means that Yemeni students in Malaysian universities experienced a moderate level of foreign language reading 
anxiety with all the items of the scale with. 

Table 2 highlights the level of foreign language reading anxiety of Yemeni students (Bachelor, Master, 
Doctorate) in the Malaysian universities separately. 

 

Table 2. Level of anxiety according to the level of study 

Level N M % Estimation 

Master 28 2.75 54.96 Medium 
Doctor 42 2.82 56.31 Medium 
Bachelor 30 2.99 59.8 Medium 

 

Table 2 shows that all Yemeni students in Malaysian universities regardless of their level of education, 
Bachelor’s, Master’s and PhD experience a moderate level of foreign language reading anxiety. The table also 
shows that the students of bachelor’s degree experience the highest level of foreign language reading anxiety 
followed by students of PhD and students of master degree consecutively. However, there is not significant 
differences among all the groups.  

4.2 Research Question Two 

What are the sources of foreign language reading anxiety among Yemeni students in Malaysian universities? 

Table 1 also shows the frequency percentages of responses to the items of the questionnaire. From this analysis, 
one can identify the sources of foreign language reading anxiety from the perspective of Yemeni students in 
Malaysian universities.  

The highest rating was given to item 1, which received a mean of 3.19 and a percentage of 63.8%. This indicates 
that inability to understand a reading text can raise the level of foreign language reading anxiety. Table 1 also 
indicates that the mean scores of the level of foreign language reading anxiety that Yemeni students in the 
Malaysian universities experience are above 3.00 point in four other items. These items are 14, 17, 18, and 16. 
The means of these items are 3.08, 3.07, 3.07, and 3.06 with corresponding percentages 61.6, 61.4, 61.4, and 
60.4 respectively. This highlight the importance of reading more in the target language, using the appropriate 
mode of reading, the feeling of satisfaction with the level that one achieves in the target language, and 
developing speaking skill to reduce the level of foreign language reading anxiety. The lowest rating was given to 
statement 12, I enjoy reading English, which received a mean of 2.41 and a percentage of 48.2% as Table 1 
indicates. 

An important point which supports that the students experience foreign language reading anxiety is the 
percentage of the neutral choice. A lot of students have ticked the neutral choice as they are not sure about their 
feelings and this is noticed in almost all the items. 

4.3 Research Question Three 

Are there statistically significant differences in the means of responses of Yemeni students in Malaysian 
universities to the items of the questionnaire according to the variable ‘Level of study’ (Bachelor, Master and 
PhD)? 

To answer the third question, i.e., to identify whether there are statistically significant differences in the mean 
scores of the responses of Yemeni students in Malaysian universities according to the variable ‘Level of the 
study’ (bachelor, master, doctorate), the researchers used one-way ANOVA. The results of the one-way 
ANOVA are shown in Table 3. 

 

Table 3. Results of One-way ANOVA Analysis for the Variable ‘Level of Study’ 

 Sum of Squares df Mean Square F Sig. 

Between Groups 0.928 2 0.464 1.050 0.354 
Within Groups 42.887 97 0.442   
Total 43.815 99    



ijel.ccsenet.org International Journal of English Linguistics Vol. 9, No. 4; 2019 

89 

The analysis in Table 3 shows that there are no significant statistical differences in the responses mean scores of 
the students according to the variable ‘Level of the study’ (bachelor, Master, PhD) at the 0.05 level of 
significance. The F-value was 1.050, which showed that no significant differences at α = 0.05 since the p-value > 
0.05 (p = 0.354). This means that Yemeni students in Malaysian universities perceive the level of FLRA in the 
same way regardless their level of study.  

5. Discussion 
The aim of the first question is to investigate the level of reading anxiety among Yemeni international students in 
the Malaysian universities. The result of the analysis showed that the level of anxiety is moderate among all the 
students regardless of their level of education, Bachelor’s, Master’s and PhD. Previous studies, such as Joo and 
Damron (2015), argued that the level of education reduces the level of reading anxiety. However, the result of 
this study opposes this opinion as the analysis shows that the students cannot overcome reading anxiety with 
passage of time. This might be attributed to the fact that the students read materials in English language. This 
makes anxiety feeling a part of the learning process which is in line with the study of Grabe and Stoller (2001).  

Also, the result of the study is different from that of previous studies such as Al-Shboul et al. (2013), because 
these studies investigated reading anxiety among EFL students in their home country. However, the current 
study investigated reading anxiety among Yemeni students in the host country in which the main language of 
instruction is English language. This gives a new direction for the investigation of reading anxiety which is the 
environment. Thus, the moderate level of reading anxiety across the three group might be attributed to the 
environment. Malaysian learning environment requires reading in English all the time which makes this factor 
have a great influence in reducing reading anxiety.  

However, the inability to get rid of reading anxiety indicates that reading anxiety is related to the process of 
foreign language learning. Although the students could alleviate the level of anxiety, it is difficult to get rid of 
reading anxiety and keep it at the lower level among all the learners. This might be attributed to the idea that 
students have to read new materials whatever their level. This makes novelty affect a part of reading anxiety 
even if the students have advanced level in English language as stated by Yassin and Razak (2017). The idea of 
novelty effect can be understood from the investigation of reading anxiety difference among the students in 
terms of their level of education, namely Bachelor’s, Master’s and PhD. The results showed that there is not a 
significant difference among the three groups. This might be attributed to the fact that during the study period, 
the students come across different reading materials which makes them obliged to not only decoding words, but 
also understand different text factors such as unknown vocabulary and unfamiliar topics. This makes it difficult 
for the students to overcome the feeling of anxiety, and this result is in line with Genç (2016).  

The major sources of reading anxiety according to the responses of the students include uncertainty, English 
words pronunciation, unfamiliar topic, unknown vocabulary, reading aloud, word by word translation, unfamiliar 
English culture and history, unfamiliar grammar, English letters and symbols. This puts weakness in reading 
skills as a major factor in reading anxiety. Although the students still experience reading anxiety, they know that 
reading becomes easier once they become used to it as stated in item 14. This supports the idea that students 
need to improve their reading skills both bottom-up—related to the text—and top-down—related to the reader. 
Therefore, reading skills might play a major role in reading anxiety, because reading skills helps students to link 
between different parts of the text, and students can deal even with difficult passages if they have mastered 
reading skills. 

Previous studies, such as Joo and Damron (2015) indicated that the level of education played a significant role in 
the level of students’ reading anxiety; students of low level of education feel significantly more anxious about 
reading than those of high level. However, the result of this study opposes this opinion as the analysis shows that 
the students can alleviate, but not overcome, reading anxiety with passage of time. This might be attributed to the 
fact that the students read materials in English language constantly. This makes anxiety feeling a part of the 
learning process. 

Reading anxiety is a normal feeling accompanying student and it is difficult to overcome such feeling, which is 
clear from the results of Master’s and PhD students. This opposes the findings of Satio and Samimy (1996) and 
Zhao, Guo and Dynia (2013) that the level of anxiety decreases among advanced learners, because these studies 
were conducted on students of Japanese language in the United States. However, this study is conducted among 
Yemeni students in Malaysia in which the learning environment is totally in English language. This might 
explain the different in the findings of both studies. 

Regarding the significant differences in the responses of the sample according to the level of study, the results of 
the current study are not in line with those of Zhao (2009), which indicated that there was a significant course 
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level effect on the level of foreign language reading anxiety with intermediate students having a significantly 
higher level of foreign language reading anxiety than elementary students. The results of this study are not also 
in line with those of Zhou (2017), which indicated that 100- and 400-level students experienced higher levels of 
reading anxiety compared to 200- and 300-level students. Moreover, comparing the current study with 
Al-Sohbani (2018), which indicated that Yemeni secondary school students in Yemen experience above 
moderate level of reading anxiety (M = 3.10, percentage 62%); the researchers can state that the level of study 
and the environment of learning can play an important role in lower the level of foreign language reading anxiety 
among learners. This gives a new direction for the investigation of reading anxiety which is the environment. 
Thus, the moderate level of reading anxiety across the three group might be attributed to the environment. 
Although students are studying different majors, Malaysian learning environment requires reading in English all 
the time, which makes this factor have a great influence in alleviating reading anxiety. 

To put it simply, although previous studies showed that learning in a new environment is source of learning 
anxiety and academic challenges (Al-Zubaidi & Rechards, 2009; Mustapha, Rahman, & Yunus, 2010; Alavi & 
Mansor, 2011; Talebloo & Basri, 2015), this study proved that learning in an environment where the language of 
instruction is English helps to reduce the level of reading anxiety. 

6. Conclusion 
This study aimed at identifying the level and sources of foreign language reading anxiety among Yemeni 
students in Malaysian universities. The results showed that Yemeni students in the three levels of 
education—Bachelor’s, master’s and PhD—in Malaysian university experience a moderate level of foreign 
language reading anxiety, and there are no statistically significant differences between the three groups. 
However, study showed that the major sources of reading anxiety include uncertainty, English words 
pronunciation, unfamiliar topic, unknown vocabulary, reading aloud, word by word translation, unfamiliar 
English culture and history, unfamiliar grammar, English letters and symbols. 

This study concludes that another factor needs to be taken into consideration when studying foreign language 
reading anxiety, which is the learning environment. It is concluded that English learning environment, like 
Malaysia, can help students to reduce their foreign language reading anxiety. However, foreign language reading 
anxiety is a normal learning feeling due to the new materials that the students have to read from time to time to 
get knowledge. 
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