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Abstract

This research focused on the common errors that EFL learners included in their writing. The frequent errors that
the study focused on were at the micro level, specifically the structures that related to gerund and infinitive forms.
The participants were selected from the English language department at one of the Saudi universities. They were
undergraduates and passed the English Grammar 1 course in the program and were ready for the English Grammar
2 course. In this study, the participants passed through two phases. In the first phase, they wrote one paragraph
individually in the midterm examination. In the following phase, they chose their group and wrote a paragraph
during class time. In both phases, students received clear instruction including the topic, the grammatical rules, and
the minimum number of sentences. The only difference was that students were allowed to discuss for ten minutes
before writing their paragraphs in the second phase. To analyze the data, common errors were identified and
classified from writing as groups and individual writing based on gerunds and infinitives. Then, the comparison
between common errors was employed to understand learners’ written production when working individually and
in groups. The results indicated that learners easily used infinitives better than gerunds. Learners also overused
specific words to ensure that they used gerund and infinitive in the correct form. Finally, the same common errors
were found and identified in their individual writing and as groups.
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1. Introduction

In English, there are two types of skills, which are productive including writing and speaking and receptive
including listening and reading (Ratnaningsih & Azizah, 2019). Regarding those skills, grammar should be tightly
integrated because “grammar is a set of finite rules by which we can construct infinite sentences” (Nur, 2020, p. 8).
In grammar classes, the implantation of teaching linguistic aspects could be instructed by applying focus on form
or focus on formS; both types are beneficial and helpful in developing the learning process (Spada & Lightbown,
2008).

Focus on form draws learners’ attention to learn linguistic structure through focusing on both form and intended
meaning while communicating with others (Spada & Lightbown). Even if English teachers prefer focus on form
during teaching grammar, the large number of students could be problematic and force teachers to only focus on
linguistic rules (Sun & Zhang, 2021). However, focus on formS refers to “...equated with the traditional teaching
of discrete points of grammar in separate lessons” (Sheen, 2002, p. 303). In focus on formS, teachers are more
centered, and students are passive because the main focus is on teaching and explaining the rules (Uysal &
Bardakci, 2014).

There was a serious and intense criticism of focus on formS because of the lack of the opportunity to interact and
use the language in meaningful contexts (Valeo & Spada, 2016). Although the focus on formS has different
weaknesses, this type helps learners notice the functions of linguistic forms and raise their awareness of the target
rules (Azizpour & Alavinia, 2021). In other words, the focus on formS helps beginner learners, who do not have
knowledge of the target language, to understand the linguistic aspects in a direct way to be able to use them in their
production (Shintani, 2015). Grammar teachers who still prefer to directly teach the rules, provide helpful
exercises to learners, such as writing sentences. Writing helps learners practice and use different linguistic aspects.
Through writing sentences, teachers have a chance to ensure learners’ assimilation of the linguistic forms by
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finding common errors.

In the research domain, there are plenty of studies including (Abduallah, Azmi, Hassan, Atek, & Jusoh, 2021;
Nodoushan & Ali, 2018; Ahamed, 2017; Maruma, 2017) investigated different linguistic aspects, such as
subject-verb agreement, adverb clauses, articles, tenses, and so on. In the Saudi context, most studies analyzed the
most frequent errors in different types of writing made by students, such as articles, tenses, and adjectives
(Rahman, 2021; Altameemy & Daradkeh, 2019; Morgan, 2018; Hafiz, Omar, & Sher, 2018); whereas, small
studies conducted, in the Saudi context, on gerund and infinitive forms. The forms of gerund and infinitive do not
exist in the Arabic language, which is the participants’ first language. This might lead learners to encounter the
difficulty in fully understanding the forms of gerund and infinitive and struggle to use them in their production
(Schwartz & Causarano, 2007). In fact, the contrastive analysis may lead to error analysis because it “claim[s]
language interference between the mother tongue and the target language [which] is the most significant source of
errors...” (Altameemy & Daradkeh, 2019, p. 178). In this research, the investigation was on learners’ common
errors in their writing focusing only on using gerund and infinitive forms. Therefore, this study seeks to answer the
following research questions:

Q1. What types of errors related to gerundial and infinitival forms were identified in EFL learners’ writing?
Q2. What are the frequent rules of gerund and infinitive that EFL learners used in their writing?

2. Literature Review

2.1 English Structural Verbal Complement

Learning how to write in English has different ways; writing English in general differs from writing for specific
purposes (Likaj, 2015). General writing in English usually focuses on grammatical structures and how to deliver
the message understandably. Learners who try to write accurately fall into different types of errors, such as word
choice, spellings, phrases, verb forms, tenses...etc. (Nguyen, Nguyen, & Phan, 2021). One of the aspects that
learners struggle with is where they should use words such as verbs and nouns; thus, learners should learn how to
use words in a proper place of a sentence to deliver the intended meaning (Rauf & Saeed, 2021).

There is another aspect that learners always struggle to use in their production, which is gerund and infinitive
forms. Infinitival and gerundial aspects are considered “...lexically based. That is, the main verb of the sentence
determines which type of complement is permitted after it” (Keawchaum & Pongpairoj, 2017, p. 35). In English,
there are three basic rules of gerund and infinitive forms, which are: (a) common verbs preceding only gerunds as
example 1 in table 1 below, (b) common verbs preceding only infinitive verbs as example 2, and (c) common verbs
preceding both gerund and infinitive forms as example 3; those common verbs might not change the meaning or
sometimes it might affect the meaning of the sentences (Azar, Kock, & Hagen, 2009). Besides the common verbs
that could precede gerund, learners should understand the functions of gerund as “[subject], object, complements,
preposition object...” (Unggul & Guld, 2017, p. 1). In other words, learners should be aware of the functions of
both gerund and infinitive to be able to use them properly.

Table 1. Examples of common verbs preceding gerund and infinitive

Grammatical Rules Examples
1 common verbs preceding only gerunds enjoy, stop, avoid...etc.
2 common verbs preceding only infinitive decide, plan, ask...etc.

3 common verbs preceding both gerund and infinitive forms  begin, like, start...etc.

2.2 Error Analysis

Error analysis was used as a theoretical approach to frame this study, which was published by Corder (1974).
Corder employed five stages of error analysis; the main focus of this study was on EFL students’ errors to apply
those steps, which are: (a) having samples of EFL writing, (b) finding their common errors, (c) describing their
errors, (d) providing an explanation, and (e) assessing errors. To analyze learners’ errors in writing, it is better to
take into consideration the types of errors including micro or macro skills. The main focus of the macro level is on
the general ideas, supported details, and intended meaning in a text; whereas, the micro skill is more intensive and
covers other areas including word levels and sentence levels (Mantra & Widiastui, 2019). Both macro and micro
levels play important roles in students’ writing development, but the preference is to focus only on one level
because when learners receive feedback related to both levels, they ignore one of them in revision and editing
processes (Alnasser & Alyousef, 2015).
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In analyzing errors, researchers have different types of angles that they could look through, such as the
effectiveness of teaching methods, learners’ perspectives of their errors, the feedback on learners’ errors, and
learners’ cognitive abilities in English acquisition (Nguyen, Nguyen, & Phan, 2021). Error analysis helps find
explanations and reasons behind learners’ errors to determine the solutions and ways of teaching that contribute to
developing learners’ writing (Alhaisoni, Gaudel, & Alzuoud, 2017). There are many reasons for EFL learners’
errors including the numerous structural rules, the complexity of the rules, or the new rules that they do not have in
their first language (Uibu & Liver, 2015). Also, error analysis has several principal reasons including helping
learners to have instructors’ feedback and understanding learners’ second language knowledge (Phoocharoensil et
al., 2016).

3. Research Methodology

This study employed qualitative research in which error analysis was applied; the research was designed to build
upon the common errors of students’ writing to lead to a full understanding of the case. The sample of the
participants was taken from the English language department of one of the Saudi universities that located in the
middle of the Kingdom of Saudi Arabia (KSA). The author used her English grammar 2 course to apply her study;
there were two classes of this course. Both classes were undergraduates who were from the second level of the
program. All students passed the English Grammar I course in the program and were ready for the Grammar 2
course. Both classes were taught the same structural rules of gerund and infinitive for five weeks. The number of
students was large; they were around 60 students in each class. To conduct this study, the participants went through
two phases in writing a paragraph. Students were asked to write because they “...need to feel that they will be able
to relevantly use the information they have assimilated in the classroom by applying it...” (Dragomir & Niculescu,
2021, p. 121).

The first phase was the midterm examination where they were asked to write a paragraph. One group was asked to
write about Ramadan, which was one of the holy months for Muslims. The second group was asked to write about
Eid, which was one of the Muslims’ holidays. Both groups should use infinitival and gerundial aspects in their
writing. In this phase, all students were expected to be prepared for their exam, and they did not have any idea
about the topic or the grammatical rules that they should use during the exam. That means all students wrote a
paragraph individually in this phase. Before the first phase, the lecturer applied different activities to help the
students understand and be able to distinguish between gerund and infinitive forms.

The second phase was writing one or more paragraphs as groups by discussing with other members of the group.
The students have been asked to discuss and write without using their textbooks. This phase was at the end of the
semester; it was in the final lecture of the semester. The students were free to choose their group members, and they
can use only English/Arabic or both during the discussion. The groups had 10 minutes to discuss and 30 minutes to
write their paragraphs.

In this study, students were exposed to the aspect of infinitives with to, such as to eat, to go, to buy...etc. it referred
to infinitive as “...the verb form that is not infected” (Abdullah & Hameed, 2019, p. 440). Whereas, gerund is
defined as “a syntactic term which is composed of the base form plus the suffix ‘-ing’” (Abdullah & Hameed,
2019, p. 501). In other words, the gerund form means adding ‘-ing’ to the verb to change it to a noun. Grammar
textbooks usually focus on rules, and those materials have “some lacks that need to manage, adapted, and
improved by teachers” (Kurniawan, 2022, p. 40). In this study, the textbook was only focused on the structures, but
the lecturer tried to integrate writing to investigate students’ comprehension through their production.

To analyze the data, I initially selected the sample randomly from both groups. The number of the chosen groups
was six. The main focus was only on the common errors made by students related to gerund and infinitive forms;
other common errors related to other grammatical structures have been ignored. All common errors were identified
and classified in tables. The same way occurred for the individual writing, which identified the common errors of
gerund and infinitive forms. Then, the comparison was employed to deeply investigate students’ common errors
that they made in both phases. Students’ written performance helps to ensure their understanding and readiness of
using the learned structural rules.

For ethical considerations, the participants were informed that their identification in the current study would be
anonymous. To make sure that the results came from the participants, the author focused only on gerund and
infinitive forms of their writing. While analyzing students’ writing, the author relied only on the linguistic
structures that the students learned during the lectures. To double check, the researcher used two phases and
compared their writing by looking at their written paragraphs in the first and second phases.
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4. Results
Q1. What types of errors related to gerundial and infinitival forms were identified in EFL learners’ writing?
4.1 Collection of Samples of Learners’ Common Errors as Groups

To examine EFL learners’ understanding of gerund and infinitive forms, the most frequent errors that learners kept
making were identified. Table 2 presented several examples of learners’ incorrect usage of gerunds.

Table 2. Examples of learners’ errors in group writing

Examples Incorrect Form Correct Form Functions
. . Using Go+ V-ing (if the speaker talks about
1 We go to shopping We go shopping L.
activities)
Taking care of you help and have enough sleep ~ Taking care of yourself is . .
2 . . Using gerund as a subject
1s important important
The snow was covering all the places - Using gerund instead of past progressive
Dancing with our dear friend at the party. ~ ——eme Writing a complete sentence

The results showed learners’ failed attempts to use gerund forms. Example 1 in table 2 showed how learners tried
to use one of the rules that they learned during the classes, which was using gerunds after the verb go in case of
learners would like to express and talk about activities, such as go hiking. Learners added #o before the gerund
form, such as go to shopping instead of go shopping. Another common error that made by some groups was using
gerunds as progressive tenses. For example, one group kept using past progressive from the beginning of the
paragraph until the end without using even one example of gerunds appropriately. This indicated that they still
could not differentiate between the progressive tenses and gerund form. The full paragraph of the group who
applied gerund as the past progressive was shown in excerpt 1 as follows:

Last year, I traveled to Tabuk and many events happened. One of them was when the snow started to fall. Then,
me and my family decided to go to a place where the snow was covering all the places. Before we arrive, the
drivers were driving slowly because the snow was covering all the roads. When we arrived, the view was
magnificent so much that we felt like our breath were taken. We were freezing but we were enjoying.

4.2 Collection of Samples of Learners’ Common Errors as Individual Writing

To examine individual learners’ common errors, the focus was on the errors that made in the midterm examination.
The data revealed that learners tried to focus on the requirement in the examination, which was using gerundial and
infinitival aspects by writing about Ramadan.

Table 3. Examples of common errors in individual writing

Examples Incorrect Form Correct Form Functions
1 I am cooking my favorite dishes and my family’s favorite Present  progressive  not
food. gerund
2 I enjoyed to eating. I enjoyed eating. Using enjoy+ gerund form
. . We enjoy goning to the . .
3 We were enjoy about going the mosque. Using enjoy+ gerund form
mosque.
4 We enjoy of playing We enjoy playing Using enjoy+ gerund form

. . . Using like + gerund or
5 I want reading I like reading/ I want to read . .
Using want + infinitive

In individual writing, most learners used gerund form as progressive tenses as shown in example 1 table 3. The
second error was that some students added prepositions including about, of, and fo after the verb enjoy as shown in
examples 2, 3, and 4 in table 3. It seemed that learners knew that enjoy was one of the common verbs that precede
gerund, but they still need time to use it accurately. In example 5, some students understood that gerund is a noun,
such as reading, but they failed to use it properly. The data, in individual writing, showed that most learners’ errors
were related to gerund complement; they had an issue mastering and using gerunds accurately.

Q2. What are the frequent rules of gerund and infinitive that EFL learners used in their writing?
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4.3 Collection of Samples of Frequent Gerund and Infinitive Functions Made by Groups

In groups, the data indicated that most learners preferred writing short sentences and avoided using complex ones.
Although students were working in groups, they wrote short paragraphs from 8 to 10 sentences or less. It seemed
that their focus was how to apply gerunds and infinitives accurately in their writing by adhering to specific rules
related to those concepts. Regardless of any other errors, in the following table, there are examples of the accurate
usage of gerund and infinitive forms produced by learners as shown below:

Table 4. Samples of proper usage of gerund and infinitive functions written by groups

Groups Gerund Infinitive
1 We enjoy traveling to new places. We always remember to take a souvenir from the city we visited.
2 Having a vacation means you have free time to do anything To enjoy your vacation make sure to go with a group to have
you want. activities with.
3 We will go fishing at 6:00 o’clock. I am happy to say that

For some people, they like to travel around, where others like to

4 People_enjoy celebrating holidays. .
stay in towns.

5 We go watching a movie at the cinema. I and my friend plan to go to Riyadh in the morning.
We enjoyed going to the beach and having a good time with .

6 famil My mother asked me to buy some food for my little brother.
our family.

To use gerund form, the data reflected the common ways that students applied in their writing as groups. First,
most students used the verb enjoy to produce gerund sentences as shown in table 4. Second, students stuck to the
verb go to make sure that their performance of using gerunds was in an appropriate way. Third, learners used
gerund as a subject, which was one of the rules that students felt confident to ensure that they wrote accurately.

For using infinitives, it seemed that students knew the form of infinitives, and they used it properly to deliver the
intended meaning. Most groups stuck with specific rules that were presented in their textbook to make sure that
they produced proper sentences as shown in table 4. First, they used the form of verb +pronouns +infinitive verb
such as asked me to buy. Second, some groups used /ike with infinitive, such as like to travel and like to spend.
Also, they mostly used infinitive verbs after adjectives, such as I am happy to say.

One of the common verbs that learners used to produce accurate infinitive form was decide. However, some groups
tried to overuse the verb decide in many sentences to avoid making mistakes like excerpt 1 below:

At the summer vacation, me and my family decided to go to Makkah. On the road suddenly my dad decided to
stop to help the old man. When my dad was helping the old man, me and my little brother went out of the car to
watch the camels. After the long road, we ended up arriving to Makkah. Before going to the hotel, we decided to
have dinner. The thing I love most about Makkah is having Omrah and enjoying my family s company.

Another groups tried to stick mostly with specific grammatical rules of gerund and infinitive. Excerpt 2 below
indicated how much this group tried to be careful to use gerund and infinitive rules accurately by overusing gerund
and infinitive as matrix subjects:

Having a vacation means you have free time to do anything you want, like traveling. To travel you have to
prepare many things, like booking flights and hotels and so on. To enjoy your vacation make sure to go with a
group to have activities with. And make sure to have schedule so you do not have to waste your time thinking
where to go. Taking care of you help and have enough sleep is important so you do not ruin your vacation.
Spending your money you feel better, but also you have to be wise where to spend your money. Finally, remember
that vacation helps forget life’s stresses and have fun.

It seemed that using infinitive was easier for students because they properly used infinitive sentences more than
gerund form. The example above reflected that this group used infinitive verbs accurately more than gerund forms
although their attempts to use gerund in several sentences.

4.4 Collection of Samples of Frequent Gerund and Infinitive Functions Made by Individuals

In individual writing, most learners preferred to overuse several structural rules of gerund, such as using gerund as
a subject as shown in example 1 in table 5 below. They also memorized specific common verbs that precede
gerunds such as go and enjoy. However, several students rarely tried to use other rules that they learned, such as
using prepositions with gerunds. Example 4 showed how a learner tried to use prepositions with gerunds, such as /
think about traveling; she used think about+ gerund form traveling. Obviously, some students successfully used
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parallel structure while properly using gerunds as in example 5 in table 5. The following table presented individual
learners’ examples:

Table 5. Correct sentences of using gerund form written by individuals

Gerund Grammatical Structural
Fasting is healthy. Using gerund as a subject
We go watching TV. Using gerund in specific expression: go+gerund form (talking about activities)
We enjoyed playing with him. Using common verbs that followed by gerund form: enjoy+ gerund form

I think about traveling to Jeddah. Using gerund form as the object of preposition

[ T N O S

We go walking and doing exercise.  Parallel by Using gerund in specific expression: go+gerund form (talking about activities)

As learners have been asked to use gerunds in their individual writing, they also have been asked to use infinitive
forms at the same time. Most students used adjectives followed by infinitive verbs adjective +to with the infinitive
verb to ensure producing proper form as shown in example 1 in table 6. Also, there are common verbs such as like,
hate, and begin that can be used with both forms gerund and infinitive without changing the meaning; but most
students preferred to use the infinitive form more than gerund. Rarely, students used infinitive of purpose in order
to+ infinitive verb, such as I wake up early in order to prepare ourselves. Regardless the other grammatical errors,
the student used properly and confidently the infinitival aspect in the produced sentences. The following table
presented further examples of individual learners’ writing:

Table 6. Correct sentences of using infinitive form written by individuals

Infinitive Grammatical Structural

1 I am happy to have this month. Using adjective+ to with infinitive verb
. . Using common verbs that followed by infinitive verbs: decide+ to with infinitive
2 We decided to call our family.
verb
We ask my mother to taste the dishes that we have ~ Using common verbs that followed by nouns and infinitive verbs:
made. verbs+nouns+infinitive verbs

. . . Using common verbs that followed by gerund or infinitive without changing the
4 1like to be with my family

meaning

In conclusion, the comparison between learners’ individual writing and as groups indicated that learners made the
same errors in both phases. First, the data revealed that students used gerund form inaccurately more than infinitive
form. Also, students stuck only to specific rules and common verbs in their individual and group writing. Their
usage of several verbs indicated that their preference was producing accurate sentences more than taking a risk to
try other verbs that precede gerund and infinitive. In other words, there was no difference between students’
writing individually and their writing as groups. Even the discussion that occurred in the second phase had no
impact on their writing.

5. Discussion

The data presented major concerns regarding EFL learners’ implantation of gerund and infinitive rules on their
writing. First, they wrote short sentences in both phases. This is consistent with Long (2020) who stated that “EFL
students might rely on shorter sentence structures and simplified syntax” (p. 443). Second, students were confused
because of their trials to use both gerund and infinitive forms and hardly “...remembering which verb triggers
which construction may simply be overwhelming for [them]” (Schwartz & Causarano, 2007, p. 53). Third,
students cared about their grades; this led students to overuse several common verbs without paying much
attention to other linguistic aspects that might affect the intended meaning. Sticking with specific common verbs
might let learners stay in their comfort zone without taking the risk to use other verbs in their production.

Further, the data indicated that the utility of gerund forms is one of the complicated aspects of the English language
compared to infinitive forms. This result is consistent with Keawchaum and Pongpairoj (2017) who assured that
Thai learners learned and applied infinitive verbs properly before using gerund accurately. Although students were
exposed to different common verbs that precede both infinitive and gerund, students still were not able to use them
confidently and accurately. This result is consistent with Abdullah and Hameed’s (2019) results who found that
EFL students “...are unaware of how to make a distinction between the types of the infinitival and gerundial
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constructions” (p. 508).
6. Conclusion, Limitation, and Recommendations

This research investigated the common errors produced by undergraduate students. They wrote a paragraph
individually in the first phase and then worked as groups in the following phase. The findings have not shown any
differences in students’ errors in their writing neither as groups nor individually. In both cases, learners tried to
write accurate sentences by focusing only on specific common verbs that precede gerunds and infinitives such as
decide, like, go, and enjoy. They did not take the courage to use other verbs that were listed in their textbook
because their purpose was to achieve high grades in the midterm examination.

Based on the results, the author recommended English teachers teach gerund and infinitive forms separately to
avoid confusion among EFL learners. Also, teachers and lecturers should integrate English skills, specifically
writing skills in grammar courses. Teachers should provide feedback and more explanation to learners to identify
their errors. Also, learners need to analyze more texts, as an activity in classrooms, to expose and notice the proper
usage of the grammatical rules in different contexts. According to Nguyen, Nguyen, and Phan (2021), the problem
is that the lack of spending real time practicing writing in classrooms hinders learners’ achievement of writing
development. The author also further recommended using real projects and activities more than artificial tasks for
developing students’ implementation and understating gerund and infinitive forms. For further research,
researchers can integrate interview sessions to understand students’ perceptions toward learning gerund and
infinitive forms. However, the limitation of this study that needs to be considered as all participants of this study
were chosen only from the female section; thus, strong claims cannot be made from the results. Consequently, it is
better to conduct further research studies on male and female students to be able to generalize the results of the
research.

Acknowledgments

The researcher would like to thank the deanship of scientific research, Qassim University for funding the
publication of this project.

References

Abduallah, A., Azmi, M., Hassan, 1., Atek, E., & Jusoh, Z. (2021). Investigation into common errors in English

writing among non-academic staff a Malaysian public university. Arab World English Journal, 12(4),
446-461. https://doi.org/10.24093/awej/vol12n04.29

Abdullah, E., & Hameed, S. (2019). Infinitive and gerundial constructions: A problematic area for Iraqi
university students. Journal of Iraqgi University, 44(3), 496-509.

Ahamed, I. (2017). Different types of spelling errors made by Kurdish learners and their potential causes.
International Journal of Kurdish Studies, 3(2), 93-110. https://doi.org/10.21600/ijoks.334146

Ahmed, M. (2016). Using facebook to develop grammar discussion and writing skills in English as a foreign
language for  university students. Sino-US  English Teaching, 13(12), 932-952.
https://doi.org/10.17265/1539-8072/2016.12.004

Alhaisoni, E., Gaudel, D., & Alzuoud, K. (2017). Article errors in the English writing of Saudi EFL preparatory
year students. Advances in Language and Literary Studies, 8(1), 72-78.
https://doi.org/10.7575/aiac.alls.v.8n.1p.72

Alnasser, S., & Alyousef, H. (2015). Investigating Saudi learners’ preferences for giving and receiving macro
and/or micro level peer feedback on their writing. English Language Teaching, 8(6), 57-68.
https://doi.org/10.5539/elt.v8n6p57

Altameemy, F., & Daradkeh, A. (2019). Common paragraph writing errors made by Saudi EFL students: Error
analysis. Theory and Practice in Language Studies, 9(2), 178-187. http://doi.org/10.17507/tpls.0902.07

Ansarey, D. (2012). Communicative language teaching in EFL contexts: Teachers attitude and perception in
Bangladesh. 4S4 University Review, 6(1), 61-78.

Azar, B, S., Kock, R, S., & Hagen, S, A. (2009). Understanding and using English grammar (4th ed.). New York,
NY: Longman.

Azizpour, S., & Alavinia, P. (2021). The impact of focus on form and focus on forms instruction on grammar
acquisition of the subjunctive by Iranian advanced EFL learners. Teaching English Language, 15(1),
215-249. https://doi.org/10.22132/tel.2021.134368

Change, S. (2011). A contrastive study of grammar translation method and communicative approach in teaching

133



ies.ccsenet.org International Education Studies Vol. 15, No. 6; 2022

English grammar. English Language Teaching, 4(2), 13-24. https://doi.org/10.5539/elt.v4n2p13

Ciftci, H., & Ozcan, M. (2021). A contrastive analysis of traditional grammar teaching and communicative
language teaching in teaching English grammar and vocabulary. International Online Journal of Education
and Teaching, 8(2), 709-729.

Corder, S. P. (1974). The significance of learner’s errors. In J. C. Richards (Ed.), Error Analysis. Singapore:
Longman.

Dragomir, 1., & Niculescu, B. (2021). Packing and unpacking grammar towards a communicative approach to
teaching language structures. Buletinul Stiintific al Academiei Trupelor de Uscat, 2(52), 121-128.
https://doi.org/10.2478/bsaft-2021-0014

Hafiz, M., Omar, A., Sher, K. (2018). Analysis of syntactic errors in English writing: A case study of Jazan
university preparatory year students. Journal of Education and Practice, 9(11), 113-120.

Keawchaum, R., & Pongpairoj. N. (2017). The role of frequency on the acquisition of L2 English infinitive and
gerund complements by L1 Thai learners. Journal of Language Teaching and Learning in Thailand, 54,
29-57.

Kurniawan, A. (2022). Communicative language teaching approach potential for English language teaching. The
International English Language Teachers and Lecturers, 37-44. https://doi.org/10.18502/kss.v7i17.10648

Likaj, M. (2015). Teaching writing through communicative approach in military English. Journal of Education
and Practice, 6(20), 102-107.

Long, R. (2020). Online grammar checkers versus self-editing: An investigation of error correction rates and
writing quality. Journal of Nusantara Studies, 7(1), 441-458.
https://doi.org/10.24200/jonus.vol7iss1pp441-458

Mantra, 1., & Widiastui, I. (2019). An analysis of EFL students’ writing ability to enhance their micro and macro
writing  skill.  International Journal of Linguistics and Discourse Analysis, 1(1), 29-34.
https://doi.org/10.52232/ijolida.v1il.6

Maruma, M. (2017). Error identification and improvement in English first additional language (EFAL): A case
study of grade 10 essay writing. Gender and Behaviour, 15(2) 8810-8817.

Morgan, G. (2018). The ineffective of overt input on the problematic features of tense usage and verb
conjugation for native speaking learners of English for academic purposes. Advances in Language and
Literary Studies, 9(4), 139-205. https://doi.org/10.7575/aiac.alls.v.9n.4p.193

Nguyen. K., Nguyen. U., & Phan. V. (2021). Common errors in writing of EFL sophomores in the context of
Mekong Delta. Eurasian Journal of Applied Linguistics, 7(2), 46-57. https://doi.org/10.32601/ejal.911504

Nodoushan, S., & Ali, M. (2018). Toward a taxonomy of errors in Iranian EFL learners’ basic-level writing.
International Journal of Language Studies, 12(1), 61-78.

Nur, S. (2020). Students’ perceptions toward the use of deductive and inductive approaches in teaching English
grammar. TESOL Internal Journal, 15(1), 6-19.

Ololube, N., Briggs, T., Kpolovie, P., & Ezindu, S. (2010). Communicative approach as a tool for relating
reading and writing skills in early childhood education. Discourse and Communication for Sustainable
Education, 1,24-54. https://doi.org/10.2478/dcse-2013-0013

Phoocharoensil, S., Moore, B., Gampper, C., Geerson, E., Chaturongakul, P., Sutharoj, S., & Carlon, W. (2016).
Grammatical and lexical errors in low-proficiency Thai graduate students’ writing. Language Education
and Acquisition Research Network Journal, 9(1), 11-24.

Rahman, M. (2021). Investigating teachers’ views on writing errors made by Saudi university. International
Journal of Linguistics, Literature and Translation, 4(11), 113-118.
https://doi.org/10.32996/ij11t.2021.4.11.12

Ratnaningsih, S., & Azizah, A. (2019). Error analysis in the descriptive text writing of vocational high school
students. Dinamika Ilmu, 19(1), 175-186. https://doi.org/10.21093/di.v19i1.1364

Rauf, A., & Saeed, M. (2021). Effective of reconstruction activities on English writing skills mechanical
accuracy | (punctuation) and mechanical accuracy Il (spelling). Journal of Education and Educational
Development, 8(1), 160-179. https://doi.org/10.22555/joeed.v8i1.383

Schwartz, M., & Causarano, P. (2007). The role of frequency in SLA: An analysis of gerunds and infinitives in

134



ies.ccsenet.org International Education Studies Vol. 15, No. 6; 2022

ESL writing discourse. Arizona Working Papers in SLA and Teaching, 14, 43-57.
Sheen, R. (2002). ‘Focus on form’ and ‘focus on forms’. ELT journal, 56(3), 303-305.

Shintani, N. (2015). The incidental grammar acquisition in focus on form and focus on forms instruction for
young beginner learners. TESOL Quarterly, 49(1), 115-140. https://doi.org/10.1002/tesq.166

Spada, N., & Lightbown, P. (2008). Form-focused instruction: Isoldated or integrated? TESO! Quarterly, 42(2),
181-207. https://doi.org/10.1002/j.1545-7249.2008.tb00115.x

Sun, Q., & Zhang, L. (2021). A sociocultural perspective on English as a foreign language (EFL) teachers’
cognition about form focused instruction.  Frontiers in  Psychology,  12(1), 1-14.
https://doi.org/10.3389/fpsyg.2021.593172

Uibu, K., & Liver, M. (2015). Students’ grammar mistakes and effective teaching strategies. International
Journal of Teaching and Education, 3(1), 70-87. https://doi.org/10.52950/TE.2015.3.1.006

Unggul, G., & Gulo, I. (2017). An analysis of gerund and to infinitive in argumentative essays. Teknosastik,
15(1), 1-6. https://doi.org/10.33365/ts.v15i1.14

Uysal, H., & Bardakaci, M. (2014). Teacher beliefs and practices of grammar teaching: Focusing on meaning,
form, or formS? South African Journal of Education, 34(1), 1-16. https://doi.org/10.15700/201412120943

Valeo, A., & Spada, N. (2016). Is there a better time to focus on form? Teacher and learner views. TESOL
Quarterly, 50(2), 314-339. https://doi.org/10.1002/tesq.222

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).

135



