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Abstract 
Adults participate in many formal learning activities throughout their lives. The aim of this study is to determine 
the views of adult learners who participated the Certificate Program for Pedagogical Formation (CPPF), which is 
a formal adult education program. This study was conducted with the phenomenological design, a qualitative 
research design. The data required for the research were collected with a data collection tool developed by the 
researcher. In the study, the participants expressed the positive aspects of the program, in a decreasing order of 
frequency as, obtaining professional knowledge, faculty members, learning new things, the contribution of the 
program to personal life and gaining perspective. On the other hand, the participants negatively evaluated the 
intensive course and exam schedule, the duration of the program, the intensive and verbal content, and the length 
of the course hours. While the participants evaluated learning new things and gaining perspective as an 
achievement of the program, they expressed their dissatisfaction with the planning of the program and the 
learning environment related to it. In light of the findings of the study, it is recommended for policy makers to 
plan similar programs according to the learning characteristics of adults and make arrangements in this direction. 
It is also recommended for educators to consider andragogical principles in the learning environment in adult 
education programs such as certificate programs. 
Keywords: andragogy, adult education, adult learning, teacher training, young adults, Certificate Program for 
Pedagogical Formation 
1. Introduction 
Learning is an integral part of daily life. Therefore, it is a concept that begins with birth and continues 
throughout life. Adult learning occurs mostly in informal ways, although adults participate in many formal adult 
education activities throughout their lives. While experiences and observations in daily life are the source of 
informal learning, learning activities for a specific purpose whose content and duration are structured in advance 
are defined as formal learning. Moreover, while formal learning involves intentionality, informal learning does 
not usually involve intent on the learner’s part (Statistics Canada, 2008; Rogers, 2014). Many factors such as age 
and problems encountered in life are factors in adult learning. Therefore, formal learning activities are closely 
related to the needs of adults. 
As a formal learning activity, the Certificate Program for Pedagogical Formation (CPPF) is attended by young 
adults who are studying in the last year of their university education or have graduated from university. As the 
participants are adults, CPPF, an adult education program, aims to provide young adults with the knowledge 
necessary for the profession of teaching. For this reason, it is important for the sustainability of the program to 
organize and execute such programs on the higher education level according to the learning principles of adults. 
Furthermore, considering elements such as the organization of CPPF, determination of the content, location and 
time of the program, it is observed that pedagogical understanding and perspective are more effective than adult 
learning principles. Hence, this article first discusses andragogy which offers principles upon the learning 
processes of adults, with its main aspects, and the importance of the realization of a certification program based 
on adult learning principles, are discussed in the context of CPPF, a part of the teacher training system in Turkey. 
1.1 “Adults Can Learn”: The Path to Andragogy 
Learning is a concept that exists in life and people constantly learn throughout their lives. The idea that learning 
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continues in adulthood, has paved the way for the first studies on adult learning in the early 1900s. In that period, 
who an adult is and an adult’s characteristics in terms of learning were examined in depth. In Merriam’s (2001) 
words, the question that framed much of the early research on adult learning was whether or not adults could 
learn. From the 1920s to the 1970s, when the first studies on adult learning began, studies on adult learning for 
the last fifty years gained a new dimension with andragogy, which includes a series of principles on adult 
learning. Andragogy is derived from the Greek word “man” and has been described by Knowles as the science 
and art of helping adults learn (Jarvis, 1990). While establishing a learning model for adults, Knowles, in his 
early work, adopted the idea that the andragogical model is the antithesis of the pedagogical model and discussed 
the andragogical approach based on pedagogy (Glassner & Back, 2020; Knowles, 1996). 
In the pedagogical model, the whole responsibility of what is learned, how it is learned, when it is learned and 
whether it is learned falls upon the teacher. In the teacher-centered pedagogical model, the only role of the 
learner is to comply with the teacher’s instructions (Knowles, 1996; Knowles, Holton, & Swanson, 2005). The 
pedagogical model positions learners as objects rather than subjects in the learning environment. In this respect, 
the pedagogical model corresponds to the traditional rote learning system defined by Freire (2014) as banking 
education. Therefore, the banking education model is the conceptualization of the teacher-centered pedagogical 
model and rote system. The understanding of education proposed by Freire (2014, p. 65) in response to banking 
education is problem-posing education in which learners are subjects and dialogue stands out. In this sense, 
problem-posing education, which considers the learner’s self-perception, becomes important for adults to learn. 
The degree of dependence, which is high in the first years of an individual’s life, decreases towards adolescence 
and then leaves its place to self-directed behavior to a large extent. In this sense, psychological adulthood means 
being responsible for one’s own life. Knowles (1996) drew attention to psychological maturity in terms of 
learning and stated that the self-directed ego begins to develop at the early stages of an individual’s life. Knowles 
defined andragogical principles as “systems of concepts” rather than theory, and many educational theoreticians 
have had an influence on these principles (Blondy, 2007). In the andragogical learning model, the principles 
developed by Knowles regarding adult learning are as follows (Knowles, 1996; Knowles, Holton, & Swanson, 
2005): 
1) Need to know: Adults need to know why they should learn before they can learn something. Therefore, the 
first task of the facilitator is to help learners become aware of their need to know. 
2) Learners’ self-perception: Adults take responsibility for their own decisions and lives and have a deep 
psychological need to be treated accordingly. Therefore, while organizing learning experiences for adults, one 
should pay sufficient attention to the fact that they are self-directed learners. 
3) The role of learners’ experiences: Adults participate in an educational activity with more experiences and 
different experiences than young people. Experiences that differ in quality and quantity in adult learning have 
various consequences for adult education. Therefore, experiential techniques such as group discussions and case 
methods should be emphasized in adult education. 
4) Readiness to learn: Adults are prepared to learn what they need to know to cope with the problems they face 
in life. Developmental tasks for adulthood are a rich resource for readiness to learn. 
5) Orientation towards learning: The learning orientation of adults is life/task- or problem-oriented, contrary to 
the subject-oriented learning of children and young people. The extent of adults to learn depends on their 
realization that learning helps them fulfil the tasks in their lives or cope with the problems they face. 
Accordingly, adults learn when new information is most effectively presented in the context of their applicability 
to real-life situations. 
6) Motivation to learn: While adults react to some external motivators (e.g., advance payments, a higher wage, 
better working conditions), the most powerful motivators are internal ones (e.g., a greater desire for job 
satisfaction, self-esteem, quality of life). 
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Table 1. Pedagogy and andragogy 
Andragogical 

Principles 
Pedagogy Andragogy 

The need to know 
Learners do not need to know what and why they 
need to learn 

Learners want to know what and why they need to learn 

Learner’s 
self-perception 

Dependent personality Self-directedness 

Role of experience Experiences play little role The role of experiences is a rich resource for learning 
Readiness to learn Learners are ready to learn what they have to learn Learners are ready to learn what they need to learn 
Orientation towards 
learning 

Subject-oriented  Life/task/problem-oriented 

Motivation to learn 
External motivations (parental pressure, teacher’s 
approval or rejection, grades)  

Internal motivations (job satisfaction, self-confidence, 
self-esteem, quality of life) 

Source: Knowles (1996, pp. 56-62). 
 
Knowles (1996) stated that there are better learners in the andragogical model on the school education level; 
however, it is the educators’ responsibility to use pedagogical and andragogical models in a learning 
environment. He also added that it is appropriate to apply the pedagogical model at least as a starting point in 
some programs for adults. Accordingly, “the pedagogical model is an ideological model that excludes 
andragogical assumptions. The andragogical model is a system of assumptions that includes pedagogical 
assumptions” (Knowles, Holton & Swanson, 2005, p. 72). Therefore, andragogy is an inclusive model. The 
andragogical model has been discussed and studied by many authors afterwards. Merriam (2001) expressed 
andragogy, along with self-directed learning, as two foundational theories that are important components of our 
present-day understanding of adult learning. “Facilitation, self-directed learning, andragogy and adult learning 
principles all focus on the importance of developing a teaching and learning process that supports and 
encourages adult learners” (Nesbit, Leach, & Foley, 2004, pp. 88-89). According to Jarvis (2004), Knowles was 
an important practitioner in the education of adults, and the implications of andragogy are quite profound for the 
practice of teaching adults. In terms of the age period of the participants, the level of higher education is a part of 
adult education, and there are many studies that evaluated young adults within the scope of adult education and 
learning (Kasworm, 2018; Toiviainen, Kersh & Hyytiä, 2019). As a matter of fact, studies on young adults on the 
level of higher education have shown that the tendency towards learner-centered andragogy has increased 
(Livingston-Galloway & George, 2020; McNally et al., 2019; Santos, Figueiredo, & Vieira, 2019). Accordingly, 
the adoption of andragogical approaches in educational activities and learning environments from the beginning 
of young adulthood, which is also the first period of adulthood, positively affects learning by increasing 
participation and interest. 
1.2 The Certificate Program for Pedagogical Formation (CPPF) as a Part of the Teacher Training System in 
Turkey 
In Turkey, which has a long history of teacher training (Akyüz, 2019), special attention is paid to this field of 
education since the establisment of the Republic, and in this period, it is possible to mention several teacher 
training practices. Recent practices in this field include “the production of new certificate programs”, which is 
one of the regulations introduced by the cooperation of World Bank (WB) and the Council of Higher Education 
(CoHE) in 1997 (Güven, 2014, p. 66; Okçabol, 2005, p. 130). Accordingly, in certificate programs, those who 
graduate from four-year programs other than teaching programs “can become teachers in the relevant field by 
taking the courses determined by CoHE” (Okçabol, 2009, p. 234). Regarding the certificate program, “as of 
2013-2014, it has been decided to admit students centrally by the Center of Assessment Selection and Placement 
within the quotas to be allocated according to the fields” (Güven, 2014, p. 87). CoHE (2015) has determined and 
announced the procedures and principles regarding how CPPF will be carried out. 
CPPF, which is an adult education program in terms of its participants, allows individuals who have graduated 
from four-year university programs other than teaching-related programs such as health, justice, and economics, 
especially at science and literature faculties, to become teachers in their fields (CoHE, 2015). In Turkey, studies 
related CPPF have been conducted in the context of the program itself (Demirtaş & Kırbaç, 2016), the ideal 
teacher perception (Alpan, Demirkan, Koç-Erdamar, Yazçayır, & Saraçoğlu 2019), attitudes the profession of 
teaching (Özkan, 2012), the pedagogical formation needs of faculty members (Korkut, 1999), views on teaching 
practice (Kılınç, Kılcan, & Çepni, 2018; Tepeli & Caner, 2014), evaluation of the program (Gürol, Türkan, & 
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Som, 2018) and problems related to the program and solution proposals (Köse, 2017).  
In the literature, there is no study evaluating CPPF from the perspective of adult learning. Organizing such 
programs on the level of higher education according to the learning principles of adults will serve the aims of 
these programs. The evaluation of CPPF from the perspectives of young adults participating in the program 
makes this study significant. Therefore, this study is expected to contribute to the literature in the context of 
creating learning environments of young adults participating in CPPF based on adult learning principles. 
1.3 Aim of the Research 
Planning and executing certificate programs such as CPPF, based on the needs of adults and adult education 
principles, will be decisive in the success of such programs. In this sense, determining the views of adults about 
the organization of the program will contribute to the development of such programs. Therefore, the aim of this 
study is to determine the views of young adults participating in CPPF on the planning and execution of the 
program. In accordance with this purpose, answers were sought to the following questions: 
1) What are the contributions of the Certificate Program for Pedagogical Formation according to young adults? 
2) What are the difficulties of the Certificate Program for Pedagogical Formation according to young adults? 
2. Method 
2.1 Design 
In this study, a qualitative research approach was adopted. In addition to focusing on “events, phenomena or 
behaviors that occur in the natural environment”, qualitative research helps researchers obtain a broad 
perspective and have in-depth information on a subject (Büyüköztürk, Kılıç Çakmak, Akgün, Karadeniz & 
Demirel, 2008, p. 201). In this study, the phenomenology design, which is a qualitative research design, was 
used. This design focuses on the phenomena that we are aware of but of which we do not have an in-depth and 
detailed understanding (Yıldırım & Şimşek, 2005, p. 72). In phenomenological research, the researcher describes 
the experiences of individuals related to a phenomenon as defined by the individuals themselves (Creswell, 
2017, p. 14). In this study, the data were collected using a semi-structured interview form. 
2.2 Sample 
Typical case sampling, purposive sampling method, was used to determine the sample. The purpose of typical 
case sampling is to work on a specific topic or situation to highlight key issues that need to be considered in the 
development of this topic or situation (Patton, 2018). Accordingly, adult learners taking the elective course 
named Lifelong Learning among the participants of the CPPF at a university formed the sample. While 
determining the sample, it was made sure that the group consisted of adults at different ages and from different 
occupations, continuing their education or graduated, as well as taking the same elective course. The sample 
consisted of 69 participants who attended CPPF at a university. 
The distributions of the demographic characteristics of the participants are shown in Table 2. 
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Table 2. Demographic characteristics of the sample 
Branch Gender Age Occupation 

Mathematics 23F, 5M

Range f  
20-25 Y. 23

Student: 24 
Employed: 4 

26-30 Y. 3
31-35 Y. 2
36-40 Y. 0
40+ Y. 0

Chemistry 4F,2M 

20-25 Y. 2
Student: 3 

Unemployed: 2 
Employed: 1 

26-30 Y. 3
31-35 Y. 0
36-40 Y. 0
40+ Y. 1

Turkish Language and Literature 22F, 13M

20-25 Y. 28
Student: 26 

Employed: 5 
Unemployed: 3 

Other: 1 

26-30 Y. 3
31-35 Y. 3
36-40 Y. 1
40+ Y. 0

Note. F=Female; M=Male. 
 
Table 2 shows that the majority of the participants were women, 20-25 years old and still students. In other 
words, the majority of the participants in the sample were in the 20-30 age range, which is defined as young 
adulthood (Onur, 2006). 
2.3 Data Collection Tool and Data Collection Process 
In this study, a semi-structured interview form, which was created after the review of the relevant literature and 
included open-ended questions, was used to obtain in-depth information about the experiences, thoughts, 
knowledge and feelings of the participants (Patton, 2018). The form had two parts. The first part included 
questions on the demographic characteristics of the participants. The second part included two questions to 
determine the views of the participants about the program. The semi-structured interview form was finalized for 
application in the sample after obtaining the opinion of a field expert. 
The data were collected in the fourth week of the seven-week program. The clarification of the participants’ 
experiences and views about the program was decisive in the timing of data collection to obtain realistic answers 
to the research questions. In accordance with research ethics principles, the aim and design of the study were 
explained to the participants before collecting data (Glesne, 2015). It was emphasized that the answers given to 
the interview form questions would not be used outside the study. The participants were ensured that their 
identifing information would not be collected.  
2.4 Data Analysis 
The content analysis approach was used to analyze the data. “The main purpose in content analysis is to reach 
the concepts and relationships that can explain the collected data” (Yıldırım & Şimşek, 2005, p. 227). In content 
analysis, data that are similar to each other are brought together within the framework of certain concepts and 
themes and interpreted in a way that the reader can understand (Yıldırım & Şimşek, 2005). 
In the process of analyzing the data that were collected in this study, firstly, numerical codes were given to the 
participants. In the results section, the participant numbers and names of the branch groups of the participants 
(Turkish Language and Literature-TLL, Mathematics, Chemistry) are given at the end of the direct quotes. Then, 
the answers given to the questions in the interview form are described by the researcher with an inductive 
approach. Accordingly, the data were coded and themes (categories) were created from these codes. The data 
were organized according to the codes and themes and then interpreted (Merriam, 2013; Yıldırım & Şimşek, 
2005). While coding, the frequency of each expression was determined, and results were listed in the tables in an 
order from the most frequently repeated expressions to the least frequently repeted ones. 
Validity in qualitative research refers to the researcher’s control for the accuracy of the findings through certain 
processes (Creswell, 2017). In order to ensure the validity of the study, the collected data were reported in detail, 
and the findings were supported by direct quotations (Yıldırım & Şimşek, 2005). Within the scope of the internal 
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validity of the study, the data were reviewed by an expert, and the findings were audited by the researcher 
(Merriam, 2013). The concepts that formed the themes (codes) and the themes themselves were compared to 
each other and to ensure the consistency of the findings. The significance and consistency of the data were 
tested. Within the scope of the external validity of the study, the research process and stages, the sample was 
explained in detail, the findings were compared to those reported in previous studies, and it was aimed to reach 
actual situations (Büyüköztürk et al., 2008). One of Gibbs’ (2007; cited in Creswell, 2017) recommendation 
about the reliability testing processes in qualitative research is the comparison of the codes developed by 
different coders and their results. Accordingly, using the formula 
(reliability=agreement/(agreement+disagreement)) proposed by Miles and Huberman (1994) to ensure internal 
reliability in the study, the rate of agreement between the coders was found as 84%. Miles and Huberman 
recommended that the fit level be at least 80% for qualitative reliability (Creswell, 2017). In order to ensure 
internal reliability in this study, all raw data and direct quotes that supported the data are presented in the results 
section (Yıldırım & Şimşek, 2005). Ellipses in parentheses (…) were used for the parts that were not included in 
the quotes. In order to ensure external reliability in the study, the participants who were the sources of the data 
collected in this study were defined by their demographic characteristics, and it was aimed to reveal the typical 
participant profile. The data collection tools, raw data, coding and inferences were kept for the external 
reliability of the study (Yıldırım & Şimşek, 2005). 
3. Results 
3.1 Contributions of the Certificate Program for Pedagogical Formation According to the Participants 
The participants were asked about the contributions of CPPF and findings on their “positive views about the 
program” were obtained. The positive views of the participants about the program were organized under four 
themes: learning, program planning, personal and social development, and employment. In the positive views 
about the program, the highest frequency was in the statements of the participants about obtaining professional 
knowledge in the theme of learning (f=25). The highest frequency in the theme of program planning was about 
the responses of faculty members (f=9), while it was about contribution to personal life (f=6) and gaining 
perspective (f=6) in the theme of personal and social development. The participants also rated the program 
positively in terms of providing job opportunities under the theme of employment. Table 3 reflects the positive 
views of the participants about the program. 
 
Table 3. Positive views of the participants about the program 

Themes Learning F %
1 Obtaining professional knowledge 25 36
2 Learning new things 7 10
3 Obtaining pedagogical knowledge 2 3
Program planning   
4 Faculty members 9 13
5 Provision of opportunities/rights 4 6
6 Learning environment 4 6
7 Duration of the program 4 6
8 Relevance of the classes 2 3
Personal and social development   
9 Contribution to personal life 6 9
10 Gaining perspective 6 9
11 Making new friends 2 3
12 Gaining awareness 1 1
Employment    
13 Job opportunity 5 7
14 Obtaining the certificate 1 1

 
Some examples of the positive views of the participants about the program are presented below: 
“Professional knowledge will benefit us in our professional life.” (5, Mathematics) 
“On the positive side, it enabled us to learn new things, primarily for profession of teaching. (The program) taught 
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us how to communicate by taking into consideration the psychological and sociological aspects of our students.” 
(54, TLL) 
“(The program is) has good staff to train us as good preservice teachers.” (16, Mathematics) 
“Learning is good, we learn useful things in the program. It is positive that we will apply in the future what we have 
learned.” (64, TLL) 
“I think it is useful in many ways in my personal life. I think everything I have learned will be useful in my future 
life.” (23, Mathematics) 
“Looking at events from different perspectives, gaining a critical perspective.” (30, Chemistry) 
3.2 Difficulties of the Certificate Program for Pedagogical Formation According to the Participants 
The difficulties of CPPF were asked of the participants and findings on the theme of “negative views about the 
program” were obtained. The negative views of the participants about the program were gathered under the 
program planning theme. Intensive course and exam schedule (f=44) and duration of the program (f=21) were in 
the first two places among all negative views that were stated. These views were followed by intensive and 
verbal content (f=8), the length of the class hours (f=7) and the overlap of the program with undergraduate 
courses (f=6). While the Mathematics and Chemistry groups stated that the content of the courses was too verbal, 
the Turkish Language and Literature group stated that the intensive course content caused a rote learning 
environment. Table 4 presents the negative views of the participants about the program. 
 
Table 4. Negative views of the participants about the program 

Theme 
Program planning 

F %

1 Intensive course and exam schedule 44 64
2 Duration of the program 21 30
3 Intensive and verbal content 8 11
4 Length of the class hours 7 10
5 Overlaps with undergraduate courses 6 9
6 Crowded classroom 4 6
7 Compulsory attendance 3 4
8 Paid nature of the program 3 4
9 Physical and psychological fatigue 3 4
10 Age distribution of the class 2 3
11 Physical conditions 2 3
12 Provision of basic needs 2 3
13 Distance 2 3

 
Some examples of the negative views of the participants about the program are presented below:  
“Since the (course) program was very cramped, we had difficulty because of the intensity of content.” (12, 
Mathematics) 
“While it was a very short time frame, the classes were very compressed; it was exhausting to listen to the classes 
for too long in a row.” (49, TLL) 
“The curriculum was too intense. If the program had a longer period with the same content, we would have 
received education with much higher quality.” (33, Chemistry) 
“(The program was planned along) a very short duration. It is not right to take part in the program for just seven 
weeks.” (10, Mathematics) 
“Since we received this training program in short time interval, it led us to obtain more limited information.” (36, 
TLL) 
“Time is limited, crash course, the program badly affects the other courses taken at the school in terms of time and 
motivation.” (64, TLL) 
“(The classes) are too verbal, and the content is confusing.” (8, Mathematics) 
“For twelve hours, no student can afford it. (…) Yes, this program has a price, and it is our own decision, but we are 
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compelled to do so.” (53, TLL) 
“The courses are on Friday, Saturday and Sunday, and the class hours are long.” (32, Chemistry) 
4. Discussion 
Overall, andragogy appears to be helpful in creating a positive learning environment for young adults on the 
level of tertiary education. This argument was supported by addressing the two research questions explored in 
this study as follows. 
What are the contributions of the Certificate Program for Pedagogical Formation according to young adults?  
The thoughts that have emerged before in the adult education literature and studies on adults were expressed by 
the participants in this study. For this reason, it was a significant result of this study that learning took the first 
place among the participants’ expressions about the program’s contributions, which were coded as positive 
views. While the views coded as ‘obtaining professional knowledge’ pointed to the motivations of the 
participants towards learning (Houle, 1961), the expression of learning new things by the participants as a 
positive situation was significant in terms of the interest of adults in learning in a pedagogical learning 
environment. The participants’ second emphasis on the faculty members in the learning environment under the 
theme of program planning was important in that it highlighted the role of the faculty member in an adult 
classroom. The finding that faculty members were among the positive aspects of the program that were stated by 
the participants in this study may be interpreted as that the participants saw the faculty members differently from 
a typical teacher in a learning environment. Clardy (2005) stated that the role of the instructor should be a 
process facilitator rather than a content expert in order to create andragogical learning conditions and drew 
attention to the facilitator function of the instructor in the implementation of the andragogical approach. Freire 
(2014) argued that the instructor in an adult classroom should also be a student in a sense, and in his words, a 
teacher-student. This is because adult classrooms are environments where information is shared mutually. 
Livingston-Galloway and George (2020) promoted andragogical changes in classrooms, culturally and 
linguistically, as this approach promotes discussion and deliberative learning between the instractor and the 
student in higher education. Findings that point to the social aspect of participation, such as appreciation and 
respect for faculty members, the learning environment and making new friends, support research on the reasons 
for adults to participate (Kaimakami, Panta, Maria & Kaimakamis, 2008). 
What are difficulties of the Certificate Program for Pedagogical Formation according to young adults? 
In this study, the finding that the participants’ views on the difficulties of the program were related to program 
planning showed that the pedagogical arrangements in the program were a challenging situation for them. Thus, 
the negative views of the participants about the program focused on program planning. The most frequently 
stated negative aspect in this study was about the class and exam schedule due to the intensive, compact nature 
of the program. It was reported by the participants that the density of the course and exam schedule affected their 
learning negatively. In addition to this issue, while the mostly verbal content of the program was challenging for 
those coming from positive sciences, the participants from humanities stated that the intensive content caused 
rote learning. While the rote learning view confirmed the view of Freire (2014), it also supported the findings in 
this study about gaining professional knowledge and learning new things, which were among the positive views 
stated about the program. The duration of the certificate program is determined as ‘at least two semesters’ by 
CoHE (2015), but it was seen that the duration was shortened even more during the implementation phase. The 
participants stated as a negative view that ‘such an important certificate program’ was offered in two seven-week 
semesters, and they thought that the fatigue experienced due to the intensive curriculum and long class hours 
affected learning negatively. Köse (2017) found that the program discussed here was not suitable for teaching 
due to its short duration, and the consideration of the certificate as a right by the participants due to the payment 
of a fee, and therefore, the education process was neglected, causing attendance problems. In the study by 
Demirtaş and Kırbaç (2016), most participants rated the program as inadequate due to its short duration and 
being cramped. Adult learners’ criticism of the paid program agreed with the criticism of the commodification of 
education (Williams, 2016). According to the learning orientation principle of andragogy, adults are willing to 
learn if it will contribute to the solution of a problem in their lives (Knowles, 2009). In this study, the participants 
stated that certification is important for their professional life and expressed that they wanted to study by 
digesting the topics and allocating sufficient time for each class. On the other hand, the statement of the 
participants that such an intensive program led to rote learning and that permanent learning did not take place 
supported Freire’s (2014) views on the traditional education system and the pedagogical understanding of 
learning. Finally, the participants of this study emphasized the program’s contribution to their personal and social 
development. This connection between learning and life may be seen as a reflection of the tendency of adults to 
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be life-centered in their learning orientations, as stated by Knowles (1980). 
The answers given by the participants in this study showed the importance of taking the needs and interests of 
adults into account in learning, as well as in the planning and execution of the certificate program. The critical 
views of the participants, especially on program planning, pointed to the importance of structuring the program 
according to the learning characteristics of adults. Additionally, in the findings, factors affecting adult education 
and learning such as compulsory attendance, the age level of the classroom and physical conditions were also 
mentioned. Adults learn best in a non-threatening environment and when they have opportunities to control the 
learning process (Ozuah, 2005). This reveals the importance of the learning environment and learning process. 
The finding in this study about crowded classrooms supported Armstrong’s (2004) view that in adult learning, 
classrooms should consist of small and homogeneous groups.  
5. Conclusion and Recommendations 
CPPF is a teacher training practice which has been presented under various titles and formats since the 2000s in 
Turkey. The participants of the program are mostly young adults. However, it is seen that pedagogical principles 
predominate in the implementation of the program and adult learning methods and techniques are not applied 
much. 
This study aimed to evaluate CPPF, based on the views of young adults who are the participants of the program. 
The study was carried out with the participation of 69 adult learners. The participants answered questions aimed 
at determining their views on the program. The answers given by the participants in this study are expected to 
guide the sustainability of the program. 
Given that teachers are valuable for a society, it is important that teacher training is based on andragogical 
principles and adult learning characteristics. It is recommended for educators to influence students’ attitudes 
towards classes through an andragogical design of the student-centered curriculum. Consequently, the adoption 
of andragogical approaches in educational activities and learning environments from the beginning of young 
adulthood, which is also the first period of adulthood, increases participation and interest and affects learning 
positively. 
This study revealed the importance of considering andragogical principles in CPPF. The recommendations 
developed in light of the findings of this study are as follows: 
1) It is recommended for policy makers to plan CPPF in accordance with the learning characteristics of adults 

and make arrangements in this direction, as well as evaluating the distance education option for the 
theoretical part of the program to make it possible for graduated adult learners to participate.  

2) Since the learning process of adults is different from children, it may be recommended for educators to 
consider andragogical principles in the learning environment where certificate courses are conducted. 

3) It is recommended for researchers to investigate the ways of applying andragogical practices for young 
adults studying in higher education in different groups other than, teacher training programs. This way, 
andragogical contents can be designed for higher education programs, and a learning environment can be 
created for young adults based on their learning characteristics. 
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