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Abstract
French language instructors at the University of Bahrain faced many challenges in adapting their teaching
practices during the sudden transition to online teaching due to the COVID-19 pandemic. In this case study, we
explore the French language instructors’ perceptions of e-learning and their attitudes toward technology during
the pandemic as well as their students’ perceptions of the quality of their online teaching. The objective of this
study is to analyze the relationship between instructors’ perceptions and teaching performance. We conducted the
study during the beginning of the sudden change to online teaching and administered online survey-based data
collection instruments to gather information about French language instructors’ perceptions and undergraduate
students’ satisfaction with the quality of French language online teaching. One year later, we completed data
collection with semi-structured interviews of the instructors’ perceptions and online teaching experience. The
findings indicated that despite the abrupt switch to online teaching, instructors showed a prominent level of
technology acceptance. However, the results indicated effective online teaching was highly correlated to
instructors’ pedagogical preparedness and self-efficacy level. Consequently, this study outlines key factors
influencing the efficacy of e-learning, including pedagogical preparedness, instructors’ self-efficacy, and
information and communications technology literacy. In addition, in this study we propose implications for
instructors’ preparation and development.
Keywords: COVID-19, e-learning, French, language instructor, perception, quality
1. Introduction and Literature Review
In response to the vast spread of COVID-19, in March 2020, the University of Bahrain officially started a
transition to e-learning to maintain social distance and continue teaching. French foreign language courses had
never been delivered online, and such courses were not designed to be taught online. Therefore, instructors faced
many challenges in adapting their teaching practices to the needs of online teaching. Some of the main
challenges that the institution faced during the COVID-19 pandemic were training nonexpert instructors in a
brief period to use e-learning platforms, ensuring their pedagogical preparedness to transform the curricula into
an online resource (Dhawan, 2020), designing e-content and e-activities, adapting assessments to the new
learning requirements (Rapanta et al., 2020), ensuring teaching presence (Rapanta et al., 2020), and creating an
effective e-learning environment where students received support as in traditional face-to-face instruction
through monitoring the learning process.
Many studies have been conducted to investigate higher education instructors’ attitudes toward e-learning during
the pandemic (Chang & Fang, 2020), and researchers have sought to understand the challenges of online
teaching. Some studies have concluded that successful practices used in traditional face-to-face instruction did
not always translate into successful online teaching practices and that online teaching required adjustments to
teachers’ beliefs and pedagogical roles (Hsi Lin & Zheng, 2015).
Perceptions of technology use vary from person to person, depending on instructors’ beliefs (Kim, 2008). Chang
and Fang (2020) explored online instructors’ challenges during the COVID-19 pandemic; their findings indicated
instructors were not well prepared for or accepting of online instruction. Some instructors possessed low skills in
computer and internet-related tasks, and many preferred traditional course instruction methods (i.e., face to face)
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over online instruction (Rahayu & Wirza, 2020). Rahayu and Wirza (2020) conducted a study to investigate
teachers’ perceptions of online English language learning during the pandemic. Their findings revealed that
teachers showed a positive attitude toward the use of technology in online instruction during the pandemic; the
teachers also felt they should develop their digital skills further, which proved the teachers had recognized the
importance of technology in their instruction. Still, more than half the teachers did not agree on the effectiveness
of online instruction because it lacks the qualities of in-person communication and interaction (Rahayu & Wirza,
2020).
According to Rapanta et al. (2020), effective e-learning should not be considered new learning but efficient and
enjoyable learning during the sudden transition. They proposed the essence of an online course is in the teaching
presence, which they defined as the “learning design and organization, facilitating discourse and direct
instruction” that enable students to reach certain learning outcomes. Their study focused on the pedagogical
preparedness of university teachers with little to no experience in online teaching to provide expert insight into
online learning regarding pedagogical content knowledge (Rapanta et al, 2020). In Saudi Arabia, Alshraideh
(2021) investigated the perceptions of English as a foreign language (EFL) learners and teachers toward the use
of online videos in EFL classes during the pandemic; the study’s findings demonstrated that the teachers had a
positive perception of the use of online videos, and they found videos a useful and effective method for teaching
the English language. However, the content of online instructional videos must be carefully prepared and
planned (Alshraideh, 2021).
Conversely, Maclntyre et al. (2020) examined the stress and coping responses of an international sample of
language teachers; their study showed that during the pandemic, although teachers coped as well as they could,
they felt significant stress. A study by Gao and Zhang (2020) confirmed this; they examined how English
teachers at Chinese universities coped with the challenges of online teaching and how they perceived and
responded to disrupted teaching when online teaching became the main mode of delivery. Their findings showed
teachers faced psychological pressure during their preparation for online teaching because of a lack of proper
information technology literacy for online teaching and because of invalid class management during online
teaching (Gao & Zhang, 2020). In addition, teachers were concerned about the efficacy of online teaching and
worried about whether learning outcomes were being achieved—a common theme revealed in many studies
(Rahayu & Wirza, 2020).
Nonetheless, according to Garrett (2009) and Parmaxi (2020), the use of technology in language education has
increased during the past decade. Many researchers have investigated the effectiveness of technology for
language education and language skill development to explore whether technology and e-learning can support
and facilitate language learning (Canal, 2020; Chi-Jen & Gwo-Jen, 2018; Coverdale-Jones, 2000; Fung-Chuan &
Wen-Chi, 2015). Some researchers investigated foreign language instructors’ perceptions and attitudes toward
the use of technology for language learning (Alshraideh, 2021; Hsi Lin & Zheng, 2015). Some scholars have
stated that to better understand how technology affects language learning, it is important to consider the
instructors’ use of and expectations about technology (Davis et al., 1989; Gao & Zhang, 2020; Kim, 2008)
because successful integration of technology into teaching depends on the design of activities based on
pedagogical priorities (Rovai et al., 2008). Canal and Al Rawashdeh (2018) noted effective online learning and
teaching also depend on teachers’ ability to effectively juggle pedagogical approaches, teacher and learner
computer readiness, and course design. Rahayu and Wirza (2020) felt the key to effective online teaching lay in
teachers’ ability to innovate when designing and gathering learning materials and methods and when choosing
the best applications in line with the materials and techniques. Thus, continuous professional development to
ensure teachers’ readiness will decidedly determine teachers’ attitudes toward using technology for language
instruction (Canal & Al Rawashdeh, 2018). Liaw et al. (2007) believed the quality of e-learning is positively
related to instructors’ perceived enjoyment, usefulness, and self-efficacy in terms of e-learning; they noted these
three factors are positively related to instructors’ intent to use technology and e-learning. The theoretical
framework of Liaw et al.’s study was based on the technology acceptance model (TAM) that Davis et al. (1989)
developed. The TAM focuses on predicting and assessing users’ initial preacceptance of technology through
behavioral intention, attitude toward use, perceived usefulness, perceived ease of use, and external variables (Lee
et al., 2003). According to the TAM, if the instructor perceives online teaching methods as easy to use, then they
have a positive perception of e-learning (Rahayu & Wirza, 2020). The TAM also guides the context of the current
study to explore French language instructors’ perceptions of online teaching.
Despite the varied number of significant challenges associated with teachers’ attitudes toward the e-learning
model, the impetus of this study is to contribute to a better understanding of how instructors’ perceptions of
e-learning influence the quality of their online instruction. According to Hsi Lin and Zheng (2015, p. 280),
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examining online pedagogy is essential to any assessment of the quality of online teaching, and evaluating
teachers’ perceptions toward online teaching—especially their transition from face-to-face to online
teaching—could be beneficial to understanding their teaching practices. In this study, we investigate the
relationship between instructors’ attitudes toward e-learning and the quality of their teaching practice. According
to Elango et al. (2008), student assessment of instructors’ e-learning expertise is the best predictor of learning
achievement and course satisfaction; they analyzed e-learners’ perception of the quality of the e-learning process
by asking them whether they were satisfied with the curriculum content, faculty support, delivery mode, and
assessment. Elango et al. (2008) designed a questionnaire to analyze quality issues from e-learners’ perspective.
Based on this approach, in this study we explore and measure the quality of instructors’ online teaching from
students’ perspectives to correlate the results with the instructors’ perceptions and attitudes toward e-learning.
We aspire to answer two research questions with this study. First, what are the difficulties that affected
instructors’ technology acceptance during the precautionary period of COVID-19 (RQ1)? Second, to what extent
did the instructors’ perceptions of e-learning affect the quality of their online teaching (RQ2)?
2. Methodology
2.1 Participants
The case study took place at the French Studies Center of the University of Bahrain. The sample included four
instructors: the total number of instructors who teach the French language at the University of Bahrain. The
participants were between the ages of 38 and 57 years old.
The sample also included 172 undergraduate Bahraini students between 18 and 25 years old; 16% were male,
and 84% were female. The participants were taking French language courses and fell into one of two categories:
(a) students taking French as an elective subject and (b) students taking French as a minor subject. The French
elective students were at a beginning level of French language proficiency, whereas the French minor students
were at an intermediate or advanced level (A2–B1 levels, per the Common European Framework of Reference
for Languages CECR).
2.2 Instrument and Data Collection
For this empirical case study, we used three online-based data collection instruments:
•

A questionnaire on instructors’ attitudes toward online teaching and the use of technology

•

A survey on students’ evaluations of the French courses

•

Semi-structured interviews with instructors

2.2.1 Instructors’ Attitudes Toward the E-Learning Questionnaire
The survey was based on the observations of several studies (Stepp-Greany, 2002; Yang & Chen, 2007) that
looked at the impact of instructors’ attitudes on the effectiveness of e-learning (Liaw et al., 2007). The survey
comprised two sections. The first section consisted of six questions about computer and internet experience, and
the second section consisted of 19 questions about the instructors’ attitudes toward e-learning. For the first
section, the instructors had to evaluate their level of expertise in using technology as a teaching tool on a 3-point
scale (3 = well-experienced, 2 = moderate experience, 1 = no experience) well-experienced, moderate
experience, no experience). In the second section, the instructors were asked to rate on a 3-point scale (3 = agree,
2 = neither agree nor disagree, 1 = disagree) statements about their attitude toward three dimensions of
e-learning: enjoyment, usefulness, and behavioral intent to use e-learning as a teaching assistance tool. We
administered the survey in June 2020 via a link shared with instructors through WhatsApp, and participants gave
full consent before participating in the online survey.
2.2.2 Students’ Course Evaluation Survey
Based on Elango et al.’s (2008) study on e-learners’ perception of the quality of e-learning, we believe the
student course evaluation survey that the university conducts is a suitable tool and provides full insight into
instructors’ online teaching performance. At the end of each semester, the University of Bahrain Department of
Quality Assurance and Accreditation conducts the course survey via the student information system (SIS). The
survey is sent to all students via an email containing an online link so that they can evaluate their courses and
instructors. The survey measures students’ perceived satisfaction of the five following dimensions of teaching
practice:
•

The design and planning of learning activities, for which students rate (a) the availability of the course
syllabus online, (b) the content of the online course (e.g., videos, lecture notes, screencasts, podcasts), and (c)
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the comprehensiveness of the course (i.e., whether all learning outcomes were covered)
•

The teaching process and learning support, for which students evaluate whether the online course content
supported their learning

•

Learners’ assessments and feedback to measure (a) whether the online medium was used effectively to
answer questions and provide them with feedback and (b) whether the online assessment was transparent and
supported student learning

•

The development of effective learning environments and approaches to student support and guidance, which
aims specifically to examine students’ satisfaction with online course delivery and determine whether it is
interactive and engaging

•

The overall course satisfaction, for which students express their feelings about whether online learning is an
appropriate alternative to face-to-face learning under the current pandemic circumstances

The university sent the online survey to 585 undergraduate students of the French Studies Center, and 172
students participated. The survey contained seven statements related to the five aforementioned dimensions of
teaching practice:
•

The course syllabus was available online.

•

The online course content (e.g., videos, lecture notes, screencasts, podcasts) was comprehensive (i.e.,
covered all the learning outcomes).

•

The online course content supported my learning.

•

The online medium was used effectively to answer my questions and provide me with feedback.

•

The online assessment was transparent and supported my learning.

•

The online course delivery was interactive and engaging.

•

Online learning was an appropriate alternative to face-to-face learning under the current circumstances.

Students rated each statement for their French courses on a 5-point Likert scale ranging from 1 (strongly
disagree) to 5 (strongly agree). The system generated descriptive statistics, and the average and the percentage
were given for each item and category (Figure 1).

Figure 1. The course evaluation result format
Data were gathered from the system for the French courses the instructors had taught during the study period:
March through June 2020. The data were presented anonymously, with the instructors’ consent, to correlate the
results of the instructors’ perceptions survey.
2.2.3 Instructors’ Interviews
We developed an online semi-structured interview protocol to examine (a) instructors’ attitudes toward online
teaching during the COVID-19 pandemic, (b) their experience with the shift from face-to-face to online learning,
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and (c) their challenges. We invited all four instructors to participate in individual 10- to 20-minute interviews in
October 2021, and they all agreed to do so. There were nine related interview questions. We conducted the
interviews online and recorded them using Microsoft Teams. Then, we prepared transcriptions for content
analysis.
2.2.4 Data Analysis
We used both quantitative and qualitative research methods in this study. We analyzed the data collected from the
survey about instructors’ attitudes toward online teaching and technology usage using the Statistical Package for
Social Sciences (SPSS Statistics, version 26). We adopted frequencies descriptive analysis to report all the
categories as frequencies, percentages, and means. For the students’ course evaluation survey, the SIS generated
the results, then a report. For the qualitative data, we performed a content analysis of the interviews. Finally, we
used the cumulative results to answer the research questions.
3. Results and Discussion
Items 1 through 6 of the survey about instructors’ information communication technology (ICT) literacy revealed
that instructors had a moderate level of perceived technological self-efficacy and that the massive integration of
technology and the internet during COVID-19 was a new experience for them. Table 1 displays the results.
Table 1. Instructors’ experience in using computers or internet technology for teaching

Minimum

Maximum

Means

4

2 (50)

2 (50)

0

2

3

2.50

Q2. Experience using the internet

4

3 (75)

1 (25)

-

2

3

2.75

Q3. Experience using word processing packages

4

3 (75)

-

1 (25)

1

3

2.50

Q4. Experience using PowerPoint

4

3 (75)

-

1 (25)

1

3

2.50

Q5. Experience using a computer as a teaching tool

4

-

4 (100)

-

2

2

2.00

Q6. Experience using e-learning

4

-

4 (100)

-

2

2

2.00

Moderate

experience

Q1. Experience using operating systems

Items

N

No experience

Well-experienced

N (%)

The data collected from the interviews supported this finding. These data indicated some of the instructors did
not use technology in their teaching practice, and most had never used a learning management system (LMS)
before the sudden shift to online teaching during the pandemic.
R: Did you use technology in your teaching practice before the COVID-19 pandemic?
IN1: “No, I used technology for doing research and to self-inform, and I tried to implement some
technology tools in the workshops, but not for teaching.”
IN2: “No, I didn’t. . . . Blackboard for me was something new at the beginning. I knew that it existed
and that some staff was using it at the university for a long time, but I personally never tried to use
Blackboard. The first time I used the Blackboard platform was during the COVID-19 pandemic.”
One instructor noted having no experience using word processing packages or PowerPoint. According to Gao
and Zhang (2020), a lack of proper ICT literacy for online teaching can make e-learning a complicated and
challenging task. A statement by IN2 during the interview explained and supported that finding:
Q3: Did you face any difficulties in using technology in your teaching during the COVID-19
pandemic?
IN2: “Yes, when the students are online with me . . . I could not, for example, insert or upload any
other content or documents for my students. Even today, I cannot use PowerPoint and so on. Some
students asked me to share a presentation or to send slides; I did not do it because I had difficulties. I
do not know how to create a presentation using PowerPoint. . . . I had difficulties using the features of
the platform.”
This statement shows the teacher’s perceived technological self-efficacy and awareness of having a novice ICT
literacy level in using basic technology tools such as PowerPoint. This reflects IN2’s perceived ease of use,
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defined as the degree to which a person believes using a particular system would be free of effort (Rahayu &
Wirza, 2020, p. 399).
However, items 7 through 22 (Table 2) showed all instructors had highly positive attitudes toward e-learning.
These included enjoyment, usefulness, and high behavioral intent to use e-learning as a teaching-assisted tool in
the future.
Table 2. Survey of instructors’ attitude toward the use of computers and e-learning
Set of items

N

Minimum

Maximum

Means

Instructors’ perceived enjoyment

4

1

3

3

Instructors’ perceived usefulness

4

1

3

3

Instructors’ behavioral intent to use e-learning

4

1

3

3

Instructors’ perceived system satisfaction

4

1

3

2.9

Instructors’ attitude toward the use of multimedia instruction

4

1

3

2.75

The data obtained from the instructors’ interviews gave greater insight into their attitudes toward the use of
technology and e-learning and their perceived enjoyment, usefulness, and high behavioral intent to use
e-learning as a teaching-assisted tool in the future. First, the data revealed IN2 did not enjoy using e-learning, as
expressed in the following statement:
IN2: “In the beginning, it was a struggle. It was hard, to be honest. As you know, we attended training
workshops that helped us, but for me, at the beginning it was hard. Especially [during] the first
semester and even the second semester of the pandemic period, I had difficulties. Yes, we were
delivering the lectures, but it was hard. . . . Therefore, there were difficulties, and it was a struggle at
the beginning. Even the students struggled in general . . . because . . . Blackboard for me was
something new at the beginning.”
The reason for IN2’s lack of perceived enjoyment was not because of Blackboard; all the instructors stated that
online teaching and the use of the platform were new to them, and they still found online teaching useful and
enjoyable. A low level of technological self-efficacy and ICT literacy in general caused IN2’s lack of enjoyment.
Second, we found different perceptions from instructors concerning perceived e-learning usefulness. Perceived
usefulness is defined as “the degree to which a person believes using a particular system will enhance their job
performance” (Rahayu & Wirza, 2020, p. 396). IN1 measured the usefulness of e-learning via her students’
results and performance. Although both IN2 and IN3 agreed that technology would be more useful if it were
implemented in a blended approach of teaching and learning, they believed physical presence and face-to-face
interaction in foreign language teaching are essential. This agrees with the findings of Rahayu and Wirza (2020),
whose participants found online learning was impractical because it lacked the qualities of communication and
interaction. Moreover, IN4 found the usefulness of e-learning lay in the instructor’s ability to use it.
The instructors’ statements about their perceived e-learning and technology usefulness were as follows:
IN1: “With the experience that I went through, I think that it is useful, as the results of the students’
performance indicate. . . . For me, I found it interesting and extremely useful. I came along smoothly
with the use of technology in teaching.”
IN2: “It is useful in a pandemic situation. . . . I think it is useful for teaching French as a foreign
language. However, I think that if we could blend face-to-face with e-learning . . . that it would be
more useful.”
IN3: “It is useful. If we overcome the pandemic, I prefer that we go back to face-to-face teaching
because it is a foreign language. We could use the labs and the workshops, but we should continue
using the platform as a supporting learning tool. I think that will be very useful.”
IN4: “E-learning is very useful for teaching and learning the French language. As a teacher, I was
able to expose my students to many educational resources, and it facilitated many tasks for me, such
as creating and receiving assignments, giving feedback, creating e-rubrics for the exams, and sharing
videos and audio [files]. E-learning is useful when the teacher knows how to use it in their class for
their teaching purpose. E-learning could also be useful for the students; they have access to the
information from wherever they are and whenever they wish.”

157

ies.ccsenet.org

Internationnal Education Stuudies

V
Vol. 14, No. 12; 2021

The surveyy data also shoowed all instruuctors highly pperceived techhnology accepttance and intennt to improve. This
finding is eexpressed prom
minently in IN
N2’s statement::
“I haad difficulties using
u
the featuures of the plaatform. The plaatform containns many featurres, but I need
to atttend a lot of trraining workshops. . . . Thee more I learn from the trainning workshopps, the more I
feel tthat I need to attend more trraining workshhops. . . . I doo not think thaat there will bee any issues. I
find that we manaaged to go onn, and we leaarned many thhings. Still, I would like too learn more;
theref
efore, if there iss any workshoop, I [will] atteend to learn more, even if it is the same woorkshop. After
havinng to use e-leaarning, I feel that I am morre able to go on and teach, and I have iimproved and
develloped some skiills.”
This supports the findinngs of Rahayuu and Wirza ((2020), who ffound the connditions of onlline teaching force
teachers too learn ICT. Itt also supportss the findings of Hoq (2020)), who claimed teachers welcomed the idea of
modern tecchnology in thheir teaching prractice despitee their moderatte level of selff-efficacy; this reflects their intent
to improvee and continuee to integrate teechnology in thheir teaching. IN2’s statemeent suggests thaat improvemen
nts in
ease of usee influenced his intent to impprove and to uuse e-learning, which led to a positive percception and attitude
(Rahayu & Wirza, 2020)). Additionallyy, regarding the quality of thhe e-learning eenvironment, tthe survey revealed
instructorss IN1, IN3, annd IN4 believeed system satissfaction and m
multimedia insttruction are keey factors, whereas
instructor IN2 displayedd a neutral atttitude towardd using Microosoft Word annd PowerPointt files as tools for
multimedia instruction. Consequentlyy, the instructoors’ self-efficaacy and ICT liiteracy influennced their attittudes
toward usiing technologyy and multimeedia instructionn. Confidencee and technoloogy competenccy led to a possitive
attitude tow
ward using e-llearning tools ffor multimediaa instruction.
These finddings led us to explore how tthe design of ppedagogical ressources and thhe quality of onnline teaching were
affected byy the instructoors’ perceptionns of e-learningg, their perceiived technologgical self-efficaacy, and their level
of ICT liteeracy during thhe COVID-19 ppandemic.

Mean Course evaluation
average

Correlatingg the data obtained from thee students’ e-ccourse evaluatiion surveys w
with the data frrom the instruc
ctors’
perceptionns survey, we found the folllowing results. IN1, who reeported moderaate experiencee in using ICT
T and
e-learning as teaching toools, received an average raating of 3.37 oout of 5 for the quality of onnline courses. IN2,
who reporrted having noo experience uusing ICT or ee-learning as tteaching tools and expressedd a neutral attitude
toward usiing multimediaa instruction annd e-learning ttools, receivedd the lowest ovverall average of 3.33 out of 5 for
the qualityy of his onlinne courses. IN
N3 and IN4, who reportedd having valuuable experiennce using ICT
T and
e-learning as teaching toools, receivedd averages of 33.74 and 4.12 out of 5, resppectively, for tthe quality of their
online couurses. Figure 2 shows the studdent satisfactioon results attribbuted to each instructor.

3.37

3.33
3

IN1

IN2

3.74

IN3

4.12

IN4

Instructors

O
averagee of students’ eevaluation resuults of French ccourses per sem
mester
Figure 2. Overall
To justify IN4’s high ovverall survey rresults, we exaamined his addditional skills. He was the oonly instructor who
reported having used thee LMS (Blackbboard) before tthe pandemic.
“Did you use technology
t
in yyour teaching ppractice beforre the COVID-19 pandemic?”
Q1: “
“Yes,, I used technnology in my teaching pracctice. I am a fan of using the digital teextbook in my
classroom rather than
t
the classiic paper textboooks. . . . I crreated PowerP
Point presentattions to share
with my students during
d
class; I used YouTubbe videos. I used the whitebooard and the language lab,
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and I used the Blackboard platform to upload some of my classes’ materials so that students could
have them and go over them as much as they wanted.”
Correlated with the data from the interview, the overall course satisfaction results for IN2 revealed he was aware
of the negative impact that his lack of technological self-efficacy and his low level of ICT literacy had on the
quality of his teaching.
Q7: Did you find that this challenge and these difficulties affected the quality of your teaching
practice?
IN2: “Yes, they did. They affected the results of my course’s student evaluation. Especially in the first
semester of the shift to e-learning, the results of my students’ course evaluations dropped. Why did
they drop? Because there were things that I was not able to do or I did not know how to use. So, as a
beginning, the takeoff was hard. I only had one workshop, and the next day we had to start the online
teaching and to prepare for exams. I felt it difficult. . . . It did affect the quality of my teaching. . . . So,
I feel that online teaching affected me a lot as a teacher.”
The course evaluation results for each teaching area showed the aspects of teaching were affected by instructors’
barriers, as defined by Mailizar et al. (2020). For example, Figure 3 demonstrates the results of the student
course evaluation for three of the instructors (IN1, IN2, and IN3) who were teaching the same French elective
course. The figure shows that instructor IN2, who reported a low level of technological self-efficacy, received the
lowest average for the design and planning of learning activities, which are described under the notion of
teaching presence (Rapanta et al., 2020). Therefore, this result reflects the instructor’s lack of pedagogical
preparedness and pedagogical content knowledge for online teaching. The results also show IN2 received a low
score in the teaching and support category, which Rapanta et al. (2020) believed to be the essence of effective
online teaching. Moreover, IN2 received a low score in “assessing and giving feedback to learners,” which could
indicate, according to Rapanta et al. (2020), that IN2 was unable to adapt the assessment to the e-learning
requirements. This led to an overall student course satisfaction average of 61%.

90.00%
80.00%
Overall average

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%
Design and plan
Teach and
Assess and give
Develop
learning
support learning feedback to effective learning
activities
learners
environments
and approaches
to student
support and
guidance

Overall
Satisfaction
IN1
IN2
IN3

Figure 3. Students’ evaluation results for the French elective courses and instructor
This result supports Chang and Fang’s (2020) findings concerning unskilled teachers’ use of platforms and tools,
and it complements the results found in both the instructors’ perceptions from the e-learning survey and the data
from the instructors’ interviews. In addition, this finding reveals IN2’s perceptions of e-learning and perceived
technological self-efficacy influenced the quality of his online teaching, which was reflected in the students’
overall satisfaction of his online courses. By contrast, IN3, who reported a high level of self-efficacy, received
the highest mean result in all online teaching activity areas, leading to an overall average of 74%.
Figure 4 shows the results of the student course evaluations for IN2, IN3, and IN4, who were teaching French
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minor courses. The results show students were highly satisfied with IN4’s online teaching, especially in the
categories of “design and plan learning activities” and “develop effective learning environments and approaches
to student support and guidance.” This result supports Hoq’s (2020) claim that digitally confident instructors are
vital to success in e-learning.

100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%
Design and plan
Teach and
Assess and give Develop effective
learning activities support learning feedback to
learning
learners
environments
and approaches
to student
support and
guidance

Overall
Satisfaction
系列1

IN3

系列2
IN4

IN2
系列3

Figure 4. Student evaluation results for the French minor courses and instructors
The findings confirm the instructors’ pedagogical content knowledge preparedness for e-learning during the
pandemic depended on (a) their prior experience with using technology and the LMS in their teaching practice,
(b) their perceptions of e-learning and technology, and (c) their technological self-efficacy. These were key
factors for predicting the quality of online teaching through the students’ overall satisfaction with the online
courses, and these results align with those of previous research (Chang & Fang, 2020; Rapanta et al., 2020).
4. Conclusion and Implications
E-learning has seen its greatest use to date during the COVID-19 pandemic, which made it the only effective
teaching method to ensure the continuous delivery of instruction. Because of the sudden shift to e-learning, many
challenges emerged for both students and instructors in higher education institutions worldwide. With this study,
we provide insight into the challenges that French instructors at the University of Bahrain faced during the
pandemic.
Answer to RQ1: What are the difficulties that affected instructors’ technology acceptance during the COVID-19
pandemic?
The study revealed that self-efficacy in the LMS (Blackboard) was the main challenge that instructors had to
overcome. Instructors who had used Blackboard as a teaching tool before the pandemic were less affected in
their online teaching practice by the abrupt shift to e-learning. The study also revealed that technological
self-efficacy and ICT literacy were key factors that had a significant impact on online teaching practices and
their quality. The more instructors perceived a high level of technological self-efficacy, the better students rated
their teaching.
The instructors highlighted other challenges, such as students’ behavior and self-discipline, that made it difficult
for them to ensure effective instructor–student interaction. The study also demonstrated that despite the
challenges, instructors had a positive attitude toward e-learning as well as a high level of technology acceptance
and desire to improve and to continue using technology as a teaching tool post-COVID-19.
Answer to RQ2: To what extent did the instructors’ perceptions of e-learning affect the quality of their online
teaching?
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This study demonstrated that instructors’ perceived ease of use and enjoyment of technology affected the four
dimensions of teaching practice, including students’ overall satisfaction with the quality of online teaching.
Thus, this study suggests that at the institutional level, further training should be given to instructors to ensure
e-learning effectiveness and to enhance teaching presence, digital literacy, and the quality of online teaching.
5. Limitations and Recommendations
Although most researchers conducting studies of similar interest have oriented their investigation to the effects
of emergency remote teaching and COVID-19 on higher education, in the current study, we provide new
evidence on the impact of foreign language instructors’ perceptions of e-learning on the quality of the online
learning experience. The significance of the current study is that it correlates instructors’ perceptions with their
online teaching performance from both instructor and student perspectives. Our aim was to gain global insight
into the effectiveness of e-learning during COVID-19, whereas most prior studies have focused on a single
aspect. Despite its significance, the current study has limitations. First, all study participants were French
instructors at the French Studies Center at the University of Bahrain. Other foreign language contexts may
exhibit different results and variables from those in this study. Therefore, researchers conducting future studies
should consider e-learning in the context of other foreign languages to gain greater insight into online foreign
language teaching during COVID-19. Moreover, we believe that despite the instructors’ positive attitudes toward
online teaching and their motivation to integrate technology into their teaching practices, researchers should
further investigate the pedagogy for online teaching and the barriers to employing technology in teaching to
determine instructors’ needs and uncover solutions to enhance their digital skill sets.
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