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Abstract 
This study aimed at identifying moral judgment for education profession ethics among pre-service teachers 
programs of the School of Educational Sciences at the University of Jordan. Accordingly, the researchers 
developed a Moral Judgment Scale based on Kohlberg (1984), and on the Adult Moral Judgment Scale localized 
by Abdul-Fattah (2001). The scale consisted of five dilemmas related to ethics in education profession. Validity 
and reliability of the scale were confirmed. Study population involved (420) students from (5) programs in the 
academic year 2018/2019. The results of the study showed that the prevailing moral judgement is the second level 
(conventional morality) of Kohlberg with (308) students of (89.3%), and the fourth stage (Upholding/enforcing 
norms and laws) with (245) students of (71%) of total students. No students were in the first level, stage 1, stage 2, 
nor in stage 6. However, significant differences were observed in the level of moral judgment attributable to the 
academic achievement variable, while no differences were attributable to the program specialization. Moreover, 
significant differences were found in the moral judgment stages attributable to the academic achievement and 
students’ program. These findings argue for investment in pre-service teachers’ education to increase their moral 
judgment during education profession. 

Keywords: Kohlberg, moral judgement, pre-service teachers, ethics in education profession, Jordan 

1. Introduction 
Teachers are the cornerstone of the success of the educational process. They are a good example for students, and 
enlightening their path inside and outside the school. 

Teaching was described as a moral project (Goodlad, Soder, & Sirotnik, 1990). So, teachers should be able to make 
proper moral judgments. The moral teacher will recognize and respect the basic value and the dignity of all human 
beings (Cummings, Dyas, Maddux, & Kochman, 2001). This emphasizes the need to prepare teachers 
professionally and focus on their moral development to carry out such roles professionally (Honig & Lalonde, 
2014). 

However, many students leave colleges and universities with a vague understanding of what is expected of them by 
the community, their peers and their profession. The way in which teachers are prepared in terms of the ethical 
dimensions of their profession is inconsistent with the general orientation of professionalization of the teaching 
profession and does not correspond to the importance of professional rules of conduct (Maxwell, 2017).  

Education literature refers to the need for the moral professional development of pre-service teachers, stressing 
that the teacher is the role model for learners (Weissbourd, 2003; Berkowitz & Bier, 2004; Nucci, Drill, Larson, & 
Browne, 2005). Many studies indicate that professional ethics is one of the neglected subjects by many teacher 
education programs around the world. The work on educating teachers’ professional ethics has lagged behind the 
teaching of professional ethics in medical schools, law and business, which led some educational systems to hold 
specialized courses and workshops in the ethics of the education profession along the lines of other professions 
(Warnick & Silverman, 2011; Winston, 2007). 

Maxwell (2017) argues that the way future teachers are being initiated into the ethical dimensions of their future 
profession is largely out of step with the movement to professional teaching. After recalling the role that codes of 
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Kohlberg’s research led him to develop six stages of moral development, and he claimed that each new stage was 
psychologically better than the previous stage. In the pre-conventional level (Stages 1 and 2), moral rules and 
norms are imposed on people from external authorities. People whose responses fall within the conventional level 
(Stages 3 and 4) internalize the expectations of authority. While, at the post-conventional level (Stage 5 and Stage 
6), moral options are best defined by self-chosen principles (Lapsley, 1996). 

According to Colby and Kohlberg (1987), the highest level (post-conventional morality) of Kohlberg is based on 
the principal of justice, and the ability to care for others “perspective taking” which is an essential component of 
moral reasoning. Kohlberg has called the post-conventional level, the principled level of moral reasoning. 
Individuals progress through these stages due to their maturation, developing cognitive ability, and education.  

Kohlberg used the first, individual standard and most widely used test measure moral reasoning, the Moral 
Judgment Interview (MJI) (Colby et al., 1987). Despite the extensive application of this test, negative 
administration issues were noted (long-time and experience of the interviewer) when applying the test. 
Consequently, Rest (1979) developed the Test of Specific Issues (DIT) which has become a more popular measure 
of moral thinking. DIT, contains moral dilemmas (virtual) that is followed by a multi-choice questions based on the 
classification of Kohlberg ethical stages.  

1.2 Literature Review 

Different studies were performed to measure moral reasoning of individuals locally and internationally. Al-Raqqad 
and Al-Khawaldeh (2016) conducted a study aimed at identifying the moral reasoning levels and the ability of 
decision making among students of the University of Jordan. Study sample consisted of (915) students selected 
from the first semester of the academic year 2014/2015. Researchers used Kolhberg Test translated and localized 
by Abdul Fattah (2001), and developed the decision-making test. Study results showed that the level of moral 
thinking and the decision making ability of students at the University of Jordan came to a medium level, in addition 
to a positive relationship between the level of moral thinking and the ability of students to make the decision.  

Migdady (2015) conducted a study aimed to identify the moral reasoning of all the eudemonic well-being of 
positive social behavior. A random sample of 237 students was selected from the undergraduates in the Faculty of 
Education at Al-Baha University, Saudi Arabia. Results showed that the level of moral reasoning, eudemonic 
well-being, and the positive social behavior were moderate.  

Maqaldeh and Bani-Mustafa (2014) conducted a study aimed at identifying the level of moral thinking among 
students of Yarmouk University in Jordan. The study sample consisted of (500) students from Yarmouk University 
who were selected in the second semester of the year 2012-2013. The results of the study showed that the level of 
moral thinking came to a moderate degree in the fourth stage, which is strict adherence to laws and regulations of 
Kohlberg moral thinking theory.  

Khatib (1988) conducted a study aimed at determining the distribution of students of the University of Jordan on 
the stages of moral growth as defined by Kohlberg, and whether this distribution varies depending on the sex of 
students and different social environments (rural, city). The study population consisted of all undergraduate 
students studying at the University of Jordan, and the sample of the study was chosen from the university students 
to represent their faculties and levels of study. Students: (158) males and (176) females distributed at the first, 
second, third and fourth levels (98%, 86%, 98% and 57% respectively). To determine the ethical phases of the 
university students, the Rest test was used to measure moral growth after it was developed for the Jordanian 
environment and extracted the signs of honesty and consistency. The results of the study indicated that the majority 
of respondents fall in the fourth stage (68%) while the remaining percentages are distributed to the third and fifth 
phases. None of the respondents were in any of the first, second and sixth stages. 

In a comparison study of cultural dimensions and moral reasoning (Wihelm & Gunawong, 2015) in student and 
graduate populations in Thailand and the USA, results showed there were both psychological and cultural 
differences between the two nations that affect moral reasoning. Predominant status quo moral reasoning 
predominates in Thailand, while a polarity between self-interest moral reasoning and higher level abstract 
idealistic moral reasoning predominates in the USA. 

King and Mayhew (2002) reviewed 172 studies that investigated the moral development of undergraduate college 
students which provided an organizational framework for analyzing educational contexts in higher education. 
Effects of age and education on the development of moral reasoning were examined in a series of longitudinal 
studies. These studies suggest that institutional experiences promote moral development in which students tend to 
decrease their fondness for conventional level reasoning and increase their preference for the post-conventional 
moral reasoning. Other longitudinal studies have followed the development of moral thinking by testing students 
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twice during their institutional experience, at the beginning of the first year and at the end of the last year. Others 
tracked the course of moral judgement development of participants from the end of high school up to six years 
beyond high school.  

In this context, studies of moral thinking in western culture have been studied on a large scale. However, it is 
necessary to ask about the same thing and how the moral judgment of pre-service teachers can better interact to 
understand the foundations of moral judgment in the School of Educational Sciences at the University of Jordan. 

1.3 Purpose of the Study 

Many burdens in Jordanian educational system were announced, such as the programs at the faculties of education, 
in-service training programs, teachers’ recruiting policy, motivating teachers to perform, etc. These shortcomings 
are among the main challenges that must be addressed seriously to develop the Jordanian educational system 
(Sawalmeh, 2014). 

Therefore, this study aims at identifying the moral judgment for education profession ethics among pre-service 
teachers’ programs of the School of Educational Sciences at the University of Jordan. According to the literature 
review performed by the researchers, this is the first research study developing a moral judgement scale for 
measuring moral judgement for education profession ethics among pre-service teachers of the School of 
Educational Sciences at the University of Jordan. Hence, this study can be a source of data for administrators and 
decision making managers at the University of Jordan and Jordan Ministry of Education, as well as to researchers 
interested in the subject. 

1.4 Research Questions 

This study addresses four specific research questions: 

1) What is the level of moral judgment among the students of the School of Educational Sciences at the 
University of Jordan? 

2) What is the moral judgment stage among the students of the School of Educational Sciences at the University 
of Jordan? 

3) Are there statistically significant differences (α = 0.05) between the arithmetical averages of moral judgment 
levels of education profession ethics due to the academic achievement and the program of students at the 
School of Educational Sciences at the University of Jordan? 

4) Are there statistically significant differences (α = 0.05) between the arithmetical averages of moral judgment 
stage of education profession ethics due to the academic achievement and the program of students at the 
School of Educational Sciences at the University of Jordan? 

2. Methodology 
2.1 Study Design 

The researchers used the analytical descriptive approach for conducting this study. 

2.2 Study Variables 

2.2.1 Program 

It is the undergraduate educational program accredited by the School of Educational Sciences at the University of 
Jordan to grant a bachelor’s degree. The accredited programs which are included in this study are: Classroom 
teacher programs, Counseling and Mental health, Early Childhood Education, Library and Information Science, 
and Special Education. 

2.2.2 Academic Achievement 

It is the cumulative rate of the student in accordance with the instructions to grant a bachelor’s degree in the 
University of Jordan. For the purpose of this study, students’ cumulative grade of ≤ 2.95 are considered “Low 
Academic Achievement” students, while cumulative grade of ≥2.96, are considered “High Academic 
Achievement” students. 

2.3 Study Population 

The study population consisted of undergraduate students in the School of Educational Sciences in their fourth 
year in the academic year 2018/2019. Total number of students was (420) according to the statistics of the 
Admission and Registration Department at the University of Jordan. “Female Students” accounted for (92.38%) of 
the total study population. Therefore, gender was not considered among the study variables. Distribution of study 
population according to the study variables is presented in Table 1. 
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Table 1. Distribution of the Study Population 

Academic Achievement 
  Number of Students  

High Low 

% f % f % f Program 

34.97% 76 31.48% 58 31.90% 134 Classroom teacher 

22.95% 50 21.60% 41 21.67% 91 Counseling and Mental health 

8.20% 19 12.35% 24 10.24% 43 Early Childhood Education 

7.10% 19 11.11% 26 10.71% 45 Library and Information Science

26.78% 60 23.46% 47 25.48% 107 Special Education 

100% 224 100% 196 100% 420  Total  

 

Table 1 shows that “Classroom Teacher” program has the highest frequency, (134) students with (31.90%), while 
the lowest frequency is for “Early Childhood Education” program, (43) students with (10.24%). It is also presented 
that “High Academic Achievement” students are prevailing among the study population with (224) students. 
Distribution of students according to the “academic achievement” variable shows that students of “High Academic 
Achievement” are having a higher share than the “Low Academic Students” in the “classroom teacher”, 
“Counseling and Mental health”, and “Special Education” programs. While the “Low Academic Achievement” 
students are having a higher share than the “High Academic Achievement” students in the “Early Childhood 
Education” and the “Library and Information Science” programs. 

2.4 Study Participants 

The researchers chose randomly (345) students contributing to (82%) from the study population, as the study 
participants. The researchers considered this number and percentage sufficient for the purpose of this study. 

2.5 Data Collection Tool  

The researchers developed a Moral Judgment Scale to measure education profession ethics based on the moral 
development theory of Kohlberg (1984) and the Adult Moral Judgment Scale localized and developed by 
Abdul-Fattah (2001), taking into consideration the following:  

- The stages of moral growth are successive and collective stages. Kohlberg believes that morality does not 
grow once, and that it is subject to a series of stages, and follow these stages regularly. Individuals go through 
these stages at different speeds without the individual going beyond one stage to the next. 

- The moral growth of the individual is within the individual’s development ability to think and make 
judgments. A person’s moral judgment can be measured by presenting life scenarios (dilemmas) that contain 
virtual (not real) ethical stories.  

- The focus of measuring moral judgment depends on measuring the individual’s ability to think rather than on 
measuring the individual’s response to the moral dilemmas that are presented. The thinking processes of an 
individual lead to the moral judgment that will be taken. 

- Applying the test and correcting it in an objective manner. The respondent selects one response in a selective 
form (multiple choices). Each response represents a specific stage of the six stages of the Kohlberg theory. 

2.5.1 Moral Judgment Scale Content 

The developed Moral Judgment Scale contained five different dilemmas. The researchers derived the second and 
the third dilemmas according to Kohlberg (1984), the first and the fourth dilemmas according to Abdul Fattah 
(2001). Moreover, the researchers developed the fifth dilemma and all the questions (20) that follow the five 
dilemmas (see Table 2). 
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Table 2. Moral judgement scale dilemmas 

Dilemma  Content; number of following questions 

First 

Dilemma 

The story of a fire spreading to a school, where a teacher leaves his work to help his children who may have been hurt by the fire, 

even though it is the teachers’ duty to abide by location according to instructions in order to protect and save the class students. 

The first dilemma is followed by five questions. 

Second 

Dilemma 

The story of a student who wishes to participate in a school celebration, and after the teacher promised the student to participate 

provided high grades are achieved by the student, the teacher changed his opinion and decided to share his child instead of the 

student. The second dilemma is followed by five questions. 

Third 

Dilemma 

The story of a teacher whose wife was on her deathbed and he tried to collect money for her treatment, but managed to collect 

half of the amount required, so the teacher tried to borrow the remaining amount from the owner (manager) of the school he 

works at, but the owner was not convinced and refused. The third dilemma is followed by five questions. 

Fourth 

Dilemma 

The story of a teacher who was sentenced for five years in prison but managed to escape. Eight years later, at one of the 

celebrations organized by the school where the teacher works at, one of the parents identified the teacher as the fugitive prisoner 

whom the police were looking for. The fourth dilemma is followed by three questions. 

Fifth 

Dilemma 

The story of a superior student suffering from a family problem that affects student performance and failed to answer in the final 

exam. During teacher’s correction of the students’ exam paper, the teacher found that student’s answers are weak and did not 

meet the criteria required for success and thus would not qualify the student to enter the university. The fifth dilemma is followed 

by two questions. 

 

Each of the five dilemmas is followed by several questions related to different aspects of the situation. The 
respondent is asked to answer these questions in a selective manner (multiple choice) by selecting one of the six 
available options (A, B, C, D, E, and F) which is most in agreement with his/her thinking and clarifying the 
justifications of the choice; that is, what supports the issued moral judgment. 

2.5.2 Moral Judgment Scale Validity 

Validity of the developed Moral Judgement Scale was confirmed by presenting it to (10) specialized and 
experienced arbitrators to express their views on whether the scale is appropriate for the purpose of this study by 
reviewing its content, clarity of the paragraphs, the language, suitability of the scale for measuring individual 
moral judgement response, scale correction, and time required for scale application. 

All of the scale dilemmas were agreed upon by all arbitrators (100%). Some arbitrators expressed their views on 
few wordings changes. The researchers made the amendments in light of the recommendations and views agreed 
upon by 80% or more arbitrators. This made the scale in its final version. 

2.5.3 Moral Judgment Scale Reliability 

Reliability of the developed Moral Judgement Scale was confirmed by applying the test and re-test method to (38) 
students selected randomly from outside the study population and then re-applying the test to the same students 
after two weeks. The Pearson correlation coefficient was calculated between the two probes (see Table 3).  

 

Table 3. Moral judgement scale reliability calculations 

 Arithmetic Mean Standard Deviation Pearson Correlation Coefficient Factor 

First Probe 76.71 6.92 
86.3* 

Second Probe 76.81 6.73 

* Statistically significant at the level of (α = 0.01) 

 

The researchers considered the value of correlation coefficient of (86.3) sufficient for the purpose of conducting 
this study. The researchers also confirmed using this method the clarity of instructions for applying the scale 
individually, clearness of the dilemmas and the following questions, precision of the language, and fitting of the 
time allocated to complete the scale. 

2.5.4 Moral Judgment Scale Scoring 

The five dilemmas of the developed Moral Judgment Scale are followed by a number of questions. Each question 
has six (6) answers options (A, B, C, D, E, and F), and each answer is given a specific score ranging from (1) to (6). 
Taking into account that the answers (from A to E) are not arranged in order in each dilemma. The score of each 
answer represents a specific moral judgment stage of Kohlberg (see Table 4). 
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Table 4. Moral judgment scale–answers scoring 

Moral Judgment StageAnswer Score 
Stage One: Rewards and Punishment 1 

Stage Two: Simple Reciprocity 2 

Stage Three: Social Approval/Personal Relationships3 

Stage Four: Upholding/enforcing norms and Laws 4 

Stage Five: Broad Social Contract Issues 5 

Stage Six: Universal Principles 6 

 

The moral judgment of the respondent is estimated by the total scale score which ranges from (20) as the minimum 
score up to (120), the highest score. Scale score rubrics for the moral judgment levels and moral judgment stages 
are presented in Table 5 and Table 6 respectively. 

 

Table 5. Scale scoring rubrics of moral judgment level 

Moral Judgment LevelTotal Score 
Level One: Pre-Conventional Morality 20 - 40 
Level Two: Conventional Morality 41 - 80 
Level Three : Post-Conventional Morality81 - 120 

 

Table 6. Scale scoring rubrics of moral judgement stage 

Moral Judgment StageTotal Score 
Stage One: Rewards and Punishment 20 

Stage Two: Simple Reciprocity 21 - 40 

Stage Three: Social Approval/Personal Relationships41 - 60 

Stage Four: Upholding/enforcing norms and Laws 61 - 80 

Stage Five: Broad Social Contract Issues 81 - 100 

Stage Six: Universal Principles 101 - 120 

 

2.5.5 Applying the Moral Judgement Scale 

The developed Moral Judgement Scale was distributed to the study participants (345 students) in the second 
semester of the academic year 2018/2019 at the School of Educational Sciences at the University of Jordan. 
Students were asked to complete the scale during weekly program meetings and during the students’ lectures, after 
obtaining the necessary approvals. The researchers retrieved all the scale documents after the distribution.  

The breakdown of students who completed successfully the Moral Judgment Scale according to the study variables 
are presented in Table 7.  

 

Table 7. Breakdown of study participants according to the study variables 

Academic Achievement 
Students Program 

High Low 

% f % f % f  

34.97% 64 31.48% 51 33.33% 115 Classroom teacher 

22.95% 42 21.60% 35 22.32% 77 Counseling and Mental health 

8.20% 15 12.35% 20 10.14% 35 Early Childhood Education 

7.10% 13 11.11% 18 8.99% 31 Library and Information Science

26.78% 49 23.46% 38 25.22% 87 Special Education 

100% 183 100% 162 100% 345 Total  

f: frequency; %: percentage. 

 

Table 7 shows that that (33.33%) of study participants are from the “Classroom Teacher” program, followed by 
(25.22%) from the “Special Education” program. The lowest contribution was from the “Early Childhood 
Education” program with (10.14%). It is also found that (162) students are “Low Academic Achievement” 
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students, and (183) students are “High Academic Achievement”. This indicates that “High Academic 
Achievement” students are dominant among the study participants. 

2.5.6 Confidentiality 

All study participants were informed of the study research terms, its purpose, tools, and data analysis before 
participating in the study. The researchers confirmed to all participants the confidentiality and the right to 
withdraw from the study at any time, and to withdraw any information they have provided without being subjected 
to deprivation in any form.  

2.6 Statistical Analysis 

Frequency and percentage of students’ responses on the Moral Judgment Scale were used to analyze both moral 
judgment level and moral judgment stage of Kohlberg. Mann-Whitney test was used to compare mean ranks of the 
moral judgment levels of education profession ethics according to the academic achievement variable. The 
Kruskal-wallis test was used to determine differences in moral judgement stages of education profession ethics 
according to the students’ program variable. 

3. Results  
In this section, results are discussed in the order of the research questions outlined in section (1.4). 

3.1 Results of the Prevailing Moral Judgment Level Among the Students of the School of Educational Sciences at 
the University of Jordan 

The frequency and percentage of students’ responses on the Moral Judgement Scale were calculated as presented 
in Table 8. 

 

Table 8. Students’ responses–moral judgment level (n = 345) 

Students  

% f Moral Judgment Level 

0.0%0 First Level : Pre-Conventional Morality 

89.3%308Second Level : Conventional Morality 

10.7%37Third Level : Post-Conventional Morality

 

Table 8 shows that the prevailing moral judgment level among the students of the School of Educational Sciences 
at the University of Jordan is the second level, the “Conventional Morality” level of Kohlberg with (308) students 
for (89.3%). While, (37) students with (10.7%) were found at the third level, the “Post-Conventional Morality” 
level of Kohlberg. However, no students appeared in the first level, the “Pre-Conventional Morality” level of 
Kohlberg. 

3.2 Results of the Prevailing Moral Judgment Stage Among the Students of the School of Educational Sciences at 
the University of Jordan 

The frequency and percentage of students’ responses on the Moral Judgement Scale were calculated as presented 
in Table 9. 

 

Table 9. Students’ responses–moral judgment stage (n = 345) 

Students  

% f Moral Judgment Stage

0%0 Stage One: Rewards and Punishment 

0%0 Stage Two: Simple Reciprocity 

18%62Stage Three: Social Approval/Personal Relationships

71%245Stage Four: Upholding/enforcing norms and laws 

11%38Stage Five: Broad Social Contract Issues 

0%0 Stage Six: Universal Principles 

f: frequency; %: percentage. 

 

Table 9 shows that the prevailing moral judgment stage among students of the School of Educational Sciences at 
the University of Jordan is the fourth stage of Kohlberg moral judgment, the “Upholding/enforcing norms and 
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laws” stage, with (245) students contributing to (71%) of the total students. The third stage of Kohlberg, the 
“Social Approval/Personal Relationships” came at the second rank with (62) students contributing to 18% of the 
total students. While, the fifth stage of Kohlberg, the “Broad Contract Issues” came at the third rank with (38) 
students contributing to (11%) of the total students. However, no students appeared in “stage one”, “stage two”, 
nor in “stage six” of Kohlberg moral judgement. 

3.3 Results If There Are Statistically Significant Differences (Α = 0.05) Between the Arithmetical Averages of 
Moral Judgment Levels of Education Profession Ethics Due to the Academic Achievement and Program of the 
Students at the School of Educational Sciences at the University of Jordan? 

To answer this question, the Mann-Whitney test was used to compare mean ranks of the moral judgment levels of 
education profession ethics according to the academic achievement variable. The Kruskal-wallis test was used to 
determine differences according to the program variable. 

3.3.1 Results According to the Academic Achievement Variable 

The Mann-Whitney test was used to compare mean ranks of the moral judgment levels of education profession 
ethics according to the academic achievement variable (see Table 10). 

 

Table 10. Moral judgment levels differences according to students’ academic achievement  

Level of 

significance 
Z value U value 

Sum 

of Ranks 

Mean 

Rank 
Number 

Academic 

Achievement 

.000* -6.048 11826 
25029 154.50 162 Low 

34656 189.38 183 High 

* Statistically significant at the level of (α =0.05). 

 

Table 10 shows statistically significant differences at (α =0.05) in the moral judgment levels between the “low 
academic achievement” and the “high academic achievement” students. The mean rank for the “high academic 
achievement” students was (189.38) while the mean rank for the “low academic achievement” students was 
(154.50). Accordingly, differences in the moral judgment levels of education profession ethics were in favor of 
“high academic achievement” students. 

3.3.2 Results According to the Program Variable 

The Kruskal-wallis test was used to compare mean ranks of the moral judgment levels of ethics in education 
profession according to the program variable (see Table 11). 

 

Table 11. Moral judgment levels differences according to students’ program  

Level of 

significance Chi-squared test 
Mean 

Rank Number Program  

.547* 3.065 

160.06 31Library and Information Science

169.29 35Early Childhood Education. 

179.14 77Counseling and Mental health 

174.33 87Special Education 

172.50 115Classroom teacher 

* Statistical significance at the level of statistical significance (α =0.05). 

 

Table 11 shows no statistically significant differences at (α =0.05) in the moral judgment levels attributable to the 
students’ program. 

3.4 Results If There Are Statistically Significant Differences (Α = 0.05) Between the Arithmetical Averages of 
Moral Judgment Stages of Education Profession Ethics Due to the Academic Achievement and Student Program 
at the School of Educational Sciences at the University Of Jordan 

To answer this question, the Mann-Whitney test was used to compare the mean ranks of the moral judgment stages 
of education profession ethics according to the academic achievement variable, and the Kruskal-wallis test was 
used to determine differences according to the program variable. 
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3.4.1 Academic Achievement Variable 

The Mann-Whitney test was used to compare the mean ranks of moral judgment stages of education profession 
ethics according to the academic achievement variable (see Table 12). 

 

Table 12. Moral judgment stages differences according to students’ academic achievement 

Level of 

significance Z value U value 
Sum of 

Ranks 

Mean 

Rank 
Number 

Academic 

Achievement 

.000* -10.281 7250 
20453 126.25 162 Low 

39232 214.38 183 High 

* Statistical significance at the level of statistical significance (α =0.05) 

 

Table 12 shows statistically significant differences at (α =0.05) in moral judgment stages between the “low 
academic achievement” and the “high academic achievement” students. The mean rank for the “high academic 
achievement” stage was (214.38) while the mean rank for the “low academic” achievement stage was (126.25). 
Accordingly, differences in moral judgment stages of education profession ethics were in favor of the “high 
academic achievement” students. 

3.4.2 Program Variable 

The Kruskal-wallis test was used to compare the mean ranks of moral judgment stages of education profession 
ethics according to the program variable (see Table 13). 

 

Table 13. Moral judgment stages differences according to students’ program 

Level of 

significance Chi-squared test 
Mean 

Rank Number Program 

.004* 15.378 

145.00 31Library and Information Science

166.43 35Early Childhood Education. 

181.14 77Counseling and Mental health 

195.97 87Special Education 

159.72 115Classroom teacher 

* Statistical significance at the level of statistical significance (α =0.05). 

 

Table 13 shows there are statistically significant differences at (α =0.05) in moral judgment stages attributable to 
the students’ program. 

To find out the source of the differences among students’ programs, the Mann-Whitney U test was performed and 
results are presented in Table 14. 
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Table 14. Comparison of moral judgment stages according to students’ program 

Level of 

significance Value U 
Sum of 

Ranks 
Mean 

Rank Number Program 
Comparis

on 
 

.277 

474.5 970.5 31.31 31 Library and Information Science 
1 

 1240.5 35.44 35 Early Childhood Education. 

.044* 
948.5 1444.5 46.60 31 Library and Information Science 

2 
 4441.5 57.68 77 Counseling and Mental health 

.000* 
935.5 1431.5 46.18 31Library and Information Science 

3 
 5589.5 64.25 87Special Education 

.421 
1640.5 2136.5 68.92 31Library and Information Science 

4 
 8594.5 74.73 115Classroom teacher 

.381 
1233.5 1863.5 53.24 35Early Childhood Education 

5 
 4464.5 57.98 77Counseling and Mental health 

.027* 
1256.5 1886.5 53.90 35Early Childhood Education. 

6 
 5616.5 64.56 87Special Education 

.664 
1930.5 2724.5 77.84 35Early Childhood Education. 

7 
 8600.5 74.79 115Classroom teacher 

.234 
3083.5 6086.5 79.05 77Counseling and Mental health 

8 
 7443.5 85.56 87Special Education 

.094 
3894 7964 103.43 77Counseling and Mental health 

9 
 10564 91.86 115Classroom teacher 

.001* 
3949 9884 113.61 87Special Education 

10 
 10619 92.34 115Classroom teacher 

* Statistically significant at the level of (α =0.05). 

 

Results in Table 14 show the following: 

1) There were no statistically significant differences at (α = 0.05) in the moral judgment stage between “Library 
and Information Science” and “Early Childhood Education” programs based on the value of U (474.5), with a level 
of significance of (0.277). 

2) There were no significant differences at (α = 0.05) in the moral judgment stage between “Library and 
Information Science” and “classroom teacher” programs based on the value of U (1640.5), with a level of 
significance (0.21). 

3) There were statistically significant differences at (α = 0.05) in the moral judgment stage between “Library and 
Information Science” and “Counseling and Mental health” programs, based on the value of U (948.5) at a 
significant level (0.044), while the mean rank for the “Counseling and Mental health” program was (57.68). This 
confirms that the differences in the moral judgment stage of education profession ethics were in favor of the 
“Counseling and Mental health” program. 

4) There were significant differences at (α = 0.05) in the moral judgment stage between “Library and Information 
Science” and “Special education” programs, based on the value of U (935.5) with a level of significance (.000), 
and the mean rank for “Library and Information Science” program was (46.18), while the mean rank for “Special 
education” was (64.25). Accordingly, differences in the moral judgment stage of education profession ethics were 
in favor of the “special education” program. 

5) There were no statistically significant differences at (α = 0.05) in the stage of moral judgment between “Early 
Childhood Education” and “Counseling and Mental health” programs based on the value of U (1233.5) with a level 
of significance (0.381). 

6) There were statistically significant differences at (α = 0.05) in the stage of moral judgment between “Early 
Childhood Education” and “Special Education” programs, based on the value of U (1256.5) at a mean level 
(0.277), while the mean rank for “Special Education” program was (64.56). This endorses that differences in the 
moral judgment stage of education profession ethics were in favor of “Special Education” program. 

7) There were no significant differences at (α =0.05) in the moral judgment stage between “Early Childhood 
Education” and “Classroom teacher” programs based on the value of U (1930.5) with a level of significance of 
(0.664). 
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8) There were no statistically significant differences at (α = 0.05) in the moral judgment stage between 
“Counseling and Mental health” and “Special Education” programs based on the value of U (3083.5) with a level 
of significance (0.234). 

9) There were no significant differences at (α = 0.05) in the moral judgment stage between “Counseling and 
Mental health” and “Classroom teacher” programs based on the value of U (3894) with a level of significance of 
(0.094). 

10- There were statistically significant differences at (α = 0.05) in the moral judgment stage between “Special 
Education” and “Classroom teacher” programs, based on the value of U (3949) with a level of significance of 
(.001), while the mean rank for “Classroom teacher” program was (92.34). This verifies that the differences in the 
moral judgment stage of education profession ethics were in favor of the “Special Education”. 

4. Discussion 
This study provides a brief overview of the current situation of moral judgment measurements for the education 
profession ethics among pre-service teachers at the School of Educational Sciences at the University of Jordan. 
The findings of the study demonstrate that most students (89.3%) are at the conventional morality level of 
Kohlberg moral judgement. This is in accordance with the published studies (King & Mayhew, 2002; Migdady, 
2015). Pre-service teachers at the conventional morality level are able to motivate students’ learning and 
development by increasing their own awareness of moral and ethical responsibilities. However, only limited 
percentage of students (10.7%) were at the post-conventional morality level. According to Kohlberg (1984), access 
to post-conventional morality means moral autonomy. Individuals reaching the highest levels of morality are able 
to implement critical thinking on present rules. They will arrive at the right conclusions even in difficult situations 
when they are under pressure from others. Hence if preservice teachers programs could foreground the 
contribution of moral judgement, then higher percentage of pre-service teachers will reach the post-conventional 
morality level and thus can have a better understanding of moral judgement and are capable of influencing their 
students with regard to ethics and morals. 

On the other hand, study results indicated that Kohlberg fourth stage (Upholding/enforcing norms and Laws) is 
dominant among pre-service teachers at the School of Educational Sciences at the University of Jordan. Again, 
these results are consistent with the published results (Maqaldeh & Bani-Mustafa, 2014; Khatib, 1988). During 
Kohlberg fourth stage, individuals gradually became interested in society as a whole and also show importance of 
maintaining the social order (Lapsley, 1996). Results also showed students in the third moral judgement stage of 
Kohlberg (social approval/personal relationships) with (18%) and in the fifth stage (Reasoning on Broad Social 
Contract Issues) with (11%). According to Kohlberg (1984), third-stage individuals are in pre-conventional 
morality level, same as stage four, but generally in stage three, individuals tend to believe that good behaviors 
mean good motivation and belief that personal feelings such as trust and interest make others behave well and 
morally (Colby & Kohlberg, 1987). While individuals in stage five are at post-conventional morality level who are 
beginning to realize that a society that is working smoothly in the fourth stage is not necessarily a good social 
system. This variation in students’ distribution in moral judgement stages can be explained that all students at the 
School of Educational Sciences at the University of Jordan are enrolled in their fourth academic year, the second 
semester, in field training practice. During this training, students are distributed to co-operative schools according 
to their program specialization. Accordingly, students start to deal with the community and get acquainted with the 
laws and norms of the education profession. Since data collection for this research study was during the second 
semester of the academic year; the duration which students are distributed to co-operative schools. Hence, some 
students might have interacted differently with the community which was indicated by showing some students in 
the third moral judgement stage and others in the fifth moral judgment stage of Kohlberg. Although, the autocratic 
society might be well structured, organized and controlled, it will be hardly considered morally ideal. People start 
asking questions, what makes the community good? Many may argue that they do not generally support breaking 
the law, because laws are considered social contracts in which individuals come to an understanding to uphold so 
that we can change them through democratic processes, but the society moral rights must be protected.  

According to Kohlberg (1984), moral development proceeds in the same manner as cognitive development. This is 
in consistent with study results in which there were significant differences in the moral judgment levels and in the 
moral judgment stages between the “low academic achievement” and the “high academic achievement” students. 
Differences in the moral judgement levels and stages of education profession ethics were in favor of the “high 
academic achievement” students.  

Moreover, results showed no significant differences in the moral judgment levels attributable to the students’ 
program. Most students from all the programs were found at the conventional morality level, in which their sense 
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of morality is tangled to the personal and societal relationships. At this level, pre-service teachers believe it is 
necessary to maintain positive relationships and societal order so they continue to accept the rules of authority 
figures. This might be elucidated that all programs at the University of Jordan has to a certain extent limited 
focus on the moral development of its students. The student outcome from all the programs yielded the same 
output of moral judgement level; the expanded scale of moral judgement as described by the researchers. 

On the other hand, study results showed significant differences in the moral judgment stages according to the 
students’ program. The programs that showed statistically significant differences in the moral judgment stages are: 
(1) “Library and Information Science” and “Counseling and Mental health”; (2) “Library and Information 
Science” and “Special education”; (3) “Early Childhood Education” and “Special Education”; (4) “Special 
Education” and “Classroom teacher”. It can be said that when comparing moral judgement at a narrower scale - 
moral judgement stage - differences between the programs had been observed. This might be due to the fact that 
the five examined programs have different objectives of educational activities or learning-cognitive (knowledge), 
psychomotor (skills), and affective (attitude, ethics, or self). Accordingly, students developed different moral 
judgment stages in these programs. 

5. Conclusion 
The moral judgment prevailing among students of the School of Educational Sciences at the University of Jordan 
is the conventional morality level and the fourth stage (upholding/enforcing norms and laws) of Kohlberg. These 
findings argue that investment in pre-service teachers education is required to increase teachers’ moral judgment so 
they can embody ethical principles and demonstrate ethical behavior in their professional behavior while 
practicing the education profession. More attention should be made to the “low academic achievement” students. 

6. Recommendations 
We call for the inclusion of moral education in pre-service teachers’ education curricula to improve skills, 
knowledge and awareness of future teachers. More investment is recommended in pre-service teachers’ education 
programs by focusing on perfection and spirituality rather than adding more materials to university curricula. By 
this, long-term benefits for teachers and learners moral judgement will be maintained. 
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