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Abstract

The aim of this study is to examine the reading anxiety levels of secondary school students according to parameters
of gender, grade level, socioeconomic level and reading frequency. The total number of participants of the study is
598 who are students in a secondary school from different grade levels. In this study, reading anxiety scale and
personal information form is used. The collected data is analyzed by using independent t-test, one-way analysis of
variance and Pearson Product-Moment Correlation Coefficient. Just as the first result of the study, it has been
found that the reading anxiety levels of secondary school students are low. No significant difference has been
found between the levels of students’ reading anxiety and the levels of gender and grade. However, the students’
reading anxiety levels has differed significantly in favor of those with high socioeconomic level. According to the
latest finding obtained from the study, the reading anxiety levels of the students has differed significantly in favor
of those who have low reading frequency. Therefore, students reading less have more reading anxiety. These
results obtained from the study are discussed as stated to the literature.
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1. Introduction

Reading, both socially and emotionally, is one of the important skills that provide the development of the
individual. It is necessary for the individual to have a good reading skill to be successful and happy, and to develop
his personality throughout his life (D6kmen, 1994). It has been seen that reading skill, which is among one of the
skills related to comprehension, is important in order to regulate the lives of individuals, to socialize and to
improve their quality of life.

In the literature, it is possible to find many definitions concerning the concept of reading. Gogiis (1978, p. 60)
describes reading as “to recognize the letters and words of a text and to grasp their meaning”, while Demirel (1999,
p- 59) defines it as “the activity of getting meaning from written symbols with the help of cognitive behaviors and
psychomotor skills”. Cetinkaya (2010) defines reading as the process of signifying and interpreting the signs and
symbols in the brain perceived by auditory and visual organs. Therefore, with these definitions in mind, reading is
a complete, fluent and consequential action where understanding takes place as a result. There are many factors,
such as cognitive, affective, psychomotor and environmental, affecting the reading process. The affective factor is
frequently investigated in the studies related to reading along with its effects on the reading process. Affective
factors in the reading process include concepts such as attitude, motivation and anxiety. It has been shown that
reading attitude and motivation affect reading, reading comprehension and academic achievement. Anxiety is a
negative emotion that an individual may face in academic fields and in daily life.

Anxiety is a feeling of helplessness and fear that can occur in the earliest stages of life, damaging attention skills,
negatively affecting learning, and threatening self-esteem of the individual (Jalongo & Hirsh, 2010). At the same
time, extreme and arbitrary fear (Bandura, 1997) is a feeling of anxiety and helplessness in the face of potential
harmful events (Seven, 2008). When these definitions are considered, obviously the effect of anxiety on life is not
to be underestimated.

Jalongo and Hirsh (2010) stated that anxiety, fear, and phobias constitute a major obstacle to one’s reading skill.
Zin and Rafik-Galea (2010) reported that the level of anxiety significantly affects the reading performance of
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individuals.

According to the literature, studies related to anxiety have focused on the exam anxiety (Yildirim, 2000;
Bagpinar-Can, Dereboy, & Eskin, 2012; Giiler & Cakir, 2013), and also on subjects related to anxiety in foreign
language learning (Y1ildirim, 2007; Aydin & Zengin, 2008; Tuncel, 2014).

When the anxiety studies related to the four basic language skills are examined, the studies focus mainly on speech
anxiety (Sevim, 2012; Yaman & Suroglu-Sofu, 2013; Sevim & Gedik, 2014; Demir & Melanlioglu, 2014;
Liile-Mert, 2015) and writing anxiety (Uggun, 2011; Karakaya & Ulper, 2011; Iseri & Unal, 2012; Tiryaki, 2012).
However, the reading anxiety studies on the acquisition of native language are limited. Therefore, considering the
lack of reading anxiety studies on native language acquisition, it is important to reveal the students’ reading anxiety
in all levels of education and to take measures to reduce reading anxiety based on this concept, and especially
considering the scarcity of studies in the related literature, it is important to reveal the relationship between reading
anxiety and reading frequency.

The aim of this study is to evaluate the reading anxiety status of secondary school students according to parameters
of gender, grade level, socioeconomic level and reading frequency. With this purpose in mind, the problem
statement of the study can be determined as “What is the level of reading anxiety of secondary school students?”.
According to this problem statement, the following sub problems can be listed:

1) Do the reading anxiety levels of secondary school students differ by gender?
2) Do the reading anxiety levels of secondary school students vary according to grade levels?
3) Do the reading anxiety levels of secondary school students differ according to socioeconomic level?

4) Is there a relationship between the reading anxiety levels and the reading frequency of secondary school
students?

2. Method

This study is structured using the scanning technique from quantitative research methods as it aims to present an
existing situation as it is. Descriptive and comparative statistical techniques are used in the analysis. Karasar
(2005) defines scanning technique as a method of collection of data by studying on current documentaries. Also,
there are two kinds of scanning technique, one of them is general scanning and another one is content analysis. In
this study, data is structured by general scanning.

3. Working Group

The scale used in this study has been applied to 598 students studying in the 5, 6™, 7" and 8" grades of secondary
schools and the schools are representative of LOWER socioeconomic level, MIDDLE socioeconomic level and
UPPER socioeconomic level in Nigde province. Table 1 shows the distribution of the study group by gender,
socioeconomic level and grade level.

Table 1. Frequency and percentages of demographic characteristics of the working group

f % Yoyig

FEMALE 285 47.7 47.7

MALE 313 523 100.0

LOWER 191 319 31.9

Socioeconomic Level MIDDLE 221 37.0 68.9
UPPER 186  31.1 100.0

Sthgrade 152 254 25.4

6th grade 151 253 50.7

Gender

Grade
7th grade 134 224 73.1
8th grade 161 269  100.0
Total 598 100.0 100.0

As shown in Table 1, out of 598 students, 285 (47.7%) are female and 313 (52.3%) are male. In the socioeconomic
level, 191 (31.9%) students are from the lower, 221 (37.0%) are from the middle and 186 (31.1%) are from the
upper socioeconomic level. Of the secondary school students, 152 (25.4%) are in the 5™ grade, 151 (25.3%) are in
the 6" grade, 134 (22.4%) are in the 7" grade and 161 (26.9%) are in the 8" grade.
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4. Data Collection Tools
4.1 Reading Anxiety Scale

In this study, the scale developed by Celiktiirk and Yamag (2015), “Reading Anxiety Scale for Primary and
Secondary School Students”, has been used as the data collection tool. This scale is a Likert type scale consisting
of 29 items. A maximum of 145 points and a minimum of 29 points can be obtained from the scale. After getting
the permission of the authors, the scale was applied. The scale has a single factor structure and the total variance is
55.87. In addition to this, the internal consistency coefficient for the reliability of the scale is 0.95 (Celiktiirk &
Yamag, 2015).

4.2 Personal Information Form

The Personal Information Form developed by the researcher was used to collect data related to the independent
variables of the scale. In the form, there are four questions asking the gender of the students, grade levels, their
frequency of reading and the name of their schools, in order to determine their socioeconomic levels.

5. Data Analysis

In this study, the evaluations are made based on 598 scales filled by the participants. In order to calculate the
scores, the following ratio is used: “Never” 1, “Rarely” 2, “Occasionally” 3, “Most of the time” 4 and “Always” 5
points. As a result of the analysis, the findings obtained for the problem statement range is as follows; “Never”
1.00-1.79, “Rarely” 1.80-2.59, “Occasionally” 2.60-3.39, “Most of the time” 3.40-4.19 and “Always” 4.20-5.00.

Findings related to sub problems are analyzed using independent t-test, one-way ANOVA and Pearson Product
Moment Correlation Coefficient.

6. Results
6.1 Findings Related to the Problem Clause

The mean score taken from the scale is found to be 1.81 for the following problem statement question; “what is the
reading anxiety level of secondary school students?” The average is in the range of “Rarely”.

6.2 Findings Related to Subproblem Clauses

Table 2. The results of unrelated group t-test for the differentiation status of primary school students’ reading
anxiety levels according to gender variable

- t Test
n X ss

t sd p
FEMALE 285 1.78 .82 -917 596 .360
MALE 313 1.84 .88

According to Table 2, reading anxiety levels of primary school students (n = 598) has not shown a significant
difference at .05 level according to gender variable. The arithmetic mean of female students (n = 285) is 1.78, the
standard deviation is .82 and the arithmetic mean of male students (n = 313) is 1.84, and the standard deviation
is .88 (88).

Table 3. ANOVA test results for differentiation status of primary school students’ reading anxiety levels according
to socioeconomic level variable

n X Ss F p  Difference
1) LOWER 191 243 .83 152
2) MIDDLE 221 1.67 .72
113.815  .000 1>3
3) UPPER 186 1.35 .60 953

Total 598 1.81 .85

When Table 3 is examined, it is seen that reading anxiety levels of primary school students (n = 598) show a
significant difference at .05 level according to socioeconomic level variable. Of the students from the lower
socioeconomic level (n = 191), the standard deviation is .83, and the arithmetic mean is 2.43. Of the students from
the middle socioeconomic level (n = 221), the arithmetic mean is 1.67, the standard deviation is .72. Of the upper
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socioeconomic level (n = 186), the arithmetic mean is 1.35, the standard deviation is .60. According to this, it was
determined that the students’ reading anxiety level at lower socioeconomic levels was higher than the reading
anxiety levels of middle and upper socioeconomic level students, and the reading anxiety levels of students at the
upper socioeconomic level were higher than the students in the upper socioeconomic level. With these results at
hand, it is possible to conclude that the socioeconomic level variable is a factor in reading anxiety. As the
socioeconomic level decreases, the level of reading anxiety increases.

Table 4. ANOVA test results for differentiation status of primary school students’ reading anxiety levels by grade
level variable

n X Ss F p  Difference
5th GRADE 152 1.77 .80
6th GRADE 151 1.85 .88
7th GRADE 134 1.82 84 243 .866
8th GRADE 161 1.82 .87
Total 598 1.81 .85

When Table 4 is analyzed, reading anxiety levels of primary school students (n = 598) has not shown a significant
difference at .05 level according to grade level variable. The arithmetic average of the fifth-grade students (n =
152) is 1.77, the standard deviation is .80. The arithmetic average of the sixth-grade students (n = 151) is 1.85, the
standard deviation is .88. The arithmetic average of the seventh-grade students (n = 134) is 1.82, standard deviation
is .84. The arithmetic average of eighth-grade students (n = 161) is 1.82, the standard deviation is .87.

Table 5. Results of Pearson product moment correlation coefficient concerning the relationship between the
reading anxiety levels of primary school students and the frequency of reading

Reading anxiety Reading frequency
Reading anxiety 1 -33

Reading frequency -.33 1

*p<.01.

According to Table 5, a significant relationship has been found between primary school students’ (n = 598) reading
anxiety levels and the frequency of reading books. According to Biiyiikoztiirk (2014, p. 32), although the
correlation coefficient (r) is not fully coherent on the interpretation of its magnitude, the correlation coefficient,
being the absolute value, is considered high if it is between 0.70-1.00; moderate if it is between 0.70-0.30; and low
if it is between 0.30-0.00. According to this information, it is seen that there is a moderate (r = .33, p < .01),
negative and significant relationship between the reading anxiety levels of primary school students and the
frequency of reading books. Besides, it has been found that primary school students’ reading anxiety levels
decreased as the frequency of reading increased, and the reading anxiety levels increased as the frequency of
reading decreased.

7. Conclusion and Discussion

By analyzing the data obtained in this study, it can be seen that the reading anxiety of secondary school students is
lower than average. Looking at the results, it is understood that secondary school students are devoted to reading;
Turkish courses are successful in encouraging reading and lower reading anxiety affects the reading performance
in a positive way.

It was found that there is no significant difference in reading anxiety of secondary school students in terms of
gender. The results of Yildiz and Ceyhan’s (2016) studies on 4™ grade students also support this finding.

It has been observed that there is no significant difference between the level of reading anxiety and the grade level
of secondary school students. This means that the reading anxiety levels of secondary school students are
approximately the same at each grade level.

A significant difference has been found between reading anxiety levels and socioeconomic status of secondary
school students. As the socioeconomic level decreases, the level of reading anxiety increases and also the level of
reading anxiety decreases as the socioeconomic level increases. Within the framework of these findings, it can be
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concluded that the socioeconomic level variable is an important factor in reading anxiety.

A moderate negative relationship has been found between the reading anxiety levels of secondary school students
and the frequency of reading books. Considering these findings, it has been concluded that the reading anxiety
levels decreases as the reading frequency increases and the reading anxiety levels increases as the reading
frequency decreases for the secondary school students.

Generally speaking, there is no significant difference between secondary school students’ reading anxiety levels,
gender and grade level, but a significant difference has been found between the socioeconomic level and the
anxiety level. At the same time, it has been found that there is a moderate relationship between the reading anxiety
levels and the frequency of reading books of secondary school students.

Considering all these results of the study, it is recommended that teachers of Turkish could practice activities that
will encourage students to read more books in order to reduce their reading anxiety levels since no improvement on
the socioeconomic level of the students can be achieved by the teachers.
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