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Abstract
Student Engagement has emerged as a central theme in the context of Higher Education in recent years. Thus,
there is great consent towards it. Due to several factors, undergraduates are diverted and disengaged
consequently, especially the state universities of Sri Lanka currently experiencing this issue. Even there are many
factors impact student engagement. This study explored the significance of teachers with their emotional
intelligence competencies for getting student engagement. University students prefer to take student-centered
teaching where it is possible if only teachers are ready and capable to take account of students' interests, needs,
and perspectives on adaptation with their teaching approach. Having understood the phenomenon above, the
current study designed to investigate the impact of the emotional intelligence of teachers in higher education on
student engagement based on students’ perspectives. This is an explanatory study that the data collected from the
sample of 1455 undergraduates selected from the state universities in Sri Lanka on which stratified random
sampling method was adopted. Finding reveals that students are engaged but not actively and as per the students’
point of view lecturers are just good rather excellent enough on emotional intelligence competencies. However,
there is a strong positive relationship as well as have a significant positive impact of emotionally intelligent
teachers of higher education on student engagement. Ultimately it is concluded that higher education teachers
require to expand the substantial amount of skill on emotional intelligence. Further, then active student
engagement can be ensured.
Keywords: emotional intelligence, higher education, teachers, Sri Lanka, student engagement
1. Introduction
Professionals of the nation grow with the guidance of teachers; indeed, they are the living legends for the
individual as well as the national development as a whole; consequently, the country’s development depends upon
individuals’ development. According to the educational system of Sri Lanka, from six years, up to eighteen
students spend most of the time by Schooling (Primary and Secondary education). Once eligible to attend
universities another three or four more years (with relevant to the degrees) spending with, and it will be carried in
the form of Masters, PhDs, and so on.
It indicates that teaching professionals are life driven factors for every human being, so teachers are the ever
forgotten relationship that everyone comes across in their life. Hence, all have great memories of teachers.
According to Hargreaves (1998), teaching is a form of emotional labor, so teaching professionals require
emotional intelligence to an extent. Concerning many authors’ concerns, emotional labor is a medium used to
generate commercial value. In contrast, teachers with emotional competency have been considered caring,
motivating, communicating, and understanding the real need of students (components of emotional intelligence).
Moreover, guide students to become successful in their academics as well as their personal life under which this
study gives prime attention towards the emotional intelligence competencies of teaching professionals of the
higher education sector, especially the state universities in Sri Lanka.
Most of the students prefer to adopt their teachers as role models (Singh, 2015) in their life it is not only merely
because of technical and other competencies. There is something unique feature of them adopted by the teachers; it
might be the teaching pattern that correlates with students' expectations and consents. Lecturers are competent
enough on subject areas, how handling emotion at work also matters in this era since the generation is come up
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with different needs and wants. Nowadays, the younger generation is expecting care and attention from their
teachers because teaching is considered a front line profession, managing emotion supposed to be a paramount
factor for them, and it would be beneficial for both teachers and students.
Since school days, students depend upon many factors such as parents, colleagues, relatives, society, and teachers.
However, they become full of freedom when they are at higher education (Nassudin, 2012) because of maturity
and the sense of feeling everything known and managed by alone themselves. Getting university entrance is a great
achievement because every student who sat for the advance level exam unable to get the opportunity due to the
high competition and standard of the education system in Sri Lanka. This transition demands following adaptation
challenges such as culture, attitude, behavior, psychological factor, social and ecological context, and perception of
the university environment and so on (Nassudin, 2012). These challenges either negatively or positively impact on
students’ engagement towards academics.
There is a dominant trend of undergraduate disengagement, and the amount of time students spends studying and
participating in on-campus activities has decreased in this contemporary world (Phommasa, 2016). Nina (2015) at
Opole University revealed that students could be disengaged or even drop out of the studies due to had an unfair
treatment or negative attitude from their lecturers. So it does not indicate that lecturers lack competencies. It
partially connected with the state of emotional well beings. Currently, emotional intelligence is of great importance
for teaching professionals of higher education. It does not only generate harm to the students. It can be affected by
parents' expectations. Government budgeting a large amount of money on higher education becoming in vain,
society loss of educating generation country lacking to produce people who brought up the country to the next
stage (Developed country). Hence teachers preferably with technical skills regarding subject areas needed to
improvise psychological factors to get students engagement towards academics.
However, there is a shortage of studies had been undertaken so far separately to identify the factors which
influencing student engagement and the significance of emotional intelligence competencies for teachers of higher
education to perform their job well. According to Kahu (2013), teaching has a significant impact on student
engagement in higher education, whereas further researches have not undertaken to shed the light of significance
on the emotional intelligence competencies of the lecturer for getting student engagement. If lecturers wanted to
take a student-centered teaching approach as per the willingness of the current generation they are supposed to
develop the emotional intelligence competencies, it tremendously assures the student engagement too. Signifying
lecturers' emotional intelligence competencies on student engagement is still an unexplored area. This is the gap
that the current study had explored. Hence, the present study examines how teachers' emotional intelligence affect
student engagement in state universities in Sri Lanka. In addition to that, the study was attempted to analyze
teachers’ emotional intelligence competencies based on the students’ perspective because there are two ideologies
stand to define what emotional Intelligence is, understand one’s self and others and their feeling. (Goleman,
2006).
Thus, the study mainly focuses on the ideology that understanding students feeling, wants, and interests. The
teachers in the higher education sector understand students’ needs well. Students realized by the teachers that the
student can reveal the reality whether he or she is cared for and recognized by then it is generating real outcome
and use full for lecturers to adopt an active teaching pattern that met the students’ expectations too. There are some
studies (Bashir, Bajwa, & Rana, 2014; Madelina, 2007) in the emotional intelligence area. But the response about
understanding oneself and others is given by one individual him or herself; however, whether he or she follows
others correctly can reveal better than other parties who are supposed to understand that is where the background
used in this study. Ultimately students were given a chance to measure whether their lecturers competent enough at
managing their emotion effectively in terms of social awareness and relationship management and turn whether its
impact on student engagement also had been studied.
2. Literature Review
2.1 Emotional Intelligence
Emotional intelligence is a phenomenon drawn from the psychological arena, and it is rooted in much earliest
social and psychological theories. After the publication of the best-selling book named “Why, It Can Matter
More than IQ?” by behavioral researcher Goleman (1998), the emotional intelligence concept became popular as
well as acknowledged to the broader population. Emotional intelligence is about understanding one’s feelings,
sympathy for the opinions of others, and the dictate of sense in a way that improves living (Goleman, 2006).
Goleman has introduced the competency model for emotional intelligence (as cited in Adel Alferaih, 2017). It
involves two main components, namely personal competence and social competence. First one, personal
competence mentions that an individual should understand his or her self well, which contains self -awareness,
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and self- management. The next emotional intelligence of social competence is expanding social awareness and
relationship management. The current study focuses explicitly on social competence, which stands for how well
an individual manages relationships, including others. Further, it can categorize into two dimensions, which are
social competence of social awareness and social competence of relationship management.
Social awareness includes increasing their awareness to keep the emotions of individuals around them, and it
covers an individual’s ability to read an emotional environment, so to be socially aware, an individual need to
demonstrate the following competencies, such as sympathy, organizational awareness, and facility direction.
Relationship management is the other dimension that refers to personal use awareness of individual and others'
emotions to create a secure, effective, and long-term relationship. Goleman (2006) identifies several
competencies such as impact, leadership, evolving others, communication, change catalyst, conflict management,
and generate the bond.
2.2 Models on Emotional Intelligence
Emotional intelligence can be used to define what emotional intelligence is, and it enriches to draw a clear
picture of it as well. Despite there were many scholars who worked on the emotional intelligence concept for
first and foremost the term of emotional intelligence. Mayer and Salovey (1990) published their landmark article
named emotional intelligence in a journal. Hereafter onwards, people got to know the concept of emotional
intelligence to some extent. Based on that, there were various definitions, theories, and models that are emerging.
According to Mayer & Salvoey (1990), emotional intelligence refers that the ability to control the own and
other's feelings and emotions that are influencing the discriminate against each other and using this information
to guide one’s thinking and action lead to emotional feelings. It consists of the following four components, such
as the ability to accurately perceive information, the ability to use emotions to assist thought, the ability to
understand emotion, and the ability to manage or regulate emotion. These components must be measured
through cognitive ability-based IQ tests. The problem-solving items are designed to test a person's abilities, and
it simply indicates that emotional intelligence is limited to the boundary of cognitive ability or mental ability of
an individual.
Psychologist Konstantin Vasily Petrides develops a trait model of emotional intelligence. It focuses on emotions
of self-perception, on the other hand, this model believes that an individual who well at recognizes and utilizes
his or her feelings become capable of understanding while manipulating emotions with whom they are
networked. Simply it refers capable of predicting the emotional abilities of others based on his or her perspective.
This is the most recent model developed based on personality characteristics (Petrides, Pita & Kokkinaki, 2007).
Emotional intelligence is defined as “a constellation of behavioral dispositions and self-perceptions concerning
one’s ability to recognize, process and utilize emotion-laden information” (Petrides & Furnham, 2003, pp41).
This model emphasizes that an individual who is highly focusing on emotions and personalities of him or her
rather others.
The mixed model is another universal fame model introduced by Goleman (1998). The mixed model consists of
five components that reflect emotional competencies, and those competencies cover neither inherent
characteristics nor personality traits of an individual at most significant place has been given a set of emotional
skills and competencies of an individual, and it leads leadership performance. The first component of
competence is self- awareness that revels the ability to know one’s emotions, strengths, weaknesses, drives,
values, and goals and identify their impact on others while still using gut feelings to steer decision. Second, selfregulation that involves controlling or redirecting one’s unruly emotions and desires and adapting to varying
situations. The third component is social skills that means managing relationships to move people in the desires
and adapting to varying conditions. Next, empathy concerns other people’s feelings, particularly when making
decisions. Finally, the motivation that is driven to achieve for the sake of attainment (Goleman, 1998). However,
in 2001 it is renewed in the name of the Competency model by consisting following constructs by Goleman.
Specifically, it is designed to apply to workplaces, and it contains twenty competencies under four dimensions. It
is used to differentiate an individual from another in a work station. Self-awareness; the ability to understand the
feelings and accurate self-assessment, self-management; the ability to handle internal states, impulses, and
resources, social awareness; the ability to read people and groups, and relationship management; the ability to
encourage desirable responses in others (Goleman, 2001). The research is undertaken based on these two models.
Ultimately these models mentioned that leading a successful life is determined by the development of emotional
intelligence while focusing on characteristics by the nature of an individual that is inherent to them too. Those
four components can be divided into two dimensions, namely personal competence and social competencies.
Personal competence refers to an individual who should understand themselves well, which is one half of
developing your emotional intelligence and which encompasses with self-awareness and self-management.
32

http://ibr.ccsenet.org

International Business Research

Vol. 13, No. 4; 2020

Social competence has mentioned the ability to recognize those around you. Nevertheless, both competences
should equally support to develop emotional intelligence.
2.3 Emotional Intelligence and Teaching
There are series of research study had been undertaken with the interest of teachers’ emotions by specially
underpinning university lectures (Constanti & Gibbs, 2004; Ogbonna & Harris, 2004; Zhang & Zhu, 2008).
Teaching is primarily deemed as a rational, rhetorical, and relational communication process in which teachers
strategically use messages and relational cues to influence students and their behavior (Mottet & Beebe, 2006).
Ahmed (2015) mentioned that teachers are the paramount factors in an educational hub, and emotional
intelligence is having a direct impact on teachers’ performance since it is a dimension of social science.
According to Hargreaves (1998), emotions are at the heart of teaching and teachers’ lives as well. Undertaken
series of research on emotional intelligence for teaching professionals is witnessed that prime attention supposed
to be paid towards teaching emotions.
Ultimately all the studies revealing teachers should ensure students are effectively attended to more on studies,
motivated, and active conduct of the classroom is taken in place as well. According to Embry (2002), alone being
on book knowledge might not be a true indication of a quality teacher; it should focusing beyond subject matters
as well. Good teaching is in line with positive emotions; being certified teachers does not adequate; it must
belong by being emotional, building effective rapport with students, creativity, challenge, and joy, so teaching
involves significant emotional understanding (Hargreaves, 1998b). Thus it implies that teachers should focus on
other excellence rather than book knowledge in terms of emotional skills and competency to get student
engagement. Trigwell (2012) stated student-focused teaching would be taken place once teachers are associated
with positive emotions and vice versa.
Singh (2015), in his book, mentioned high emotional intelligence skill is required for teachers in terms of rapport,
harmony, and comfort while dealing with groups. If the teachers have a passion for their profession, they will be
dedicated, keen, and rationally, emotionally, and morally energetic in their work with students, colleagues, and
others around them in their work station. Indeed teaching is an emotional process in which teachers can manage,
monitor, and regulate their emotions to achieve teaching effectiveness and to create a positive learning environment.
Schools are social processes besides learning is an intrinsically social process; thus, teachers should well be
equipped with the knowledge and practice of emotional skills. In turn, it induces students to become engaged in
leanings and which contributes to their fullest potentials as well (Ergur, 2009). The holistic development of the
students is the ultimate goal of education. There should be an effective communication process between teachers
and students to influence students to be engaged. Higher education is demanding excellent communication
between teachers and students; it seemly either formal or informal settings; in turn, a positive correlation with
motivation would be appeared (Lowman, 1984).
Similarly, teaching should be paid attention to managing emotions to cultivate a climate that generates positive
learning (Mottet & Beebe, 2006). The argument brought up by Brackett and Katulak (2006) emotionally
intelligent teachers can able to nurture the safest, satisfied, cared, and productive learning atmosphere. A positive
classroom outcome can also be associated with teachers who are emotionally competent in influencing students
(Krementizer & Miller, 2008). Where Teaching is considered a front line profession, managing emotion
supposed to be a paramount factor for them, and it would be beneficial for both teachers and students (Winograd,
2005). The emotionally competent to manage or use their emotions well in a workplace, it depends on what
emotional state is expected from their job or profession and how their organizational structures demand human
interactions in ways that help or impede emotional expression and understanding (Hargreaves, 1998b).
Jennings and Greenbeing (2009) suggested that an emotional bond can be cultivated by being socially and
emotionally competent enough. Those who emotionally competent can develop lessons to bring out students’
abilities and strengths; moreover, students take their teachers as role models too. Richardson and Shupe (2003)
found that teachers who thorough at self-awareness facilitate understanding how students can affect teachers'
emotional processes. To become emotionally intelligent, teachers should be competent at self-awareness and
social-awareness.
On the one hand, teachers are well known about their strengths and weaknesses and how their emotional
expression affects interaction with others another side; they capable of recognizing others' emotions. This directs
us to have a mutual rapport with people around you (Greenberg et al., 2003). Thus it can be built up a sensible
connection with students. Ultimately Emotionally Intelligent teachers contribute towards students learning
performance (Cohen, 2006). Once become a teaching professional, the emotional intelligence training
preparation program would enrich emotional competence, and it results in a long term positive effect on
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education (Chechi, 2012; Edannur, 2010; Mendes, 2003). People who good at emotional intelligence predict
others' sentiments well and make them excited and motivated (Cooper, 2004).
Teacher’s empathy stands for the ability to perceive students’ feelings. In other words, attention paid towards
students’ perspectives and concerns this where a process of understanding student’s feelings in place of students
(Tettegah & Anderson, 2007). According to Ergu (2009), teachers with emotionally intelligent are the initiatives
for an empathic learning environment for their students, and then they become a moral model to students. In the
meantime, students are treated as unique individuals and valued in terms of their feelings. According to Deniz
(2010), teaching is a process involving emotional practices like many other activities involving human
interactions. Teachers monitor their students all the time in which they would check their appearances of
engagement, or responsiveness. When teachers' emotional scanning goes wrong, what they experience is an
emotional misunderstanding, and the perception of students feeling becomes completely wrong (Hargreaves,
1998). Teachers misunderstanding students’ needs tend to lead misjudgment on students' leanings. To be
emotionally engaged or understand students’ needs, strong bonding between teachers and students might
endeavor to read about each other over a while (Hargreaves, 1998).
The classroom of a student is a next home environment for them, and teachers are the dominant influence factor
on student achievement as well (Hammond, 1999). According to Rust (2014), emotionally intelligent teachers
enable to understand of the state of students’ needs and having strengthened control over the classroom; in turn,
it will have an impact on student engagement in their academics. Emotional intelligence has a positive
relationship with teachers’ classroom management, and emotional intelligence can be a good predictor of
functional classroom management styles (Hamdan, 2007). Futhermore Hamdan (2007) stated that classroom
management minimizes tensions inside the class, moderates students' behavior, listens to students’ ideas and
suggestions, encourages students to do the best of them, and pay attention to their needs and concerns.
Effective classroom management builds positive rapport between teachers and students; additionally, the
teaching pattern would cater to students’ requirements. Inaugurating a positive classroom climate can generate
effective teaching and learning; it can be termed as classroom management. Ultimately classroom management
is teachers' efforts to led the students' achievement (Good & Brophy, 2006; Ritter & Hancock,2007). Although
emotional intelligence positively correlates with classroom management, poor classroom management due to
lack of emotional intelligence, competencies students turn demotivated (Hu,2011). Hence it would negatively
impact student engagement.
Although teaching is a privileging profession, it is lead them to burn out, which means stressful occasions unless
teachers capable of managing emotions effectively because educators are live in the time of rapid change and
increased demands. That’s what they require a substantial amount of skill on emotional intelligence because it
will negatively impact their career as well as students’ engagement. A teacher is playing a major role in building
ethical values on students in terms of self-discipline and empathy. The quality of education should be ensured by
emotionally intelligent teachers who, well at emotional skills, help students to become motivated, increased
performance, collaborate with the team, and effective use of resources and time. Finally, it indicates that
competent at emotional intelligence skills by teachers is an influencing factor on student engagement. According
to Singh (2015), the enhancement of emotional intelligence should require in the field of higher education.
Moreover, the teachers who demonstrate a higher level of emotional intelligence are empathic and preoccupied
with the students’ emotional life. Such teachers adopted a friendly and warm approach towards the students by
motivating, encouraging, and treating them without any bias (Singh,2015). The teacher is a major influential
factor in students’ engagement to a great extent. In such a case, teachers who exhibit a higher level of emotional
intelligence determine the students’ overall school performance as researchers indicate (Brackett & Katulak,
2007; Pekrun et al., 2002; Petrides et al., 2007), an emotionally encouraging class environment positively
influences students’ academic achievement. Emotional intelligence is not a born skill; the involvement of an
individual can develop it.
Based on that where an individual who competent at managing emotions well through developing emotional
intelligence competencies, which are stated above, can deliver high performance whereby teachers can ensure
that students to be engaged in their learning through developing social skills based on Goleman. In this study,
university students are surveyed to explore whether their lectures are understood their state of feelings and are it
a major factor for them to be committed to academics activities. In this contemporary world, teaching
professionals are demanded various skills; one of such fundamental competence is emotional intelligence.
Teachers are the paramount factors in an educational hub, and emotional intelligence competencies, having a
direct impact on teachers’ performance since it is a dimension of social science (Ahmed, 2015). According to
Hargreaves (1998), feelings are at the heart of learning and teaching, and the education process is considered a
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front line profession; managing emotions supposed to be a paramount factor for them, and it would be beneficial
for both teachers and students (Winograd, 2005). According to Embry (2002), alone being on book knowledge
might not be an accurate indication of a quality teacher. It should focus beyond subject matters, as well. Trigwell
(2012) also stated that student-focused teaching would be taken place once teachers are associated with positive
emotions and vice versa. Moreover, Singh (2015), in his book, mentioned higher education teachers should
demonstrate a high level of emotional intelligence skills.
2.4 Student Engagement
In education, student engagement refers to the amount of care, curiosity, awareness, positivity, and desire that the
learners show when they are knowledge or being skilled, which spreads to the level of inspiration they have to
learn and develop in their education. Students with a greater sense of confidence, hopefulness, efficacy, and
flexibility will exhibit a greater level of engagement (Kyle, Brett, Lathan, Noel & Palmer, 2016). Jennifer, Phyllis,
and Alison (2004) developed three dimensions that can be used to express students’ engagement. First, the
behavioral engagement that stands students is complying with positively. Secondly, an emotional involvement that
stands students would experience emotional responses such as attention, enjoyment, or a sense of belonging.
Finally, the cognitive engagement that students would be spent in their learning would seek to go beyond the
necessities and would pleasure at challenges.
Ultimately student engagement is positive correlates with greater graduation rates, higher grade point averages
(GPAs), and a higher level of educational satisfaction (Astin & Sax, 1998; Kuh et al., 2005). Academic
performance can be ensured by active engagement. Higher educational institutions treat their teachers as a target
for improving student engagement (Kahu, 2013). Classroom of a student is a next home environment, and teachers
are the dominant influence factor on student achievement, and it is influenced by emotional aspects of the teaching
process as well (Brackett & Katulak, 2007; Edannur, 2010; Nicolini, 2010; Kremenitzer, 2005).
According to Markwell (2007), even though it is small or large on the scale of class, lectures should include
effective initiative interaction among students and use feedback to make students are engaged. Hence teachers are
taking a significant part in the students’ university life, so teaching professionals should be paid attention to
managing emotions to cultivate a climate that generates positive learning (Mottet & Beebe, 2006). A statement
raised by Brackett and Katulak (2007) was that emotionally intelligent teachers could able to nurture the safest,
satisfied, cared, and productive learning atmosphere.
Finally, emotionally intelligent teachers contribute to students learning performance (Cohen, 2006). According to
Ruster (2014), emotionally intelligent teachers enable to understand the state of students’ need and having control
over the classroom, and that will have an impact on student engagement on academics. Teachers who exhibit a
greater level of emotional intelligence ensure students are effectively attended to more on studies, motivated, and
active conduct of the classroom is taken in place as well (Ruster, 2014).
People who show a better level of emotional intelligence, successful at their job, and they are most welcome by
corporations as well. A parallel relationship may occur in the field of higher education between teachers and
students who exhibit improved levels of emotional intelligence. They are considered as emotional labor as front
line professionals and their students’ academic achievement (Rust, 2014). Further, he mentioned that teachers’
effectiveness does not only depend upon core subjects and years of experience; indeed, the emotional dispositions
of teachers encourage the student to be engaged more in studies. According to Othman et al. (2008), as a tool,
teachers’ performance can be measured by the academic achievement of their students. Thus they are playing a
prominent role in getting student engagement on which the importance of emotional intelligence could be placed.
According to the literature mentioned, the following conceptual framework (figure 1) was developed for the study.

Figure 1. Conceptual Framework, Source: Author construct, 2019
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The researcher advanced the following hypotheses according to the reviewed literature.
H1: There is a significant relationship between the emotional intelligence of teachers and student engagement
in the higher education sector.
H1A: There is a significant relationship between social awareness of teachers and student engagement in the
higher education sector.
H1B: There is a significant relationship between the relationship management of teachers and student
engagement in the higher education sector.
H2: There is an Impact of the emotional intelligence of teachers in higher education on student engagement.
3. Research Methodology
The hypotheses have been developed in order to fulfill the main objective of identifying how emotionally
intelligent teachers of higher education impacts on student engagement. Moreover, it is intended to satisfy the
specific objectives such as; to determine the relationship between the emotional intelligence of teachers and
student engagement in the higher education sector: to identify the relationship between social awareness of
teachers and student engagement in the higher education sector and to identify the relationship between the
relationship management of teachers and student engagement in the higher education sector. Here the researcher
has investigated the effect of teachers’ emotional intelligence on student engagement; thus, variables are neither
manipulated nor controlled for study. Hence, the study was conducted in a non-contrived setting. As the data for
this study were collected at a single point in time (Sekaran, 2006), the study was cross-sectional in the time
horizon.
The study focused on the impact of teachers' emotional intelligence on students' engagement in Sri Lankan state
universities. Therefore, to full fill the study objectives, the quantitative research approach is used to verify the
advance hypotheses. The respondents were all students from state universities of Sri Lanka. The population
element has known, the researchers used a stratified random sampling technique. However, this study chose a
disproportionate type of stratified random sampling method. Because through the disproportionate stratified
random sampling technique, the researchers can use the equal number of participants from each gender that leads
to achieving realistic findings. The perceptions of 1455 students learning at Sri Lankan state universities was
planned to gather a through a self- administrated questionnaire.
A pilot study was conducted to test questionnaires to test the validity of the items. To test the reliability, Cronbach
Alpha was tested. The selected primary data was coded and analyze be suing SPSS Version 22. The purpose of
testing the hypotheses, correlation, and regression analysis tests were performed.
4. Analysis
4.1 Reliability of the Instrument
The external reliability of the instruments used to collect data was examined by using the Test-retest method. As
shown in table 2, the coefficients of the Test-retest figure of the instruments indicate that each instrument has high
external reliability.
Table 2. Results of test-retest
Instrument

Test-Retest

Emotional Intelligence

0.877

Student Engagement

0.762

Source: Data analysis results, 2019
The inter-item consistency reliability was examined with Cronbach’s Alpha value. The results of Cronbach’s
Alpha test are given in table 3, which suggested that the internal reliability of each instrument is a satisfactory
level.
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Table 3. Results from Cronbach's alpha coefficient
Instrument

Cronbach’s Alpha

Emotional Intelligence

0.921

Student Engagement

0.801

Source: Data analysis results, 2019
4.2 Validity of the Instrument
The content validity of the instrument was ensured by the operationalization of the constructs on literature,
indirectly by the high internal consistency reliability of the instruments, as indicated by Alpha.
The construct validity of the variables of the study was ensured by the fact that the correlation and regression
analysis support the hypotheses formulated linking the relationship between independent variables and the
dependent variable. Table 03 represents the descriptive statistics of the independent and dependent variables.
Table 4. Univariate analysis of the variables

Source: data analysis results, 2019
The mean value used to analyze the central tendency of developed variables individually, especially the mean
value, is used to analyze the students’ exact opinion about their academic engagement and lecturers' emotional
intelligence competency. To make sure their error-free questionnaire was adopted for the study, it is measured
where it lies at the accepted threshold level of standard deviation. Based on the value of skewness and kurtosis,
the study reveals that the data is normally distributed. The study is a cross-sectional study; data was gathered
over a period of weeks. Further, correlation analysis and regression analysis are done to test the advanced
hypotheses and to draw conclusions.
4.3 Bivariate Analysis
The bivariate analysis includes the correlation analysis and the simple regression analysis, which were used to
investigate any relationship between students’ engagement and emotional intelligence of teachers. Using the
Pearson product Movement Correlation with the two-tailed test of significance, the correlation analysis was made
to investigate any relationship between students’ engagement and emotional intelligence of teachers. The results of
the Pearson’s correlation shown in table 05, there is a significant positive correlation between emotional
intelligence of teachers and student engagement in the higher education sector.
Table 5. Correlation analysis between emotional intelligence and student engagement
Measures
Emotional Intelligence of Teachers (EI) in Higher Education and Student
Engagement
Teachers' Social Awareness (SA) in Higher Education and Student
Engagement
Teachers' Relationship Management (RM) in Higher Education and Student
Engagement

Source: data analysis results, 2019
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Pearson
Values
0.703

Correlation

Significance
Value
0.000

0.640

0.000

0.698

0.000
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The Pearson Correlation is 0.703, suggesting that there is a strong positive relationship between the emotional
intelligence of teachers in higher education and student engagement. It was attained by the significance value of
0.000 at 99% of the confidential level. Hence the founded correlation coefficient is statistically significant. Thus
it is obvious to accept the Hypothesis (H1) is that there is a significant relationship between EI of teachers in
higher education and student engagement.
Further, it is separately analyzed the correlation coefficient of the subdivision of emotional intelligence
underlined on the conceptual framework. It is also revealed there is a moderate positive relationship between
each construct on student engagement at the 0.000 of the significance level. It is about 0.640 between social
awareness of teachers in higher education and student engagement at the same time, and it is about 0.698
between relationship management and student engagement. Accordingly, it is obvious to accept the sub
Hypotheses (H1A and H1B) developed under the main Hypothesis (H1).
The researcher has selected a simple regression analysis to determine the impact of the emotional intelligence of
teachers on student engagement. According to the results of the simple regression analysis shown in Table 06,
there is a significant positive impact of the emotional intelligence of teachers on students' engagement of the
respondents.
Table 6. Simple regression analysis of emotional intelligence of teachers on student engagement

Source: data analysis results, 2019
It illustrates that 49% of the variance of student engagement on academic activity is explained by the emotional
intelligence of teachers in higher education. Accordingly, 49% of student engagement in academics is influenced
by emotionally intelligent lecturers. The significance of the study is about 0.000, which implies that there is a
significant positive impact of emotionally intelligent teachers in higher education on student engagement. Finally,
these findings enrich to accept the Hypothesis (H2), is that there is a significant positive impact of emotionally
intelligent teachers in higher education on student engagement.
5. Discussion of Findings and Implications
Ultimately the findings reveal that students are engaged in academic activities up to an extent but do not commit
themselves to participate actively because the mean value for student engagement is around 3.4237. It is an
average point, so students still have a particular problem to engage their academic activities actively. As per the
undergraduates’ perspective, lecturers are rated on intelligent, emotional competencies as good but not excellent
enough because here also the mean value of emotional intelligence competencies is around 3.344.
However, 49% of student engagement is explained by the emotional intelligence competencies of teachers in
terms of interest in taking students’ consent and trying to understand their perspectives. Teachers are personally
available to serve and capable of persuading students' expectations, being a role model, developing graduate to
cope up, being an excellent communicator, eradicating clashes with students, and build an affective bond
between lecturers and undergraduates. There is a great impact of teachers’ emotional intelligence competencies,
especially social awareness, and relationship management on student engagement.
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A model developed by Kahu (2013) on student engagement in higher education reveals that there are many
factors influencing student engagement in which teaching also plays a major role. Most of the study reveals that
being qualified teachers is not only a good indication for teaching it required beyond the subject excellence, one
of which is emotional intelligence (Embry, 2002; Rust, 2004). According to Singh (2015), the enhancement of
emotional intelligence should require in the field of teaching professionals of higher education.
A study proposed that increased students' commitment or performance is related to maintaining a higher level of
emotional intelligence of teachers (Rust, 2014). Similarly, student achievement is influenced by the emotional
aspects of the teaching process (Edannur, 2010; Nicolini, 2010; Kremenitzer, 2005). Thus teaching professionals
should keen on managing emotions to cultivate a climate that generates positive learning (Mottet & Beebe, 2006).
According to Rust (2014), emotionally intelligent teachers enable to understand the state of students’ need. Also,
having strengthened control over the classroom in turn, it will have an impact on student engagement in
academics. Furthermore, an investigation by Hadi and Mohammad (2016) reveals that there is a statistically
significant relationship between emotional intelligence and classroom management for a positive outcome.
Hence reviews that were underpinned by the earlier researchers on emotional intelligence and student
engagement witnessed that there are a positive relationship and significant impact in between advanced
variables.
Especially caring relationships between teachers and students are considered as personal angle, not as a job
requirement (Oplatka, 2007). However, other service organizations considered it is a requirement for emotional
labor. Caring on students covers all motivational surrounding (Giardini & Frese, 2006) and which binds an
effective relationship between students and teaching professionals, and it derives a positive commitment towards
academics as well.
However, teaching is a form of emotional labor (Hargreaves,1998). Therefore, the study denotes even several
factors are influencing students' engagement teachers’ emotional intelligence competencies on teaching approach
have a significant impact. Thus, if it is considered as a job requirement for lecturers can grant an even more
prominent place for developing these competencies.
According to Goleman (2006), emotional intelligence is not a borne skill, and it can be improved accordingly.
Current study direct teachers to develop a substantial amount of emotional intelligence skills as long as
conducting a training program in line with this content assist them to improve further their emotional intelligence
skill. Hence, it positively impacts students' academics and teachers' performance as well by the way it is a major
responsibility of developing emotional intelligence competency for lecturers of their higher authorities. This
study may help to integrate investigations of emotional intelligence in the field of psychology and expand these
findings to the educational processes of lecturers in higher education. Enhancement of emotional intelligence is
very much required not only in the field of school education but in all the areas of higher education also should
be concerned about it. The results of this study will enable teachers in higher education to better align with the
demanded skill called emotional intelligence for getting student engagement.
6. Recommendation
There should be a proper mechanism to get students’ concerns in terms of feedbacks about lecturers’
performance individually. When focusing the in-depth analysis on the students’ point of view and ensure the
needful readjustments are taken place, which meets the students’ requirement in the phase of effective learning
and teaching, then obviously it will turn up students to be more engaged on academics.
Forming more flexible rapport with students will make talk free environment; thus, the knowledge sharing
process can be effectively taken place, and students will be capable of questioning and clarifying their consents.
Being sensitive towards students’ perspectives, enthusiastic in hearing students matters whether it is
academic-related or not, and develop them individually also make them engaged in learning more effectively.
Conveyed the message through teaching should be ensured the worthiness of that. The interesting methods of
teaching are taken place rather than ties on traditional methods. Alternatively, adopting new practices of
technology advancement enrich to take interesting learning in which relevant authorities should fund the
accommodations. But, it is not only on the hand of lecturers. Avoiding overlapping assignments and lacking in
completion of the course contents even though the time pressure should be neglected.
7. Conclusion, Limitations and Further Research
Ultimately the findings reveal that students are engaged in academic activities. However, up to an extent, they
are not committed to participate actively, so students are still having a certain problem to engage their academic
activities fully. As per the undergraduates’ perspective, lecturers are just good on emotional intelligence
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competencies rather than excellent enough; however, 49% of student engagement is explained by the emotional
intelligence competencies of lecturers. There is a significant impact on teachers who interested to take students’
consent and try to understand their perspectives. The teachers are personally available to serve (Social awareness
competencies) and capable of persuading students’ expectations, being a role model, developing graduates to
cope with uncertainties, and an excellent communicator. Eradicate clashes with students and finally build an
affective bond between lecturers and undergraduates (Relationship management) on student engagement.
The study revealed great attention has to pay towards the skills of teaching, which is beyond the technical skills,
too (the subject knowledge) simply. This means what the students are expecting, called emotional intelligence
competencies. University is the place where students are granted the opportunity to become wise. So effective
teaching methods is one of a significant factor in the higher education system. If teachers are supposed to take a
student-centered teaching approach, which can simplify as learners and learning approach, that’s what it
demands teachers in higher education. Student-centered teaching should be a great effort devoted to developing
social competencies on emotional intelligence. Thus emotionally intelligent teachers can perceive and mold their
own emotions by understanding students’ emotions and managing relationships with them. Finally, tremendously,
it will help to ensure active student engagement in academic activities.
There are two ideologies stand to define what is emotional intelligence is, first, understand one’s self and
secondly, others, and their feeling. (Goleman, 2006). The current study was attempted to analyze teachers’
emotional intelligence competencies based on the students’ perspective. Thus, one limitation of this study is only
focused on the other ideology that understanding students feeling, wants, and interests to describe teachers’
emotional intelligence. Therefore, it is recommended to conduct similar research by considering both ideologies
to analyze teachers’ emotional intelligence competencies. Finally, this is a cross-sectional study; sometimes, the
findings may not be valid as time differences can happen; thus, for future researches, a longitudinal study is
recommended.
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