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Abstract

The present paper aims to investigate EFL instructors’ perceptions of Cambridge English Unlimited (CEU)
textbooks taught at Taif University English Language Center (TUELC) in the Academic year 2017-2018. To
achieve this purpose, the researcher attempted to answer three questions. The first investigates instructors’
perceptions of the textbooks. The second question aims to find out the features that add to the strengths of the
textbooks. The third question is an attempt to reveal the shortcomings of the textbooks from the instructors'
perspectives and their suggestions to overcome these drawbacks. A questionnaire of 4- Likert scale was used to
gather data from ninety two instructors to answer the first two questions, and content analysis was used to
answer the third question. The collected data were analyzed in the form of descriptive statistics, using means,
standard deviation and percentages. The results showed that instructors have a very positive attitude towards the
textbooks in terms of the criteria and features investigated in the first two sections of the study tool. These
answer the first two questions. However, they had certain concerns and suggestions in aspects other than those
included in the study tool. These have been summarized according to their frequency of occurrence in the
instructors' responses. Based on the results, the researcher drew a number of conclusions and recommendations.
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1. Introduction and Theoretical Background
1.1 Importance of Textbooks

Textbooks play a significant role in language learning; they are used as an important tool for academic studies
(Wang, 2010; Gholami, Nikon & Soultanpour, 2012). Sheldon (1988) believes that textbooks can serve different
purposes for teachers. They are a core resource, a source of supplemented materials, an inspiration for classroom
activities and tasks, and the route map of any ELT program in that they provide the objectives of language
learning. They function as a lesson plan and working agenda for teachers and learners and they offer
considerable advantages, for both the learners and the teachers. The educational philosophy of textbooks affects
the class and learning process. In addition, textbooks influence teaching; they help in the process of lesson
planning, make available a wide selection of resources and tasks and cover many topics. The great variety of
textbooks has led language educators to suggest different criteria for assessing them (Kilickaya, 2004; Olajide,
2003). Guilloteaux (2013) believes that textbooks continue to be a central feature of language classrooms
worldwide. Accordingly, their quality can affect the learning experiences of many students. A quality textbook
should be a model of good teaching (Newton & Newton 2009). They should also facilitate students’ language
learning (Cook 1998; Tomlinson 2008, 2011; Waters 2009).

According to Richards (2001), textbooks are considered as the major source of contact that EFL learners have
with the language. They are important resources which help EFL learners to learn English in EFL contexts.
Furthermore, Dubin and Olshtain (1986) maintain that textbooks are the tangible factor which provides many
teachers and learners with language course face validity.

According to Riazi (2003), textbooks play a very important role in the realm of language teaching and learning
as they are the next important factor in the language classroom after the teacher.

Dudley-Evans and St. John (1998) believe that books are important in every learning situation and help teachers
with their responsibilities. They are used as a source of language and a learning support. They also help in or
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motivation and stimulation, and are used for reference. In addition, textbooks can help such teachers plan, show
what should be in a lesson, present the content in ways which support comprehension and learning, and provide
students with learning activities to develop and consolidate that learning (Newton, 1993; Chien & Young, 2007).

1.2 Textbook Evaluation

According to Tomlinson and Masuhara (2001), textbook evaluation enables teachers, supervisors, administrators
and materials developers to make judgments about the effect the materials have on the people who use them.
Besides, Zohrabi (2011) believes that material evaluation should be the top priority of any curriculum. In
addition, as no textbook can be perfect, textbook evaluation is very important to clarify the suitability of the
sources and find the best one (Gholami, Nikou, & Soultanpour, 2012). McDonough and Shaw (2003) believe
that textbook evaluation is very useful in that it allows the teachers to choose the best possible book for their
language learners.

Nunan (1991) stated that the selection process can be greatly facilitated by the use of systematic materials
evaluation procedures which help ensure that materials are consistent with the needs and interests of the learners
they are intended to serve, as well as being in harmony with institutional ideologies on the nature of language
and learning.

Cunningsworth (1995) emphasized careful selection of materials , and that the materials selected should closely
reflect the aims, methods, and values of the teaching program. He maintained that textbooks have the potential to
serve as an effective resource for self-directed learning, a resource for presentation of materials, and a syllabus
where they reflect pre-determined learning objectives.

Wong (2013) argued that developing or adopting an evaluation checklist can help teachers examine, evaluate and
select new textbooks. An evaluation checklist can help ensure that we examine textbooks from several angles.

Many scholars have suggested checklists for a thorough examination of the course book contents, considering a
wide range of critical features, such as practical considerations, four-skill balance, exercises and activities,
pedagogical analyses, appropriateness in language and grammar, and supplementary materials (Ghorbani, 2011;
Mukundan & Ahour, 2010; Mukundan & Nimehchisalem, 2012; Tomlinson, 2012; Tsagari & Sifakis, 2014).

In the case of Taif University English Language Center, English is taught as a foreign language for learners
whose mother tongue is Arabic. They learn English for general and academic purposes. Feedback from teachers
revealed that it is time to adapt and use a new series that could meet EFL learners' needs and interests and help
them learn English through an updated series that follows an integrated approach of language learning.
Accordingly, a new English for academic purposes series has been adopted and used at the beginning of the
academic year 2017. This Cambridge English Unlimited series needs to be investigated in terms of its potential
to meet learners' needs and interests from instructors' points of view. Thus, this paper has been conducted to seek
instructors' perceptions of the CEU textbooks which would be of help for the authors in their review process to
consider instructors' views of the textbooks.

1.3 Problem Statement and Objective

Based on the researcher’s professional contact with EFL instructors, it has been noticed that they have certain
concerns and sometimes complaints regarding the new English for Academic Purposes (EAP) textbooks used
currently. The new series 'Cambridge English Unlimited' has been adopted since the academic year 2017. Many
instructors have concerns related to the appropriateness of certain features to the students' level and needs.
Others have concerns related to the impact of the textbooks on students' learning and achievement. The
researcher believes that it is worthwhile to investigate the instructors’ perceptions of the textbooks to find out the
areas that need to be revisited so that the textbooks are better able to cater for students' interest and needs.

1.4 Research Questions
This paper is an attempt to answer the following questions:

1-  What are the EFL instructors’ perceptions of the Cambridge English Unlimited (CEU) textbooks?

2- What are the available features that add to the strengths of the CEU textbooks?

3-  What are the shortcomings of the textbooks from the instructors' points of view and their suggestions
to tackle these drawbacks?

1.5 Significance of the Study
The results of this paper will be important to:
- Cambridge University Press to consider the instructors' perceptions of the textbooks and their suggestions that
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may help improve the quality of the textbooks.

- The Quality Assurance and Professional Development Unit in the English language Center to further discuss
the instructors' perceptions and suggestions as part of the instructors' professional development.

- EFL practitioners to consider the conclusions and recommendations based on the results of the study to conduct
further research.

2. Review of Related Studies

Many researchers evaluated the effectiveness of EFL textbooks adapted and used by different educational
systems.

Baleghizadeh and Rahimi (2011) evaluated the overall pedagogical value and suitability of the English for the
students of Sociology. They investigated the factors of practical concerns, materials in relation to course
objective, subject matter, linguistic issues, skills and strategies, variety of tasks and activities, and the layout of
materials. The findings indicated that the book, despite having merits, was not very suitable for the sociology
course. Kirkgoz (2011) evaluated the English textbooks that have been approved to be used by the Turkish
Ministry of National Education in state primary schools after the 2005 curriculum renewal process. The books
included were Tripl, Texture English, and Time for English. Findings demonstrated that the textbooks are well -
designed to serve as agents for curriculum change.

Aghazadeh (2015) evaluated the effectiveness and suitability of the EFL textbooks produced by the Ministry of
Education and used in Iranian educational system from teachers’ and learners’ points of view. The results showed
that both the teachers and the learners were not satisfied with the quality of the textbooks in increasing learners’
motivation to learn English, in producing pragmatically correct sentences, in increasing learners’ fluency in
speaking English, in improving learners’ language skills, and in engaging the learners in learning about the target
language culture.

Hamidi et al., (2016) evaluated two popular English textbooks including New Interchange 2 and Four Corners 3
in order to show their similarities and differences in terms of subject matters, vocabulary, structure, exercise,
illustration, and physical make up. The findings of the research revealed that there was no significant difference
between the two mentioned textbooks.

Kheirabadi and Alavimoghaddam (2016) evaluated the English textbook "Prospect” series from teachers’ point
of view and represent experts' recommendations to help the material developers in improving the series. The
findings of the research showed that “Prospect” series is evaluated very poor in field of shape and printing
quality. Teachers believed that the main pitfall of the books is lacking high quality illustrations which foster
students' learning. Although many teachers and practitioners participating in the research have found the new
series a considerable step forward, it seems that the series faces some serious shortcomings.

Another set of studies were conducted to evaluate New Interchange 2 and Four Corners 3 textbooks to find out
the similarities, differences, usefulness, appropriateness, positive aspects and weak points from teachers' points
of view (Razmjoo, 2007; Sahrahgard, Rahimi, & Zaremooayeddi, 2009; Riasati & Zare, 2010; Moradi & Afraz
(2013); Roohani, Taheri, & Poorzangeneh, 2014).

Other studies assessed cultural content in EFL textbook (Liu, 2016; B&U&Razi, 2016; Aliabari & Jamalvandi,
2012). Liu (2016) developed a measurement model for assessing cultural contents in EFL textbooks through the

analytic hierarchy process (AHP) method. Using AHP, the criteria influencing textbook evaluation were
identified and their relative importance was weighted. B&tiand Razi (2016) identified elements related to
intercultural communicative competence in the textbook series Life at A1 and A2 level published by the National
Geographic Learning. Aliabari and Jamalvandi (2012) examined the quality of representation of source, target
and other cultures in the ELT textbooks.

Other studies were concerned with selection criteria (Kim and Lee, 2009; Newton and Newton, 2009; Mahmood
et al., 2010; Guilloteaux, 2013; Wong, 2013). Kim and Lee (2009) developed selection criteria with high validity
and reliability for middle school English textbooks and related materials based on teachers' needs. Initial criteria
selecting an English textbook have been proposed based on the analysis of the survey and the analysis. Based on
the results of the survey, this study developed different weighing value for different categories of criteria in
selecting an English textbook. The results of this study can help the EFL teachers choose an appropriate English
textbook, and improve the quality of their English teaching eventually.

Newton and Newton (2009) described a procedure for identifying textbooks which have the potential to support
students' reason based understanding and help teachers do likewise. The procedure involves counts of cause and
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purpose clauses in samples of text and the classification of the clauses into groups. This can contribute to the
selection of textbooks with the potential to support this kind of understanding and be useful models of practice
for teachers.

Mahmood et al., (2010) conducted a study to identify indicators of quality textbooks and developed criteria for
review, evaluation and approval of quality textbooks in Pakistan. They adopted Garvin’s (1988) framework for
quality products as basis for identifying the indicators and Delphi technique was employed to reach to consensus
on them. Based on final indicators, textbook evaluation criteria were developed and rubrics for each indicator
was developed.

Guilloteaux (2013) conducted a study to outline a procedure for language textbook analysis from the perspective
of second language acquisition principles as a preliminary procedure to evaluation for selection. The aim was to
provide a tool that allows comparison of the potential of textbooks for supporting students’ language learning.

Wong (2013) developed an evaluation checklist to help teachers evaluate textbooks from different angles. She
took into consideration linguistic and other content, learner needs, teacher support, and practical considerations.

Other studies focused on a descriptive account of the vocabulary distribution in the textbooks across different
frequency-based word lists. They were concerned with the lexical coverage of the text materials (Chen, 2014;
Kao, 2014). Another set of studies focused on the changes of readability across different book levels in a series
(Chiu, 2010; Lin, 2008; Lo, 2010). Another study assessed the appropriateness of the text difficulty development
in a textbook series. Its main aim was to assess the progression of text difficulty in different textbook series in
Taiwan, the rationale of which is argued to be generalizable to other ELT contexts (Chen, 2016).

In conclusion, the studies reviewed above were conducted to evaluate textbooks to show their effectiveness, to
analyze content, or to develop or adopt selection criteria. They were conducted on a variety of textbooks using
tools relevant to the context under investigation. However, this study aims at identifying EFL instructors'
perceptions of textbooks introduced in the academic context of teaching English as a foreign language at TUELC
in the academic year 2017. Instructors were also asked to identify the features that add to the strengths of the
textbooks. Meanwhile, they were asked to identify shortcomings they may experience while teaching the newly
introduced series. Being new textbooks, it is worthwhile to investigate their impact in terms of meeting learners'
interests and needs.

3. Method

In this section, the researcher describes the methodology followed to collect and analyzes data. It shows how
population and sample of the study were identified, how validity and reliability of the study instrument was
checked, procedures followed to conduct the study, and statistical analysis used to analyze the data.

3.1 Population and Sample Selection

The study population comprised ninety two EFL instructors teaching English in the English Language Center at
Taif University in the second semester of the academic year 2017-2018. Ninety two instructors responded to the
questionnaire. This represents almost 50 % of the whole population.

3.2 Study Instrument

The researcher developed the questionnaire after reviewing related literature to find a tool to be used for
evaluating the EFL instructors' perceptions of CEU textbooks. A 4- Likert scale was used to investigate the EFL
instructors' perceptions , strong features and shortcomings of the series (Appendix A)

3.3 Instrument Validity and Reliability

To check the instrument validity, five EFL specialists were kindly requested to check if the items were
appropriate and relevant to the domains and context. To check the instrument reliability, the checklist was
distributed to 20 EFL instructors. They were asked to respond to the questionnaire. It was then distributed to
them again after two weeks. The results were analyzed and the correlation coefficient (Pearson) between the
previous and post time was 0.87.The Cronbach alpha reliability for the checklist was .86.

3.4 Study Procedures

The researcher formally requested the approval of the English Language Center director to conduct the study and
distribute the questionnaire to the instructors. The instrument was checked for validity and reliability. Having the
consent of the participants, the questionnaire was distributed and collected after being filled in. The researcher
processed the results using the appropriate statistical methods. Based on the findings, relevant conclusions and
recommendations were drawn.
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3.4 Statistical Analysis

Descriptive statistical analysis was used to answer the first two questions which aimed to investigate EFL
instructors' perceptions and strong features of the CEU series. This includes the use of means, standard deviation
and percentages. Content analysis was used to answer the third question which aims to identify the instructors'
points of view regarding the shortcomings of the textbooks and their suggestions to deal with the shortcomings.

4. Results and Discussion

To answer the first question related to the instructors' perceptions of the textbooks, Table 1 shows means,
standard deviation and percentages of the instructors' points of view.

Key: 1= Agree 2= Strongly Agree 3= Disagree 4= Strongly Disagree
Table 1. Mean, standard deviation and percentages of the instructors' perceptions of the textbooks
Mean Std. Deviation Percentages
No. Criteria Agree Disagree
1 There is a balance of skills. 1.54 .79 88% 12%
2 The book is the right length. 1.66 .90 79.4%  20.6%
3 The book is culturally appropriate. 1.56 .78 88% 12%
4 The visual material is useful. 1.40 .64 95.6% 4.4%
5 The methodology is appropriate. 1.50 71 89.2%  10.8%
6 The textbook helps prepare learners 1.71 .95 78.2%  21.8%
for their end-of-year exams.
7 The topics of the texts are up-to-date. 1.39 .61 95.6% 4.4%
8 Language dealt with is in a learner-centered way.  1.48 71 89.1%  10.9%
9 Related media can be exploited? 1.57 .81 85.9% 14.1%
(CDs, DVDs, online worksheets)
10  The teacher's book is helpful. 1.52 .61 93.4% 6.6%

It is clear from the table above that the majority of instructors agree on each of the criterion stated to evaluate
their perceptions of CEU textbooks. This positive feedback of the instructors' could be explained on the ground
that the textbooks have been developed by experts who fulfilled major evaluation criteria stated in the table
above, and that these should be included in an EFL textbook that is expected to meet the basic interests and
needs of EFL learners.

To discuss the second question related to the features that add to the strengths of the textbooks, tables 2 shows
percentages of the strong features of the textbooks.

Table 2. Percentages of the strong features of the textbooks

No. Features Percentages
Yes No
1 The textbook includes a grammar reference section. 94.6% 5.4%
2 There is a vocabulary reference section at the end of the textbook book or units.  90.2% 9.8%
3 The textbook includes regular review sections. 93.5% 6.5%
4 The textbook includes pronunciation sections. 94.6% 5.4%
5 The textbook includes extra activities. 93.5% 6.5%
6 The teacher’s book includes progress tests. 94.6% 5.4%
7 The workbook provides relevant further practice. 94.6% 5.4%

It is clearly evident that most of the instructors agree that the textbooks include all the features stated in the
above table. The features relate to facts that are either available or not available in the textbooks. The majority of
instructors have a very positive judgment of the textbooks when evaluated according to the criteria stated above.
Accordingly, these features add to the strengths of the textbooks adopted and taught for academic purposes.
These features were investigated to see if the instructors are aware of them all through the textbooks as they are
helpful for them when planning, implementing and assessing the learners' achievement.

In order to investigate the instructors' views of the textbooks in aspects other than those included in the study
tool, the third question came to see if there are any shortcomings the instructors experienced while using the
textbooks and their suggestions to overcome the drawbacks. The instructors' responses, summarized according to
their frequency, came as follows:
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- texts should focus more on topics that meet the learners' needs and interests. These include relationships,
entertainment, gadgets, social media, fashion, and others that can be included based on assessing learners' needs.

- font size is not appropriate in many of the texts for the learners' age level.

- more listening tasks should be provided, and should be graded in length as the majority are too short especially
in book 1.

- more space should be provided in the textbooks for learners to write in their responses.

- there should be more grammar activities and further explanation for the grammar activities for learners to go
back to for more clarification.

- there should be more focus on authentic texts and audios.
- the teacher's book should include progress tests.

- In some of the audio tracks, learners listen to a man or a woman of a certain nationality, but the provided
pictures show a different nationality.

- There should more focus on vocabulary-based activities.
5. Conclusions and Recommendations

The present paper aimed to investigate EFL instructors' perceptions of CEU textbooks used to teach EFL for
academic purposes at Taif University English Language Center, and provide suggestions to overcome potential
shortcomings instructors encounter while using the textbooks. The results revealed that the majority of
instructors have a very positive attitude towards the textbooks. They believe that the textbooks meet the criteria
adopted in the first section of the study tool, and there are features that add to the strength of the textbooks,
which have been included in the second section of the study tool (Appendix A). However, the instructors raised
some concerns they experienced while teaching the textbooks while answering the third question of the study.
These were summarized at the end of the results section of the study based on their frequency of occurrence in
the instructors' responses. The Quality Assurance and Development Unit in the English Language Center is
recommended to consider the instructors' concerns towards the textbooks. It may form a committee to study their
concerns and report the results to the authors of the textbooks to consider in their review process.

Implications for Future Research

The results of this study have implications for the authors of the textbooks, the Quality Assurance and
Development Unit in the English Language Center and EFL practitioners. The research is timely in the sense that
it would be helpful for the authors to consider the instructors' concerns and suggestions in the review process of
the textbooks. As for the Quality and Development Unit, it would be beneficial to hold a professional
development session where the instructors can further discuss and share experiences of the textbooks in terms of
their positive aspects and those that need further consideration. As the present paper investigated only the
instructors' perceptions of the textbooks, EFL practitioners may further investigate EFL learners' perceptions of
the textbooks and seek their needs when studying an English textbook for academic purposes.
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Appendix A

Dear instructors,

The researcher will carry out a study to investigate instructors' perceptions of the English for Academic Purposes
‘Cambridge English Unlimited' textbooks they use. For this purpose, the researcher seeks your points of view by
filling in the questionnaire below.

Please note that your contribution will be used for research purposes only.

The researcher

Section A: Your perceptions of the textbooks

A= Agree SA= Strongly Agree D= Disagree SD= Strongly Disagree

No. Criteria A SA D SD Comments/ Suggestions
1 There is a balance of skills.
The book is the right length.
The book is culturally appropriate.
The visual material is useful.
The methodology is appropriate.
The textbook helps prepare learners for
their end-of-year exams.
The topics of the texts are up-to-date.
Language dealt with is in a learner-centered way.
9 Related media can be exploited?
(CDs, DVDs, online worksheets)
10  The teacher's book is helpful.

OOk, WN

oo

Section B: Features that add more strengths to the textbooks

No. Criteria Yes No Comments/ Suggestions
1 The textbook includes a grammar reference section.
2 There is a vocabulary reference section at the

end of the textbook book or units.

3 The textbook includes regular review sections.

4 The textbook includes pronunciation sections.

5 The textbook includes extra activities.

6 The teacher’s book includes progress tests.

7 The workbook provides relevant further practice.
Section C

Please list the shortcomings of the textbooks and your suggestions to deal with the drawbacks.

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).
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