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Abstract 
Adult basic literacy education program requires the integration of creativity into learning activities to increase the 
rate of adult learning in adult basic literacy education program. The study assessed the extent of integrating 
creativity in facilitating adult learners in adult basic literacy education program. The study adopted a descriptive 
survey design. The instrument titled, Integrating Creativity in the Facilitation of Adult Learning through Analytic 
and Synthetic Methods Questionnaire was administered to 880 adult education administrators, adult literacy 
facilitators and adult learners. Data were presented through the use of mean, standard deviation and ANOVA. The 
results of the study revealed that integrating analytic and synthetic methods to a moderate extent facilitated the 
learning of adults in an adult basic literacy education program. The study recommended that state agency for mass 
literacy, adult and non-formal education should encourage adult literacy facilitators to create personalized 
programs of instruction and lesson plans that are based on the adult learners’ skill level and learning styles. 
Keywords: integrating creativity, adult basic literacy education program, facilitation of adult learning, analytic 
method, synthetic method 
1. Introduction  
Adult basic literacy education program (ABLEP) is an integral section of adult education programs (AEPs) 
designed for adults to bring about change in knowledge, skills and attitudes. The World Education Forum of 2015 
organized in Incheon, Republic of Korea, adopted the Education Framework for Action which mandated countries 
of the world to achieve Sustainable Development Goal, number 4 (SDG4) by 2030 (United Nations’ Educational, 
Scientific and Cultural Organization Global Education Monitoring Report, UNESCO-GEMR, 2016). The goal 
number 4 centered on inclusive and equitable quality education and lifelong learning for everyone. SDG4, 
declaration 9 requires that qualified and skilled teachers, facilitators, and educators should be empowered through 
proper recruitment and training. They should be inspired and assisted within well-resourced, secured and 
effectively controlled structures. In 2015, the Global Education Monitoring (GEM) recorded that 758 million 
people, 114 million of whom are aged 15 to 24, were unable to read or write a simple sentence (Berdie, 2017). 
Hence, it is the role of an educational agent to ensure that quality and equitable learning is achieved for all the adult 
learning participants (Bhola, 2000; Biney, 2014). 
The objectives of mass literacy, adult and non-formal education among others include the provision of equivalent 
functional basic education (from primary to junior secondary school) for adults and youth who have never had the 
advantage of formal schooling or who have left school too early (Federal Republic of Nigeria, FRN, 2013). The 
targeted classes are migrants, almajiri, parents, youth and teenagers who are illiterate and semi-literate, and people 
who left the formal school system early and are now ready to return and start schooling. Other focus groups are 
those that are unable to enter the traditional education system and thus, need other types of educational services to 
meet their specific needs. Therefore, ABLEP is a way of combating man’s isolation from educational opportunities. 
The program helps adult learners to acquire sustainable literacy skills that enable them to fully participate in 
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socio-economic development activities (Audi, Ayodo, Simatwa, & Othuon, 2014). ABLEP facilitates the 
acquisition of relevant knowledge and skills. The program also facilitates the adaptation of new technologies and 
production skills. This leads to increased awareness, safety, competencies, better organization, and life 
management (Audi, Ayodo, & Simatwa, 2014).  
Lesgold and Welch-Ross (2012) noted that there are several reasons why adults are keen to improve their literacy 
skills. Many study to receive a Diploma certificate which is high school equivalence. Others aim to support their 
children and families with matters of schooling, health and other practical life, while few others work to learn 
English Language or develop skills for new job responsibilities. Others may have a higher level of literacy but the 
required reading and writing skills in school have not yet been developed. The cycle of gaining these qualities is 
part of basic education (from primary to junior secondary), which is considered to be a fundamental human right 
and a prerequisite for the development of man. 
The functional approach to the provision of ABLEP was adopted to establish systematic connections between the 
participants’ literacy and their daily activities. It provides the literacy beneficiaries with sufficient information and 
skills to solve different problems in their societies. ABLEP’s approach was to make it work-oriented, and to 
promote and stimulate integrated growth, particularly in rural areas (Audi, Ayodo, & Simatwa, 2014). ABLEP 
systematically transfers knowledge and skills directly to the learners. This is to improve their living conditions in 
terms of growth, hygiene, sanitation, environmental protection and family planning among other things. Therefore, 
one of the main types of literacy instruction that AEPs provides is an adult basic literacy education program 
(ABLEP) which offers instruction to adults who lack the skills to read, write, communicate, problem-solve or 
calculate at the required level to operate in the family, at work or in society (Lesgold & Welch-Ross, 2012). 
ABLEP is a literacy program of reading, writing and counting that is organized for literacy beginners. Obidiegwu 
(2013) stated that ABLEP is all-organized reading, writing and numeracy skills designed for adults for their 
personal and societal fulfillment which will enable them to adapt to the constantly changing global requirements 
and marginalization. Also, Ezema, Ukwuaba and Ali (2018) affirmed that basic literacy as an AEP encompasses 
developing the adults’ mind, knowledge, attitudes and skills capable of solving personal and societal problems. 
Development is achieved through the facilitation of learning of adults in ABLEP.  
Facilitation is a process of helping adults to share ideas and learn those things, which will help them to solve their 
individual, family or societal problems. According to Kamp (2011), facilitation is a mechanism that allows people 
to exchange ideas, resources and perspectives while at the same time being objective and constructive. It is 
essential that when working in ABLEP, the learning facilitation strategy is acceptable and the learning opportunity 
outcomes are informative and beneficial to adult learners.  
The development of AEPs in different settings is expected to increase the considerations for adult learners. 
Andragogy, which is the method of promoting adult learning, is also intended to become the basis for basic 
education and training (ABET). Andragogy demands that the learners’ learning styles serve as the basis on which 
learning experiences are developed (Machobane, 2010). However, there is every likelihood that many of the 
facilitators often use pedagogical approaches to promote adult learning, rather than andragogical ones. Andragogy 
puts instruction at the core of teaching-learning. It requires facilitators to be versatile in terms of reacting to the 
learning needs of adult learners and the perceptiveness that enables them to adjust to the different learning styles of 
adult learners (Machobane, 2010).  
To encourage active learning of ABLEP, it becomes necessary that adult literacy facilitators (ALFs) need to 
integrate creativity in the methods of facilitating adult learning. This is because ABLEP is based on the realization 
that teaching adults (andragogy) requires an approach and methodology different from teaching children and 
adolescents (pedagogy) (Kamp, 2011). Integrating creativity in the methods of facilitating adult learning 
presupposes an active role of the learners and new roles for the facilitators to make learning interesting (Bocconi, 
Kampylis, & Punie, 2012). Integration is the act of bringing together smaller components into a single system that 
functions as one. Integration indicates that there is further strengthening of relations within a social system, which 
also relates to additional actors or groups in an existing social system and its core institutions (Heckmann, 2004). It 
is also regarded as the process of becoming an accepted part of society as it is the inclusion of individual actors in 
an already existing social system (Penninx & Garcés-Mascareñas, 2016). In this study, integration means the 
progressive transition from a less coherent state to a more coherent one. 
The integration of creative methods in the facilitation of adult learning ensures that facilitators create effective 
learning activities that increase the rate at which the learners of ABLEP learn. Chandrasekar (2002) stated that in 
India, the reading and writing methods of facilitation are graded into analytic, synthetic, and analytico-synthetic 
methods. However, there are two main thinking structures of the brain that facilitate learning. They are A-quadrant 
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(analytic method) and B-quadrant (synthetic method) (Carter, 2000; Du Toit, 2002; Meneely & Portillo, 2005). On 
the analytic method as creative method of facilitating learning in ABLEP, National Commission for Mass Literacy, 
Adult and Non-formal Education, NMEC (2012) affirmed that individual words and groups are analyzed into 
letters and letter combinations or syllables.  
The analytic method applies to the theoretical process of separating into its constituent components the larger units. 
This requires a wider structure, which can be divided into words, syllables and letters (Chandrasekar, 2002). 
Accordingly, the method attempts to develop among adult learners the habit of seeing words and sentences as a 
whole and then slowly starts to recognize letters. The analytic method (A-quadrant) shows that an individual 
prefers activities that require knowledge based on analytics and facts (Machobane, 2010). A person like that 
prefers to learn from the lectures and textbooks. Learning using this method starts with small sentences, stories that 
will be broken into letters of alphabets. In the analytic method, the facilitator begins the literacy session by making 
the learners to recognize the word, phrase, and sentence as a whole by reducing them into letters and syllables, 
thereby providing the basis for studying small units through the understanding of the larger units (Nzeneri, 2008). 
Analytic method centers on applying established approaches and models to resolve problems that concern adult 
learners and the structure of organizational learning by achieving mastery of the learning task through structural 
exercises and making learners write what they have been taught (Bienkowski, Feng, & Means, 2012). Analytic 
method tailors educational resources to the needs and abilities of adult learners through acts like teaching adult 
learners to write what they have been taught and introducing large elements of language before small elements 
(Chandrasekar, 2002; Nzeneri, 2008; Scheffel, Drachsler, Stoyanov, & Specht, 2014). 
The synthetic method is another type of creative method of facilitating learning in ABLEP. NMEC (2012) stated 
that facilitators employ the alphabet of language to teach reading to adult beginners in ABLEP. The synthetic 
method begins teaching reading and writing with the simplest elements of language and proceeds to the largest 
units, the introduction of vowels before consonants, and use of pictures and objects resembling the letters 
(Okenimkpe, 2003). The larger units themselves provide the basis or context for the studying of the small units. 
The adults are taught to construct words by combining the letters already mastered, often even by these 
combinations rendering meaningless ‘names’. Besides, an image of an entity is shown to the adults and they are 
told to pronounce the entity’s name (Chandrasekar, 2002). A synthetic method (B-quadrant) shows that an 
individual prefers coordinated, sequential, expected, and comprehensive information (Machobane, 2010). A 
person like that prefers to learn better through step-by-step methodical review of what is learned, as well as 
practice and repetition to develop abilities and skills. The synthetic method begins facilitating reading and writing 
with mastery of letters of alphabets to a combination of letters (syllables) to words, phrases, and sentences.  
Nzeneri (2008) asserted that synthetic method guides learners to recognize that letters are combined to form a 
syllable; syllables are combined to form a word, while words are combined to form a phrase and then a sentence. 
The technique starts literacy lesson by using alphabets or letters of the alphabets, learning the syllable block, their 
sounds and pronunciations and then advance into combining them to form a whole, which is word, phrase, or 
sentence. If the learners know certain sounds, they can use the information to read words by decoding, or write 
words by encoding, as they can build up and break down words (Ehri, Nunes, Stahl, & Willows, 2001). Synthetic 
method seeks to consolidate letter sounds first, before blending the sounds together to achieve full pronunciation 
of whole words. It therefore associates letters with the speech sounds which the letters represent, and describes 
how consonants are combined with vowels (Obi, 2006). Ehri et al. (2001) affirmed that synthetic method is based 
on facilitating to the learners the sounds of the 44 phonemes in English sequentially and the corresponding letters, 
from the simplest elements of the language to the highest one.  
In Enugu State of Nigeria, adult literacy program exists in all the 17 local government areas. The state agency for 
mass literacy, adult and non-formal education (SAME) is responsible for establishing, monitoring, supervising and 
regulating AEP in the state (FRN, 2013). SAME which is under NMEC is saddled with the responsibility of 
eradicating illiteracy within the shortest possible time. The adult education administrators (comprising 
coordinators, alternate coordinators, and supervisors) at the local government levels are responsible for the 
monitoring, supervision and day-to-day control and administration of the program. In an attempt to achieve the 
objectives of the agency, it is the responsibility of adult education administrators (AEAs) to ensure that adult 
literacy facilitators (ALFs) integrate creativity in the methods of facilitating adult learning. The creative 
techniques integrated include analytic and synthetic methods (Odo, 2015). It is in line with the assertion of the 
FRN (2013) that various creative and inventive methods need to be employed to eliminate analphabetism in the 
shortest possible time, instead of the conventional form of alphabet learning. There are, however, several anecdotal 
reports of low attendance and high ABLEP dropout rates in Enugu State (Obetta & Oreh, 2018).  
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It is important that when working in ABLEP, the methods of facilitating learning are appropriate and that the 
outcomes of the learning opportunities are interesting and useful to the adults. To the best of the researchers’ 
knowledge, there is no empirical evidence to show that studies have been carried out in Enugu State on the extent 
to which creativity has been integrated into facilitating adult learning through analytic and synthetic methods in 
ABLEP. Against this background, the problem of this study posed as a question was: To what extent does the 
integration of creative methods facilitate adult learning in ABLEP in Enugu State, Nigeria.  
1.1 Purpose of the Study 
The purpose of the study is to assess the integration of creativity in facilitating learning of adults in ABLEP in 
Enugu State, Nigeria. The specific objectives of the study were to: 

1. Ascertain the extent to which integrating analytic method facilitate the learning of adults in ABLEP in 
Enugu State. 

2. Ascertain the extent to which integrating synthetic method facilitate the learning of adults in ABLEP in 
Enugu State. 

1.2 Research Questions 
The following research questions guided the study: 

1. To what extent does integrating analytic method facilitate the learning of adults in ABLEP in Enugu 
State? 

2. To what extent does integrating synthetic method facilitate the learning of adults in ABLEP in Enugu 
State? 

1.3 Hypotheses  
The following hypotheses were developed to direct the analysis and evaluated at a significant point of 0.05:  
H01: There is no significant difference among the mean ratings of the adult education administrators, adult literacy 
facilitators, and adult learners on the extent to which integrating analytic method facilitates the learning of adults in 
ABLEP in Enugu State. 
H02: There is no significant difference among the mean ratings of the adult education administrators, adult literacy 
facilitators, and adult learners on the extent to which integrating synthetic method facilitates the learning of adults 
in ABLEP in Enugu State. 
2. Materials and Methods 
A descriptive survey research design was adopted for the study. The survey design is a quantitative research 
technique in which a researcher administers a questionnaire to a sample or to the entire population to identify the 
population’s behaviors, beliefs, expectations, or characteristics (Creswell, 2012). In this survey design, the 
problem was established to get accurate and reliable information and to arrive at credible findings according to the 
current condition and practice. 
The population of the study was 4,212 respondents, comprising 228 adult education administrators (AEAs), 580 
adult literacy facilitators (ALFs), and 3,404 adult learners from 116 adult literacy centers (ALCs) in Enugu State 
(Enugu State Agency for Mass Literacy Adult and Non-Formal Education, ENSAME, 2019). The sample size was 
1,348 respondents. In composing the sample, the researchers employed a stratified random sampling technique to 
pick three out of the six education zones in Enugu State. They are Nsukka Education Zone (Nsukka, Igbo-Etiti and 
Uzo-Uwani Local Government Areas); Udi Education Zone (Udi and Ezeagu Local Government Areas), and 
Enugu Education Zone (Enugu North, Enugu East, and Isi-Uzo Local Government Areas). The three education 
zones selected have a total of eight local government areas comprising 116 AEAs, 175 ALFs, and 1,057 adult 
learners. This represents 32 percent of the entire population. 
The instrument used for data collection was a 12-item structured questionnaire titled, “Integrating Creativity in the 
Facilitation of Adult Learning through Analytic and Synthetic Methods (ICFALASM) Questionnaire”. A rating 
scale of 4 points was used to characterize the respondents’ views, and the rating scales were assigned numerical 
values of 4 points. The instrument was face-validated by three research method experts. They made corrections 
and modifications on the phrasing of the objects, the degree of language, their importance to the question and the 
study objectives. 
The researchers carried out a survey on 19 respondents (three AEAs, six ALFs, and ten adult learners) in the 
Obollo-Afor Education Zone of Enugu State, Nigeria. This was done to check the instrument’s reliability. 
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Cronbach alpha method was used to estimate the coefficient of reliability. It obtained a reliability coefficient of 
0.89, showing that the performance was high and that the instrument was accurate. 
The researchers distributed to the respondents 1,348 copies of the questionnaire in their offices (for AEAs) and in 
ALCs (for ALFs, and adult learners). Direct distribution strategy was used to administer and collect the instrument 
with the aid of three qualified research assistants; 880 copies were properly filled in and returned, giving a rate of 
return of 65.28 percent. Results were quantitatively analyzed using statistical software (SPSS version 20) to 
respond to the research questions. As such, the quantitative results were analyzed using descriptive statistics (mean 
and standard deviation). To assess the substantial mean difference between the respondent groups, one way 
ANOVA was estimated at 0.05 significance point for the two hypotheses. 
3. Results  
3.1 Research Question One 
To what extent does integrating analytic method facilitate the learning of adults in ABLEP in Enugu State? 
Answers to research question one are reported in Table 1 below:  
 
Table 1. Mean responses on the extent of integrating analytic method to facilitate the learning of adults in ABLEP 
N = 880 
S/N Integrating analytic method to facilitate the learning of adults Mean Value Std. Dev. Rank Decision 

1. Introducing large elements of language before small elements. 3.08 .97 1st  ME 

2. Providing the basis for studying small units through the
understanding of the larger units. 

3.07 .92 2nd  ME 

3. Reducing individual words and groups into letters and syllables. 2.98 1.01 3rd  ME 

4. Using not more than four words in a sentence at a time. 2.74 1.05 6th  ME 

5. Making learners write what they have been taught. 2.83 1.01 4th  ME 

6. Achieving mastery of the learning task through structural exercises.2.81 1.03 5th  ME 

Grand Mean 2.92 0.80  ME 

* Std. Dev. = Standard Deviation; ME = Moderate Extent. 

 

Table 1 presents the mean scores and standard deviations of the responses of adult education administrators 
(AEAs), adult literacy facilitators (ALFs), and adult learners on the extent to which integrating analytic method 
facilitates the learning of adults in adult basic literacy education program (ABLEP) in Enugu State, Nigeria. From 
the data on the Table, item 1 was ranked as highest (1st) and item 4 was ranked as lowest (6th). All the mean ratings, 
however, were within the actual mark of 2.50 – 3.49. Items 1-6 had mean scores of 3.08, 3.07, 2.98, 2.74, 2.83, and 
2.81, respectively. The data indicated that their mean values ranged from 2.74 – 3.08, indicating that the analytic 
method facilitated the learning of adults to a moderate extent on the six items. The mean scores had a respective 
standard deviation of 0.97, 0.92, 1.01, 1.05, 1.01, and 1.03. The standard deviation, which fell between 0.92 and 
1.05, indicated that the responses were clustered around the mean. On the whole, the grand mean (2.92 ± 0.80) 
showed that the respondents agreed that integrating the analytic method to a moderate extent facilitated the 
learning of adults in ABLEP. 
Hypothesis one was tested below to further examine the different reactions among adult education administrators, 
adult literacy facilitators, and adult learners: 
H01: There is no significant difference between the mean ratings of the adult education administrators, adult 
literacy facilitators, and adult learners on the extent to which integrating analytic method facilitates the learning of 
adults in ABLEP in Enugu State. 
To test hypothesis one, Analysis of Variance (ANOVA) was computed on the disparity between the adult education 
administrators, adult literacy facilitators, and adult learners, and the findings are reported in Table 2 below:  
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Table 2. Summary of the ANOVA ratings of respondents on the extent of integrating analytic method to facilitate 
the learning of adults in ABLEP in Enugu State, Nigeria  
t-Critical = 1.960 
 Sum of Squares df Mean Square F Sig. Decision  

Between Groups 21.95 2 10.97 17.80 .00 Rejected 

Within Groups 540.72 877 .62    

Total 562.66 879     

*df = Degree of Freedom; F = Frequency Ratio; Sig. = Significant 

 
Table 2 shows the ANOVA for testing the null hypothesis one (H01). The result showed that the F-ratio of 17.80 
was obtained, which is greater than the t-Critical value of 1.960 at significant point of 0.00. The hypothesis was 
rejected, suggesting that the mean ratings of the adult education administrators, adult literacy facilitators, and adult 
learners differ significantly on the extent to which integrating analytic method facilitated the learning of adults in 
ABLEP in Enugu State, Nigeria.  
3.2 Research Question Two 
To what extent does integrating synthetic method facilitate the learning of adults in ABLEP in Enugu State? 
Answers to research question two are reported in Table 3 below:  
 
Table 3. Mean responses on the extent of integrating synthetic method to facilitate the learning of adults in ABLEP 
N = 880 
S/N Integrating synthetic method to facilitate the learning of adults Mean Value Std. Dev. Ranks Decision 

7. Starting from the simplest elements of language to the highest element. 3.18 .90 1st  ME 

8. Using letters that are taught one by one. 3.05 .94 3rd  ME 

9. Using letters that are combined to form a syllable. 3.14 .87 2nd  ME 

10. Associating letters with the speech sounds which the letters represent. 2.87 .96 5th  ME 

11. Teaching vowels before consonants. 3.05 .91 3rd  ME 

12. Describing how consonants are combined with vowels. 2.87 1.05 5th  ME 

Grand Mean 3.02 0.72  ME 

 
Table 3 presents the mean scores and standard deviations of the responses of adult education administrators 
(AEAs), adult literacy facilitators (ALFs), and adult learners on the extent to which integrating synthetic method 
facilitates the learning of adults in adult basic literacy education program (ABLEP) in Enugu State, Nigeria. From 
the data on the Table, item 7 was rated highest (1st), while items 10 and 12 were rated lowest (5th). However, all the 
mean scores were within the real limit of 2.50 – 3.49. The data indicated that all the items (items 7-12) had mean 
scores of 3.18, 3.05, 3.14, 2.87, 3.05, and 2.87, respectively. Their mean values ranged from 2.87–3.18, showing 
that integrating synthetic method facilitates the learning of adults to a moderate extent on the six items. The mean 
scores had respective standard deviation of 0.90, 0.94, 0.87, 0.96, 0.91 and 1.05. The standard deviation that were 
between 0.87 and 1.05 suggested that the responses were clustered around the mean and that the scores of the 
respondents were similiar. On the whole, the grand mean (3.02±0.72) indicated that the respondents agreed that 
integrating synthetic method facilitated the learning of adults in ABLEP to a moderate extent. 
Hypothesis two was tested below to further examine the different reactions among adult education administrators, 
adult literacy facilitators, and adult learners: 
H02: There is no significant difference among the mean ratings of the adult education administrators, adult literacy 
facilitators, and adult learners on the extent to which integrating synthetic method facilitates the learning of adults 
in ABLEP in Enugu State. 
To test hypothesis one, Analysis of Variance (ANOVA) was computed on the disparity between the adult education 
administrators, adult literacy facilitators, and adult learners, and the findings are reported in Table 4 below:  
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Table 4. Summary of the ANOVA ratings of respondents on the extent of integrating synthetic method to facilitate 
the learning of adults in ABLEP in Enugu State, Nigeria  
t-Critical = 1.960 
 Sum of Squares df Mean Square F Sig. Decision  

Between Groups 14.77 2 7.38 

14.63 .00 Rejected  Within Groups 442.51 877 .51 

Total 457.28 879  

 
Table 4 shows the ANOVA for testing null hypothesis two (H02). The result showed that the F-ratio of 14.63 with 
an associated exact probability value of 0.00 was obtained. The correct probability value of 0.00 was less than the 
0.05 level of significance set as a benchmark. As such, the hypothesis was rejected suggesting that the mean ratings 
of the adult education administrators, adult literacy facilitators, and adult learners differ significantly on the extent 
to which integrating synthetic method facilitated the learning of adults in ABLEP in Enugu State, Nigeria. 
4. Discussion of the Findings 
The findings of the study were discussed under the following sub-headings: 
4.1 Extent of Integrating Analytic Method to Facilitate the Learning of Adults in Adult Basic Literacy Education 
Program 
The results of the study revealed that to a moderate extent, a large element of language was introduced before small 
elements, the basis for studying small units through the understanding of the larger units was provided, individual 
words and groups into letters and syllables were reduced, and learners were made to write what they have been 
taught. Others are achieving mastery of the learning task through structural exercises and using not more than four 
words in a sentence at a time. The study’s results were consistent with the results of Chandrasekar (2002), Nzeneri 
(2008), and Scheffel, et al. (2014) which asserted that integrating analytic method to facilitate the learning of adults 
involves tailoring the educational opportunities of the adult learners’ need and ability through actions such as 
teaching adult learners to write what they have been taught and breaking a larger unit down into words, syllables, 
and letters by introducing large elements of language before small elements.  
Machobane (2010) affirmed that learning through the integration of analytic method starts with small sentences, 
stories that will be breaking into letters of alphabets. Nzeneri (2008) noted that analytic method makes the learners 
to recognize the word, phrase, and sentence as a whole by reducing them into letters and syllables, thereby 
providing the basis for studying small units through the understanding of the larger units. According to and 
Bienkowski, et al. (2012), it also centers on incorporating established approaches and models to tackle problems 
impacting adult learners and the organizational learning environment by achieving mastery of the learning task 
through structural exercises thereby making learners write what they have been taught. 
The first hypothesis (H01) was based on figuring out if there is any substantial difference between adult education 
administrators (AEAs), adult literacy facilitators (ALFs), and adult learners’ mean ratings on the extent to which 
integrating analytic method facilitated the learning of adults in ABLEP in Enugu State, Nigeria. The F-ratio of 
17.80, which is greater than the t-Critical value of 1.960 at 0.00 significant point, indicated the rejection of the null 
hypothesis. Therefore, the AEAs, ALFs, and adult learners did not agree on equal parameters on the extent to 
which integrating analytic method facilitated the learning of adults in ABLEP in Enugu State, Nigeria. The 
discrepancy in the degree of agreement might emanate from the fact that many of the adult learners are not familiar 
with analytic method as a creative method employed by the AEAs and ALFs in ABLEP. 
4.2 Extent of Integrating Synthetic Method to Facilitate the Learning of Adults in Adult Basic Education Literacy 
Program 
The study’s results revealed that to a moderate extent, elements of language started from the simplest to the highest, 
letters are combined to form a syllable, letters are taught one by one, vowels are taught before consonants, letters 
are associated with the speech sounds, and consonants are combined with vowels. Supporting the findings, 
Okenimkpe (2003) affirmed that synthetic method begins teaching reading and writing with the simplest elements 
of language and proceeds to the largest units, introducing vowels before consonants and using pictures and objects 
that resemble the letters. The method also guides learners to recognize that letters are combined to form a syllable; 
syllables are combined to form a word, while words are combined to form a phrase and then a sentence (Nzeneri, 
2008). The adults are taught how to construct words by combining already learned letters, often even rendering 
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meaningless ‘names’ by these combinations (Chandrasekar, 2002). The method involves showing a picture of an 
object to the adult learners and asking them to pronounce the name of the object.  
The synthetic technique uses alphabets or letters of the alphabets, and enables learners to learn the syllable block, 
their sounds and pronunciations and then advance into combining them to form a whole, which is word, phrase, or 
sentence. If the learners know certain sounds, they can use the information to read words by decoding, or write 
words by encoding, as they can build up and break down words (Ehri, Nunes, Stahl, & Willows, 2001). The 
technique associates letters with the speech sounds which the letters represent, and describes how consonants are 
combined with vowels (Obi, 2006). The synthetic method is based on facilitating to the learners the sounds of the 
44 phonemes in English sequentially and the corresponding letters, from the simplest elements of the language to 
the highest one (Ehri et al., 2001). 
The second hypothesis (H02) centered on finding out if there is any significant difference among the mean ratings 
of the AEAs, ALFs, and adult learners on the extent to which integrating synthetic method facilitated the learning 
of adults in ABLEP in Enugu State, Nigeria. The grand F-ratio of 14.63, which is greater than the t-Critical value of 
1.960 at 0.00 significant point, indicated the rejection of the null hypothesis. Therefore, the hypothesis showed that 
AEAs, ALFs, and adult learners did not agree on equal parameters on the extent to which integrating synthetic 
method facilitated the learning of adults in ABLEP in Enugu State, Nigeria. The observed disparity can be 
attributed to the high self-rating of AEAs and ALFs, even though there was no agreement on ranking trend 
between them.  
Here lies the need for improving adult basic literacy education program in Enugu State, Nigeria, through the 
integration of creativity in the facilitation of adult learning. Such creative methods that need to be integrated are 
analytic and synthetic methods.  
5. Conclusion 
The study assessed the extent to which integrating analytic method facilitates the learning of adults in ABLEP in 
Enugu State, Nigeria. It was done with the aim of increasing awareness of the need for creativity in the facilitation 
of adult learning in ABLEP in Nigeria. The study’s results revealed that integrating analytic method to facilitate the 
learning of adults by using not more than four words in a sentence at a time, achieving mastery of the learning task 
through structural exercises, and making learners to write what they have been taught was to a moderate extent. It 
implied that Enugu State Agency for Mass Literacy, Adult and Non-Formal Education, through AEAs, need to 
increase the teaching and learning methods by developing and reviewing facilitating strategies. This is to have a 
shift from a moderate extent to a very great extent on the integration of the analytic method in facilitating the 
learning of adults in ABLEP. 
The study further revealed that the extent of integrating synthetic method to facilitate the learning of adults was to 
a moderate extent as facilitators do not teach vowels before consonants, and do not describe how consonants are 
combined with vowels. Therefore, adult literacy facilitators need to realize that learning opportunities are based on 
achieving mastery of the learning task through structural exercises, using not more than four words in a sentence at 
a time, associating letters with the speech sounds which the letters represent, and describing how consonants are 
combined with vowels. As such, they ought to be well-equipped to prepare the adult learners for the world of work. 
6. Recommendations  
The researchers gave the following recommendations based on the results of the study: 

1) Adult literacy facilitators should employ creativity in facilitating adult learning by integrating different 
facilitating methods. This will allow them to discover what adult learners already know about the subject 
to be discussed.  

2) Adult literacy facilitators should help adult learners master a concept by providing support. The support 
can be in the form of outlines, recommended documents, storyboards, or key questions. The support and 
guidance provided to learners facilitate the internalization of the knowledge needed to complete the task. 

3) Adult literacy facilitators should develop learning objectives based on learners’ needs, interests, and skills. 
Based on this, they should design sequential activities to achieve the objectives, work collaboratively 
with the adult learners to select methods, materials, and resources. 

4) State agency for mass literacy, adult and non-formal education should encourage adult literacy facilitators 
to create personalized programs of instruction and lesson plans that are based on the adult learners’ skill 
level and learning style. 
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