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Abstract
This study aimed to investigate the gender differences in terms of anxiety among Yemeni university EFL learners.
It also aimed to investigate the correlation between the level of anxiety and the academic achievement of the
students. The participants of this study were 155 students chosen from the population through stratified random
sampling. The participants are selected from English Department, Faculty of Arts, Ibb University, Yemen. The
data was collected by using a questionnaire adopted from Yassin (2015), and the data was analysed by using
22nd version of the SPSS. The data of the first question was analysed by using T-test and the result of the
analysis showed that the females experienced higher level of anxiety than male students, but the difference
between both groups is not significant. The second question was analysed by using Pearson Product Moment
Correlation and the result showed that there is not significant correlation between the level of anxiety and the
academic achievement of the students.
Keywords: foreign language anxiety, Yemeni EFL students, gender, academic achievement
1. Introduction
Psychological aspects of the learners have attracted the researchers due to their main role in debilitating or
enhancing the process of learning a second or foreign language. Learning a second or foreign language needs
additional emotional and cognitive efforts and one of the variables that have an effect on the process of learning
an additional language is foreign language anxiety (Abu-Rabia, 2004). Language anxiety is one of the
characteristics of learning an additional language. However, FL students experience higher level of anxiety than
SL learners (Siegel, 1989). The term Foreign Language Anxiety came into existence after the work of Horwitz et
al. (1986) who defined anxiety as “the feeling of tension, apprehension and nervousness associated with the
situation of learning a Foreign Language”. The type of anxiety experienced by the students when learning a
second or foreign language is state or situational anxiety, and it is not trait anxiety because the students
experience this type of anxiety when they, for example, speak inside the classroom in front of their peers and
teachers. This type of anxiety is transitory and the students can overcome it with the passage of time (Spielberger,
1983; Abu-Rabia, 2004; Ezzi, 2012).
There are many factors that influence the process of learning second or foreign language, and anxiety is
considered one of the most affective factors in this regard. The investigation of the effectiveness of anxiety was
realized in the early of the 1970s in the western countries and there are many studies that were carried out to
investigate foreign language anxiety such as (Chastain, 1975; Bailey, 1983).
Among the issues which have been investigated is anxiety and its effect on gender and academic achievement
and the results of the relationship between anxiety, gender and academic achievement is a controversial matter.
This study will investigate the gender differences in terms of anxiety and the relationship between anxiety and
academic achievement of Yemeni university EFL students.
The problem of anxiety is one of the affective factors that exist among Yemeni EFL students even those who
have gained an advanced level of proficiency (Ezzi, 2012). Students experience anxiety not only inside the
classroom but also outside the classroom especially when they use the language in real communicative situations
(Tanveer, 2007)
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Yemeni male and female students study the primary and secondary schools in separate schools. However, in the
university the education is coeducation and this creates a gender gap and might increase the level of anxiety
inside the classroom (Ezzi, 2012). It is, therefore, a fertile area to investigate the gender differences in the level
of foreign language anxiety among Yemeni students.
One of the problems that might be resulted from the experience of foreign language anxiety is the possible
negative effect on the academic achievement of the students (Comunian, 1993; Mwamwenda, 1994).There are
many studies have proved that the students who experience high level of anxiety usually have low academic
achievement and vice versa; however, this is still a controversial matter as some studies did not show a
correlation between the level of anxiety and the academic achievement of the learners.
2. Review of Previous Studies
2.1 Foreign Language Anxiety and Gender
There are many studies that have discussed gender and investigated the differences between males and females
in terms of anxiety which the students experience when learning a foreign language. This issue is still a
controversial matter as the studies gave mixed results concerning the difference between males and females in
terms of anxiety. There many studies showed that female students experience higher level of anxiety than male
students when studying a foreign language (Bensoussan & Zeidner, 1989; Abu-Rabia, 2004). The study of
Abu-Rabia (2004) was conducted in Israel among Jewish students who are enrolled in the seventh grade. The
participants in this study are studying English which is a foreign language for the students. Both genders who
participated in the study were taken from two different classes in Jewish schools. The study found that female
students experience a level of anxiety higher than male students. According to the regression analysis, teachers’
attitudes and gender explained about 43% of the anxiety variance and gender has the priority in anxiety
prediction than the attitudes of the teachers.
Abu-Rabia (2004) argued that female students might express their feelings of anxiety because females are open
and they express their feelings easily. On the other hand, male students are not open and they do not express their
feelings easily so they might not reveal their feelings of experiencing anxiety in the process of learning a foreign
or second language.
Aida (1994) did not find a significant foreign language classroom anxiety difference between males and females
among Japanese students. Also, Shi et al. (2006) revealed that the difference between male and female Chinese
EFL students is not that significant. However, the study revealed that female students experience a lower level of
anxiety than males in foreign language reading anxiety. One of the reasonable explanations is that the female
students experience lower level of anxiety than males because they got higher scores in English test. They stated
that female students are better than male students in China and they have a higher level of confidence in foreign
language reading.
An important point must be taken into consideration is that there are many factors that affect the relationship
between foreign language anxiety and gender. Among these factors are reading habit, the use of the strategies of
learning, motivation, the students’ beliefs concerning learning, and the level of proficiency. Green and Oxford
(1995) investigated the relationship between gender and foreign language strategies and the result showed that
females who are foreign language learners tend to use more strategies during the process of learning. Using more
strategies from the side of the females shows that they can handle their feelings so that they can overcome the
disturbance and feeling of anxiety which they experience during the process of learning.
The development of the anxiety which the students experience in the four skills has been investigated and the
results showed that the development of the anxiety might be different between both genders.
Cambpell (1999) investigated the level of anxiety which the students experience two weeks before and after the
beginning of the study. The result of the investigation before the beginning of the course showed that both males
and females experience the same level of anxiety. However, the investigation which was carried out two weeks
after the beginning of the course showed that the females experience lower level of anxiety than males. In this
study, the percentage of the male students who experience reading anxiety rose 9% whereas the percentage of the
female students who experience reading anxiety dropped 7% only after two weeks of the beginning of the course.
The same study also found that the anxiety which the students experience in listening increased less than 1%
among females and increased about 13% among males.
Ezzi (2012) conducted her study in Yemen in Hodeidah University. The number of the participants is 163
students enrolled in the third and the fourth year. The data was collected using Foreign Language Classroom
Anxiety Scale and the result shows that female students experience higher level of anxiety than male students.
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Another study is conducted by Kamarulzaman et al. (2013) in UKM, Malaysia to investigate anxiety among
gifted learners. One of the aims was to investigate the difference in the level of anxiety between males and
females. The result revealed that females experience higher level of anxiety than males.
2.2 Foreign Language Anxiety and Academic Achievement
The relationship between FLA and the performance of the students has been widely examined by many scholars
who agreed that foreign language anxiety affects the students’ performance negatively (MacIntyre & Gardner
1991; Horwitz et al. 1986; Phillips 1992; Kamarulzaman et al. 2013).
Anxiety is a common phenomenon among EFL learners so the relationship between anxiety and the academic
performance of the students has been investigated by many scholars (Aida 1994). The previous studies
investigated the effect of anxiety on performance have shown mixed results such as Kleinmann (1977), Chastain
(1975) and Young (1986). The study conducted by Chastain (1975) investigated the correlation between test
anxiety and the performance among the students studying beginning courses in German, French and Spanish.
The result showed that test anxiety has a positive correlation with the Spanish language, a negative correlation
with the French language, and in terms of German language it was marginally positively correlated.
Kleinmann (1977) could find a positive relationship between the level of anxiety and the general use of avoided
structures. There are several affective variables have a correlation with structure use which the participants
avoided on the assessment task. However, these variables did not correlate with the use of the structures that the
participants did not avoid. For the Arabic and Spanish speaking students of English language who seem to have
anxiety were less likely to have avoidance for the structures that are complex such as passive voice and infinitive
complements. Although the students avoided some complex structures, there are many variables related to the
learners that motivate the students to produce such complex structures such as confidence and motivation. Young
(1986) examined the relationship between anxiety and the performance of the students in foreign language oral
test and she found that the level of anxiety does not have that effect on the performance of the students when
they have a good level of proficiency. The participants in this study are sixty prospective teachers of Germany,
Spanish and French. Young concluded that the oral performance is not influenced by anxiety when the effect of
the individual’s performance is taken into consideration by the learners. Also, she stated that the students were
not anxious because the Oral Proficiency Interview is not an official test.
The results of the relationship between anxiety and performance are mixed and they have been discussed in
different ways. According to Ellis (1994), investigating the relationship between the students’ achievement and
anxiety is not a linear one. In terms of the effect which anxiety has on performance, Alpert et al. (1960) have
divided anxiety into debilitating anxiety and facilitating anxiety. Debilitating anxiety motivates the students to
escape from the new learning tasks they encounter whereas the facilitating anxiety motivates the students to
struggle when they encounter new learning takes. Williams (1991) discussed that these two types of anxiety
might cancel each other and do not affect the performance of the students. He added that anxiety might have a
facilitating function when the students experience a low level of anxiety whereas high level of anxiety results in
debilitating function.
In addition, the difficulty of the task and the level of proficiency of the students influence the effect of anxiety on
the students’ performance. MacIntyre and Gardner (1991) supported this view as they found out that language
anxiety did not have any effect on the English performance test but it had a negative effect on the French
performance test. In other words, high level of anxiety is not related to easy tasks such as those given in the
mother tongue but it is related to the difficult task especially when given in a second language as English.
Macintyre and Gardner (1989) found that the students who experience a higher level of communicative anxiety
could remember fewer French words and learn slower than the other students. MacIntyre and Gardner (1991)
found a negative relationship between the anxiety which the students experience and their performance on the
test of French Categories and the test of Digit Span. Phillips (1992) used an oral test in order to examine the
effect of anxiety on the students’ performance. The result shows that the students with high level of anxiety tend
to speak less, produce short sentences, and depend on independent clauses unlike the students who experience
lower of level anxiety. About half of the students who study a second language experience debilitating language
anxiety. Saito et al. (1996) argued that the level of the anxiety which the students experience in the beginner,
intermediate and advanced level has a negative correlation with the grades which the students obtain in the
exams. Kamarulzaman et al. (2013) investigated the correlation between anxiety and the performance among
gifted learners in Malaysia and the result revealed that anxiety correlates negatively with gifted learners’
performance.
In short, there are many studies that have investigated the relationship between the level of anxiety and the
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performance of the students and the results were mixed as the relationship between these two factors is to some
extent complex. There are many factors that affect the performance such as the difficulty of the task and the level
of anxiety (MacIntyre & Gardner, 1991; Williams, 1991). There are other factors that lead to the mixed results in
the relationship between anxiety and performance due to the unclear definition of FLA and the inconsistent of
the measurements (MacIntyre & Gardner, 1989). Besides, there were many efforts which have distinguished
between the general anxiety and foreign language anxiety. Other studies have shown a consistent moderate
negative relationship between anxiety and performance which have been measured by the test scores and the
final grades of the students (Horwitz et al., 1986; Phillips, 1992; Aida, 1994).
3. Study
3.1 Research Questions
The study aims to answer the following questions:
1)

What is the effect of gender on the level of anxiety among Yemeni university EFL students?

2) What is the relationship between the level of foreign language anxiety and the academic achievement of
Yemeni university EFL students?
3.2 Research Design
This research is quantitative in nature since the data is collected through a questionnaire and the data is analysed
by using SPSS version 22. Quantitative data collection has been used since it is the proper method to get
temporary facts (Ebel, 1980).
3.3 Participants
The participants in this study are 155 students and this number is 20% of the overall number of the student in all
levels in English Department, Faculty of Arts, Ibb University, Yemen. The method used in this study is stratified
random sampling. The students have been divided to four groups according to year of study; level one, level two,
level three and level four. Also, the students have been divided according to gender to males and females then
20% of the students have been taken from each level bearing in mind the number of males and females. Dividing
the students into groups and using stratified random sampling in choosing the samples help to take samples
equally from each group. Singh (2006) argues that it is typical to use 20 percent as samples from among the
population in quantitative studies. The overall number of students is given in Table 1.
Table 1. Number of the students in English Department, Faculty of Arts, Ibb University
The number of the registered students at the Department of English, Faculty of Arts, Ibb University for the Year
2014
Level

The number of the registered students
Males

Females

The sum

One

105

111

216

Two

48

113

161

Three

74

100

174

Four

110

116

226

The overall number

337

440

777

The number of the students who participated in this study is 20% of the overall number of the students as it is
shown in Table 2.
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Table 2. Number of the students participated in the study
The number of the students participated in the study
Level

Males

Females

The sum

One

21

22

43

Two

10

22

32

Three

15

20

35

Four

22

23

45

The overall number

68

87

155

3.4 Instrument
This study used the Foreign language Anxiety Scale (FLAS) adopted from Yassin (2015) which aims to
investigate the level of anxiety in the four skills. The students answered the items of the questionnaire and stated
their gender and their university academic achievemet or CGP of the year 2014 for the sake of investigating the
Effect of the level of anxity on gender and the academic achievement.
The questionnaire has 48 items adapted with modifications from three well-known anxiety scales which are
Foreign Language Classroom Anxiety Scale (FLCAS) by Horwitz et al. (1986), Foreign Language Reading
Anxiety (FLRA) developed by Saito et al. (1999) and Foreign Language Writing Anxiety Inventory (FLWAI)
developed by Cheng (2004). The items that investigate the level of anxiety in speaking and listening are adapted
from FLCAS and they are 13 items because they are related to speaking and listening. The items that investigate
the level of anxiety in reading are adopted from FLRAS which include all the items. The items that investigate
the level of anxiety in writing skill are adapted from FLWAI and they are 15 items only because Cheng (2004)
stated that only 15 items fall directly in the three categories of writing anxiety which are Somatic Anxiety,
Cognitive Anxiety and Avoidance Behavior, while the other items do not.
The study has adopted the FLAS because it investigates the level of anxiety in the four skills which gives the
researcher a comprehensive overview about the level of anxiety which the students experience when they
practice English language.
The scale has been revised by two professors for validity and it has a very good internal consistency as
Cronbach’s Alpha Validity of this scale is .807.
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Figure 1. Foreign language anxiety scale
3.4 Procedures
The researchers took permission from the Head of English Department, Faculty of Arts, Ibb University, Yemen
to collect the dats. Then the questionnaire was distributed to each level by teachers who do not teach the students
in order to avoid any negative effect on the validity. The students were introduced to the questionnaire and its
aims and were asked to write their first reaction which they get when reading the items in order to raise the level
of honesty (Satio et al., 1999). The students were cooperative and all the students who participated in the study
submit their copy to the teacher.
3.5 Data Analysis
The researcher used SPSS to analyze the data and the analysis is different in the two questions. In the first
question which aims to investigate the differences between the students in the level of anxiety in terms of gender,
the researcher used t-test. In the second question which aims to investigate the relationship between the foreign
language anxiety and the academic achievement, Pearson Product-Moment Correlation is used between the
overall level of anxiety and academic achievement.
4. Results
To find out if there is significant differences in the level of foreign language anxiety between male and female
among Yemeni university EFL students, the researcher calculated the means and standard deviations of the male
and female university students included in the sample which consist of (68) male and (87) female for the whole
score of foreign language anxiety.
After that “independent samples t-test” was used to compare between the male and female in the level of foreign
language anxiety. Table 3 clarifies the means, standard deviations and t-value of male and female students.
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Table 3. Means, standard deviations, T–Value and level of significance for the variable of gender
Gender

No.

Mean

Std. Deviation

Df

t-value

Sig. (2-tailed)

Total of

M

68

135.735

19.0550

153

-1.211

0.228

Anxiety score

F

87

139.782

21.7851

Table 3 shows that, the total anxiety mean value of male students is (135.735) and standard deviation is (19.055).
The total anxiety mean value of female students is (139.782) and standard deviation is (21.785). The t-value is
-1.211 and the significance level of t-value is 0.228. Since the significance level of t-value 0.228 is greater than
the significance level of 0.05, it is inferred that there is no significant difference in the total foreign language
anxiety scores between male and female Yemeni EFL university students with respect to gender.

Figure 2. Level of anxiety among male and female students
To find out if there is correlation between the level of foreign language anxiety and the academic achievement of
EFL Yemeni university students, the researcher used the Pearson Product-Moment Correlation. The correlation
has been calculated between the academic achievement scores and foreign language anxiety scores. Table 4
clarifies the correlation between the level of foreign language anxiety and the academic achievement of Yemeni
EFL university students.
Table 4. Correlation between the level of foreign language anxiety and the academic achievement of EFL
Yemeni University students
Source of correlation

N

Pearson Correlation

Sig. (2-tailed)

Total of Anxiety score

155

-0.103

0.204

X
Academic Achievement score
From the Table 4 it is observed that there is no significant relation between the academic achievement and level
of foreign language anxiety scores.
5. Discussion
A.

What is the difference in the level of anxiety between the students according to gender?

This study question investigates if there is a significant difference in the level of anxiety between male and
female students. The result shows that the female students experience a higher level of anxiety than the male
students but the f-value shows that the difference is not significant.
There are many studies that have investigated this issue and the results showed that the relationship between
foreign language anxiety and gender is a controversial matter. In the case of Yemeni students, the difference
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between male and female students is not that high may be because the number of the female students in the
department is more than the male students as the number of the male students is 337 and the number of the
female students is 440. The majority of the females might give them the freedom to act naturally inside the
classroom which in return lowers the level of anxiety and compensate for the shy nature of the females. Also,
both genders have studied English as a foreign language for many years before their attendance at the university
which might be the reason for not finding a significant difference between both genders. The females anxiety
mean was a little bit higher than the anxiety mean of the male students because they are shy in nature and studied
separately from males from the first to the twelfth grade.
A study conducted among Yemeni university students by Ezzi (2012) found that there is a significant difference
between males and females. However, the number of the females in this study is 151 students and the number of
males is 12 students only. This might affect the measure of the difference between both genders as female
students outnumber male students. On the other hand, in this paper there is no significant difference between
both genders and the result is accepted because the number of the males who participated in this thesis is 68 and
the number of females is 87 and this number is 20% of the whole number of the students.
Abu-Rabia (2004) has investigated the level of anxiety among both males and females who are studying in the
seventh grade in Israel. The participants are taken from two different classes who are studying English as a
foreign language. The result shows that the female students experience higher level of anxiety than male students
and the difference is significant. The result is different from the result obtained from the Yemeni students as the
difference between male and female students is not significant. This might be due to the difference between the
students in terms of age because the students in the study of Abu-Rabia are still in the seventh grade whereas the
students in this study are undergraduate university students. The difference in age might give the female Yemeni
students the priority since they have studied English for many years and the experience of the secondary school
might reduce the level of anxiety which the students experience when learning a foreign language.
Moreover, Ekin Ergun (2011) investigated the correlation between foreign language anxiety and gender at Atılım
University Preparatory School in Turkey. The result of this study revealed that female students experience higher
level of anxiety than male students. The researcher argues that the families have an effect on their children in
terms of their success as they demand too much from their children which has an effect on their study. He argues
that when the children feel the responsibility under the pressure of their families, they might feel nervous and
females are more submissive to the pressure because they are more dependent on their families than males. This
is different from the case of the majority of Yemeni students as both males and females are dependent on their
families during the years of their attendance at the university. Looking at the issue from this point of view, the
result of this study which did not find a significant difference between male and female Yemeni students is
logical because females as well as males are under the same pressure of responsibility.
However, Aida (1994) did not find a significant foreign language classroom anxiety difference between males
and females among Japanese students. Also, Shi and Liu (2006) found that there is no significant difference
between males and females among Chinese EFL learners in terms of anxiety. The results of these two studies
seem to be similar to the result obtained from Yemeni students in this study. The result obtained from Yemeni
students is the same as there is no significant difference between the male and female students and the reason
seems to be that both Yemeni students as well as Japanese and Chinese students have a completely different
writing system form English language. This might raise the level of anxiety and make it similar between males
and females because both genders are not familiar with the English writing system. When the students come
across a new writing system and unfamiliar letters and words, they feel anxious and this situation is experienced
by both males and females. Another reason might be that the English culture is completely different from the
Yemeni, Japanese, and Chinese culture and both genders are living in countries which have different traditions
and values which affects all the students regardless of their gender. Every culture has its own ways of greetings,
requesting, traditions, and values which are reflected in the language and the topics discussed by the students. It
seems that the Yemeni students as well as the Japanese and Chinese students have the same experience in this
regard both males and females which in turn raise the level of anxiety equally among the students.
B. What is the relationship between the foreign language anxiety and the academic achievement among
Yemeni university EFL students?
The second question investigates the correlation between the foreign language anxiety and the academic
achievement of the students which has been investigated through their academic scores of the first semester.
The result of the analysis shows that there is no significant correlation between the level of anxiety and the
academic achievement as the result is (r= -0.103, n= 155). Also, there is no significant correlation between the
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four skills and the academic achievement of the students.
There is no significant relationship between the level of anxiety and the academic achievement of the students
because the relationship between the results of both anxiety and the academic achievement are not consistent.
The reason that stands behind this might be due to the fact that the students in level one and two do not study
English language courses only as they study Arabic language in the two semesters. Students in level one study
subjects in Arabic language such as Islamic culture, Arabic language, Windows and Microsoft Word which
makes it easier for the students to understand their teachers and also might influence the results of the students.
Besides, students in level three and level four have gained enough experience to deal with exams. So, there is no
significant negative relationship between the level of anxiety and the academic achievement of the students even
if the students move from one level to another.
There are many studies investigated the correlation between the level of anxiety and the academic achievement
of the students and the results of some of the studies have found a negative correlation between the level of
anxiety and the academic achievement of the students.
Horwitz et al. (1986) investigated the correlation between the level of anxiety and the final grades of the students
who are studying Japanese, Spanish and French languages. The results of the study show that there is a negative
correlation between the level of anxiety and the final grades of the students as those who experience a high level
of anxiety tend to get low marks in the exams. Also, Abu-Ghararah (1999) Batumlu and Erden (2007) have
found the same result.
However, some studies showed mixed results as the level of anxiety might not affect the academic achievement
of the students. Chastain (1975) investigated the correlation between test anxiety and the performance among the
students studying beginning courses in German, French and Spanish. The result showed that test anxiety has a
positive correlation with the Spanish language, has a negative correlation with the French language, and in terms
of German language it was marginally positively correlated.
The result of this study showed no correlation between the level of anxiety and the academic achievement of the
students and this might be due to the fact that the Yemeni university EFL students study some courses in Arabic
language which makes it easier for the students to understand their teachers and answer the exam questions in a
better way since they use the mother tongue instead of the target language in writing the answers of some
courses in the first and second level. This is supported by MacIntyre and Gardner (1991) who argued that the
effect of anxiety on the academic performance might appear when the students receive the tasks in the target
language but not when the students receive the tasks in the mother tongue.
Alpert et al. (1960) have divided anxiety into debilitating anxiety and facilitating anxiety. Debilitating anxiety
motivates the students to escape from the new learning tasks they encounter whereas the facilitating anxiety
motivates the students to struggle when they encounter new learning tasks. Williams (1991) discussed that these
two types of anxiety might cancel each other and do not affect the performance of the students. This might be an
explanation why there is no relationship between the level of anxiety and the academic achievement in the case
of Yemeni students which supports Ellis (1994) who stated that investigating the relationship between the
students’ achievement and anxiety is not a linear one.
6. Conclusion
The study aimed at investigating the gender differences in the level of anxiety among Yemeni university EFL
students. The second question of the study aimed to investigate the relationship between the level of anxiety and
the academic achievement of the students. The result of the first question showed that there is no significant
difference between both genders although the level of anxiety of the females was higher than that of the male
students. The result of the second question showed that there is no significant correlation between the level of
anxiety and the academic achievement of the students. However, the level of anxiety declines when the students
moves from lower levels to the higher levels. Also, subjects taught in first language have an effect on the
relationship between anxiety and academic achievement as the students who study courses in the mother tongue
might experience lower level of anxiety than those who study all the courses in the target language which also
leads to slight effect on the academic achievement. This study supports the idea that the relationship between
foreign language anxiety and gender is a controversioal matter and it is different from one situation to another.
Also, it supports the idea that the relationship between foreign language anxiety and academic achievement is
nonlinear.
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Appendix
Foreign Language Anxiety Scale
Directions: Statements 1 through 48 refers to how you feel about English when you read, write, or communicate
with others. For each statement, please indicate whether you (1) strongly disagree, (2) disagree, (3) neither agree
nor disagree, (4) agree, or (5) strongly agree by marking the appropriate number on the line following each
statement. Please give your first reaction to each statement and mark one answer for each statement.
SD = Strongly Disagree, D = Disagree, N = Neutral, A = Agree, SA = Strongly Agree
Gender: Male

Female

Your accumulative grade of the first semester:
NO.

Questions

SD

D

N

A

SA

1

I never feel quite sure of myself when I am speaking in a foreign
language.

1

2

3

4

5

2

I start to panic when I have to speak without preparation in a foreign
language.

1

2

3

4

5

3

It embarrasses me to volunteer answers in my language class.

1

2

3

4

5

4

*I would not be nervous speaking the foreign language with native
speakers.

1

2

3

4

5

5

*I feel confident when I speak in foreign language.

1

2

3

4

5

6

I am afraid that my language teacher is ready to correct every mistake
I make.

1

2

3

4

5

7

I feel very self-conscious about speaking the foreign language in front
of others.

1

2

3

4

5

8

I get nervous and confused when I am speaking in English.

1

2

3

4

5

9

I feel overwhelmed by the number of rules I have to learn to speak a
foreign language.

1

2

3

4

5

10

I am afraid that the other students will laugh at me when I speak the
foreign language.

1

2

3

4

5
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11

It frightens me when I don't understand what the teacher is saying in
the foreign language.

1

2

3

4

5

12

I get upset when I don't understand what the teacher is correcting.

1

2

3

4

5

13

I get nervous when I don't understand every word the other person
says in English.

1

2

3

4

5

14

I get upset when I am not sure whether I understand what I am
reading in English

1

2

3

4

5

15

When reading English, I often understand the words but still can’t
quite understand what the author is saying.

1

2

3

4

5

16

I feel intimidated whenever I see a whole page of English in front of
me.

1

2

3

4

5

17

I am nervous when I am reading a passage in English when I am not
familiar with the topic.

1

2

3

4

5

18

I get upset whenever I encounter unknown grammar when reading
English.

1

2

3

4

5

19

When reading English, I get nervous and confused when I don’t
understand every word.

1

2

3

4

5

20

It bothers me to encounter words I can’t pronounce while reading
English.

1

2

3

4

5

21

By the time you get past the funny letters and symbols in English, it’s
hard to remember what you’re reading about.

1

2

3

4

5

22

I usually end up translating word by word when I’m reading English.

1

2

3

4

5

23

I am worried about all the new symbols you [I] have to learn in order
to read English.

1

2

3

4

5

24

English culture and ideas seem very foreign to me.

1

2

3

4

5

25

You have to know so much about English history and culture in order
to read English.

1

2

3

4

5

26

When I’m reading English, I get so confused I can’t remember what
I’m reading.

1

2

3

4

5

27

*I enjoy reading English.

1

2

3

4

5

28

*I feel confident when I am reading in English.

1

2

3

4

5

29

*Once you get used to it, reading English is not so difficult.

1

2

3

4

5

30

The hardest part of learning English is learning to read.

1

2

3

4

5

31

I would be happy just to learn to speak English rather than having to
learn to read as well.

1

2

3

4

5

32

I don’t mind reading to myself, but I feel very uncomfortable when I
have to read English aloud.

1

2

3

4

5

33

*I am satisfied with the level of reading ability in English that I have
achieved so far.

1

2

3

4

5

34

I feel my heart pounding when I write English.

1

2

3

4

5

35

My mind often goes blank when I start to work on an English
composition.

1

2

3

4

5

36

I tremble or perspire when I write English compositions under time
pressure.

1

2

3

4

5

37

My thoughts become jumbled when I write English compositions
under time constraint.

1

2

3

4

5
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38

I often feel panic when I write English compositions under time
constraint.

1

2

3

4

5

39

I freeze up when unexpectedly asked to write English compositions

1

2

3

4

5

40

I usually feel my whole body rigid and tense when I write English
compositions.

1

2

3

4

5

41

*I often choose to write down my thoughts in English.

1

2

3

4

5

42

*I usually seek every possible chance to write English compositions
outside of class.

1

2

3

4

5

43

*Whenever possible, I would use English to write compositions.

1

2

3

4

5

44

*I don’t worry that my English compositions are a lot worse than
others’.

1

2

3

4

5

45

I’m afraid that the other students would deride my English
composition if they read it.

1

2

3

4

5

46

*I don’t worry at all about what other people would think of my
English compositions.

1

2

3

4

5

47

I’m afraid of my English composition being chosen as a sample for
discussion in class.

1

2

3

4

5

48

*I’m not afraid at all that my English compositions would be rated as
very poor.

1

2

3

4

5

*These Items are positive so the scores should be reversed.
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