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Abstract

The present study employed a descriptive survey design to investigate L2 learners’ attitudes towards language
learning, and the possible effects of teachers’ beliefs on learners’ attitudes. Participants were chosen from among
2 groups: Twenty EFL teachers were asked to take part in this study and 80 from a pool of 213 learners at 2
language schools who were chosen to fill out the learners’ attitude questionnaire. The teachers were subsequently
placed at/in 3 groups of high-opinion group (HOG), moderate group (MG), and low-opinion group (LG), and the
attitudes of the learners of these 3 groups of teachers were compared to uncover the possible impact of teacher
beliefs on learner attitudes. The relationship between the teachers’ beliefs and the learners’ attitudes was
analyzed, and it that showed there was a statistically significant difference in the learners’ attitude scores for
HOG, MG, and LOG. Analysis of the data showed that the learners of the HOG teachers gained significantly
higher attitude scores than the learners of the MG teachers. Simply put, it was found that EFL teachers’ beliefs
can influence their learners’ attitudes about language learning. Language teachers should learn about the effect of
their beliefs and experience it and become more aware of practicing them.

Keywords: EFL teachers’ beliefs, Learners’ attitude, language learning, High-opinion group (HOG), Moderate
group (MG), Low-opinion group (LOG)

1. Introduction

Over the past 30 years, research has suggested that teachers’ beliefs heavily influence their pedagogical practice
(e.g., Borg, 2003; Mangubhai et al., 2004; Ng & Farrell, 2003), their instructional decisions in the classroom
(Tillema, 2000), and acceptance and uptake of new approaches, techniques and activities (Donaghue, 2003).

Teachers’ beliefs are important concepts in understanding their thought processes, instructional practices, and
change and learning to teach. As the research on teaching shifts its focus from products to processes, the research
on teachers’ cognition, since the late 1970s has progressed through three distinct stages, each characterized by an
emphasis on a particular domain of teachers’ cognitive life: teachers’ planning, teachers’ interactive thoughts and
decisions, and teachers’ beliefs and implicit theories (Clark & Peterson, 1986).

Kara (2009) stated that attitudes towards learning—besides opinions and beliefs—have an obvious influence on
students’ behaviors and, consequently, on their performance. It is argued that those students who possess
positive beliefs about language learning have a tendency to increase more positive attitudes towards language
learning. Conversely, negative beliefs may lead to class anxiety, low cognitive achievement, and negative
attitudes (Victori & Lockhart, 1995).

Reid (2003) says that “attitudes are important to teachers because they cannot be neatly separated from study” (p.
33). Attitude is considered as an essential factor influencing language performance (Visser, 2008). Achievement
in an L2 relies not only on intellectual capacity, but also on/in the learner’s attitudes towards language learning.
This means that learning a language should be approached primarily as a social and psychological phenomenon
rather than as a purely academic one.

Wenden (1991) proposes a broader definition of attitudes and classifies attitude into three components: cognitive,
affective, and behavioral. The cognitive component is made up of the beliefs and thoughts about the object of the
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attitude. The affective component involves the person’s emotions towards an object, likes or dislikes, with or
against. Finally, the behavioral component refers to one’s consisting actions or tendency to adopt special learning
behaviors (Zainol Abidin, Pour-Mohammadi, & Alzwari, 2012).

Despite the existence of a large body of research literature on teachers’ beliefs and learners’ attitudes, there have
been only a limited number of studies on the relationship between teachers’ beliefs and learners’ attitudes.
English is learnt by more nonnative speakers as an L2, than the native speakers (Canagarajah, 2005). As learning
a language, especially English, is an important issue in today’s globalized world, this study aimed to find out if
there is a positive relationship between EFL teachers’ beliefs on how their students learn English and how these
beliefs are related to the students’ attitudes. The attitude concept is considered as an essential component in
language learning. Students’ attitude toward learning English can characterize their teachers’ beliefs, and it is
related to teachers’ attitude who try to attract their students’ motivation to learn English in the best way. Other
studies that propose that teachers are an important influence on learners’ motivation include Dornyei’s (1994)
study.

Attitude is considered as one of the most important components of language learning. Regarding L2 learners’
attitude towards English language learning, it is obvious that most of L2 learners in EFL contexts learn English
as a compulsory subject. It is recommended that teachers in EFL classrooms motivate their learners towards the
English language learning by highlighting its importance. Teachers should be responsive to their learners’
attitudes and value their attitudes and preconceptions, as they can affect their success in L2 learning. Briefly,
EFL teachers should involve learners in activities that build up positive attitudes towards learning English.

2. Review of Literature

There is a general consensus and a substantial body of evidence indicating that the beliefs teachers have are
strongly influential in how they approach teaching and learning, and that they guide the way teachers act in a
classroom (Borg, 2006; Calderhead, 1996). More than two decades ago, Clark and Peterson (1986) stated that
the beliefs teachers have about teaching and learning affect their decision-making and planning processes, and
that the approaches they adopt when teaching, the tasks and the materials they choose to implement in
classrooms, and their relationships with the students are, to a great extent, determined by their beliefs. Many
researchers have also found that beliefs exert such an influence and they guide the way that teachers teach
(Almarza, 1996; Erkmen, 2010; Nespor, 1987).

Kim and Mcgarry (2014) stress “attitudes generally relates to a person's desire to study and interest” (p. 28).
Teachers should pay more attention to student attitudes as they affect student success, as Al-Tamimi and Shuib
(2009) emphasize “attitudes play a very crucial role in language learning as they would appear to influence
students’ success or failure in their learning” (p. 33). In Soleimani and Hanafi’s (2013) study, it is recommended
that teachers should be responsive to learners’ attitudes and value their students’ attitudes and preconceptions, as
it can affect their success in L2 learning. Hassan (1996) also shows a significant correlation between attitudes
towards English and English achievement.

2.1 Attitude

An attitude could be generally defined as the way a person responds to his or her environment, either positively
or negatively. The definition of attitude is, nonetheless, a source of some discussion and debate. When defining
attitude, it is helpful to bear two useful conflicts in mind: the existence of ambivalence or differences of attitude
towards a given person, object, situation, and so on from the same person—sometimes at the same time. In the
following, the three aspects of attitude concept (i.e., behavioral, cognitive, and emotional) are briefly described.

2.1.1 Behavioral Aspect of Attitude

The behavioral aspect of attitude deals with the way one behaves and reacts in particular situations. In fact, the
successful language learning enhances L2 learners to identify themselves with the native speakers of that
language and acquire or adopt various aspects of behaviors which characterize the members of the L2
community.

2.1.2 Cognitive Aspect of Attitude

This aspect of attitude involves the beliefs of L2 learners about the knowledge that they receive and their
understanding in the process of language learning.
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2.1.3 Emotional Aspect of Attitude

Attitude can help L2 learners to express whether they like or dislike the objects or surrounding situations. It is
agreed that the inner feelings and emotions of L2 learners influence their perspectives and their attitudes towards
an L2 (Choy & Troudi, 2006).

2.2 Teachers’ Beliefs

Studies of teacher beliefs reveal that teachers have beliefs about all aspects of their work. Calderhead (1996)
argues that there are five main areas in which teachers have been found to hold significant beliefs, including
beliefs about learners and learning, teaching, subjects or curriculum, learning to teach, and about the self and the
nature of teaching. He also notes that these five areas are closely related and may well be interconnected. The
structure of teachers’ beliefs is by no means uniform or simple.

Afterward, based upon the abovementioned deliberations, the following questions stand out:

1) What are Iranian EFL learners’ attitudes toward learning the English language in terms of their behavioral,
cognitive and emotional?

2) What is the relationship between Iranian teachers’ beliefs and learners’ attitudes?
3. Method
3.1 Participants

The participants were chosen from among two major groups. The first major participants were 20 language
teachers majoring in English translation or teaching methodology. There were also 80 student participants in this
study who were selected from a pool of 213 learners at two different language schools. They were all classified
as intermediate language learners

3.2 Materials

The questionnaire used in the present study was designed to evaluate students' attitudes towards English. The
items of this questionnaire were partly adapted from the attitude questionnaire test employed in a study by
Boonrangsri, Chuaymankhong, Rermyindee, and Vongchittpinyo (2004). Other items were taken from Attitude
and Motivation Test Battery (AMTB; Gardner, 1985). There were 45 items concerning language attitudes in
terms of: behavioral, cognitive, and emotional aspects of attitude. Overall, 30 items were positive and 15 items
were negative. The items were put in a 5-point Likert scale from level 1 (Strongly Disagree) to level 5 (Strongly
Agree) (see Appendix)

A semistructured interview was conducted with the teacher participants. Although it is seen that beliefs can be
investigated quantitatively and qualitatively, using merely quantitative methods in investigating beliefs has
received criticism. According to Maiklad (2001), using quantitative methods is not suitable for issues that require
reflective thinking. Considering the nature of beliefs, it is clear that they have complex nature that might not be
investigated through predetermined questions. It is essential to interact with individuals so as to ask questions
according to their responses that will enable researchers to understand individual’s beliefs thoroughly.

To address this, a semistructured interview was used in this study. In this respect, the researchers, in the
interview section, asked some open-ended question questions during the interviews. The researchers only
intervened when the talk became irrelevant for the scope of this study, and why questions were asked to
understand the reasons behind a situation. The Teachers’ Beliefs Questionnaire data were used to work out a
possible pattern and to find the information about the teachers' beliefs. The emerging themes from the interview
data were used to discuss their teaching approaches and underlying beliefs about language learning. Based on
their beliefs, they were divided into three groups.

3.3 Procedure
3.3.1 Phase One

The student participants who took part in this study were 80 intermediate L2 learners who had enrolled in
English courses in two language centers. They were all the students of the 20 teacher participants of this study.
To collect the data from the student participants in both institutes, the questionnaire was distributed among the
participants and they were required to answer the closed-ended questions based on their past experiences of
participating in language classes. The students were also told that they could ask any questions about whatever
they felt ambiguous. Even a Persian version of the attitude questionnaire was prepared to leave no point unclear
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for the student participants to answer the questions.
3.3.2 Phase Two

For the data collection of the teacher participants, they were asked to participate in a semistructured interview.
Although it is seen that beliefs can be investigated quantitatively and qualitatively, using merely quantitative
methods in investigating beliefs has received criticism.

3.4 Data Analysis

First, the teachers' semistructured interview was used to work out a possible pattern and to find information
about their beliefs. Also, the teachers were divided into three groups of high-opinion group (HOG), moderate
group (MG), and low-opinion group (LOG). The data obtained from the Students’ Attitude Questionnaire were
analyzed in terms of mean, percentages, and frequencies for 80 students. The collected data were also analyzed
by being subjected to SPSS program. The attitude scores of the three groups of learners were, then, compared via
one-way between groups ANOVA, with a .05 level of significance.

4. Results
4.1 Results for the First Research Question

Table 1. Results of learners’ attitudes toward the behavioral aspect of the questionnaire

No. Frequency/Percent  Strongly Disagree  Disagree  No Idea  Agree Strongly Agree  Mean

5 Frequency 32 19 12 9 8 2.77
Percent 40% 23.7% 15% 11.25%  10%

6 Frequency 6 10 17 29 18 3.53
Percent 7.5% 12.5% 21.25%  36.25%  22.5%

7 Frequency 1 4 9 27 39 4.25
Percent 1.25% 5% 11.25%  33.75%  48.75%

12 Frequency 2 2 5 29 42 4.33
Percent 2.5% 2.5% 6.25% 36.25%  52.5%

13 Frequency 5 4 7 28 36 4.20
Percent 6.25% 5% 8.75% 35% 45%

17  Frequency 9 3 9 28 31 3.86
Percent 11.25% 3.75% 11.25%  35% 38.75%

18  Frequency 5 4 16 23 32 3.91
Percent 6.25% 5% 20% 28.75%  40%

19 Frequency 5 4 17 25 29 3.86
Percent 6.25% 5% 21.25%  31.25%  36.25%

25 Frequency 26 16 11 18 7 2.47
Percent 32.5% 20% 13.75%  22.5% 8.75%

26 Frequency 32 25 11 11 1 2.05
Percent 40% 31.25% 13.75%  13.75% 1.25%

35 Frequency 0 0 0 35 45 4.56
Percent 0% 0% 0% 43.75%  56.25%

37  Frequency 2 4 8 22 44 4.27
Percent 2.5% 5% 10% 27.5% 55%

38  Frequency 50 18 5 3 4 1.38
Percent 62.5% 22.5% 6.25% 3.75% 5%

42 Frequency 49 14 10 5 2 1.71
Percent 61.25% 17.5% 12.5% 6.25% 2.5%

45 Frequency 62 12 6 0 0 1.30
Percent 77.5% 15% 7.5% 0% 0%
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The only item the answer of which could raise a few eyebrows is item 19 (M = 3.86), in which the learners stated
that they put off their English homework as much as possible. All in all, the learners held positive attitudes
towards language learning as far as the behavioral aspect of this issue was concerned.

Table 2. Results of learners’ attitudes toward the cognitive aspect of the questionnaire

No. Frequency/Percent  Strongly Disagree  Disagree  No Idea  Agree Strongly Agree  Mean

1 Frequency 2 3 7 20 48 4.36
Percent 2.5% 3.75% 8.75% 25% 60%

2 Frequency 0 4 22 26 28 3.97
Percent 0% 5% 27.5% 32.5% 35%

8 Frequency 1 2 5 30 42 4.37
Percent 1.25% 2.5% 6.25% 37.5% 52.5%

9 Frequency 0 2 4 18 56 4.60
Percent 0% 2.5% 5% 22.5% 70%

20  Frequency 1 2 5 22 50 4.47
Percent 1.25% 2.5% 6.25% 27.5% 62.5%

21 Frequency 15 19 20 15 11 2.85
Percent 18.75% 23.75% 25% 18.75%  13.75%

22 Frequency 47 16 11 3 3 1.73
Percent 58.75% 20% 13.75%  3.75% 3.75%

29  Frequency 6 8 15 20 31 3.75
Percent 7.5% 10% 18.75%  25% 38.75%

30  Frequency 0 2 11 26 41 4.32
Percent 0% 2.5% 13.75%  32.5% 51.25%

31 Frequency 24 14 14 14 14 3.00
Percent 30% 17.5% 17.5% 17.5% 17.5%

34 Frequency 2 7 11 28 32 4.01
Percent 2.5% 8.75% 13.75%  35% 40%

36 Frequency 7 5 20 23 25 3.67
Percent 8.75% 6.25% 25% 28.75%  31.25%

39 Frequency 33 18 14 9 6 2.21
Percent 41.25% 22.5% 17.5% 11.25%  7.5%

40 Frequency 25 26 16 9 4 2.26
Percent 31.25% 32.5% 20% 11.25% 5%

41 Frequency 5 8 13 20 34 3.87
Percent 6.25% 10% 16.25%  25% 42.5%

The highest mean score in Table 2 belonged to item 9 (M = 4.60) which stated that the learners looked forward to
studying more English in future. On the other hand, the lowest mean score was that of item 22 (M = 1.73),
showing that the learners disagreed with the proposition that they studied English just to pass the exams.
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Table 3. Results of the participants’ attitudes toward the emotional aspect of the questionnaire

No. Frequency/Percent  Strongly Disagree  Disagree  No idea  Agree Strongly Agree  Mean

3 Frequency | 3 7 18 51 4.21
Percent 1.25% 3.75% 8.75% 22.5% 63.75%

4 Frequency 4 0 6 19 51 4.41
Percent 5% 0% 7.5% 23.75%  63.75%

10 Frequency 4 12 17 25 22 3.61
Percent 5% 15% 21.25%  31.25% 27.5%

11 Frequency 3 3 5 18 51 4.38
Percent 3.75% 3.75% 6.25% 22.5% 63.75%

14 Frequency 1 6 17 25 31 3.98
Percent 1.25% 7.5% 21.25%  31.25% 38.75%

15 Frequency 1 0 3 23 53 3.37
Percent 1.25% 0% 3.75% 28.75%  64.25%

16  Frequency 34 23 11 4 8 1.71
Percent 42.5% 28.75% 13.75% 5% 10%

23 Frequency 1 2 12 26 39 4.25
Percent 1.75% 2.5% 15% 32.5% 48.75%

24 Frequency 50 12 7 2 9 1.85
Percent 62.5% 15% 8.75% 2.5% 11.25%

27 Frequency 3 3 3 10 61 4.53
Percent 3.75% 3.75% 3.75% 12.5% 76.25%

28 Frequency 0 0 0 14 66 4.82
Percent 0% 0% 0% 17.5% 82.5%

32 Frequency 4 1 12 21 42 42
Percent 5% 1.25% 15% 26.25%  52.5%

33 Frequency 49 16 2 5 11 2.02
Percent 61.25% 20% 2.5% 6.25% 13.75%

43 Frequency 2 8 11 18 41 4.10
Percent 2.5% 10% 13.75%  22.5% 51.25%

44 Frequency 1 1 4 16 58 3.98
Percent 1.25% 1.25% 5% 20% 72.5%

The learners tended to disagree with items 16 (M = 1.71), 24 (M = 1.85), and 33 (M = 2.02), which respectively
stated that they preferred studying in their L1 rather than any other L2; that they did not like studying English;
and that they really had little interest in English class. This showed the learners’ interest and enthusiasm to learn
English.

4.2 Results for the Second Research Question

The second research question investigated: “What is the relationship between Iranian teachers’ beliefs and
learners’ attitudes?” The teachers were first divided into three groups of HOG, MG, and LOG based on their
interviews. The results of this analysis are shown in the following:
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Table 4. Descriptive statistics for comparing the participants’ attitude scores

N Mean  Std. Deviation Std. Error 95% Confidence Interval for Mean Minimum Maximum
Lower Bound Upper Bound

HOG 27 170.59 8.30 1.59 167.30 173.87 158.00 188.00
MG 27 15648 8.08 1.55 153.28 159.67 143.00 178.00
LOG 26 143.84 11.75 2.30 139.09 148.59 126.00 173.00
Total 80 157.13 14.42 1.61 153.92 160.34 126.00 188.00

The mean scores of the learners of the HOG teachers (M = 170.59), those of the MG teachers (M = 156.48), and
those of the LOG teachers (M = 143.84) were different from one another. To find out whether the differences
among these mean scores were statistically significant or not, one needs to look down the Sig. column of Table 5:

Table 5. Results of one-way ANOVA for comparing the participants’ attitude scores

Sum of Squares df Mean Square F Sig.
Between Groups 9492 .84 2 4746.42 52.61 .000
Within Groups 6946.64 77 90.21
Total 16439.48 79

As is shown in Table 5, there was a statistically significant difference in the learners’ attitude scores for HOG (M
=170.59, SD = 8.30), MG (M = 156.48, SD = 8.08), and LOG (M = 143.84, SD = 11.75) because the p-value
under the Sig. column was less than the level of significance (i.e., .000 < .05). To see where exactly the
differences among the groups lie, the Scheffe post-hoc test table was checked (see Table 6):

Table 6. Post-hoc Scheffe test results comparing the participants of the three groups

Mean Difference Std. Error Sig. 95% Confidence Interval
Lower Bound Upper Bound

HOG MG 14.11* 2.58 .000 7.65 20.56

LOG 26.74* 2.60 .000 20.23 33.26
MG HOG -14.11%* 2.58 .000 -20.56 -7.65

LOG 12.63* 2.60 .000 6.12 19.14
LOG HOG -26.74* 2.60 .000 -33.26 -20.23

MG -12.63* 2.60 .000 -19.14 -6.12

The conclusion which could be drawn from this observation is that the learners of the HOG teachers (M = 170.59)
gained significantly higher attitude scores than the learners of the MG teachers (M = 156.48) because their
teachers held more positive beliefs about language learning. In turn, the learners of the MG teacher could obtain
higher attitude scores than those of the LOG teachers (M = 143.84) because their teachers’ beliefs about
language learning were comparatively more positive than those of the teachers in the LOG. In a nutshell, EFL
teachers’ beliefs can influence their learners’ attitudes about language learning. This is also graphically shown in
Figure 1:
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170.59

Figure 1. Learners’ attitude scores of the HOG, MG, and LOG teachers

As is obvious and as it was mentioned above, regarding attitude scores, the learners of the HOG teachers
outperformed the learners of the MG teachers who, in turn, could get higher scores than the learners of the LOG
teachers.

5. Discussion

The result of this study showed that the Iranian EFL learners’ attitude in terms of behavioral, cognitive, and
emotional aspects was positive toward learning English, and there was a direct relationship between the Iranians
teachers’ beliefs and learners’ attitude.

It was found that the Iranian EFL learners’ attitude toward learning English was positive. A possible explanation
for such findings can be attributed to the fact that regarding the aforementioned research studies, it became
evident that attitude and perception play significant roles in enabling L2 learners to learn effectively.

This must be taken into consideration, particularly due to the fact that when students’ beliefs and performance do
not match, they become frustrated and disappointed with the class and with themselves resulting in hindrance in
the intake of the materials. In accordance with Brown (2007), the results of the current study study puts emphasis
on the fact that teachers need to bear in mind that everyone has both positive and negative attitudes. The fact that
if L2 students are trained by some more motivated teachers who hold more positive beliefs about language
learning, there will also be better teaching outcomes, as there may be more positive attitudes among L2 students’
of that specific teacher.

The results of this study were in line with Li (2008) in that Li demonstrated a strong sense of the importance of
teachers' beliefs in language learning/teaching and its effects on the attitude of L2 learners. Moreover, in
accordance with Borg (2006), this study found that there is a one-to-one relationship between teachers' and
students' beliefs; the interactions with students appeared to be much more closely guided by local, contextual
issues. This could be due to the positive and healthy atmosphere of the class.

Learners’ attitudes and beliefs are in the process of being added to the increasing body of research in the area of
language teaching. The moment that L2 learners set their feet in a language classroom, they bring all their
personality traits along including their beliefs, attitudes, and language styles in order to learn a language. These
features, however, may differ from that of teachers.

The concept of learners’ attitudes has been the focus of attention in explanation and investigation of human
behavior offered by social psychologists. Attitude is usually defined as a disposition or tendency to respond
positively or negatively towards a certain thing such as an idea, object, person, or situation. Students have
positive or negative attitudes towards the language they want to learn or the people who speak it (Malallaha,
2000).
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It seems that a large number of studies have investigated teachers' beliefs in the field of language teaching
(Bachman, 1990; Coleman, Strafield, & Hagan, 2003; Malallaha, 2000), but not its interaction with learners'
attitude which is a very important factor. Gardner (1985) believes that attitude and other affective variables are as
important as the aptitude for language achievement.

6. Conclusion

It was found that the Iranian EFL learners’ attitude toward learning English in terms of behavioral, cognitive, and
emotional aspects was positive. A possible explanation for such findings can be attributed to the fact that
regarding the aforementioned research studies, it became evident that attitude and perception play significant
roles in enabling learners to learn effectively. As it was stated, L2 learners’ attitude, the type of task at hand,
cultural background and previous experiences are all contributive to the way learners behave toward and
perceive learning strategies and their ability in maintaining higher levels of learning.

In accordance with Brown (2007), the results of this study puts emphasis on the fact that teachers need to bear in
mind that everyone has both positive and negative attitudes. Negative attitudes usually emerge from one's
indirect exposure to a culture or group through books or media and they often can be changed by exposure to
reality. Therefore, it can be concluded that having positive or negative attitudes towards a certain language and
the way learners perceive that language can exert considerable influence upon their performance on the language
itself.

Such findings can be explained by the fact that if L2 students are trained by some more motivated teachers who
hold more positive beliefs about language learning, we will also have better teaching outcomes, as there may be
more positive attitudes among the students' of that teacher.

By focusing on this complex inter-relationship between stated beliefs and actions while teaching, researchers
offer not only detailed understandings of teachers’ beliefs, but also the potential to understand more the
relationship between teachers' and students' beliefs and attitudes (Speer, 2005). Rather than having a single,
straightforward and linear relationship between L2 students' attitudes and teachers' beliefs, we can form a picture
which is much more complicated (Borg, 2006; Li, 2008; Sato, & Kleinsasser, 2004).

7. Implications

If learning to teach is acknowledged as a complex process, then teachers need various opportunities to
understand the implementation of their beliefs and their interaction with L2 students’ attitude. Language teachers
should learn about the effect of their beliefs and experience it and become more aware of practicing them.
Teachers need to receive continuous professional development and support to increase the possibility of
implementing their ideas. In the absence of any regular reform of science teaching, it is most probable that
candidate teachers will continue to join teacher education programs with naive views of the scientific endeavor
(Lederman & Latz, 1995, Stofflet & Stoddart, 1994). As such, science teacher education programs should
continue their attempts to promote more adequate conceptions of teachers' beliefs and its effects on teaching
practices and L2 learners’ attitudes.

To encapsulate, it is hoped that the results of this study help L2 instructors and researchers follow better ways of
approaching psychological and hidden features of both L2 teachers and students. Also, the findings may bear a
part in saving the attention to beliefs and attitudes from the danger of extinction in L2 curricula and material
development by exploring their relationship between the role of teachers' beliefs and learners' attitude.

8. Limitations

Like any other research, this study is not without limitations. Firstly, the data collection in this study was filtered
by many careful measures and precautions. Nevertheless, due to the limited and small scale of this research
project, along with the inevitable restrictions bound with the exploration of such a covert and somewhat
imperceptible cognitive process that takes place in people's minds, it needs to be noted that the results obtained
through this study need to be understood as only suggestive of trends and patterns. The other limitation was all
of the participants in the study were adult language learners which could be regarded as a potential limitation of
the study. A study carried out with a wider range of subjects could enhance the possibility of analyzing and
interpreting the results within a larger domain. The other limitation was since there was no access to a sufficient
number of native speakers of different languages, the researcher had to include participants from a single
language background, that is, Farsi. In a more extensive study of this kind, language learners with various
language backgrounds can be selected and assigned to separate groups of instruction.
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Appendix
Attitudes of Iranian EFL Students Towards Learning English Language Questionnaire

NOTE: Dear student, the main goal of this study is to investigate the attitudes of Iranian EFL students towards
learning the English language in terms of the behavioral, cognitive and emotional aspects of attitude. Your
answers will help EFL teachers and educators to understand EFL learners’ needs and overcome any difficulties
and challenges they may have with English language.

Attitudes Towards English Language

Directions: 7o what extent do you agree with the following items? The following items ask about your attitudes
toward learning the English language. Remember there is no right or wrong answers, just answer as accurately
as possible. Please read the statements below carefully and tick the appropriate choices that reflect your
attitudes and perceptions towards English language. Use the scale below to answer the questionnaire items.

1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), 5 (Strongly Agree)

Note: Tick (\) only one option for each item in the questionnaire.

NO Items 1 2 3 4 5

Studying English is important because it will make me more educated

Being good at English will help me study other subjects well

I feel proud when studying English language

I feel excited when I communicate in English with others

Speaking English anywhere makes me feel worried

Studying English helps me to have good relationships with friends

I like to give opinions during English lessons.

I have more knowledge and more understanding when studying English

O| 00| | O\ | K| W] | —

I look forward to studying more English in the future

—_
(=

I don’t get anxious when I have to answer a question in my English
class

11 Studying foreign languages like English is enjoyable

12 I am able to make myself pay attention during studying English

13 When I hear a student in my class speaking English well, 1 like to
practice speaking with him or her

14 To be inquisitive makes me study English well

15 Studying English makes me have good emotions ( feelings)

16 I prefer studying in my mother tongue rather than any other foreign
language

17 Studying English makes me have more confidence in expressing myself

18 Studying English helps me to improve my personality

19 I put off my English homework as much as possible

20 Studying English helps me getting new information in which I can link
to my previous knowledge

21 I cannot to summarize the important points in the English subject
content by myself

22 Frankly, I study English just to pass the exams.

23 I enjoy doing activities in English

24 I do not like studying English

25 I am not relaxed whenever I have to speak in my English class

26 I feel embarrassed to speak English in front of other students

27 I wish I could speak English fluently.
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28 I am interested in studying English.

29 In my opinion, people who speak more than one language are very
knowledgeable.

30 Studying English helps me communicate in English effectively

31 I cannot apply the knowledge from English subject in my real life

32 Studying English subject makes me feel more confident

33 To be honest, I really have little interest in my English class

34 Studying English makes me able to create new thoughts

35 I like to practice English the way native speakers do.

36 I am able to think and analyze the content in English language

37 I wish I could have many English speaking friends

38 When I miss the class, I never ask my friends or teachers for the
homework on what has been taught.

39 I am not satisfied with my performance in the English subject

40 In my opinion, English language is difficult and complicated to learn.

41 English subject has the content that covers many fields of knowledge

42 I do not feel enthusiastic to come to class when the English is being
thought

43 Knowing English is an important goal in my life

44 I look forward to the time I spend in English class

45 I do not pay any attention when my English teacher is explaining the
lesson

Copyrights
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