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Abstract

The aim of this study is to investigate the effectiveness of portfolio assessment on EFL learners’ reading
comprehension ability.50 EFL language learners at intermediate level all female from a private institute were
selected for this purpose. Then they were randomly divided into the control and experimental group. The control
group received the traditional assessment while the experimental group received the portfolio assessment. Two
reading comprehension tests as pretest and posttest were given to the students of both groups to find out their
reading comprehension ability at the beginning and at the end of the study and the treatment. The results of data
analysis revealed that the students in the portfolio assessment group outperformed the students in the control group
in their reading comprehension ability. Finally the findings of this study suggest that portfolio assessment empowers
students ‘reading comprehension ability.

Keywords: portfolio, EFL instruction, EFL assessment, alternative assessment, reading assessment, traditional
assessment

1. Introduction

In recent years a reform has happened in the era of evaluation .It is shift from testing to assessment. Assessment is
generally seen as one of the key challenges in the field of learning. Assessment, in the broad sense, means “any
methods used to better understand the current knowledge that a student possesses” (Collins& O’Brien, 2003, p. 29).

According to Crooks (2001), assessment is “any process that provides information about the thinking, achievement
or progress of students” (p. 1). Because assessment is important in teaching and learning, every teacher should
assess his/her students’ learning regularly.

Some of the methods which teachers use to measure their students’ learning are paper and pencil tests standardized
tests, oral presentations, and question-and-answer activities. Therefore, teachers spend a great deal of their class time
engaged in one type of assessment or another (Stiggins, 2001).

On the other hand, assessment of students entails using a well organized system, namely tests, to make judgments
about the students' achievement (Gronlund & Linn, 1990). While this type of assessment is a mainstay of
educational programs educators and critics from various backgrounds have raised a number of concerns about its
usefulness as the primary measure of students. There are many reasons for undesirability of traditional
assessment .student' knowledge is evaluated by one or two single scores.

This element makes students rely on their memorization ability and reproduce these piece of information from their
memory on the exam to score high and after the exam this information disappeared. This traditional assessment
distracts the students from meaningful learning. Also many other factors may influence students' performances like
anxiety, stress.

Today there are innovations in assessment procedures, where the change is from summative assessment to formative
assessment. These innovations involve thinking of alternatives, which require questioning the learning process and
using learning and assessment activities together rather than habitual testing applications.

Boud (1995) stresses that the assessment process shouldn't be thought only as an instrument to give students a
diploma, but it should also be a process that leads up to student development and better learning conditions and
applications. Such alternative views on assessment have given rise to new approaches like a self -assessment.

It has been argued that self assessment serves as an effective language learning strategy to promote autonomous
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language learning because it encourages language learners to assess their learning progress and in turn helps them to
stay focused on their own learning (Chamot130 & O’Malley, 1994; Chen, 2005; O’Malley & Pierce, 1996; Oscarson,
1997).

The proponents of self assessment strategies maintain that participating in self assessment can help learners become
skilled judges of their own strengths and weaknesses and establish realistic and attainable goals for themselves, thus
developing their self directed language learning ability (Chamot & O’Malley, 1994; Dickinson, 1987; Oscarson,
1997).

A widely used instrument for self assessment is the portfolio. Portfolio assessment has been used extensively since
mid '80s. The idea of using portfolios as an Instrument in performance-based assessment is not new. From past to
present, especially painters, artists, writers, models and photographers have exhibited their vocational and acquired
skills through portfolios (Zollman & Jones, 1994).

In recent years, portfolios have been utilized for the same purposes, as an assessment instrument and as part of
activities to improve students' foreign language skills. Portfolios provide an opportunity for English as a Foreign /
Second language (EFL/ESL) learners to monitor their own progress and take responsibility for meeting goals.

By documenting growth over time through a systematic collection of their work, portfolios enable learners to see
possibilities for reflection, redirection, and confirmation of their own learning efforts (O’Malley & Pierce, 1996).

This study, aims to define the effects of portfolio assessment on EFL learners reading comprehension ability. Many
educators, writers and researchers discuss the merits of using portfolios as an assessment instrument. For example,
Calfee and Perfumo (1993) stress that using portfolios for assessment is important to show the learners' competence,
rather than only choosing the correct answers and especially portfolio assessment provides more information about
the learners, rather than just doing mechanical grading. Portfolios orient the students to produce various types of
more authentic works and urge them to be more creative. Besides, portfolio assessment gives the learners more
freedom and helps them develop and improve higher order thinking skills and meta-cognitive strategies.

Portfolios provide the students with the opportunity to see themselves not only as readers or writers, but also as
individuals with special interests and needs, and provide students with unique opportunities to advance their
learning.

2. Statement of the Problem

The purpose of this study is to investigate the effect of portfolio assessment on EFL learner's  reading
comprehension ability. Traditional assessment involves the employment of paper-and-pencil tests, standardized tests
to assess student's performance under time pressure. There are several shortcomings and limitations among
traditional testing methods. Traditional assessment is based on an interrelated set of philosophical beliefs and
theoretical assumptions (Bintz, 1991).

One assumption of traditional assessment is that knowledge has a single consensual meaning (Berlak, 1992). It is
possible for everyone to reach a consensus about meaning because knowledge has “the same meaning for all
individuals everywhere” (Berlak, 1992, p. 13). But one assumption of alternative assessment is that knowledge has
“multiple realities with accompanying multiple meanings” (Roderick, 1991, p. 3). It is impossible for everyone to
reach a consensus about meaning because each individual brings his or her own diverse interpretation to an
ever-changing situation. In traditional assessment, the metaphor of “empty vessel” is often used to talk about
learners. Students are treated as if they do not possess prior knowledge about a topic. The instructor’s role is “to “fill’
the students by making deposits of information which the instructor considers to constitute true knowledge” (Freire,
1990, p. 63). The focus is on learning about something rather than learning how to do something. This passive
process involves students (novices) memorizing the knowledge dispensed by the text or instructor (expert).
Alternative assessment treats learning as an active Process. In other words, learning entails “producing, rather than
reproducing knowledge” (Newmann and Archbald, 1992, p. 72). Generally in traditional assessment, students’ final
products are evaluated based on some sort of test (Bertrand, 1993). In alternative assessment practices, the process is
valued as well as the product. What, how, and why students learn is taken into consideration (Hutchings, 1993;
Johnston, 1992).

Traditional assessment focuses on mastering discrete, isolated bits of information. These bits of information
basically represent lower-level thinking skills (Engel, 1994; Herman, Aschbacher, and Winters, 1992), believed to
exist in a hierarchical form. Students are expected to master and demonstrate specific skills at one level before
moving on to the next. The focus of alternative assessment is on developing real-world problem-solving skills that
will lead people to observe, think, question, and test their ideas (Herman, Aschbacher, and Winters, 1992).

Typically, traditional assessment is used only to monitor students’ learning. Under this model, students who “know”
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are separated by those who “do not know.” In other words, traditional assessment creates a system that classifies and
ranks students (Berlak, 1992). The focus of alternative assessment is on developing real-world problem-solving
skills that will lead people to observe, think, question, and test their ideas (Herman, Aschbacher, and Winters, 1992).
The focus of traditional assessment is primarily on cognitive abilities. The values and interests that students have
about the activity being undertaken are not considered to be connected to their competence in carrying out the task
(Raven, 1992). Little, if any, attention is given to students’ disposition to use the skills and strategies taught or their
ability to apply them (Herman, Aschbacher, and Winters, 1992). Alternative assessment recognizes a Connection
between Cognitive, Affective, and Conative Abilities. An assumption of alternative assessment is that “it is
meaningless to attempt to assess a person’s abilities except in relation to their valued goals” (Raven, 1992, p. 89).

Traditional assessment assumes that facts and values are distinct and separable entities that can be measured
objectively (Berlak, 1992). Advocates of alternative assessment practices believe that decisions about what to teach
and assess are subjective and value-laden (Bintz and Harste, 1994). “Indeed, value systems not only influence
decisions about what assessment questions get answered, but also about what assessment questions get asked in the
first place” (Bintz, 1991, p. 309). In traditional assessment, generally the instructor alone has the power to make
decisions about what is learned and how it is assessed (Heron, 1988; Sessions, 1995). Students do not participate in
making decisions about what is important for them to learn or in determining how well they are learning.

Alternative assessment embraces a democratic decision-making process (Heron, 1988). Traditional assessment
focuses on an individual student’s performance. Students are generally expected to accomplish tasks without the
assistance of others, and if they get help they are cheating. Students often work against one another in a competitive
manner. In contexts that use alternative assessment practices, students and instructors are co-learners, freely
expressing and testing their ideas together.

In this social milieu, collaborative learning is valued, and instructors and students “are intellectually responsible to
each other for creating a substantive curriculum in the classroom” (Bintz, 1991, p. 311).

There are many kinds of alternative assessment like portfolio assessment, play-based assessment, conference
assessment, and soon... In this study just portfolio assessment will select as a tool and the skill be assessed is
reading comprehension. Portfolio assessment provides an opportunity for EFI/ESI learners to monitor their own
reading progress — their own learning strategies and take responsibility for meeting goals. Portfolio assessment can
help learners to investigate their own strengths and weakness points. Portfolio assessment can evaluate students
holistically based on the content of the portfolio on which the teachers and students agree. The portfolio can give
students a chance to build up their experiences in language learning and this experience can motivate students to be
more involved in the classroom because they feel that they have control in their own learning rather than just having
the teachers tell them what they have to learn.

3. Purpose of the Study

The purpose of this study is to investigate the effect of portfolio assessment on EFL learners' reading comprehension
ability. The educational system in Iran is based on traditional assessment and rote learning .These traditional testing
and assessment are not authentic and don't demonstrate actual level of proficiency. Portfolio assessment helps
students to monitor their progress and use their own portfolios for self-assessment and reflection. Portfolio
assessment increases the meaningful learning. Teachers can also utilize them to judge students' performance. This
study has aimed to enable teachers and students to share the responsibility for setting learning goals and for
evaluating progress toward meeting those goals. This study helps students become self-directed and autonomous
learners; teachers are no longer knowledge transmitters but mentors, facilitators and collaborators. Students can
become active learners by taking more responsibility in learning and having more involvement in assessment.

4. Research Questions

According to the problems mentioned above, the following questions were posed: Is there any significant difference
between the impact of traditional testing methods and portfolio assessment on EFL learners' reading comprehension
ability? Does portfolio assessment have a positive effect on learners' reading comprehension ability?

5. Research Hypotheses

Based on a review of literature and the aforementioned lines of reasoning the following alternative hypotheses were
formulated.

H1: There is no significant difference between the mean scores of the students in the experimental group who apply
portfolio assessment and the mean scores of those students in the control group who do not apply portfolio
assessment.
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H2: portfolio assessment does not have a positive effect on EFL learners' reading comprehensions ability in the
experimental group at the end of the study and treatment.

H 3: Traditional assessment does not have a positive effect on EFL learners’ reading comprehension ability at the
end of the study.

6. Significance of the Study

With the realization of the fact that portfolios provide authentic evidence of what students know, believe, and are
able to achieve, portfolios have become a desired tool for language education. The studies about the use of portfolio
assessment in foreign language teaching largely show that they do improve writing skills. But, foreign language
skills are not limited to writing skill alone. Reading, speaking and listening skills are also important.

The aim of this study is to find out the impact of portfolio assessment on reading skill. It might be possible to define
the effects of portfolio assessment on reading skill in this research.

Reading is one of the four major skills in learning a foreign language and the one that provides the students with the
best opportunity of being in contact with English after education. Our presupposition in this study is that students'
difficulties in reading comprehension can be at least minimized if we use portfolio assessment for assessing of
students because this way facilitates the learning process, enhances self-directed learning, encourages learner's
autonomy, raises learner's awareness about learning strategies, and improve students’ reading comprehensions
ability .

7. Definitions of Key Terms
7.1 Assessment

The systematic process of gathering information about students' learning in order to describe what he or she knows,
is able to do, and is working towards (Birjandi, 2000.).

7.2 Test

A test is a measurement instrument designed to elicit specific sample of an individual's performance (Bachman,
1995, p. 20).

7.3 Formative Assessment

Formative assessment is an assessment that specifically intended to generate feedback on performance to improve
and accelerate learning. Formative assessment can be interpreted as encompassing all those activities undertaken by
teachers, and / or by their students, which provide information to be used as feedback to modify the teaching and
learning activities in which they are engaged.

7.4 Summative Assessment

Summative assessment takes place during the course of teaching and is used to provide information about how much
students have learned and how well a course has worked (Gipps, 1994, p. vii).

7.5 Self Assessment

Self-assessment refers to how, under what conditions, and with what effects learners and other users of a foreign or
second language may judge their own ability in the language. It employs a variety of techniques to probe language
learners’ proficiency, such as self- reports,-self-testing,-mutual peer assessment.

7.6 Portfolio Assessment

According to Yang (2003), portfolio is a compilation of student's work, which demonstrates how much effort they
have put into their work, their progress and achievement in their learning, and their reflection on the materials
chosen for the portfolio.

7.7 Alternative Assessment

It is a means of escaping the problems of multiple —choice testing. It requires students to perform in situations that
are both life-like and complex (Frechling, 1991 cited in Cunningham, 1998. pp. 120-124).

7.8 Washback

Washback, sometimes referred to as backwash (Biggs, 1995, 1996 in Cheng, 2000), can be generally understood as
the effect of an examination on teaching and learning (Chen, 2002; Hughes, 2003; Cheng, 2003).

8. Methodology
8.1 Design of the Study

A quantitative research was selected due to the nature of this research and the research questions. Besides, the
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appropriate design for this study was experimental. Two groups were selected. One group served as the experimental
group and received treatment (portfolio assessment) while the other group served as the control group and received
only the routine instruction. To ascertain the homogeneity of the two groups a language proficiency test was
employed for this purpose. It should be mentioned that the control and the experimental groups were matched for
everything except for the treatment. Both groups were 50 intermediate EFL students from a private English
Language Institution. In order to measure the effectiveness of the treatment, the pretest/posttest design was selected.
In this case, the control group took the same reading comprehension as pretest and posttest as did the experimental
group, but did not receive the treatment. (Portfolio assessment)

8.2 Participants

50 students were chosen as the participants of this study from a private English Language Institution in Rasht. All of
them were female and aged between 17-22 years old .They were divided into two groups of experimental and
control each with 25 students. Both of these groups were almost equal regarding their general proficiency level and
reading comprehension ability at the beginning of the study.

8.3 Materials and Procedures

According to the purpose of the study, a number of instruments for collecting the relevant data were used. One
proficiency test was given to the students of both groups to see their levels and to make sure their homogeneity.

The Nelson300 D was selected for this purpose. Also two reading comprehension tests as pretest and post test were
given to the students of both groups to find out their reading comprehension ability at the beginning and at the end
of the instruction and the treatment. Steps book was selected for this purpose.

8.3.1 Certain Procedures in Experimental Group

In the first meeting with the participants of experimental group the researcher presented the idea of portfolio
assessment, the purpose and the basic components of the portfolio, and weight it would have in their learning. The
researcher also explained other types of alternative assessment such as self-assessment and peer assessment and
their significance in the process of collecting portfolio. Another essential task in portfolio system is portfolio
compilation .The students were asked to include these core and mandatory elements in their portfolios.

They were asked to complete 6 reading passages of various genres. Reading Log for each passage used as self
—assessment tool for monitoring the reading comprehension and strategy use, questing students' progress over
time ,evaluating the reading passages, reflections about the various reading challenges students faced, the different
approached they experimented with, and summarizing the whole text into an appropriate reading strategy chart.( See
Appendix 2 ); Student’s Strategy Self-assessment Sheet in which the students graded their own portfolio pieces
based on the assessment criteria assigned.(See Appendix 1).It should be mentioned that the control and the
experimental groups were matched for everything except for the treatment.(portfolio assessment)

8.4 Scoring
The outmost scores for the general proficiency and reading comprehension tests were 50 and 20 respectively.
8.5 Data Analysis

The dependent and the independent variables of the study are the students 'reading comprehension ability and
portfolio assessment respectively. According to the purpose of the study, a number of instruments for collecting the
relevant data were used.

The data gathered on these variables were analyzed by the following methods through SPSS software.

= Descriptive Statistics was used to determine the mean and standard deviation of each group on the pre-and
posttests.

=  Independent t-test was used to find the difference between the levels of the students of both groups on posttests.

= Matched t-test was used to compare the two mean scores of the students of both groups in pre and posttest on
reading comprehension test.

9. Results and Discussion

As it was mentioned before 50 intermediate EFL students were selected in this research. They were randomly
assigned to experimental and control groups each with 25 students. In order to investigate the research questions and
hypotheses the researcher used different procedures for collecting the relevant data.

At first a general proficiency test was given to the students of both groups to ensure the homogeneity of them and to
investigate their initial levels. Then a reading comprehension test as pretest was given to the students of the two
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groups to find out their reading comprehensions ability at the beginning of the study.

After the instruction the researcher used a posttest: A reading comprehension test as posttest was given to the
students of the two groups to find out their reading comprehensions ability at the end of the study and treatment.
First the results of pretest and posttest in both groups presented in different tables, which include descriptive
statistics as well as independent sample statistics and paired sample statistics. Finally the research questions and
hypotheses reviewed and discussed by making reference to the statistical analysis achieved.

9.1 Pretest Data

After students took the reading comprehension pretest, the range, the minimum of the scores, the maximum of the
scores, the mean scores, the standard deviations and the variances of both groups were calculated.

Table 1 represents the results. As table 1 shows the mean of the two groups is different in pretest, but the standard
deviations of the two groups were similar at the beginning of the study. The result of pretest showed that the two
groups were almost at the same level of reading comprehensions ability and the mean of the two groups were not of
great difference.

9.2 Posttest Data

After giving treatment (portfolio assessment) to the experimental group and placebo to the control group, the
research questions of the study was to be answered” is there any significant difference between the impact of
portfolio assessment and traditional assessment on EFL learners’ readings comprehensions ability? Does portfolio
assessment have a positive effect on EFL learners’ readings comprehensions ability “to answer these questions the
researcher used two comparisons?

First the performances of the experimental group and the control group compared and second the performances of
the experimental group and the control group in the pre and post test compared to investigate their progress and the
influence of the portfolio and traditional assessment. After students took the reading comprehension posttest the
range, the minimum of the scores, the maximums of the scores, the mean scores, the standard deviations and the
variances of both groups were calculated.

Table 1. Group statistics

Descriptive Statistics

N Range  Minimum Maximum  Mean  Std. Deviation Variance
pretest of control group for 25 4.40 11.61 1601 13.6759 1.02261 1.046
reading
posttest of control group 25 3.61 12.72 1633 13.9157 1.01528 1.031
for reading
pretest - of  experimental 25 441 10.94 1534 12.8656 1.03928 1.080
group for reading
posttest of  experimental 25 4.60 13.06 17.65 15.2431 1.17395 1378
group for reading
Valid N (listwise) 25

Table 1 represents the results. The posttest results show that there is a significant difference between the control and
experimental group regarding their reading comprehensions ability. There is a significant difference between the
mean of the two groups. In order to see this difference is meaningful the researcher made a t test which is shown in
the Table 2.

Table 2a and Table 2b. Independent samples test

group N Mean Std. Deviation Std. Error Mean
score experimental group 25 15.2431 1.17395 23479
control group 25 13.9157 1.01528 20306
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Levene's Test

for Equality of
Variances t-test for Equality of Means
95% Confidence
Inte;'val of the
Sig. Mean Std. Error Difference

F Sig. t df (2-tailed) Difference Difference Lower Upper

score Equal

variances 739 394 4277 48 .000 1.32749 31042 70336 195163
assumed

Equal

variances not 4277 47.022 .000 1.32749 31042 .70303 1.95196
assumed

In this table as it is seen the t observed is 4.277 and t critical at our selected significance level of 0.05 for degree of
freedom 24 is 2.064. The t observed is higher than the t critical.

As table shows the post test results reject the first null hypothesis and it was concluded that there is a significant
difference between the experimental and the control group in terms of their reading comprehensions ability at the
end of the study.

time
Clpretest
#Pdposttest

Mean score

contral group experimental group

group

Figure 1. Bar graph of the two groups in pre and posttest

Figure 1 shows the bar graph of means of pretest and posttest in the two groups. As it is seen in figure 1 the mean
scores of posttest of the experimental group is higher than the mean scores of their pretest, and it can be concluded
that there is a significant progress from the pretest to the posttest. Also there is not a significant progress in the
performances of the control group from the pretest to the posttest.

The statistical technique used to investigate the second and third hypotheses was paired t-test.

Table 3a and Table 3b. Paired samples analysis of the control group

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean

Pair 1 prete.st of control group for 13.6759 25 1.02261 20452
reading

posttest of control group for 13.9157 25 101528 20306

reading
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Paired Samples Test
Paired Differences
95% Confidence Interval of ¢ df Sig.
Mean .. Std. Std. Error the Difference (2-tailed)

Deviation Mean
Lower Upper

pajr  Pretest of control group for
1 reading - posttest of 23980 .67941  .13588 -.52025 .04065  -1.76524 .090
control group for reading

Table 3a displays mean value, number of cases, standard deviation, and standard error of means in the control group.

Table 3b represents the paired t-test statistics of the control group in pre and post-test: It is clear in Table 3b there is
a little progress between the performances of the control group from pretest to posttest .The t observed is less than
the t critical and it was concluded that the third null hypotheses was supported .Traditional assessment does not have
a positive effect on EFL learners’ reading comprehensions ability.

Table 4a and Table 4b. Paired samples analysis of the experimental group

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Pair 1 posttest' of experimental group 152431 25 1.17395 93479
for reading
pretest of experimental group for 12.8656 25 1.03928 20786

reading

Paired Samples Test

Paired Differences

95% Confidence
Std Interval of the
Std. Error Difference Sig.
Mean Deviation Mean Lower Upper t df (2-tailed)

Pair posttest of experimental group
1 for reading - pretest of2.37751 30653 06131 225098  2.50404 38.781 24 .000
experimental group for reading

Table 4a displays mean value, number of cases, standard deviation, and standard error of means in the experimental
group.

Table 4b represents the paired t-test statistics of the experimental group in pre and post-test:

It is clear from Table 4b the observed t is 38.781 which was greater than the critical value 2.064, thus it was

concluded that there is a significant difference between the means of the two sets of scores. In other words, the
difference between the performance of the experimental group on pre and post-test was statistically significant.

The based on the results the second null hypotheses was rejected and it was concluded that there is a significant
difference between the impacts of traditional and portfolio assessment on EFL learners reading comprehensions
ability and portfolio assessment has a positive effect on the experimental group’ progress in their reading
comprehension ability at the end of the study.

10. Conclusion

Results of hypotheses testing investigated that there is a significant difference between the performance of the two
groups .Before the program, there was not a statistically significant difference between the control group and
experimental group in terms of their reading comprehensions ability.

At the end of the study, there was statistically a significant difference between the performances of the two groups in
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terms of their reading comprehensions ability. The comparisons made showed that the reading comprehension of
those students in the treatment group where portfolio assessment implemented differ significantly from those of
students in the control group where traditional assessment implemented.

Finally findings of the study reject the first and the second null hypotheses and the third null hypotheses was
supported .It was concluded that there is a significant difference between the impact of portfolio assessment and
traditional assessment on EFL learners’ reading comprehension ability and portfolio assessment has a positive effect
on EFL learners’ reading comprehension ability. The findings of this study are in agreement with the existing studies
in the literature which revealed that portfolio assessment methods could enhance students’ achievements. It is also in
line with the findings of all the studies showing the usefulness of involving students in the process of their own
assessment as well as providing feedback in instruction.

11. Implications of the Study
The results of the present study have several important implications.

1: this study enables teachers and students to share the responsibility for setting learning goals and for evaluating
progress toward meeting those goals and helps students become self-directed and autonomous learners, teachers are
no longer knowledge transmitters but mentors, facilitators and collaborators. Students can become active learners by
taking more responsibility in learning and having more involvement in assessment.

2: syllabus designers can get the insight from the results of this study in designing an appropriate syllabus .Syllabus
designers should also consider and value learners’ right for their own decisions and suggestions and criticism while
designing syllabuses.

3: the result of this study can provide specific details about students success and failure for their parents

4: portfolios can also be used as an assessment tool; students’ future teachers can use them to judge students’
performance .Also students can use their own portfolios for self-assessment and reflection.

5: findings of this study promote the meaningful learning and decrease the problems of the rote learning.

6: the findings of this study might be applicable to the assessment of all language skills and sub-skills such as
listening, speaking, pronunciation, vocabulary, grammar and so on.

7: the present study also showed that alternative assessment techniques such as self assessment are useful in
teaching and meaningful learning.

8: portfolios can be used for measuring students’ performance based on genuine samples of student work.

9: findings of this study showed that portfolios have an important role in EFL instruction. Portfolio assessment in
EFL instruction helps students to find appropriate Learning contexts for themselves during foreign language
learning helps learners to identify their goals for their future learning. Helps them to exhibit their good work and
gives them the opportunity to take responsibility for their own learning. Portfolio assessment also enables EFL
teachers to identify effective language teaching strategies and reflect on the program carried on in classes. Portfolio
assessment provides information about language learning processes of students and facilitates the teacher to
individualize the teaching.

10: the findings of this study may be applied to all educational fields and in all educational settings where the aim is
to increase the meaningful learning and to promote students’ role in assessment and decision making.

12. Limitations of the Study
There have been some limitations in conducting this study:
1: In this study the researcher was in the shortage of time, the study lasted only ten weeks.

2: The study was conducted only with 50 students of intermediate level of proficiency in a private language institute
in Rasht.

3: The researcher also had to select only from female students.
4: Among all skills of language, reading has been taken into account.

5: The researcher did not consider the impact of psychological factors such as intelligent, anxiety and motivation on
students' learning.

6: The researcher also had to select the texts from their own books because the institute didn't let her to use her own
texts.
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13. Suggestions for Further Studies

The following suggestions are presented for those who are willing to contribute to the present study by conducting
studies on the impact of portfolio assessment on students’ learning.

Firstly ,This study was conducted to investigate the impact of portfolio assessment on EFL learners’ reading
comprehension ability, interested researchers can investigate the impact of using portfolio assessment on other
language skills such as listening, writing and speaking.

Secondly, this study was conducted for EFL intermediate students; it can be replicated with other levels such as
elementary or advanced. Thirdly, interested researchers can investigate the impact of other types of alternative
assessment techniques on language skills such as peer-assessment, self-assessment, etc.

Also it would be fruitful to investigate the relationship between portfolio assessment and students’ motivation or
anxiety.

Finally the participants of this study were all female with average age of 17-22 years old .Similar studies can change
variables of age and gender.
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Appendix 1. Student’s Strategy Self-assessment Sheet
Please put check mark in the box if you used the following strategies to understand each reading passage.

Reading’s strategies R1 | R2 | R3 | R4 | RS | R6 | Student’
score

I use my background knowledge.

I Use context as well as parts of words (e.g.
prefixes, suffixes, and stems)to work out the
meaning of unknown words

I look quickly through a text in order to locate
specific information

I Look through the text to get a general idea of what
is about.

Appendix 2. Student’s Reading Log

My progress in reading | Date and time Student ‘self -assessment after | Purpose: increasing the level of
comprehension every reading reading comprehension ability
Excellent My problem The strategy [
Good used and how
did it help me
Try more

Report of the story
How do you evaluate the text?
Did you have any background knowledge about the text?

Summarize the text
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