English Language Teaching; Vol. 14, No. 4; 2021
ISSN 1916-4742  E-ISSN 1916-4750
Published by Canadian Center of Science and Education

Characteristics of Pronoun “Who and Its Concordance” in Chinese
College Students’ English Narrative Writing from the Perspective of
Corpus-Based Method - A Case Study of Series of Compositions of
“The Most Unforgettable Person I Ever Know”
Xi-ping Li'
"Foreign Language College, Changsha Normal University, Changsha, China

Correspondence: Xi-ping Li, Foreign Language College, Changsha Normal University, Changsha City, Hunan
Province, 410100, China.

Received: February 20, 2021 Accepted: March 18, 2021 Online Published: March 24, 2021
doi: 10.5539/elt.v14n4p55 URL: https://doi.org/10.5539/elt.v14ndp55
Abstract

Writing is one of productive skills and a way of conveying information considered to be the most complex and
the most challenging skill for EFL English learners to acquire, hence many studies have been conducted on the
revelation of the characteristic of writings of EFL learners and how to improve them. Among them, pronoun
study has attracted extensive interest and become a hot spot in the second language acquisition and contrastive
linguistics. Taking a series of compositions of “The most unforgettable person I ever know” as subject, this study
is devoted to reveal the characteristics of “who and its concordance” in Chinese college students’ English
narrative writing from the perspective of corpus-based method. Result of contrastive analysis of writing from
630 college students of 3 colleges in the past 6 years shows: 1) As a whole, WIC can be regarded as common
words for Chinese college students but the distribution of individual word is relatively disproportionate-“who”
attracts far more attention while the other 4 words attract little or no attention. 2) In terms of sentence type, the
distribution of the 5 types is imbalance with too little use of adverbial clause and too much of attributive clauses.
In addition, the learners are used to utilizing simple and identical sentence structure and some of them are highly
repetitive. 3) The use frequency of WIC of individual student shows that the majority numbers of learners have
formed the habit of using them to depict interpersonal relationship and their distribution is unbalanced too. 4) As
to the clusters, the learners have formed the habit of preference use of “who” as a relative pronoun above all.
And some clusters are highly identical and simple. 5) To sum up, the majority of learners in this study can
employ WIC consciously in their writing, but their usages are confined to simple words and structures. Therefore,
the learner's comprehensive competence of integrated employment of WIC should be improved.

Keywords: “who” and its concordance, frequency, concordance, application
1. Introduction
1.1 Research Background

Among the five basic skills of learning a language---listening, speaking, reading, writing and translating, writing
is one of the productive skills and a way of conveying information and is widely acknowledged as an “intricate”
and complex task as well as the “most difficult of the language abilities to acquire” for EFL English learners
because it is a process of recreation which requires one's high logical ability of analyzing, organizing and
arranging information to express ideas (Allen & Corder, 1974, p. 177). Therefore it is widely acknowledged that
the effect of writing teaching has long been inefficient and time-consuming, of which China is one of the most
severe disaster areas according to previous statistics of international language test analysis, such as IELTS,
TOFEL. Wen (1996) also points out that the ability to express either in oral or written is far from satisfactory
universally for Chinese EFL learners. Some students have the capability to construct well-organized,
grammatically correct and meaningful sentences, but it is hard for them to produce writings that meet “logical
and cultural expectations” of native speakers of English (Kaplan, 1970). Therefore, it will be of great use to
reveal the characteristics in Chinese college student’s English writings.

Since the late 1980s, the use of corpora has been increasingly applied to various fields of applied linguistics,
especially to the Second Language Acquisition and English Language Teaching because the advent of computer
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and Internet technology has enabled linguists to analyses a vast amount of learners’ authentic language data. And
the Corpus-based methodology is able to export objective and convincing research findings after undergoing
scientific statistic analysis procedure. Therefore, with the availability of the text of learner corpora, SLA
researchers are beginning to focus on descriptive aspects of interlanguage processes and to discover in more
detail the use/misuse of language features and their frequencies and distribution at different developmental stages
(Li, 2017). Until now, considerable achievements have been attained in both corpus construction and
corpus-based research of language. Moreover, methods adopted in the corpus linguistics have been applied to
almost all the fields of linguistics.

1.2 Why Choose Pronoun

As a very important part of speech in English, pronoun is a kind of substitutive words that are used frequently in
English language because it can avoid redundancy of antecedents and make discourse more compact and
perspicuous. They are of great importance to the cohesion of the discourse, to the clear expression of meanings
and to the establishment and maintaining of interpersonal relationships. It exerts a great influence in 3 aspects
which are the expression of communication, the demonstration of interpersonal meaning and the cohesion of text.
Pronouns may seem easy to learn in the surface but are hard to deal with due to their enormous usage as well as
complicated linkages to various sentence patterns. Therefore, in recent years, a great number of researchers and
scholars have done a lot of studies about English pronouns, demonstrating how pronouns are used from different
aspects both in language teaching and learning (L1, 2012).

1.3 What is Pronoun “Who and Its Concordance”

In this study, “who and its concordance (WIC)” refer to “who” and its derivations, that is to say, WIC is
composed of 5 words: who, whom, whose, whoever, and whomever. These words can either serve as
interrogative pronouns in independent clause as sample 1 or as conjunctive pronouns in dependent clause as
sample 2 or as relative pronouns in dependent clause as sample 3. Based on the sentence components that WIC
play, the researcher classifies their usage into 5 types and 8 subtypes as the following examples shown in table 1.
Among them the “Role in higher matrix clause” refers to the role that WIC and its antecedent plays in higher
matrix clause in the attributive clause.

Sample 1. Whom are you talking about?
Sample 2. I wonder whom you are talking about.
Sample 3. God helps those who help themselves.

Table 1. Classification and examples of the usage of “who” in this study

Sub-types Role in higher matrix clause Example
Attributive clause  Restrictive Subject The people who called yesterday want to buy the house.
Object God helps those who help themselves.
Predicative Happy is the man who is contented with his lot.

There are those who eat out for a special occasion, or treat themselves.

Non-restrictive  Subject Mrs. Smith, who has a lot of teaching experience at junior level, will be joining the

school in September.

Object He was accompanied by Winston Churchill, who is the Britain's prime minister

during the Second World War.

We were worried about our nearest neighbors, who were newcomers to the district.

Predicative This is Mrs. Smith, who has a lot of teaching experience at junior level.

Appositive Winston Churchill, who is the Britain's prime minister during the Second World

War, died in 1965.

Nominal clause Subject It was uncertain who was responsible for the accident.

Who goes light travels fast.
Object Can you tell me who is responsible for the accident?
You must give it back to who/ whoever it belongs to.

Predicative The problem is not who will go but who will stay.

Adverbial clause Concession

No matter who comes in first, he will receive a prize.

Cleft sentence

It was John who called this morning.

Special questions independent clause

Who is there?
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2. Literature Review

Pronoun study has attracted extensive interest and become a hot spot in the second language acquisition and
contrastive linguistics. Research has been implemented from varied perspectives: definition (James McCormick,
1983; C. E. Eckersley, M. A. & J. M. Eckersley, M. A.1960), classification (M. A. & J. M. Eckersley, M. A.1960;
Paul Christophersen & Arther O. Sandved, 1969; James McCormick, 1983), features (Paul Christophersen &
Arther O. Sandved, C. E. Eckersley, M. A. & J. M. Eckersley, M. A....), distributions (Zhang Yan, 2006; Si
Jianguo, 2008) and usages of the pronouns (Frank Palmer, 1971; James McCormick, 1983; Paul Christophersen
& Arther 0. Sandved, 1969), binding theory and the L2 acquisition of reflexives and contrastive studies (Wang
Wenbin, 2000; Ma Hongwen, 2006; Liu Xueming; Ren Xueliang, 1981; Liu Ljin, 1997; Xiang Chaohong,
2003)(L1i, 2009). Since this research focuses on the usage feature of English pronoun, relevant literature it to be
reviewed in terms of acquisition, semantic analysis and contrastive studies.

2.1 Research Outside China

From the perspective of acquisition, Butterworth and Hatch (1978) explore French EFL learners' acquisition of
English genitive pronouns, while Felix and Hahn (1985) explore various forms of third personal pronouns in
terms of gender for German learners. Ellis (1994:96) finds out that second language learners are challenged by
the complicated system of English personal pronouns. Chan and Wong (2001) find that Malaysian has no
distinction in gender on third person singular pronouns. Harris and Bates (2002), Wolf and Gibson (2004) test
the pronominal reference or the processing preferences for English pronouns.

From the perspective of semantic analysis, YURIKO ASHIMA-TAKANE (1991) indicates that the child
persistently made pronominal errors due to semantic confusion after the clear comprehension and production.
Stevenson, Knott, and Oberlander (2000:225) concentrate on “the relationship between focusing and coherence
relations in pronoun interpretation". Chan and Wong (2001) exploit ESL learners' error types and native tongue
influence in acquiring English personal pronouns in Malaysian learners. Fox, B. & S. Thompson (2007) focus on
the relativizers, frequency and the notion of construction of relative clauses in English conversation. Bresnan J.
(2007) explores the syntactic knowledge probabilistic with the English dative alternation. Wasow, T., T. Jaeger,
& D. Orr. (2011) implement research on lexical variation in relativizer frequency. Wolk, C. J Bresnan el (2013)
explore the dative and genitive variability in Late Modern English. Bernaisch T. el (2014) study the modeling
predictors and predicting prototypes of the dative alternation in the South Asian English (es). Ambridge B. el
(2014) focus on how to avoid dative overgeneralisation errors.

From the perspective of contrastive studies, Nesselhauf (2005) finds main differences lay in the accuracy and
variety of collocations by studying 'verb-noun combinations' used by German students and comparing with
native speakers. Inez Anton Mendez (2010) states the gender bender in Spanish.

2.2 Research in China

From the perspective of semantic analysis, Zhang Meisuo (2000) conducts research of the usage of cohesive
devices in the expository writing for Chinese EFL learners and finds that they have problems in reference and
always shift the pronouns within or between clauses. Wang Liqin (2006) describes the general features of the use
of first person subject pronouns and explores the changes in the use of first person subject pronouns in
argumentative writing by Chinese English major students. Yu ping and Cheng Congmei (2008) apply Relevance
Theory to analyze tentatively of the pronoun reference as the cohesive device. FANG (2016, 2017, 2020)
explores the Relativizer Omission by Chinese EFL Learners from various aspects.

From the perspective of semantic analysis, Niu Hongwei (2004) points out 3 binding features of English
reflexives and the subject orientation for Chinese EFL learners. Zhang Guiju (2005) points out that ambiguity in
reference is common errors in students' writing. Tang Shiyi (2005), Jing Rongqin (2007) survey and analyze the
application of the Anticipatory It-Clause for Chinese. Jia Tingting ( 2008) discusses the gender mixed use errors
of the third person animate singular English pronouns by Chinese EFL learners in spoken English. Chi Dan
(2008) explores pragmatics of the demonstrative pronoun. Wang Chunlan (2009) points out that pronoun-shift
result from mental distance and self-politeness. Zhang Ning (2006) testes advanced Chinese learners in their
acquisition of English reflexives in mono-clausal sentences to find out their processes (Li, 2012). Li Fang (2012)
implements an empirical study of the misuses of English pronouns among higher vocational school students. Li
Li (2017) implements studies on different uses of pronoun it in cross-sectional learner corpora.

From the perspective of contrastive studies, Ma Guanghui (2001) conducts a contrastive rhetorical analysis
between English essays written by Chinese students and American students and finds that Chinese students have
problems in the use of pronouns. Yuan Jin (2004) explores the differences in personal references between
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English and Chinese and their underling cultural reasons. Gui Wenjuan (2008) explores the comparison between
English and Chinese demonstrative diachronic and synchronic perspectives. Li Xiaoni (2008) conducts a
comparative study of the use of first person pronouns in Chinese linguistic postgraduates' theses with the
international expert writers. Zhang Yin (2009) makes a comparison between Mandarin and Kaifeng dialect,
Chinese- English in some pronoun. Li Wei (2009) carries out a data-driven study on the basis of a cross linguistic
comparison between English and Chinese to investigate the use of English pronouns in Chinese learners’ English
writing.

Those fruitful findings have shed light on pronoun research and enlightened researchers of related areas.
However, no corpus-based study of WIC in Chinese learners’ writing has been found so far.

3. Research Design
3.1 Research Question

WIC play a vital role in indicating interpersonal relationship in English language. Their employment is very
common for native speakers, but as EFL learners, are Chinese college students skillful in employing them?
Therefore it is necessary to reveal their use feature in a provided situation. On the basis of the above reasons and
consideration, the research questions are formulated as follows:

What is the characteristic of the employment of WIC in Chinese college students’ English writings in terms of
frequency, sentence types and clusters?

3.2 Subjects

In order to conduct the research and probe into the above questions, all the subjects of this study are randomly
selected from the classes the author teaches in 3 different colleges for the past 6 years, the details are shown in
table 2.

Table 2. Statistics of distribution of subjects and experiment time of the study

Group Major and grade Students” hierarchy ~ Student  Effective Experiment  Affiliated College College hierarchy

No number  number time

1 Business English 1401 English major 38 38 2015 Hunan International  Higher

college students Business Vocational  Vocational

2 Business English English major 101 57 2017 College College
1605,1606 college students

3 Food safety 171, Non-English major 105 103 2017 Guangdong Industry  Higher
Bio-tech 171 undergraduate Polytechnic Vocational

4 Outsourcing services English major 75 75 2018 College
161,162

5 Science education Non-English major 237 232 2018 Changsha Normal General
18402,401; Maths undergraduate University undergraduate

education 18401,402;
Primary education

18401,402
6 Business English English major 77 75 2020
19401,402 undergraduate
Total 630 580 3
3.3 Objects

As shown in table 2, the researcher has collected the writings and classified them into 6 groups, forming the
object corpus after procedures stipulated in 3.4. The 580 students were given the topic “The most unforgettable
person I ever know” on the Pigai.net at the beginning of the term as the following directions required:

For this part you are allowed 30 minutes to write a short essay about “The most unforgettable person I ever
know”. You should state the reasons. Write at least 120 words but no more than 180 words.

All the collected compositions share the following common features: firstly, it is the student's last version that is
gathered into the self-built corpus. As above information shown, the composition of “The most unforgettable
person I ever know” is not a limited time task. The students can accomplish it at any time within duration of
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three months or so and since the Pigai system can automatically mark and feedback those essays, hence the
students can polish it at any time before the deadline. So there are many inversions of an individual composition
from the same author, it is the last inversion before the deadline that is gathered as the research object. Secondly,
these objects are accomplished in a very relaxed atmosphere because they are just after-class practice designed to
improve their writing competence. There are usually 6-7 pieces of such compositions in an academic term in my
teaching schedule. The students are required to finish them at any time with any reference available but are
forbidden to plagiarize others' previous essays. Hence the students can accomplish them in a very relaxed
atmosphere without interference of other components occurred in the test and match such as nervousness and
anxiety. Thirdly, all these essays have not been revised and polished by the instructor, so they can serve as the
authentic corpus that reflects the students' true writing style and competence.

3.4 Procedures

Firstly, the researcher analyzes all the writing of 6 groups (see table 2) on the topic “The most unforgettable
person I ever know” in terms of content and correlation to the topic and deletes unqualified 50 essays. The left
580 pieces, which contain 5621 Word Types and 101372 Word Tokens, are chosen as the sample object resource.
Secondly, the researcher applies the following analysis items of the AntConc3.3.5 to search the feature of WIC in
turn: Concordance, Concordance Plot, Cluster and Word List and gets corresponding database.

3.5 Instruments

This research is facilitated by the employment of 2 pieces of software: AntConc3.3.5 and Pigai software. Pigai
software is an online system which can be used to automatically scan the parameters of a student's English
composition to make accurate and objective judgments and comments based on the comparison of the distance
between the object compositions and the standard Corpus. Besides scores, it can provide specific feedback and
suggestion in the syntax level, which can facilitate the students’ revision. Its main function in this research is to
comment and record all the traces of the leaner's writing behavior. While AntConc3.3.5 is a kind of powerful
software which is widely used by researchers who investigate language patterns in different languages, and by
language teachers and students all over the world to look at how words used in texts. Its main function in the
present study is to describe the corpora on the whole and to retrieve all the WIC selected in self-built corpus. It is
composed of the following 7 analysis items available for phraseological research: Concordance, Concordance
Plot, Cluster, Word List Concordance, File View, Collocates, and Keyword List. Among these, the first 4 items
are main tools applied in this study. Apart from these tools, Excel is added to record the number of each category
of WIC respectively.

3.6 Data Processing and Analysis

Firstly, the researcher utilizes the “Concordance” of AntConc3.3.5 to count the number of the employment of all
the 5 words in WIC in the following terms shown in figure 1 in the self-built corpus and get 517 records of
sentences.

| @ Advanced search (=—"11| S|

Search Term [~ Words [“] Case Regex
i

¥ Use search term(s) from list below

who = [ Load File
1 L

wh om -
4 whose =

whoeverxr ——ae r
| whome ver = | Clear
| <

Use Context Words and Horizons
L Context Words
f ( Add
[ Clear

E
a

Context Horizon
g From SL =] To SR =

| Apply ] [ Cancel

Figure 1. Research terms by concordance

Secondly, the classification of these records is implemented according to the standard shown in table 1, the
detailed information about the number and frequency of each word of WIC is presented in Table 3.

Thirdly, the researcher analyzes all the retrieved sentences in terms of sentence type. In order to facilitate the
statistics and comparison, the researcher further classifies the attributive clause into 9 sub-types according to
their nature and the role WIC and their antecedents play in higher matrix clause. But some sentences are wrong
grammatically and involve many defects. Therefore, it is hard to decide the sentence type for them. As to such
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sentence, the researcher tries to guess the author's initial intention and classifies it (see sample 5, 6). But to those
hard to recognize, the researcher marks them as “unknown, wrong” (see sample 7, 8).

Sample 5

A person who weared a suit with glasses, walking confidently in front of me. (restrictive attributive clause
modifying subject, wrong)

Sample 5 is wrong in grammar. It can be either changed into “A person wore a suit with glasses, walking
confidently in front of me.” or “A person who wore a suit with glasses, walked confidently in front of me.”
According to the comprehension of the thought mode of Chinese learners, the researcher classifies this sentence
as “restrictive attributive clause modifying subject, wrong”.

Sample 6

However, for me, a person appear to my head who is beautiful and kind. (restrictive attributive clause modifying
subject, wrong)

Sample 6 also has defects, but based on logic, the researcher assumes its initial intention as “However, for me, a
person who is beautiful and kind appears to my head” and then classifies this sentence as “restrictive attributive
clause modifying subject, wrong”.

Sample 7

In my memory, the most unforgettable person I ever know who is my angel. (unknown, wrong)

For sample 7, it is better to delete “who”. Therefore, this sentence is marked by “unknown, wrong”.
Sample 8

San Mao, who is my most unforgettable person that is a famous woman writer and traveler in Taiwan and whose
original name is Chen Ping. (unknown, wrong)

In sample 8 it is easy to identify the subtype of “who” clause but hard to decide “whose” clause. It can be either
improved as “San Mao, who is my most unforgettable person, is a famous woman writer and traveler in Taiwan,
and her original name is Chen Ping.” or “San Mao, whose original name is Chen Ping, is a famous woman
writer and traveler in Taiwan and my most unforgettable person.” Hence the “whose” clause is marked by
“unknown, wrong”

The likewise procedures are implemented in turn by Concordance, Concordance Plot, Cluster and Word List.
4. Research Result and Analysis

4.1 By Concordance

Table 3. Statistics of distribution of WIC

Types Sub-types Role in higher matrix clause Frequency
Words
Attributive clause Restrictive Subject 35
Object 133
Predicative 151
Unknown 9
Non-restrictive Subject 14
Object 25
Who Predicative 55
Unknown 6
Nominal clause Object 23
Subject 1
Adverbial clause Concession 1
Cleft sentence 31
Special questions independent clause 12
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Total 496
Attributive clause Restrictive Subject 1
Object 2
Non-restrictive Predicative 4
Whose
Object 1
Predicative 2
Total 10
Attributive clause Restrictive Predicative 2
Subject 1
Whom Predicative 3
Non-restrictive Object 2
Total 8
Attributive clause Restrictive Object 2
Whoever Adverbial clause Concession 1
Total 3
Total 517

As table 3 shows:

1) In total number, there are 517 records of employment of WIC, occupying 89% of the effective subjects, which
demonstrates the Chinese learners use them very common.

2) In terms of employment frequency of individual words, the employment of “who” lists top 1(496), occupying
95.9%, and the rest 4 words in turn are: whose (10), whom (8), whoever (3), “whomever” (0). This indicates that
the “who” is the most popular and common word for the subject and “whomever” is the least one.

3) In terms of classification of sentence type, there are 448 contribution attributive clauses, 23 object clauses, 31
cleft sentences, 12 special questions independent clauses, 2 adverbial clauses and 1 subject clause, which
indicates that the employment of WIC in attributive clause is the most familiar function for these learners. And
their use in nominal clause (such as predicative clause and subject clause) and adverbial clause is the least
familiar field for them.

4) In terms of the role that WIC and their antecedents play in higher matrix clause, the first top 3 in turn are:
predicative (206), object (158) and subject (49). This indicates that the learners prefer to use simple sentence
structure such as “There is one person who helps me a lot.” or “She is the person who helps me a lot.”

5) In terms of correctness, the total appropriate usage is 88 times (occupying 34.8%), which demonstrates that a
large number of students have not mastered the application of them at all.

4.2 By Concordance Plot

The same terms as shown in figure 1 is searched by Concordance Plot and the detailed information is presented
by table 4. As table 4 shows:

1) The number of students who employ WIC in their writing is 353 out of 580, occupying 60.7%, which
indicates that a large number of them have the habit of using WIC to depict interpersonal relationship.

2) 123 students have employed WIC more than once in a short essay, which shows that they have
pragmatic consciousness of them.

3) The use frequency of WIC of individual student is unbalanced with 39.3% remain “zero” and 21.2%
employ them more than once and the top one is 6 times (see sample 9) in this study.
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Table 4. Statistics of distribution of WIC in individual students

Times of Frequency =~ Number of students

1 230
2 90
3 27
4 5
6 1
Total 353

Sample 9. Composition of 6 times of WIC by a student in Changsha Normal University

Do you have someone who impresses you most? I have a close friend who is the most unforgettable person

during my lifetime.

She's Vyvyan, who suddenly comes into my life. Once I fall and strucked my head on the stone. At that time,
everyone was laughing at me. I felt very helpless. But then she apeared. She sent to me to the nearest hospital
immediately. When we came to the hospital, she comforted me all the time. Sooner she cared for me for whole

time, which made me feel very warm. It is that time which impresses me most.

When I am disappointed, it's she, who tries her best to cheer me up. When I am sad, it is she, who encourages

me to go ahead. When I'm sick, it's she, who looks after me carefully.
It's Vyvyan, my sunshine girl.
4.3 By Clusters/N-Grams
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The terms as shown in figure 2-3 is searched in turn by clusters/n-Grams, the detailed information shows that:

1) The top 10 clusters in figure 2 are: “many people who (71)”, “a person who (27)
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(15)”, “the one who (13)”, ““ the person who (13)”, “a man who ( 8)”, “few people who (6)”, “the people
who (6)”and “English teacher who (5)”, which further confirmed that the learners have formed the habit
of preference use of “who” as the relative pronoun and restrictive attributive clause is their first
consideration.

2) Combined the result in figure 2-3 with the text analysis, the most repetitive sentence pattern (65 times)
is:
I { have met} { many } people who are really worth recalling.
met a great many

This may indicate that many students regard this sentence structure as good and then apply it as an introduction
one in the first paragraph. In addition, it also demonstrates that the learners prefer to use WIC in simple sentence
structure rather than complicated one, and “many people” ranks top 1 of the clusters of “who”.

4.4 By Wordlist

Al @ AntConc 3.5.8 (Windows) 2019 [ = =S
File Global Settings Tool Preferences Help - N y
] Corpus Files Concordan:| Concordance PI | File Vie| Clusters/N-Grar | Collocat Word Li: Keyword Li
20160201051 = | Word Types: 5621 Word Tokens: 101372 Search Hits: 0
20160201051 Rank Freq Word Lemma Word Form(s) -
1| 20160201051'° 34 509 us E
- 20160201051
id
20160201051 35 [S00 jwho
| 20160201052 36 484 always
n 20160201052 37 471 people
ol | 20160201052 38 468 |you
20160201052
H| 20160201052 39 464 are
20160201053 40 462 very
20160201053 | [1L (355 wil
20160201053 42 436 as -
20160201053 = -
T
50160201054 Search Term VI Words V] Case Regex Hit Location
201 AaNn201NsAa T Advanced Search Only |
= L P s Lemma List
Total No. Start Stog Sort Word List
q S80 Sort by Invert Order
Files Processed
—— | SOTTt DY Freq ~ Clone Results
a

Figure 4. Research terms by wordlist

Note. The number of frequency of “who” in this figure does not match that in table 2 because there are 4
sentences that carry double “who” in it and be considered as 1 record by concordance and 2 records by wordlist.

Results of wordlist shows: That the self-built corpus contains 5621 Word Types and 101372 Word Tokens, which
means the average lexical frequency in lexical density is 18.03, but WIC hit 517, this shows they are no doubt
high-frequency words. In detail, the “who” ranks 35 in frequency of all the words, which further confirmed that
it is very popular in this study.

5. Conclusion
5.1 Conclusion

In all, the employment of WIC in Chinese college student’s English narrative writings bears the following
features:

1) As a whole, WIC can be regarded as common words for Chinese college students because of their high
frequency in this study. But the distribution of individual word is relatively disproportionate-‘“who”
attracts far more attention while the other 3 word as “whom, whose and whoever” attract little attention
and “whomever” even attracts no record at all.

2) In terms of sentence type, the distribution of the 5 types is imbalance with too little use of adverbial
clause and too much of attributive clauses. In addition, the learners are used to utilizing simple and
identical sentence structure and some of them are highly repetitive. That is to say, they lack the skills of
using WIC more complicatedly and advanced, such as in predicative clauses or adverbial clauses of
concession. Furthermore, the distribution of sub-type of attributive is disproportionate too- predicative
accounts for the overweight proportion and appositive attracts no attention at all.

3) The use frequency of WIC of individual student shows that a majority number of learners have formed
the habit of using WIC to depict interpersonal relationship and their distribution is unbalanced too- with
39.3% remain “zero” and 21.2% employ them more than once in this study.

4) As to the clusters, the learners have formed the habit of preference use of “who” as relative pronouns
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above all. And some clusters are highly identical and simple.

5) To sum up, the majority of learners in this study can employ WIC consciously in their writing, but their
usages are confined to simple words and structures with low accuracy. Therefore, the learner's
comprehensive competence of integrated employment of WIC should be improved.

5.2 Limitation of the Research

The reliability of the findings of this research is limited for the following reasons: Firstly, the source database is
only limited to self-built corpus without international database in contrast, therefore, it is hard to identify the
peculiar characteristic of WIC in Chinese college student’ s English narrative writing without comparison.
Secondly, the research method employed is relatively simple, mainly corpus-based quantitative method and text
analysis, rather than integrated methods, consequently, some findings are mainly based on descriptive analysis
and may be superficial and less convincing. Thirdly, the topic research object is only limited to “The most
unforgettable person I ever know”, which may be single and simple. Therefore, the use of WIC can’t be fully
reflected in these writings. Fourthly, the classification of sentence pattern of a single sentence is not unique since
some of them may involve many defects and hard to decide. Therefore, further investigation should base on
larger variety of subjects and topics, more detailed analyses of the text. Moreover, qualitative and quantitative
analysis rather than descriptive analysis based on the comparison of corpuses between Chinese learners and
native learners can be taken into account as well.

5.3 Suggestions for Future Research

* To further research the features in more detailed aspects.

* To carry out comparison research.

* To attach more importance to experimental and empirical methods.
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