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Abstract

This study attempts to explore the target needs and the learning needs. This research was conducted at the second
semester English department students of Palangka Raya State Islamic Institute of 2017/ 2018 academic years. The
respondent was 20 EFL paragraph writing learners. The research findings were as follows: (a) in terms of the
target language needs, it revealed that majority of learners (45%) were studying Paragraph Writing course; (b) it
was found that majority of the respondents (50%) stated that the skills to develop through the paragraph writing
course was the understanding the paragraph development; (c) it was found that majority of respondents said that
grammar (45%) and mind mapping (40%) was the students’ difficulty in writing paragraph; (d) in terms of
learning style, the learners preferred to get assistance from Internet than other sources, and they preferred to
self-learning in the classroom activities. In terms of the learners’ appropriate teaching methods it was found that
(a) Internet was preferred dominantly by the respondents (75%) as source to be included as instructional materials;
(b) the source of corrective feedback preferred mostly by the respondents (80%) was teacher feedback. Therefore,
it is recommended that internet-based materials are preferred for developing EFL writing materials. The
materials should be made excellent integration of resources available on the web.
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1. Introduction

Needs analysis (NA) is considered as a vital thing in making the design on language course. Needs analysis is a
way for collecting data about learners’ needs. Needs Analysis raised in the 1960s. In the view of Iwai et al.
(1999), needs analysis is the procedure involving in gathering data to be the foundation for designing syllabus
and curriculum suitable with the learners’ needs. The deep investigation of the needs analysis is related to the
development of curriculum (e.g. Bosher & Smalkowski, 2012; Chaudron et al., 2005). Yalden (2012) concerned
to NA attempting to relate a relation between learners’ wants and their needs. Regarding this element, Kaewpet
(2009) argued that the learners’ needs depend on many hopes, prediction and personal judgments. He
emphasised that some researchers on needs analysis should have attitudes concerning language needs. This is
accordance with Songhori (2007). He states that the idea of needs analysis includes environment situation;
personal information on students — some factors affecting the learning method; learners’ language information
about their current skills and language use; learners’ weakness/ lacks; learners’ needs from course; and language
learning needs. Furthermore, NA has been considered as an urgent thing in the curriculum development. The
insertion of NA in EFL curriculum began in 1960 as language programs started focusing English for Specific
Purposes (ESP) instruction (Hamp-Lyons, 2001; Finney, 2002). Formerly, needs analysis was firstly developed in
language teaching through the ESP context during 1960s to 1970s. However, this needs analysis was not only for
ESP, but also for EFL learners in general. The present study focuses on conducting NA on developing EFL
paragraph writing materials in the context of Kalimantan EFL learners.

In my opinion, needs analysis is a way of finding out the types of writing tasks learners need to be able to do,
and the knowledge and skills they need to acquire so as to carry out those tasks. It is, therefore, a continual
process where course designers ask questions and propose solutions, and even consult the learners themselves, to
determine the gap between what learners are taught to do in academic writing courses and what is required of
them across the curriculum in their content courses. This study attempts to explore the target English language
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needs of the students in Paragraph Writing class at English Department Students of IAIN Palangka Raya, in
terms of (a) necessities; (b) wants; and (c) lacks; and to explain the learning needs of the students, in terms of (a)
preferred style of learning; (b) the appropriate teaching methods. The students’ learning needs for the English
writing skill as the basis for designing the learning materials. Need survey is carried out to describe the students’
needs, wants, and lacks for paragraph writing materials of English Education Study Program at IAIN Palangka
Raya.

2. Methods

The design of this research is descriptive study. In the current research, the respondents of the research is the 2B
class students of the second semester English department of Palangka Raya State Islamic College of 2017/ 2018
academic years. The number of respondents is 20 EFL learners. There are two instruments developed in
conducting the study, namely, observation and questionnaire to collect the data. The questionnaire is the main
source of data collection. It consisted of fifteen multiple choice questions and one explanatory question.
Meanwhile, explanatory question will allow the researcher to receive explanatory answers (Brown, 2001, p. 36).
The questionnaire is distributed to gain the data about their wants, needs, and lacks the students who are taking
Paragraph Writing course. The questionnaire for the study is divided into four parts: Part 1 covered the target
needs of the students in Paragraph Writing class in terms of their necessities. It consisted of two questions. Part 2
dealt with the target needs of the students in Paragraph Writing class in terms of their wants. It consisted of one
question with four options. Part 3 dealt with the target needs of the students in Paragraph Writing class in terms
of their lacks. It consisted of two questions. Part 4 covered the learning needs of the students. This included the
learners preferred style of learning (two questions), and learners’ appropriate teaching methods in L2 writing
class. It consisted of 5 questions, one learner’s suggestion. In the questionnaire, the respondents are asked to
choose their responses by giving a circle on a letter representing their choice. Four different choices will be
offered to them; A, B, C, or D. It is used to describe the respondents’ choice about the questions given. The
respondents’ choice is about the target English language needs of the students in Paragraph Writing class in
terms of (a) necessities; (b) wants; and (c)lacks; and the learning needs of the students, in terms of (a) preferred
model/ style of learning chosen by learners; (b) the suitable teaching procedures.

3. Results

The study attempts to investigate the target needs and the learning needs of the students in Paragraph Writing
class, in terms of (a) necessities; (b) wants; and (c) lacks; and the learning needs of the students, in terms of (a)
preferred style of learning chosen by learners; (b) the suitable teaching procedures. The findings concluded:

1) Dealing with learning targets in terms of necessity it was clear some learners (45%) were studying Paragraph
Writing course because they wanted to be more literate in writing. 30% of learners believed that learning EFL
Paragraph Writing was important to look for good job, as illustrated in Figure 1.

Why do you take Paragraph Writing course?”

M to be ableto write paragraph M | really enjoy

to be more literate in writing ® to get good job

15%

V.

45%

Figure 1. The reasons to choose paragraph writing course

The participants gave different response. 3 out of twenty participants or 15% said that they were going to be able
to write a good paragraph. 2 of them (10%) responded that paragraph writing class was a challenging subject and
they really enjoyed. 9 of them (45%) said that they took Paragraph Writing course to be more literate in writing.
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6 out of them (30%) believed that learning EFL Paragraph Writing was important to get good job. This showed
that the high rate of students’ interest in taking Paragraph Writing course was to be more literate in writing
(45%).

2) Dealing with learning targets in terms of wants, it was clear that majority of the respondents (50%) stated that
the skills to develop through the paragraph writing course was the understanding the paragraph development, as
illustrated in Figure 2.

What are the most important skill to develop in paragraph
writing course?
B Understanding the structure of paragraph
B Understanding the paragraph development
Understanding the unity dan coherence
B Improving vocabulary

15% 15%

\|/
20% ‘

50%

Figure 2. The target English language needs, in terms of their wants

Based on the data about the target English language needs, in terms of their wants, it was clear that majority of
the respondents (50%) stated that the most important skill to develop in paragraph writing course was the
understanding the paragraph development.

3) Dealing with learning targets in terms of lack, it was clear that majority of respondents said that grammar
(45%) and mind mapping (40%) was the students’ difficulty in writing paragraph, as illustrated in Figure 3.

Whenever | write a paragraph, | feel difficulty in: ........................

B organization of ideas M sentence structure Grammar B Mechanics

o W

Figure 3. The students’ difficulty in writing paragraph

The preference related to the students’ difficulties in writing paragraph as shown in Figure 3. above indicated that
grammar was the most difficulty among others, followed by organization of ideas, sentence structure and
mechanics. It might because students often made grammatical errors when they were writing paragraph. Based
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on the data about the target English language needs, in terms of their lacks, it was clear that majority of
respondents said that grammar (45%) and mind mapping (40%) were the students’ difficulty in writing
paragraph.

4) Dealing with learning needs in terms of learning style, the findings revealed that the learners preferred to get
assistance from Internet than other sources, and they preferred to self-learn in the classroom activities. In terms
of the learners’ appropriate teaching methods in L2 writing class, it was found that (a) most learners (50%)
preferred to guided composition as their favorite classroom activities; (b) news was preferred dominantly by the
respondents (35%) as the most interesting model text to stimulate writing; (c) Internet was preferred dominantly
by the respondents (75%) as source to be included as instructional materials for Paragraph Writing course; (d) 100
minute was preferred mostly by the respondents (85%) as the appropriate allocated time per week for Paragraph
Writing course; (e) take home assignment was preferred mostly by the respondents (30%) as the appropriate
model of assessment in assessing students’ writing ability; (f) the source of corrective feedback preferred mostly
by the respondents (80%) was teacher feedback; and (g) the coverage topics preferred mostly by the respondents
(50%) was the structure of paragraph, as illustrated in Figure 4.

Which one do you prefer to improve your writing ability while
learning? | prefer style of learning......

B Getting assistance from teachers H Improving learning by myself

Improving learning by my classmates M Getting assistance from Internet

I_...‘ 5%

10%

Figure 4. The students’ preference style in the classroom activities

Based on the figure above about the learning needs of the students in L2 writing class, it was clear that majority
of respondents said that getting assistance from internet (65%) and self-learning (65%) were the students’ highest
choices in their preference of learning style.

Dealing with the question: What are your favorite activities to improve your writing skills after class activities?
The result showed that 6 respondents or 30% preferred to watching English movies; 2 respondents or 10%
preferred to writing English daily journal; 3 respondents or 15% preferred to attending English writing club; and
9 out of them or 35% preferred to browsing Internet | as their favorite activities to improve their writing skills
after class activities, as illustrated in Figure 5.
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What are your favorite activities to improve your writing skills
after class activities?

m watching English movies m writing English daily journal

attending English writing club ® browsing Internet

15% I 10%

Figure 5. The learners’ favorite activities to improve their writing skills after class activities

Dealing with the question: What sources are to be included as instructional materials for Paragraph Writing course?
The result showed that 1 respondent or 5% preferred to handouts; 15 respondents or 5% preferred to Internet; 2
respondents or 10% preferred to newspapers/ magazines; and 2 respondents or 10% preferred to Podcast as
sources to be included as instructional materials for Paragraph Writing course, as illustrated in Figure 6.

What sources are to be included as instructional materials for
Paragraph Writing course?

® hand outs M Internet newspapers/ magazines M Podcast

10% 5%

10%

Figure 6. The learners’ opinion on sources to be included as instructional materials for paragraph writing course

Based on the data above, it could be stated that the learners’ appropriate teaching methods in L2 writing class
were as follows; Internet was preferred dominantly by the respondents (75%) as source to be included as
instructional materials for Paragraph Writing.

4. Discussion
4.1 Learning Targets in Terms of Necessity

From the output, it was clear that some learners (45%) were studying Paragraph Writing course because they
wanted to be more literate in writing. 30% of learners believed that learning EFL Paragraph Writing was
important to get good job. The information about students’ goal in L2 writing contributed to conceptualizing
contents and objectives of material in the curriculum proposal. The findings revealed that the reason for the
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learners to study Paragraph Writing course was that they wanted to be more literate in writing and they believed
that learning EFL Paragraph Writing was important to get good job. This made sense that they would be more
literate in writing in order to get good job. They could communicate in international language.

4.2 Learning Targets in Terms of Wants

From the output, it was stated that half the respondents (50%) stated that the skills to develop through the
paragraph writing course was the understanding the paragraph development. This result also contributed to this
study to identify the writing skills to be improved in EFL writing materials. The findings revealed that mastering
paragraph development was an important skill to develop writing paragraph. The information about students’
interest in L2 writing contributed to conceptualizing contents of material. Results showed that some students
considered that understanding the paragraph development was the important skill to develop.

4.3 Learning Targets in Terms of Lack

From the data, it was clear that majority of respondents said that grammar (45%) and mind mapping (40%) was
the students’ difficulty in writing paragraph. The information about students’ difficulties in L2 writing
contributed to mapping material contents and teaching strategy. The finding showed that majority of the students
considered grammar and mind mapping were the students’ difficulty in writing paragraph. Teaching strategies or
methodologies gave significant contribution to the curriculum. This was in line with Richards and Rodgers (2001)
stating that methodologies and approaches had significant contribution the classroom activity; teachers’ duty and
class activity should be aimed at achieving the activation of various learning styles. In this sense, teachers had to
provide adequate tools for students to be part of metacognitive learning processes and use it as benefits to
explore EFL Skills.

4.4 Learning Needs of the Learners

Learning needs were the needs that ought to be fulfilled to help students learn (Hutchinson & Waters, 1987). In
order to help students learn writing, it was crucial to find out the students’ learning needs. In terms of learning
style, the findings revealed that the learners preferred to get assistance from Internet than other sources, and they
preferred to self-learn in the classroom activities. Another aspect to be considered in developing EFL writing
curriculum was the exploration of learners’ learning styles. This data produced guidance about the way students
learn and the way to teach them. In this case, learning experiences should provide the activities dealing with
learning styles contributed to learners’ learning. The finding of the learning styles recommended that majority of
the learners learnt better using internet-based materials. Finally, internet-based materials were the most important
thing of the designing curriculum proposal.

From the output, it could be concluded that the learners’ appropriate teaching methods in L2 writing class were
as follows (a) most learners (50%) preferred to guided composition as their favorite classroom activities; (b)
news was preferred dominantly by the respondents (35%) as the most interesting model text to stimulate writing;
(c) Internet was preferred dominantly by the respondents (75%) as source to be included as instructional materials
for Paragraph Writing course; (d) 100 minute was preferred mostly by the respondents (85%) as the appropriate
allocated time per week for Paragraph Writing course; (e) take home assignment was preferred mostly by the
respondents (30%) as the appropriate model of assessment in assessing students’ writing ability; (f) the source of
corrective feedback preferred mostly by the respondents (80%) was teacher feedback; and (g) the coverage topics
preferred mostly by the respondents (50%) was the structure of paragraph.

Knowing the learners needs was vital and important in making decisions on the teaching procedures and learning
materials to use (Davies, 2006) in order to reach the appropriate learning outcomes and support learners to
become active class members in the EFL writing class. Effective EFL writing class could only be realized when
teachers were aware of the learners’ needs, wants and lacks.

The data obtained through this study gave significant contribution to develop appropriate activities, materials and
contents in the process of EFL writing. In this case, Wentzel and Wigfield (2009) affirmed that the joyful
learning could increase learners’ interest and motivation. In this case, one of the aims of this EFL writing
curriculum proposal was to catch students’ interest so that EFL writing class is an interesting, enjoyable and
useful.

Therefore, gathering information about learning targets in terms of necessity, wants, and lack of the learners was
aimed at developing and choosing appropriate materials and objectives to make a design of EFL writing
materials that met learners’ needs. Another important aspect that should be considered was internet resources.
Internet resources were important things in developing the current EFL writing curriculum. Based on the
findings, in terms of resources, it was proved that learners enjoyed learning activities when they used internet as
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one of learning resources.

Finally, the findings suggested, first, internet-based materials was preferred when developing EFL writing
materials. Second, teacher should make excellent integration of resources available on the web. Third, teacher
should pay attention to the students’ grammatical errors since they were still weak in grammar.

The result of the study was in accordance with Sumarsono, Bagis, and Arrafii (2017). Their findings showed that
the learners’ ability level was at the elementary level. Furthermore, the learners’ needs in learning EFL writing
included picture-enriched materials, EFL academic writing, and theories-driven writing materials. The findings
were used as a basis of knowledge to develop EFL writing materials.

5. Conclusions and Suggestions
5.1 Conclusions

The study attempts to investigate the target needs and the learning needs of the students in Paragraph Writing
class, in terms of (a) necessities; (b) wants; and (c) lacks; and the learning needs of the students, in terms of (a)
preferred style of learning chosen by learners; (b) the suitable teaching procedures.The findings concluded:

1) Dealing with learning targets in terms of necessity, it was clear that some learners (45%) were studying
Paragraph Writing course because they wanted to be more literate in writing. 30% of learners believed that
learning EFL Paragraph Writing was important to get good job.

2) Dealing with learning targets in terms of wants, it was clear that majority of the respondents (50%) stated that
the skills to develop through the paragraph writing course was the understanding the paragraph development.

3) Dealing with learning targets in terms of lack, it was clear that majority of respondents said that grammar
(45%) and mind mapping (40%) was the students’ difficulty in writing paragraph.

4) Dealing with learning needs in terms of learning style, the findings revealed that the learners preferred to get
assistance from Internet than other sources, and they preferred to self-learn in the classroom activities. In terms
of the learners’ appropriate teaching methods, it was found that (a) most learners (50%) preferred to guided
composition; (b) news was preferred dominantly by the respondents (35%); (c) Internet was preferred dominantly
by the respondents (75%) as source to be included as instructional materials for Paragraph Writing course; (d) 100
minute was preferred mostly by the respondents (85%); (e) take home assignment was preferred mostly by the
respondents (30%); (f) the source of corrective feedback preferred mostly by the respondents (80%) was teacher
feedback; and (g) the coverage topics preferred mostly by the respondents (50%) was the structure of paragraph.

5.2 Suggestions

Below are the suggestions based on the research findings, addressed to education practitioners, syllabus and
curriculum developers and future researchers.

1) As majority of students joining paragraph writing class want to be more literate in writing and want to get good
jobs, so the designed curriculum should be matched in accordance with the learners’ needs.

2) It is evidenced from the output that learners find lack of grammar and mind mapping strategy in writing
paragraph. To help learners overcome this problem, it is suggested that activities like practicing writing,
introducing various model of graphic organizers be given more space for EFL learners.

3) It is recommended that internet-based materials and activities are preferred when developing EFL paragraph
writing materials. The materials should be made excellent integration of resources available on the web. The
revised EFL writing materials should be learner centered and take learners’ varied learning styles.

4) It is recommended that the next researchers follow up these findings using different views namely learners’
level, learners’ preference on learning style and teaching method, and so on. It is important because there are still
a number of problems in developing EFL writing appropriate with the learners’ needs.
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