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Abstract 
This study aimed at investigating the level of foreign language anxiety experienced by Yemeni University EFL 
students. Although many scales have been developed to measure the level of anxiety, each scale investigates 
anxiety in one skill except Foreign Language Classroom Anxiety Scale (FLCAS) which investigates anxiety 
mainly in speaking and listening. The current study developed a new scale called Foreign Language Anxiety 
Scale (FLAS) which fused the three scales with modifications in order to investigate the level of anxiety in the 
four skills. This scale scored .807 in Cronbach’s Alpha Validity test. The participants are 155 Yemeni University 
students and the results of the analysis revealed that 13% of the students experienced high level of anxiety, 69% 
experienced moderate level of anxiety, and 18% experienced low level of anxiety. The general level of anxiety 
among Yemeni university EFL students is moderate as they score 138 out of 240. 
Keywords: language learning, English as a foreign language, anxiety, four skills, EFL, Yemeni students 
1. Introduction 
Learning English as a foreign language is not an easy task as students encounter different difficulties. These 
difficulties can be divided into three factors namely learner factors, teacher factors and language factors (Brown, 
2007). Every area of these factors has been investigated extensively particularly the learners’ factors in which 
researchers have investigated even the psychological aspects of the learners. Anxiety is one of the psychological 
aspects which hinder students from improving their skills when learning English as a second or foreign language 
(Yamat & Bidabadi, 2012; Ali & Fei, 2016; Razak, Yassin, & Maasum, 2017). 
The earlier studies conducted on second language acquisition focused on the cognitive variables such as aptitude, 
intelligence, and learning styles on the process of second or foreign language learning. However, later studies 
focused more on emotional factors that might facilitate or hinder the process of learning a second language. 
Many studies came later concentrated on the effective or personality factors as they play a paramount role in the 
process of acquiring a second language. Brown (2007) argued that the development of the process of learning 
and teaching a second language would not be understood without bearing in mind the psychological factors like 
the personal factors because they have a direct influence on language learning. Researchers have conducted 
studies on different variables and many of the researchers over the past decades focused on anxiety and its role in 
the process of second language acquisition (E. K. Horwitz, M. B. Horwitz, & Cope, 1986; Cheng, 2002; 
Argaman & Abu-Rabia, 2002).  
Morris, Davis, and Hutchings (1981) argued that anxiety which the learners experience is due to worry and 
emotionality. Worry refers to the cognitive aspects which the students have during the process of learning such as 
mental concerns about the learners themselves and negative expectations. Also, the present situation of the 
learner and the expected consequences raise the level of anxiety. Emotionality refers to physiological-affective 
elements and the unpleasant feelings which are out of the hand of the learners when they experience anxiety such 
as tension and nervousness. According to Spielberger (1983), anxiety is the “subjective feeling of tension, 
apprehension, nervousness, and worry associated with an arousal of the automatic nervous system”. There is no 
specific source of anxiety as it might be caused by different sources (Skehan, 1989). Young (1991) stated that 
anxiety has different sources which are “personal and interpersonal anxieties; learner beliefs about language 
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learning; instructor beliefs about language teaching; instructor-learner interactions; classroom procedures; and 
language testing”. Some studies see that the feeling of anxiety is the outcome of the students’ poor abilities 
related to language learning (Yan & Horwitz, 2008). Another study is conducted by Lucas, Miraflores, and Go 
(2011) which sees that the classroom is one source of anxiety for some learners because the students always test 
their competence and performance during the classes. In addition, the study of Batiha, Noor and Mustaffa (2014) 
showed that there are many factors that raise language learning anxiety including interaction with teachers, fear 
of failing the course and vocabulary. Besides, the study of Yassin and Razak (2017) showed that novelty effect 
raises anxiety among learners of English language. 
Scholars have developed many instruments to measure anxiety. According to Horwitz et al. (1986), who 
developed the Foreign Language Classroom Anxiety Scale (FLCAS), EFL/ESL learners feel anxious inside the 
classroom for three reasons. The first one is the communication apprehension which means that students might 
not be able to understand the others during the process of communication; therefore, they cannot express their 
ideas well. The second aspect is that some students are afraid of being evaluated negatively, so they tend to stay 
calm and avoid any kind of communication inside the classroom. The third reason is that EFL/ESL students feel 
anxious when it comes to having test. 
The number of the Yemeni students who study English as a foreign language is increasing every year Ezzi (2012). 
So, it has become important to investigate the problems that might hinder the students from achieving their goals. 
One of those problems which keep the students unable to use the language and improve their level in second or 
foreign language is anxiety. Krashen claimed that “the best learning occurs in an environment where anxiety is 
low” Brown (2007). This area has not been investigated extensively among Yemeni university EFL learners to 
measure the level of anxiety. Studies need to be conducted to investigate anxiety as well as the possible solutions. 
This cannot be achieved in one study, so this study is a step in in this area. 
One of the problems resulting from anxiety which the students of a foreign language experience is the possible 
negative effect of anxiety on the academic achievement of the students (Comunian, 1993; Mwamwenda, 1994). 
There are many studies have been conducted in this regard which proved this view as those who experience high 
level of anxiety might get low averages whereas those who experience low level of anxiety get high academic 
averages in the courses which they study at the university. This means that if the students could lower the level 
of anxiety, they may improve their grades during their study. Studies among Yemeni students about anxiety are 
needed in order to attract the teachers to this problem and find practical solutions to alleviate the level of anxiety 
among the students. 
Although many studies have been conducted on this area, no similar study has been conducted to investigate 
anxiety in a broad context which deals with the four skills by using one instrument. This study, therefore, is an 
attempt to investigate the problem of anxiety among Yemeni university EFL students and relate it to the four 
skills by using Foreign Language Anxiety Scale (FLAS) developed in this study. There is a need for studies to 
investigate anxiety in the four skills to have a general overview about the problem of anxiety (Pao, 2013). 
2. Literature Review 
2.1 Speaking Anxiety 
The most provoking skill for students who study a foreign language is the speaking skill. The researchers have 
conducted many studies to examine students’ anxiety scores and related it to the oral output. Phillips (1992) used 
the FLCAS, an oral exam, and interviews for collecting data form 44 participants. Philips examined the 
relationship between the exam scores and foreign language anxiety as well as the relationship between foreign 
language anxiety and several performance variables. Although the performance of the students in the written test 
was good, she found that there is a negative relationship between the FLA and the performance of the students as 
the learners who experience a higher level of anxiety tend to say less, use short units in the process of 
communication, and give fewer dependent clauses. 
Steinberg and Horwitz (1986) investigated the effects which foreign language anxiety has on oral output. The 
participants were 20 Spanish speaking students studying in a university ESL program. The participants were put 
in two groups which were high and low and this was according to their language proficiency. Also, the students 
were assigned randomly into an anxiety condition group and a non-anxiety condition group. The first group 
included a stern environment and video cameras while the second group was in a relaxing environment without 
cameras. The participants were asked to talk about three pictures taken from Murry’s Thematic Apperception 
Test (TAT). The result of the study shows that the students who are in the anxiety condition group tend to speak 
less and interpret less than do those who are in the non-anxiety condition group; this reveals that there is a 
negative relationship between the foreign language anxiety and the students’ performance. 
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The relationship between the speaking anxiety and the psychological perception of the learners towards 
themselves plays an important role in the level of anxiety which students encounter. According to Young (1999), 
the level of anxiety experienced by the students is associated with the negative thought which the students have 
towards themselves as well as their fear of failure. Thus, some learners become anxious when it comes to 
speaking in front of the others especially when they think of the level of proficiency. So, the students who do not 
trust their abilities and skills when speaking in front of the others always experience higher level of anxiety. The 
relationship between the mental anxiety and the behavioral performance are connected together as the cognitive 
anxiety leads to lower behavioral performance. For example, when the students answer a question they might not 
be able to give the expected answer as their negative thoughts and anxiety might hinder them from giving the 
expected performance as they will concentrate more on the negative thoughts which distracts them from 
concentrating on the given task.  
Another factor that has influence on speaking anxiety is competitiveness. Several studies have considered 
competitiveness as one of the factors that have a negative effect on speaking skills. Bailey (1983) as cited in Toth 
(2007) observed that some students tend to underestimate their abilities when they compare their level with that 
of the other students which leads to poor speaking performance. 
2.2 Listening Anxiety 
There are many studies that have investigated the relationship between foreign language anxiety, in general, and 
foreign language listening anxiety, in particular. Although listening anxiety is related to foreign language, it has 
its own features and it can be studied in isolation (Vogely, 1998). The results of the studies show that the students 
who experience foreign language anxiety often experience anxiety in listening skill.  
Vogely (1998) investigated listening anxiety among 140 intermediate Spanish students through a questionnaire. 
The result of the study showed that 91% of the students experience anxiety in listening. Vogely tried to identify 
the sources of listening anxiety from the responses of the students. The majority of the students (51%) stated that 
the source of anxiety is attributed to some characteristics of the input such as the difficulty of the text they listen 
to and the nature of the speech; 30% of the students attributed the problem of listening anxiety to some aspects 
related to the process of learning a foreign language, 13% of the students commented that the source of the 
problem is related to personal factors, and 6% of the students said that the source of the problem is related to 
instructional factors. 
Kim (2000) used Foreign Language Listening Anxiety Scale (FLLAS) in order to investigate anxiety in listening 
skill among university EFL students studying English in Korea. The majority of the students stated that they 
experience anxiety when they listen to the others both inside and outside the classroom. The factor analysis of 
the FLLAS showed two factors that influence listening anxiety: the absence of self-confidence when listening, 
and tension and worried over English listening. Among all the items of FLLAS and FLCAS, self-confidence is 
considered the best predictor of listening proficiency. (Kim, 2000) was conducted in Korea among university 
EFL students studying English and the result of the study showed that there is a negative relationship between 
foreign language listening anxiety and listening proficiency. 
Elkhafaifi (2005) conducted a similar yet more comprehensive study through which he tried to investigate the 
relationship between listening anxiety and foreign language anxiety and how it has an effect on listening 
comprehension performance and the achievement of the students in Arabic courses. Two measures of language 
assessment as well as background questionnaires were administered to 233 undergraduate and graduate students 
of Arabic language studying in six universities in the United States. The study adopted the FLCAS and adapted 
the Foreign Language Reading Anxiety Scale developed by Saito, Garaza, and Horwitz (1999) to measure 
listening anxiety. The measures which were used in this study are the scores of listening comprehension as well 
as the final course grades of the students. The researcher found that foreign language anxiety and listening 
anxiety are related to each other as the students who have higher foreign language anxiety tend to have higher 
listening anxiety. Also, the study revealed that there is a negative correlation between the level of anxiety and the 
performance of the students because there is a negative correlation among listening anxiety, listening 
comprehension grades and final course grades. 
There are many variables that affect listening anxiety. Kimura (2008) stated that university majors have influence 
on foreign language listening anxiety but gender does not have influence on listening anxiety.  
2.3 Reading Anxiety 
There are many studies which have investigated the effect of anxiety on the process of reading as anxiety might 
have a negative effect on language performance and reading comprehension. To put it simply, those who feel 
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anxious might not be able to understand the text and perceive it poorly (Saito et al., 1999). 
Some studies investigated the relationship between language proficiency and reading anxiety and the results 
indicate that students who are in advanced level tend to be less anxious than the other students who are in the 
beginner or intermediate levels (Liu, 2006). 
Studies on anxiety proved that the feeling of anxiety has positive and negative points as well. Those who 
experience the normal level of anxiety study more as they do not want to harm their confidence and they want to 
gain high marks. On the contrary, the majority of the students show that the feeling of anxiety has a negative 
effect on the process of learning as well as on their performance (Horwitz et al., 1986; Sellers, 2000). 
Saito et al. (1999) conducted a study to investigate the level of foreign language anxiety which students’ 
experience and compare the result with reading anxiety. In this study, the participants are 383 students who are 
studying Russian, French, and Japanese university classes. The students took FLCAS and FLRAS and the results 
of the two measures were compared with the final course grades which the students achieved at the end of the 
course. The study revealed that the students who experience a higher level of FLA also experience higher level 
of anxiety in foreign language reading and received low grades in the exams. 
Sellers (2000) carried out a study to examine foreign language anxiety and reading anxiety. The researcher 
adopted the FLCAS and used the adapted version of the Reading Anxiety Scale developed by Zbornick and 
Wallbrown (1991). The participants are 89 college students studying Spanish language. The students read a 
passage written in the target language and then received assessments of reading comprehension and a Cognitive 
Interference Questionnaire. The result shows that the students who experience higher level of anxiety understand 
less content of the passage and experience more off-task thoughts than the other students. Sellers (2000) 
confirmed that reading anxiety is a distinctive phenomenon and it needs more attention from the researchers. 
2.4 Writing Anxiety 
Cheng, Horwitz, and Schallert (1999) conducted a study covered 433 students of English in Taiwan in order to 
explore the correlation between foreign language writing and speaking skills and classroom anxiety. The study 
collected the data by using FLCAS by Horwitz et al. (1986), Writing Apprehension Test (WAT) by Daly and 
Miller (1975), and a background questionnaire used to get some information about the history of the students. 
Also, the study used the final grades of the students as the measurement of achievement in order to compare 
between them. The correlation was used to compare second language writing anxiety and second language 
classroom anxiety. It also investigated the correlations between second language writing anxiety and second 
language speaking and writing achievements. The result of the study showed that the variables of second 
language classroom anxiety have a significant and negative correlation with English writing and speaking. 
Hassan (2001) as cited in Al-Sawalha and Foo (2013) tried to investigate effect of self-esteem on writing anxiety 
among 182 EFL students in Mansoura University, Department of English, Egypt. Hassan created two 
questionnaires; the first one is a self-esteem questionnaire and the second one is a writing apprehension one. The 
data was collected through the writing of the students and the researcher concluded that there is a relationship 
between self-esteem and writing anxiety, i.e., the students whose self-esteem is low always experience anxiety 
more than the other students.  
Moreover, Daud et al. (2005) conducted a study that aims to explore the relationship between writing 
performance and anxiety. The study covered 186 third year students whose proficiency level varied. To measure 
the level of apprehension experienced by the students, the study used the Writing Apprehension Test (WAT). The 
study found out that the students whose level of proficiency low experience higher level of anxiety and the main 
cause is their lack of sufficient vocabulary that enables them to express their ideas. 
Although there is a relationship between general foreign language anxiety and foreign language writing anxiety, 
the latter can be studied in isolation since it has its own features distinguishing it from the other types of anxiety 
(Cheng et al., 1999). In their study, Cheng et al. (1999) investigated foreign language anxiety by using FLCAS 
and foreign language writing anxiety by using Writing Anxiety Test (WAT) developed by Daly and Miller (1975) 
and they found that there is a relationship between foreign language anxiety and foreign language writing 
anxiety but every type has its own constructs. 
Cheng (2002) used Second Language Writing Anxiety Inventory (SLWAI) and revealed that the level of anxiety 
between males and females is different as the females experienced a higher level of anxiety than males. This 
study found that there are four dimensions affect the writing anxiety: motivation/attitude concerning English 
writing, confidence concerning English writing, achievement in English writing, and extracurricular efforts to 
learn English. 
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Cheng (2002) also investigated the difference between freshmen, sophomores and juniors. There is no significant 
statistical difference between them, but the level of anxiety increased with the course level. MacIntyre and 
Gardner (1989) have a different opinion as the level of anxiety decreased when the students advanced to higher 
levels of commend of the language. Cheng argued that the level of proficiency might not the paramount factor 
which determines the decline and rise of language anxiety. He added that when students advance in the language, 
the teacher require more from the students and the students themselves might realize their mistakes which causes 
the rise of the level of anxiety. 
3. Methodology 
3.1 Research Objectives and Questions 
The main objective of this study is to investigate the level of foreign language anxiety among Yemeni university 
EFL students and it aims to answer the following question: 
What is the level of foreign language anxiety among Yemeni university EFL students? 
3.2 Research Setting 
This study is a quantitative study as it uses a questionnaire in order to collect data. It is a survey study which 
seeks to investigate the level of anxiety which Yemeni university EFL students experience. 
A survey research design is adopted as it is the most suitable method for this research. This method has been 
widely used in the researches which investigated anxiety among EFL learners such as Horwitz et al. (1986) and 
Saito et al. (1999). Survey research is good at “pinning down the contemporary facts” (Ebel, 1980). Taken into 
consideration the aims of this research which reveals the level of anxiety among Yemeni students, the survey 
research design is the most appropriate method. 
3.3 Participants 
The participants are the students of English at the Department of English, Faculty of Arts, Ibb University, Yemen. 
The method used in this study is stratified random sampling. The students have been divided into four groups; 
level one, level two, level three, and level four. Also, the students have been divided according to gender to 
males and females. Then, 20% of the students have been taken from each level bearing in mind the number of 
males and females. Singh (2006) argues that it is typical to use 20% as samples from among the population. The 
overall number of students is given in Table 1. 
 
Table 1. The number of students in the department of English, faculty of arts, Ibb University, Yemen 
The number of the registered students at the Department of English, Faculty of Arts, Ibb University for the Year 

2014 
Level The number of the registered students 

Males Females The sum 
One 105 111 216 
Two 48 113 161 

Three 74 100 174 
Four 110 116 226 

The total number 337 440 777 
 
The number of students who participated in this study is 20 % of the overall number of students. Thus, the 
participants in this study are 43 from level one, 32 from level two, 35 from level three, and 45 from level four 
from both genders. The overall number of the participants is 155 undergraduate students of English language, 
Department of English, Faculty of Arts, Ibb University, Yemen, as it is shown in Table 2 below:  
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Table 2. The number of students participating in the study 
The number of students participated in the study 
Level Males Females The sum 
One  21 22 43 
Two  10 22 32 
Three  15 20 35 
Four  22 23 45 
The total number 68 87 155 
 
3.4 Research Instrument 
This study uses foreign Language Anxiety Scale (FLAS), as shown in Figure 1 developed specifically for this 
study which aims to measure the level of anxiety which students of English as a second or foreign language 
encounter when using the language in speaking, listening, reading, and writing through 48 items.  
 

 
Figure 1. Foreign language learning anxiety scale 

 
This scale has fused three scales with some modifications. The scales which are fused are Foreign Language 
Classroom Anxiety Scale (FLCAS) by Horwitz et al. (1986), Foreign Language Reading Anxiety (FLRA) 
developed by Saito et al. (1999) and Foreign Language Writing Anxiety Inventory (FLWAI) developed by Cheng 
(2004). The first scale FLCAS has been adapted to suit the study. Thirteen items have been taken from the 33 
items. Some items have been modified so that the scale investigates anxiety inside the classroom and outside the 
classroom. These items are (1, 2, 7, and 13). The first scale has been used to investigate the level of anxiety in 
speaking and listening skills. The second scale FLRAS is adopted in order to investigate the level of anxiety 
experienced by the students when reading, and it has been used to investigate the reading anxiety which students 
experienced due to language factors, personal factors and cultural factors. The third scale which has been used is 
the FLWAI. This scale has 27 items and only 15 items have been taken. These items are used to investigate 
Somatic Anxiety, Cognitive Anxiety, and Avoidance Behavior. The 15 items have been taken because Cheng 
(2004) discussed that these 15 items fall directly in the three categories namely Somatic Anxiety, Cognitive 
Anxiety and Avoidance Behavior, whereas the other items do not fall directly into these three categories. 
This study has its own conceptual framework named Foreign Language Anxiety Scale developed specifically for 
this study. This conceptual framework investigates the general level of anxiety in the four skills. The only scale 
which investigates the general level of anxiety is FLCAS which concentrates on speaking and listening only. 
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MacIntyre and Gardner (1991) defined foreign language anxiety as the feeling of restlessness and tension which 
the students experience in the four skills namely reading, writing, speaking and listening. A new scale to 
investigate the general level of anxiety in the four skills is used to help the researcher to have a comprehensive 
overview about the problem of anxiety in relation to the four skills which students of English try to master. 
3.5 Validity and Reliability 
The new scale was distributed to two professors to revise the items for validity and their comments are taken into 
consideration. Moreover, the three scales fused in this study have good internal consistency and the final shape 
of the questionnaire scores .807 in Cronbach Alpha validity which is a very good consistency. Furthermore, 
Cronbach Alpha validity has been used to measure the internal consistency of the items taken from FLCAS, 
FLRAS, and FLWAI. The result shows that FLCAS scores .901, FLRAS scores .941 and FLWAI scores .909. 
The results of the Cronbach’s Alpha validity of the items taken from the three scales and the overall validity of 
the whole items (FLAS) are summarized in Table 3: 
 
Table 3. Summary for the results of Cronbach’s Alpha validity 
Scale Cronbach’s Alpha Score 
FLCAS .901 
FLRAS .941 
FLWAI .909 
FLAS .807 
 
3.6 Procedures 
The researcher took permission from the Head of the Department of English to distribute the questionnaire to the 
students. A university lecturer who does not teach the students distributed the questionnaire to the students and 
they all have agreed to respond to the questionnaire items. The lecturer asked the students to write their first 
reaction without being biased and their answers will be used for the research purpose only in order to increase 
the reliability of collected data. 
4. Results 
The data is analysed by using SPSS 22 and it shows that the level of foreign language anxiety among Yemeni 
university EFL students is 138 out of 240 which is considered a moderate level of anxiety. The anxiety has been 
divided into three levels based on the mean and the standard deviation of the sample by using the technique used 
by Sellers (2000). These three levels are (high, medium and low). The mean score of the samples is (138.006) 
and the standard deviation is (20.665). If the mean score of the students is above the real mean plus the standard 
deviation, it is considered a high level of anxiety. If the mean score of the students is lower than the real mean 
minus the standard deviation, it is considered a low level of anxiety. If the mean score of the students is between 
the two ranges, it is considered a medium level of anxiety. 
The classification of the levels of anxiety into three levels and the distribution of the samples in the three levels 
is shown in Table 4: 
 
Table 4. Distribution of the sample into three levels of foreign language anxiety 
S.N Levels of foreign 

language anxiety 
Scores Score per item Number of  

Students 
Percentage (%) 

1 High Level 159 and above 3.31-5 20 13% 
2 Medium Level 118-158 2.45-3.30 107 69% 
3 Low Level 117 and down 1-2.44 28 18% 
 
The result of the study shows that the number of the students who experience high and moderate level of anxiety 
is 82% which is considered a high percentage. However, the general level of anxiety is moderate although the 
students in the University of Ibb, and in Yemen in general, receive their knowledge depending on the traditional 
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methods of teaching. They do not have any modern facilities to help them improve their skills as modern 
methods make the process of learning student-centred and this would be of great asset to them to reduce the level 
of anxiety. 

 
Figure 2. Distribution of the samples into three levels of foreign language anxiety 

 
5. Discussion 
The number of the items in the scale is 48 items and scores ranged from 48 to 240. The scores from 48 to 117 
(1-2.44) indicate low level of anxiety, scores from 118 to 158 (2.45-3.30) indicate a moderate level of anxiety 
and scores from 159 to 240 (3.31-5) indicate a high level of anxiety. The general level of anxiety is moderate 
although 13% of the students got high level anxiety scores and 18% of the students got low level of anxiety score. 
The moderate level of anxiety might be due to the fact that the students have studied English for six years 
starting from the seventh grade to the twelfth grade in school. Also, some of the students have studied in private 
schools which means that they have studied English from the first grade to the twelfth grade. Another point must 
be taken into consideration is that some of the students have studied a diploma in English language before they 
have joined the university. The familiarity of the students with English language and the time they have spent in 
the schools or the institutes studying English might help them to alleviate the level of anxiety. In addition, the 
curriculum which the students have studied from the seventh grade to the twelfth grade is designed by specialists 
in English language; it is designed under the supervision of the United Kingdom to provide the students with the 
maximum level of benefit so that students can use English language in every day communicative situations. 
Although the general level of anxiety of this study is moderate, the number of the students who are affected by 
anxiety is 82% which shows that anxiety is one of the aspects which accompany the process of learning a foreign 
language. In this connection, Andrade and Williams (2009) investigated the level of anxiety among Japanese 
students by using FLCAS. The number of the participants was 243 and the result of the study revealed that 75% 
of the Japanese students experience anxiety during the process of learning English. It can be observed that the 
percentage of the number of the Yemeni students who experienced anxiety is greater than the percentage of the 
number of the Japanese students; this might be due to the process of teaching as Yemeni students do not have the 
chance to use the facilities which are available in the Japanese classrooms. Traditional teaching methods do not 
give a chance for the students to be more active inside the classroom and be familiar with the language. Also, 
Japanese students study English language from the first grade whereas in Yemen the students start the courses of 
English from the seventh grade; therefore, the previous experience and years of exposer might help the students 
to reduce the level of anxiety (Dewaele et al., 2008). 
Wang (2004) investigated the level of anxiety among the students of English in Mainland China. One of the 
instruments used in this study is FLCAS which was distributed to the undergraduate students in level one and 
level two. The result of the analysis reveals that the level of anxiety is relatively high. This might be due to the 
idea that the students who participated in Wang’s study are still in levels one and two whereas the Yemeni 
undergraduate students who participated in this study are selected randomly from all the levels. Thus, the 
participants in this study have different levels of proficiency and this might be the reason why the overall 
average of anxiety is moderate among Yemeni university EFL students. Besides, Truitt (1995) study of Korean 
students of English language used FLCAS and the result was similar to that of Wang (2005) which reported that 
the level of foreign language anxiety is relatively high among Korean students of English language. Nahavandi 
and Mukundan (2013) used the FLCAS in order to investigate the level of anxiety among 548 students belonging 
to different proficiency levels and the result revealed that the Iranian students experience a higher level of 
anxiety. These two studies reported high level of anxiety because the students are studying English as a foreign 
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language and the system of English language is different from the mother tongue of the Iranian and Korean 
students. Similarly, 82% of the participants in this study experience anxiety due to the fact that the Arabic 
language system is different from the English language system. However, what alleviate the level of anxiety a 
little bit is that Yemeni university EFL students have a background about English which they gained from 
pre-university education. 
On the other hand, Kunt (1997) conducted two studies and used FLCAS to measure the level of anxiety. The 
results show that the level of anxiety in the two studies is moderate. The reason which may stand behind this is 
that Kunt conducted the study in the island of Cyprus which was one of the British colonies. Kunt argued that 
after the island was occupied by the British, the British effect persisted in the education system and the students 
have the opportunities to interact with native speakers who still live in the island. The Turkish students, therefore, 
have the opportunities to listen and to use the language in real communicative situations or through the education 
in the schools which helped to reduce to the level of anxiety when the students use the language. Students in 
Yemen do not have the same opportunity to interact with native-speakers which may be the reason that explains 
why Yemeni students experience high level of anxiety than Turkish students do. 
Moreover, the target language might play a role in raising the level of anxiety and this can be noticed in the two 
studies conducted by Horwitz et al. (1986) among American students of Japanese and (Aida, 1994) of American 
students of Spanish. The result of the study of (Horwitz et al., 1986) shows a relatively high level of anxiety 
because the Japanese language has a completely different writing and sound system which makes the process of 
learning a foreign language difficult. On the other hand, the level of anxiety among the American students of 
Spanish language is moderate because Spanish language is one of the easiest languages, and the American 
students are familiar with the writing and the sound system of the Spanish language. The Yemeni university 
students are in the middle because English language has different sound and writing system from Arabic and this 
might be the reason for the huge number of Yemeni University EFL who experience language anxiety. 
6. Conclusion 
The aim of the study is to investigate the level of foreign language anxiety among Yemeni university EFL 
students. The participants in this study are 155 undergraduate students who answered the Foreign Language 
Anxiety Scale (FLAS) developed specifically for this study. This scale fused three scales namely FLCAS, 
FLRAS and SLWAI in order to investigate the level of anxiety in the four skills. The scale includes 48 items and 
the score ranged from 48 to 240. The real mean of the students is (138.006) and standard deviation is (20.665). If 
the mean score of the students’ responses is above the real mean plus the standard deviation, it is considered high 
level of anxiety. If the mean score of the students’ responses is lower than the real mean minus the standard 
deviation, it is considered low level of anxiety. If the mean score of the students’ responses is between the two 
ranges, it is considered medium level of anxiety. 13% of the students came under low level of anxiety, 18% came 
under high level of anxiety, and 69% came under moderate level of anxiety. The result of the analysis for the 
whole group shows that the students experienced a moderate level of anxiety. The source of anxiety might be due 
to the difference in the language systems as the English language system is different from Arabic language. 
However, there are factors that may help to alleviate the level of anxiety to the moderate level including the 
pre-university experience with English language especially in the basic and secondary school. Universities in 
Yemen depend on the traditional methods in the process of learning which does not give the students a chance to 
practice in order to get rid of the level of anxiety. If the process of teaching in Yemeni universities becomes 
student-centred, the students would be able to deal with the language anxiety. 
7. Implications 
Anxiety is one of the problems which students encounter in the process of learning a second or a foreign 
language. University teachers should admit that anxiety is one of the problems encountered by Yemeni university 
EFL students, and it has an effect on the process of learning in general and the academic achievement of the 
students. Although some studies showed that anxiety might not have a direct effect on learning, the majority of 
the studies conducted in this regard showed that there is a negative link between anxiety and the overall learning 
process which can be noticed in the academic achievement of the students (Horwitz et al., 1986; Aida, 1994; 
Elkhafaifi, 2005). There are many studies that have been conducted to provide some remedies for the problem of 
anxiety and provided some recommendations for the teachers to help their students overcome this problem. 
One of the effective methods that can alleviate the level of anxiety is the Community Language Learning (CLL) 
developed by Curran (1976). In this approach the students are divided into small groups and preferably less than 
ten students and then they start to work together and communicate about a specific issue (Koba, Ogawa, & 
Wilkinson, 2000). In CLL the text book is not important and the students have the right to choose the topic 
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which is suitable to them and through which they can interact which each other. The teacher in this method is 
considered as a counsellor who receives the questions from the students and then provides some explanations or 
paraphrasing which the students need to complete their discussion. The aim of this method is to provide the 
students with the suitable atmosphere in which the students can feel secure and be able to share their ideas, 
frustration, feelings, anxieties and demands (Koba et al., 2000). 
The Natural Approach is developed by Stephen Krasehn and Tracy Terrell in the late 1970s and early 1980s. This 
approach is a language teaching approach which aims to develop the natural process of learning a language. To 
achieve this aim, the grammatical rules are no of great importance but the focus is on the students’ ability to 
communicate with the other students in the same group. Students first should receive a huge amount of 
comprehensible input which enables them after that to express their ideas and thoughts naturally. The most 
important thing which teachers should take into consideration is to make the atmosphere anxiety free as much as 
possible. The Natural Approach is seen as an application for Krashen’s Monitor Model, but there are many 
differences since Terrell argued that some emphasis on the grammatical structure can be beneficial to the 
students. This approach focuses on activities that promote subconscious acquisition of the language and Terrell 
has divided these activities into four domains: problem-solving activities, games, content activities which enable 
the students to learn a new subject in the target language, and activities which help the students to personalize 
the language. The latest one helps the students to express their ideas and thoughts and such activities foster the 
students to talk about their favourite music and movies, for example. However, this approach has been criticized 
as it might raise the level of anxiety since the students have to take a role play and must share their ideas with the 
others. 
Furthermore, technology especially Computer Assisted Language Learning (CALL) and cooperative learning are 
two methods used to make the process of learning student-centred. Utilising these methods in the process of 
learning may help to reduce the level of anxiety among Yemeni university EFL students. 
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Appendix A 
Foreign Language Learning Anxiety Scale 
Directions: Statements 1 through 48 refers to how you feel about English when you read, write, or communicate 
with others. For each statement, please indicate whether you (1) strongly disagree, (2) disagree, (3) neither agree 
nor disagree, (4) agree, or (5) strongly agree by marking the appropriate number on the line following each 
statement. Please give your first reaction to each statement and mark one answer for each statement.  
SD = Strongly Disagree, D = Disagree, N = Neutral, A = Agree, SA = Strongly Agree 
NO. Questions SD D N A SA
1 I never feel quite sure of myself when I am speaking in a foreign language. 1 2 3 4 5 
2 I start to panic when I have to speak without preparation in a foreign language. 1 2 3 4 5 
3 It embarrasses me to volunteer answers in my language class. 1 2 3 4 5 
4 *I would not be nervous speaking the foreign language with native speakers. 1 2 3 4 5 
5 *I feel confident when I speak in foreign language. 1 2 3 4 5 
6 I am afraid that my language teacher is ready to correct every mistake I make. 1 2 3 4 5 
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7 I feel very self-conscious about speaking the foreign language in front of others. 1 2 3 4 5 
8 I get nervous and confused when I am speaking in English. 1 2 3 4 5 
9 I feel overwhelmed by the number of rules I have to learn to speak a foreign 

language. 
1 2 3 4 5 

10 I am afraid that the other students will laugh at me when I speak the foreign 
language. 

1 2 3 4 5 

11 It frightens me when I don’t understand what the teacher is saying in the foreign 
language. 

1 2 3 4 5 

12 I get upset when I don’t understand what the teacher is correcting. 1 2 3 4 5 
13 I get nervous when I don’t understand every word the other person says in 

English. 
1 2 3 4 5 

14 I get upset when I am not sure whether I understand what I am reading in 
English 

1 2 3 4 5 

15 When reading English, I often understand the words but still can’t quite 
understand what the author is saying. 

1 2 3 4 5 

16 I feel intimidated whenever I see a whole page of English in front of me.  1 2 3 4 5 
17 I am nervous when I am reading a passage in English when I am not familiar 

with the topic. 
1 2 3 4 5 

18 I get upset whenever I encounter unknown grammar when reading English. 1 2 3 4 5 
19 When reading English, I get nervous and confused when I don’t understand 

every word.  
1 2 3 4 5 

20 It bothers me to encounter words I can’t pronounce while reading English.  1 2 3 4 5 
21 By the time you get past the funny letters and symbols in English, it’s hard to 

remember what you’re reading about. 
1 2 3 4 5 

22 I usually end up translating word by word when I’m reading English. 1 2 3 4 5 
23 I am worried about all the new symbols you [I] have to learn in order to read 

English. 
1 2 3 4 5 

24 English culture and ideas seem very foreign to me. 1 2 3 4 5 
25 You have to know so much about English history and culture in order to read 

English. 
1 2 3 4 5 

26 When I’m reading English, I get so confused I can’t remember what I’m 
reading. 

1 2 3 4 5 

27 *I enjoy reading English. 1 2 3 4 5 
28 *I feel confident when I am reading in English.  1 2 3 4 5 
29 *Once you get used to it, reading English is not so difficult. 1 2 3 4 5 
30 The hardest part of learning English is learning to read. 1 2 3 4 5 
31 I would be happy just to learn to speak English rather than having to learn to 

read as well. 
1 2 3 4 5 

32 I don’t mind reading to myself, but I feel very uncomfortable when I have to 
read English aloud. 

1 2 3 4 5 

33 *I am satisfied with the level of reading ability in English that I have achieved 
so far. 

1 2 3 4 5 

34 I feel my heart pounding when I write English. 1 2 3 4 5 
35 My mind often goes blank when I start to work on an English composition. 1 2 3 4 5 
36 I tremble or perspire when I write English compositions under time pressure. 1 2 3 4 5 
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37 My thoughts become jumbled when I write English compositions under time 
constraint. 

1 2 3 4 5 

38 I often feel panic when I write English compositions under time constraint. 1 2 3 4 5 
39 I freeze up when unexpectedly asked to write English compositions 1 2 3 4 5 
40 I usually feel my whole body rigid and tense when I write English compositions. 1 2 3 4 5 
41 *I often choose to write down my thoughts in English. 1 2 3 4 5 
42 *I usually seek every possible chance to write English compositions outside of 

class. 
1 2 3 4 5 

43 *Whenever possible, I would use English to write compositions. 1 2 3 4 5 
44 *I don’t worry that my English compositions are a lot worse than others’. 1 2 3 4 5 
45 I’m afraid that the other students would deride my English composition if they 

read it. 
1 2 3 4 5 

46 *I don’t worry at all about what other people would think of my English 
compositions. 

1 2 3 4 5 

47 I’m afraid of my English composition being chosen as a sample for discussion in 
class. 

1 2 3 4 5 

48 *I’m not afraid at all that my English compositions would be rated as very poor. 1 2 3 4 5 
*These Items are positive so the scores should be reversed 
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