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Abstract 
With the development of English as the world’s lingua franca, there is a serious rush for the language by many 
countries, which have no past history with Britain, the US or any other country of the Inner Circle (Kachru 1988). 
Chad, which was colonized by France is one of those countries (Anderson 2008). In those countries, where 
English is generally learnt as a foreign language by an elitist group, the language progressively develops and has 
local stable features among it speakers. With the increasing number of Chadian learners of English in Nigerian, 
Sudanese and Cameroonian universities, as well as in other English-speaking countries, it is interesting to look at 
the way they pronounce English words. From the interlanguage framework, this study analyses some speech 
produced by postgraduate Chadian learners of English (N=20). The focus is on some difficult consonants, 
consonant clusters, vowels and word stress. 
Keywords: Chadian, consonant, consonant cluster, vowel, pronunciation, stress  
1. Introduction 
Chad is a Central African country with some 14,713,516 inhabitants according to latest United Nations estimates. 
As one of the former colonies of France, the French and Arabic languages are the official languages of the 
country. They cohabit with over 120 indigenous languages. French is the language of education and 
administration and Arabic is mostly used in commerce. So, each Chadian is supposed to speak at least three 
languages. Since 2008, in education, English is a compulsory subject besides French and Arabic, and is learnt 
from Sixième (first year in secondary school) as a foreign language. Since 2003, the massive presence of 
Americans, Canadians and Chinese involved in the oil exploitation in the south of the country by Esso Company 
(American), Glencore (Anglo-Swiss) and CNPC (Chinese), has made English a necessity in Chad. The presence 
of the Peace Corps volunteers in Chadian public schools within the framework of TEFL (Teaching English as a 
Foreign Language) programme solicited by the Chadian government from the United States also attests to this. 
To have a job with Esso and other oil companies, or the various NGOs (Non Governmental Organisations) that 
turn around oil drilling, English is an imperative. This new situation has thus pushed many Chadians to take the 
English language very seriously. In secondary schools, many English language teachers are of Cameroonian and 
Sudanese origin, as Chadians trained to teach the subject are not enough. The University of Maroua (in 
Cameroon), which opened in 2008, is a golden opportunity to Chad. Hundreds of Chadian secondary school 
teachers have already graduated from the Higher Teacher Training College of Maroua, and continue to spread 
English in their country. Given the increasing number of Chadians in Cameroonian universities, especially in the 
departments of English and Bilingual Studies of the Higher Teacher Training College as well as the Faculty of 
Letters and Social Sciences, and other departments of the University of Maroua, it has become interesting to 
investigate the way they pronounce some aspects of the English language. It should be noted that in all the 
departments of Cameroonian universities, English for Academic Purposes (called Bilingual Training / Formation 
Bilingue) is a compulsory subject for the first three years of university studies, and foreign learners are not 
exempted. This paper thus examines the way Chadian learners/ speakers of English produce some consonants, 
consonant clusters, vowels and word stress, which are areas that cause more intelligibility problems to 
non-native speakers of that language. The section below looks at the brief history of the English language in 
Chad to better explain / understand the study’s subjects’ production. 
2. Brief History of the English Language in Chad 
Anderson (2008) reports that in Chad, English has been present for almost 85 years through the Roman Catholic 
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and Protestant missionaries, the Peace Corps volunteers and the US Military. The English speakers first arrived 
in Chad little before 1900. One missionary of note, Peter Cameroon Scott from Scotland arrived in Southeast 
Chad in 1895 with the goal to evangelise. He brought the English language as well. Chadians were thus first 
exposed to English through religious texts. As the missions expanded, more English-speaking people came to the 
country. They began the teaching of English in the French schools and in the community, but still with the 
objective to convert to Christianity. It was at the end of colonisation in 1961 that English really began to spread 
through more American and British missionaries as well as United States sponsored programmes such as the 
Peace Corps. Today, the American presence in Chad is increased owing to oil drilling in the south of the country. 
Because of the way the French ruled their country, many Chadians were (and continue to be) frustrated with their 
control, and look at English as a brighter future. ‘The English language opens technological doors, educational 
doors, vocational doors, and even ‘locational’ doors’ (Anderson, 2008). Chadian learners of English are presently 
very instrumentally motivated (Safotso & Ndoubangar 2018). 
In Chad, English is not yet taught in all primary schools, but is compulsory in all secondary schools besides 
French and Arabic. In most private secondary schools, English language teachers come from Cameroon and 
Sudan, which share some cultures with Chad. One can also learn it in small private language institutes in/out of 
the capital city. In N’Djamena, a number of language centres run by Americans, Nigerians, Ghanaians and 
Kenyans have been offering English language programmes since 1986. They include the American Language 
Center (1999) and the TEFL Peace Corps Volunteers program funded by the US; Centre Culturel Al Mouna 
(1986), The English Language Center Djambal Bahr (1990), Organisation d’Awa Islamique (OASIS), Centre 
d’Apprentissage des Langues (1999), Association of English Language Institutes in Chad (2004), Centre 
d’Anglais 
3. Methodology 
The data analysed was produced by undergraduate and postgraduate Chadian student-teachers of the Department 
of English and that of Bilingual Studies of the Higher Teacher Training College of the University of Maroua. 
That specific group of subjects was chosen due to the fact that their level of English is quite advanced, and 
because they are the very teachers who, after graduation, will go back home to spread their accent in various 
Chadian secondary schools. In addition, some of them had already been teaching English in their country before 
coming back to school for further studies. All the informants spoke French and Arabic. Some of them also 
claimed to speak Gambai, Sara, Fufulde or Tupuri, which are some of the Chadian home languages which are 
also spoken in Cameroon, which share borders with Chad. The twenty subjects who took part in the study were 
distributed as follows: eight undergraduate and twelve postgraduate students comprising four girls and sixteen 
boys. Their ages ranged from 27 to 43 years. The exercise consisted in reading 24 test sentences for the 
consonants, 45 test words for consonant clusters, 25 test sentences for the vowels, and 80 test words for word 
stress that were audio recorded. An additional exercise focused on the reading of a number of test words for the 
third person singular / regular plural noun / possessive case marker -s, and the regular verbs past tense/ past 
participle marker -ed. This was completed by some free speech by the participants on everyday issues. The 
whole exercise took approximately 20-23 minutes per participant. The next section investigates the subjects’ 
production of English consonants. 
4. Chadian Learners/ Speakers of English’s Production of English Consonants 
In the table below, as in the subsequent ones, the analysis mostly looks at the salient features of the subjects’ 
productions, i.e. what characterises at least 60 percent of them, taking General British (GB) as the reference 
accent. As Cruttenden (2014: 80) argues, GB is not a different accent of the British English so far described as 
Received Pronunciation (RP), but ‘an evolved and evolving version of the same accent under a different name’. 
In the description of GB consonants and vowels, compared with RP, the slight change is at the level of 
monophthongs and diphthongs. According to Cruttenden (2014), GB relatively pure vowels are /i:, i, e, ε:, a, ʌ, a:, 
ɔ, ɔ:, u, u:, ə:, ə/, e.g. set [set] , ten [ten], bed [bed]; care [kε:], fare [fε:]. GB diphthongal vowel glides are /ei, ai, 
ɔi, əu, au, iə, uə / (Cruttenden, 2014). 
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Table 1. Chadian learners / speakers of English’s production of English consonants 
Consonant Word Subjects’ production Substitute consonant GB version 
 
d 

landlord 
disturbed 

lalɔ 
distɔb 

zero 
zero 

landlɔ:d 
distə:bd 

 
g 

dig 
dog 

dik 
dɔk 

k 
k 

dig 
dɔg 

 
ŋ 

dancing 
coming 

dasin 
kamin 

n 
n 

dansiŋ 
kʌmiŋ 

v arrived 
above 

araif 
abof 

f 
f 

əraivd 
əbʌv 

 
θ 

throw 
birthday 
anything 

tro 
bεfde 
enitsin 

t 
f 
ts 

θrəu 
bə:θder 
eniθiŋ 

 
 
ð 

within 
brother 
bathe 
there 
the, within 

widin 
brada 
baf 
dzεr 
dzə, widzin 

d 
d 
f 
dz 
dz 

wiðin 
brʌðə 
beið 
ðε: 
ðə, wiðn 

ʒ pleasure 
usually 

plʃɔ 
yzuali 

ʃ pleʒe 
ju:ʒuəli 

dʒ journey 
George 

ʒɔrne 
ʒɔʒ 

ʒ dʒə:ni 
dʒɔ:dʒ 

tʃ rich 
children 

riʃ 
ʃildrən 

ʃ ritʃ 
tʃildrən 

 
z 

girls 
carries 

gəl 
karis 

zero 
s 

gə:lz 
kariz 

 
h 

horrible 
behave 

oriblə 
biaf 

zero 
zero 

hɔrəbl 
biheiv 

  
The table above shows that, of the twenty-four English consonants, eleven are problematic to Chadian learners / 
speakers of English. The consonants that cause problems to the subjects are either replaced by other GB 
consonants, deviant ones or nothing. For example, in the following words the voiced consonants are replaced by 
their voiceless counterparts: dog, above, pleasure [dɔk, abof, pleʃɔ] for GB [dɔg, əbʌv, pleʒe]. In anything, the, 
their, brother, the GB dental fricatives /θ, ð/ are replaced by /ts, dz, d/, e.g. [enitsin, dzə, dzεr, brada] for [eniθiŋ, 
ðə, ðε:, brʌ ðə]. In disturbed, girls, carries, horrible, behave /d, s, h / are silenced, e.g, [distɔb, gεl, kari, oribl, 
biaf] for GB [distə:bd, gε:lz, kari, hɔrəbl, biheiv]. Unlike the other difficulties (devoicing of some consonants 
and replacement by deviant ones) which have no plausible explanation, the silencing of /d, z, h / is due to French 
that the subjects are used to. In French, the letter d is not articulated in final position, e.g. retard (delay), lard 
(fat) [rətar, lar]. The first/ second person singular and regular nouns plural marker - s is also silent, e.g. je mets 
[ʒe mε] (I put), tu mets [ty mε] (you put), les bancs [lε ba:] (the desks). In French, the letter h is generally silent 
in most positions, or occasionally aspirated, e.g. habit, silhouette (dress, shape) [abi, silwεt]. This feature is also 
attested in Cameroon Francophone English (Safotso 2012, 2015). The subject being Arabic speakers, many of 
the English consonants predicted to be problematic to Arabic-speaking learners of EFL (English as a Foreign 
Language) are confirmed with them (see Huthaily, 2003; Ezzeldin, 2011; Elkhair, 2014). Indeed, speakers of 
Sudanese Arabic have difficulties in pronouncing /s, z, θ, ð, p, b, ʃ, tʃ /. For example, they respectively substitute 
/b/ for /p/, /s/ for /θ/, and//f/ for /v/. The replacement of /p/ by /b/ was not produced by any of the subjects under 
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study, maybe due to the positive transfer from French in which the two consonants are quite distinctive. One 
would also have expected a correct production of the dental fricatives /θ, ð/ which are attested in Arabic, e.g. 
[θwar] (bull), [ðal] (liar), but the subjects failed to articulate them correctly. The section which follows, analyses 
the production of consonant clusters. 
 
4.1 Production of Consonant Clusters 
English consonant clusters are generally difficult to non-native learners/ speakers. Taylor (1995: 6) remarks that, 
because most languages probably have a somewhat simpler syllable structure than English, when speakers of 
such languages come to learning English, ‘they face a bewildering array of unfamiliar clusters as well as familiar 
sounds in unfamiliar positions’. The table below summarises those produced by the subjects under study.  
 
Table 2. Chadian learners / speakers of English’s production of English consonant clusters 
Consonant cluster Word Subjects’ production Substitute cluster GB version 
-nt don’t dɔ zero dəunt 
-nz regions reiʒin zero ri:dʒənz 
-nts tyrant’s tira zero taiərənts 
-lz girls gεl -l gə:lz 
-ld told tol -l təuld 
-ts efforts efɔr -r efəts 
-ts groundnuts granɔt -t graundnʌts 
dj- during dyrin -d djuəriŋ 
-dʒd damaged damedʒ -ʒ damidʒd 
-bd disturbed distɔb -b distə:bd 
-nd stand stan -n stand 
-vd arrived araf -f əraivd 
-kt collect kolεt -t kəlekt 
- ŋk think tsin -n θiŋk 
-tʃ bench bεnʃ - ʃ bentʃ 
-bld disabled dizabl -bl diseibld 
-ndl- landlord lalɔ -l- landlɔ:d 
stj- students stydεns st- stju:dənts 
-ntr- country kɔtri -tr- kʌntri 
-θst- withstand wiftan -ft- wiθstand 
-mpld trampled tram -m trampld 
 
Table 2 indicates that almost all the categories of English consonant clusters are difficult to Chadian learners / 
speakers of English, i.e. those made up of two consonants (CC), three (CCC) and four consonants (CCCC), in 
initial, medial and final position. They either drop some of their members, reduce the clusters or replace them by 
deviant ones, e.g. collect [kolεt], students [stydεns], trampled [tram] for GB [kəlekt, stju:dənts, trampld]. As a 
matter of fact, French and Arabic syllable structures are simpler than that of English (see P. Léon & M. Léon, 
1987; Ezzeldin, 2011). The section below examines how the subjects articulate English vowels. 
5. Chadian Learners / Speakers of English’s Production of English Vowels 
As in Section 4, Cruttenden’s (2014) GB diphthongal vowels are taken as reference in the analysis. The table 
below summarises the subjects’ production of monophthongs. 
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Table 3. Chadian learners / speakers of English’s production of English monophthongs 
Vowel Word Subjects’ production Substitute vowel GB version 
i: sea si i si: 
i killed kil i kild 
 
e 

leopard 
lemon 
leisure 

leopar 
limɔ 
liʒɔr 

eo 
i 
i 

lepəd 
lemən 
leʒə 

 
ε: 

major 
affairs,fairly 
areas 

majɔr 
afεrs, fεrli 
ereas 

ajɔr 
εr 
e 

mε: 
əfε:z, fε:li 
ε:riəz 

 
a: 

car 
large 
father 

kar 
larʒ 
fada 

ar 
ar 
a 

ka: 
la:dʒ 
fa:ðə 

 
a 

plait 
challenge 
stand 

plet 
ʃelenʒ  
stεn 

e 
e 
ε 

plat 
tʃalindʒ 
stand 

 
ɔ: 

order 
war 
law, Paul 

ɔrda 
wa 
lo, pol 

ɔr 
a 
o 

ɔ:də 
wɔ: 
lɔ:, pɔ:l 

 
u 

because 
wanted 
polish 

bikos 
wantεt 
puliʃ 

o 
a 
u 

bikɔz 
wɔntid 
pɔliʃ 

 
u: 

fruit 
juice 
soup 

fryit 
ʒuis 
sup 

yui 
ui 
u 

fru:t 
dʒu:s 
su:p 

 foot fut u fut 
 
 
 
ə: 

third 
were 
birthday earth 
work, 
turn 
her 

tεrt,  
wεr 
bεde, εt 
wɔk  
tɔn 
ha 

εr 
εr 
ε 
ɔ 
ɔ 
a 

θə:d 
wə: 
bə:θdei, ə:θ 
wə:k 
tə:n 
hə: 

 
ʌ 

Monday 
husband 
mother, 
funny 

mɔde 
hεsban 
mada  
fani 

ɔ 
ε 
a 
a 

mʌndi 
hʌsbənd 
mʌðə 
fʌni 

 
ə 

pressure,  
pepper 
garden 
doctor 

prεʃa, 
pepa 
gadεn 
dɔktɔr 

a 
a 
ε 
ɔr 

preʃə,  
pepə 
ga:dən 
dɔktə 

 
In the table above, it can be noticed that all the thirteen GB monophthongs are problematic to Chadian learners / 
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speakers of English. In their production, there is no long vowel. When they attempt to articulate the long vowel 
they add /r/ to the deviant segment, rendering the speech rhotic, e.g. order, large, were [ɔrda, larʒ, wεr] for GB 
[ɔ:də, la:dʒ, wə:]. This can be attributed to Ababic which contains a lot of /r/ sound or to American English that 
the subjects are somehow exposed to. A corpus of 18 Arabic words shows that it can contain as many as 14 
occurences of /r/. Indeed, as mentioned in the brief history of the English language in Chad, many Chadians are 
taught English by the Peace Corps volunteers, or learn it at the American Language Center. Another major 
striking feature of the subjects’ speech is the replacement of the central vowels /ə:, ʌ, ə/ by the cardinal vowel /a/. 
This may originate from their Sudanese teachers, or the Kenyan ones, who run some linguistic centres in 
N’Djamena. / ə / is attested in French, but does not exist in Arabic, which has only eight vowels, namely /i, I, u, 
U, a, æ, ay, aw/. Though the pronunciation of the schwa /ə/ is quite easy, because it is a lax vowel, in West 
African and East African Englishes, speakers find it very difficult to pronounce. The replacement of the GB 
central vowels / ə:, ʌ, ə / by /a/ is characteristic of East African English (Zuengler, 1983). In West African 
English, the central vowels are generally replaced by /ɔ, ε/, e.g. must, words, London, turn, earth [mɔs, wɔds, 
lɔndɔn, tεn, εt] for GB [mʌst, wə:dz, lʌndən, tə:n, ə: θ] (Simo Bobda, 1994: 28-29). The next section looks at the 
production of diphthongs. 
 
5.1 Production of Diphthongs 
The subjects’ production of diphthongs is summarised in the table below. 
 
Table 4. Chadian learners / speakers of English’s production of English diphthongs 
Vowel Word Subjects’ production Substitute vowel GB version 
ai time, quite 

hostile 
tam, kwat 
ostil 

a 
i 

kwait 
hɔstail 

ei disabled 
gate 

dizab 
get 

a 
e 

diseibəld 
geit 

əu don’t 
note, go 

dɔ 
not, go 

ɔ 
o 

dəunt 
nəut, gəu 

 
au 

how, cow 
allow 
ground, town 

hao, kao 
alo 
grɔn, tɔn 

ao 
o 
ɔ 

hau, kau 
əlau 
graud, taun 

ɔi boy, oil 
join 

bɔi, ɔil 
ʒuan 

ɔi 
ua 

bɔi, ɔil 
dʒɔin 

 
 
iə 

dear 
fear, here 
period 
serious 

dia 
fiε, hiε 
period 
sirios 

ia 
iε 
i 
io 

diə 
fiə, hiə 
piəriəd 
siəriəs 

 
uə 

during, furious 
poor 
surely 

dyrin, fyrios 
puɔ 
ʃɔ:rli 

y 
uɔ 
ɔr 

djuəri ŋ, fjuəriəs 
puə 
ʃuəli / ʃɔ:li 

 
Like the monophthongs, all the English diphthongs are difficult to Chadian learners. They generally reduced 
them to deviant monopththongs, or occasionally replace them by deviant diphthongs, e.g. hostile [ostil], dear 
[dia], for GB [hɔstail, diə]. This feature is also characteristic of CamFE (Cameroon Francophone English) 
(Safotso, 2012, 2015: 449). Indeed, / ia, ua, iε, uɔ/ are diphthongs of that variety of English, and are exhibited in 
the present study in the following words: dear, join, fear, poor [dia, ʒuan, fiε, puɔ ]. It should also be noted that, 
like in CamFE, Chadian learners/speakers of English nasalize certain English vowels, e.g. Monday, don’t, 
landlord [mɔde, dɔ, lalɔ] for GB [mʌndi, dəunt, landlɔ:d]. This is certainly due to French which has a number of 
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nasal vowels. The section below examines the articulation of the English triphthongs. 
5.2 Production of Triphthongs 
The table that follows outlines the way the subjects produce the English triphthongs. 
 
Table 5. Chadian learners / speakers of English’s production of triphthongs 
Vowel Word Subjects’ production Substitute vowel GB version 
eiə player 

layer 
plea 
leja 

ea 
eja 

pleiə 
leiə 

 
aiə 

tyrant 
desires 
fire 

tara 
dizai 
faja 

a 
ai 
aja 

taiərənt 
dizaiəz 
faiə 

ɔiə loyal 
royal 
buoyant 

lojal  
rojal 
buoja 

oja 
oja 
uoja 

lɔiəl  
rɔiəl 
bɔiənt 

əuə goers 
lower 

goas 
owa 

oa 
owa 

gəuəz 
ləuə 

auə hour 
flowers 

awa 
flowas 

awa 
owa 

auə 
flauəz 

 
The table shows that, like other English consonants, all the five diphthongs are difficult to the subjects. They 
either monophthongise, reduce them to deviant diphthongs, or replace them by deviant triphthongs, e.g. tyrant, 
desires, goers, buoyant [tara, dizai, goas, buoja] for GB [taiərənt, dizaiəz, gəuəz, bɔiənt]. The cause of the 
problem is difficult to find as French and Arabic have no triphthongs. It may perhaps find a justification in the 
subjects’ home languages. But in general, English diphthongs and triphthongs are reputedly difficult to 
non-native speakers. The subjects’ production of word stress is examined in the section that follows. 
6. Production of Word Stress 
Like the other areas of English pronunciation studied so far, word stress is also quite difficult to Chadian 
learners/ speakers of English as illustrated by Table 6 below. 
 
Table 6. Chadian learners / speakers of English’s production of word stress 
Example word Subjects’ production GB form 
philosophy ′phi ′lo ′so ′phy phi ′losophy 
totally ′to ′tal ′ly ′totally 
usually ′u ′sual ′ly ′usually 
essentially ′es ′sen ′tial ′ly e ′ssentially 
sometimes ′some ′times ′sometimes 
something ′some ′thing ′something 
recreation ′re ′cre ′a ′tion recre ′ation 
region ′re ′gion ′region 
university u ′ni ′ver ′sity uni ′versity 
personalities perso ′na ′li ′ties perso ′nalities 
majesty ′ma ′jes ′ty ′majesty 
library ′li ′bra ′ry ′library 
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Wednesday ′Wed ′nes ′day ′Wednesday 
develop ′de ′ve ′lop de ′velop 
parade ′pa ′rade pa ′rade 
prominent ′pro ′mi ′nent ′prominent 
 
Although there are very few rules as to English word stress, some of the existing ones can be applied to half of 
the sample words of the table above. For example, in English, words ending in the suffix -ation such as ′region, 
recre ′ation, receive the stress on the penultimate syllable. In those ending in the suffixes -ity, -phy, the stress 
falls on the antepenultimate syllable, e.g. uni ′versty, perso ′nality, phi ′losophy. But the subjects’ production 
shows that, in general, they stress almost all the syllables of the word, which results in a jerky syllable-timed 
rhythm as in ′Wed ′nes ′day, u ′ni ′ver ′sity, ′ma ′jes ′ty.This feature is very common in non-native speech (Taylor, 
1981; Safotso, 2012, 2015; Hu, 2017). In a study conducted on the rhythm of 49 subjects of varied L1, Taylor 
reports that 25 were judged to have considerable difficulties with rhythm. Of those 25, 10 had very uneven and 
jerky rhythm. The other 15 had syllable-timed rhythm though four of them had no syllable-time native language 
(Taylor, 1981: 221). Hu (2017) remarks that Chinese EFL learners do not distinguish between stressed and 
unstressed syllables. “They pronounce every syllable with the same force” (p. 579). He attributes this to a 
negative transfer from Chinese rhythm. In Chadian learners/speakers’ speech as in Cameroon Francophone 
English, the cause of the problem can be attributed to French, which is a syllable-timed language. 
7. Conclusion 
In summary, Chadian learners / speakers of English have their specific way of pronouncing English words. Their 
production is heavily influenced by French and Arabic, which are the official languages of Chad. This is attested 
by the presence of the French nasal consonants /ɔ, a /, the syllable-timed rhythm as well as the disorderly 
occurrence of the liquid /r / in the subjects’ speech, which makes it jerky and rhotic. Spelling pronunciation (not 
studied here) is also characteristic of their speech. Because Chadians are French-speakers, the temptation may be 
to say that they speak a variety of CamFE, but Arabic that they also speak as an official language makes all the 
difference. Compared to other African non-native speech, it can be said that Chadian speakers / speakers of 
English’s speech is at the crossroads of West African and East African Englishes. Their pronunciation is 
impacted in the East by Sudanese English and in the West by Cameroon English and Cameroon Francophone 
English. Though not yet fully developed to be called a non-native variety of English, Chadian’s speech is in the 
process to be in a near future, because of the interest that is now developed in English in Chad.  
References 
Anderson, L. (2008). Developmental Expectations of English: Focus on Chad. Unpublished MA. Dissertation. 

Brattleboro.Vermont: School for International Training.  
Cruttenden, A. (2014). Gimson’s Pronunciation of English (8th ed.). London & New York: Routledge. 
Elkhair, M. I. H. (2014). Pronunciation Problems: A Case Study of English Language Students at the University 

of Science and Technology. English Language and Literature Studies, 4(4), 31-44. 
Ezzeldin, M. T. A. (2011). Speech Intelligibility Problems of Sudanese Learners of English: An Experimental 

Approach. J K Utrecht: Lot Trans 10. 
Hu, F. (2017). A study on Chinese EFL Learning of English Pronunciation from the Perspective of Aesthetic 

Linguistics. Theory and Practice in Language Studies, 7(7), 579-584. https://doi.org/10.17507/tpls.0707.12 
Huthaily, K. (2003). Contrastive Analysis of Arabic and English. Unpublished MA Dissertation. Montana: 

University of Montana. 
Kachru, B. B. (1988). Teaching World Englishes. ERIC/CLL News Bulletin, 12(1), 1-4. 
Léon, P., & Léon, M. (1987). Introduction à la phonétique corrective (2nd ed.). Paris: Hachette /Larousse. 
Safotso, G. T. (2012). Aspects of Cameroon Francophone English (CamFE) Phonology. Theory and Practice in 

English Language Studies, 2(12), 2471-2477. https://doi.org/10.4304/tpls.2.12.2471-2477 
Safotso, G. T. (2015). A Study of the Phonological Feature of Cameroon Francophone English. Saarbrücken: 

Scholars’ Press. 
Safotso, G. T., & Ndoubangar, T. (2018). Attitudes and Motivation of Chadian Learners of English. World 

Journal of Education, 8(2), 174-180. https://doi.org/10.5430/wje.v8n2p174 



elt.ccsenet.org English Language Teaching Vol. 11, No. 10; 2018 

9 
 

Simo, B. A. (1994). Aspects of Cameroon English Phonology. Bern: Peter Lang. 
Taylor, D. S. (1981). Non-native speakers and the rhythm of English. International Review of Applied Linguistics, 

19(3), 219-226. https://doi.org/10.1515/iral.1981.19.1-4.219 
Taylor, D. S. (1995). Vowels, Consonants and Syllables in English: An English Teaching Perspective. 

International Review of Applied Linguistics, 3(1), 1-8. https://doi.org/10.1515/iral.1995.33.1.1 
Zuengler, J. E. (1983). Kenyan English. In B. B. Kachru, (Ed.), The Other Tongue: English across cultures (pp. 

112-124). Oxford: Pergamon. 
 
 
Copyrights 
Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 
This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 
license (http://creativecommons.org/licenses/by/4.0/). 


