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Abstract

In spite of remarkable advances in teaching and developing new technologies, textbooks have a very crucial effect in
the process of language teaching and learning. This paper evaluates the first year English textbook which is taught in
Iranian high schools. For this purpose, textbook evaluation model was employed to conduct the research. The
advantages and shortcomings of the textbooks are discussed in detail with reference to 13 common criteria extracted
from different material evaluation checklists. The results suggest that one of the main factors for the students’
achievement in English language is the ELT textbooks. Throughout the study, Iranian first year high school English
textbook was examined with reference to the relevant theoretical background, and the content analysis. The study
was carried out at four schools in Tabriz, Iran. The mixed method, a combination of both quantitative and qualitative
approaches was used in this study. The data were obtained from a total of 126 language learners, both female and
male. It was collected through a questionnaire with 34 close-ended questions which were related to the seven
sections of the book including the layout or physical make-up, vocabulary, topics and content, grammar points and
exercises, language skills, pronunciation practice, and language function and social and cultural activities.
Quantitative data were analyzed through SPSS. Meanwhile, qualitative data were gathered via interview with 14
teachers and selected students. It is realized that there should be enough opportunities for learners to practice the
language communicatively. The research findings make it clear that the current material or textbook cannot meet the
Iranian students’ and teachers’ needs and they are not acceptable and desirable for them. It can be concluded that the
English textbook 1 is structure-based. So, the writers of the book should modify it by employing more
communicative tasks in order to meet the teachers’ expectations and students’ needs.

Keywords: Coursebook, Evaluation, Materials, Checklist, Criterion
1. Introduction

Textbooks are a core part of any curriculum, and they are crucial to the teacher so one might assume they are
researched, written, and published as unique contributions to advancing knowledge. They have an important
influence in the instructional process. ELT textbooks have major function in the current discussion. Sheldon (1988, p.
237) states that “textbooks represent the visible heart of any ELT program”. Textbooks are an almost universal
component of English language teaching. They are of great value and effect in the process of teaching and learning.
Material development and evaluation is a relatively new trend in the field of language teaching. In practical sense, it
includes the production, evaluation and adaptation of materials. Tomlinson (2001, p. 66) defines materials as
“anything which can be used to facilitate the learning of a language.” Constant evaluation of textbooks to see if they
are appropriate is of great importance. This process enables us to make informed decisions through which student
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achievement will increase and educational programs will be more successful. The lack of success in achieving
students’ needs, teachers’ expectations and even the experts who try to develop the educational plans, can be related
to different instructional elements.

2. Background of the Study

According to Giaschi (2000), as a result of more than 60 years of development, English in the world, now, is one of
the central components of education. As Crystal (2003) states, the number of people studying English has increased
and about 85% of international organizations benefit from official use of English in the world. Recently, in the
Iranian context of ELT, there has been an increase in the teaching of English as a foreign language. Therefore,
English is one of the necessary courses in the educational trend and is instructed from guidance school. It should be
mentioned that, in Iran, English textbooks are prepared on the basis of the policies of the Ministry of Education.

An overview of the English language teaching in Iran shows that while before the Iranian Islamic Revolution,
according to the government’s policy, native speakers of English used to teach English language to the students,
after the revolution (1979) it is the non-native teachers who teach it. At the moment, Iranian students are to study
English as a foreign language for approximately seven years in a way that there is one special book for each grade of
these seven years.

3. Significance of the Study

The significance of the present research is related to the fact that, by using a checklist, it has a particular potential to
examine the strengths and weaknesses of any textbook and the findings can help teachers to replace or balance the
effects of book’s shortcomings. It can also give directions for modifying English book 1 in the future. Hence, it is
necessary to choose and define the relevant criteria by which the merits and demerits of the textbooks are going to
be examined. The result of this study can be useful for the English language teachers and educators in Iran. Also, the
study can help textbook designers to modify and change English textbooks in the future.

Most teachers and principals of high schools believe that students’ success in English language depends on various
factors. One of these factors may relate to the features and the quality of textbooks used in the process of English
language teaching. The evaluation of the first year English textbook, commonly taught in Iranian high schools, is
another significant issue to identify new ways of reforming its quality and ultimately the quality of teaching and
learning English in educational system of Iran. This study also attempts to make suggestions in the field of text
selection. This suggestion gives teachers a new and real insight into the ways by which they can help students.

4. Review of Literature

A textbook is an excellent tool for the performance of the material, an effective reference for learners, a tool or piece
of equipment made for a particular purpose, a security device for opinions and activities, a useful manual for novice
teachers, and an effective source for displaying the goals of language learning. Davison (1975) suggests that in the
foreign language classrooms, the next most important component after the teacher is the textbook. Textbooks present
teachers with instructional designs according to the latest research and teaching strategies. Teachers’ use of
textbooks is beneficial to students. Students benefit from detailed sequence of teaching procedures found in a
textbook for presenting the subject matter. According to Razmjoo (2007, p. 2), many students who use textbooks
“feel secure and have a sense of progress and achievement”. They have a book to relate to all the time, which
“makes them more confident and satisfied” (ibid.). A textbook also prepares them with “the opportunity to go back”
(ibid.) and practice whenever they want. It can also be used by students for “self-study” and as a reference device.
The portability of textbooks allows students to quickly look up answers for immediate questions about a topic or
subject matter. Students can also read them in their own time outside the classroom, which may increase their ability
to perform better in school.

A good textbook will provide guidelines for interpreting educational standards and setting curriculum guidelines
within each school. Textbooks also include practice tests and questions to help students to prepare for examinations
and real life situations. Nowadays, many textbooks provide creative learning activities involving cooperative groups,
inquiry, problem solving and discovery. Teachers can choose from a range of engaging suggestions and alter them to
fit the students’ needs. Masuhara, Hann, and Tomlinson (2008) persist that teachers want a student’s book which
stimulates, fascinates, excites, entertains, inspires, challenges, and helps both students and teachers to develop. They
also want to be able to personalize, localize, and adapt the global textbooks to suit their learners in their classrooms.
Yilmaz (2005) offers that teachers should not only rely on the textbook but rather be selective in matching it to the
special needs of learners and the defined goals of the course. No textbook is able to answer all learners’ needs. It is
because each student has different needs. Teachers may feel themselves as mediators without any authority.
Textbooks are not perfect and they are only as simple devices for teachers. They are sometimes non-authentic, for
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they do not show the real language use. Teachers’ role can become reduced because their important task is to
introduce the materials provided by others. Textbooks may sometimes fail to offer real issues.

5. Importance of Textbooks

Despite the fact that textbooks are important elements in most EFL classes, it is difficult to define their importance
in language classrooms. They are designed for giving cohesion to the process of language teaching and learning by
preparing the syllabus for language programmes, giving direction and support, and offering classroom activities and
practices to the students. Using only textbooks, without any additional materials is the least suitable method for
meeting students’ needs.

Textbooks are also a key factor in most language programs. In some classrooms, they are used as the source of
language input and language practice for learners. They can also be used as a source of different classroom activities,
content of the lessons, and maintenance of the skills balance. In some classrooms, they may apply mainly to add and
make the teacher’s instruction complete. For some learners, it can be the main source of having contact with the
language, separate from information prepared through the teacher. Regarding beginner teachers, it can also be used
as a source of teacher instruction. Tomlinson (2003, p. 39) believes that “A textbook helps provide a route map for
both teachers and learners, making it possible for them to look ahead to what will be done in a lesson as well as to
look back on what has been done”. Despite the impact of new technologies, textbooks will doubtlessly continue to
play an important role in language teaching and provide a useful source for both teachers and learners. They are seen
as sources of achieving learners’ needs and matching the aims and objectives of their needs. They will help to equip
students to use language effectively for their own purposes. Textbooks and other materials used in language learning,
generally, present a certain way of looking at the world. They fulfil an extremely important role in the process of
education and English language teaching.

Nunan (1999, p. 98) states that “a textbook is the main component of any instructional program and it is difficult to
imagine a class without it...” Cunningsworth (1995, p. 7) believes that textbooks have multiple roles in English
language classes: they can help to present the written and spoken materials, provide activities, promote interaction,
serve as a reference of vocabulary and grammar, act as a source for classroom activities, serve as a syllabus, and
offer self-access work or self-directed learning.

A textbook is a tool in the hands of the teacher. It might be regarded as one of the many resources a teacher can draw
upon in creating effective lessons. Teachers must know not only how to use it, but also how useful it can be.

If textbooks are seen as instructional tools, they strongly influence the methods. As Richards (2007, p. 251)
maintains, materials “provide the students with the main information and the type of the language practice that
occurs in the classroom”. He (ibid., p. 270) believes that, although materials do not always provide the actual
process of teaching, they “represent plans for teaching”. Furthermore, materials are the performance of a method
and classroom activities are the performance of the materials. Dudley-Evans and St. John (2000, p. 170) suggest four
primary functions of using materials in the classroom: “as a source of language, as a learning support, as a
motivation and stimulation, and as a reference”. Richards and Rodgers (2002, p. 30) offer that “the main aim of
materials is to present and practice content, ease interaction between students, and promote learner autonomy”.
Davison (1975) suggests that in the foreign language classrooms, the next most important component after the
teacher is the textbook.

6. Key Features of Textbooks

Textbooks can be auditory, kinaesthetic, linguistic, or visual. They can appear in the shape of materials that consist
of both printed materials such as books and guidebooks and non-printed ones such as CDs, cassettes or audio
materials. Users of materials may consist of learners, teachers, administrators and publishers. Textbooks can be
considered as the easiest and most useful language teaching materials. According to Jordan (1997, p. 256), some of
the current characteristics of textbooks include: “authenticity, comprehension checks/questions, summarizing,
writing tasks, pair work, group discussions, listening activities, note-taking, and glossary of specialist terms”.

Materials should be authentic. Mainly, the activities used with such texts should be authentic because using tasks
such as answering comprehension questions or filling the gaps would make the texts non-authentic.

In addition, materials should be based on universal topics which are culturally specific, and are present in all
cultures at the same time. These topics may include issues such as life experiences, feelings, and relationships. This
quality makes learners to become more aware of cultural differences and similarities. Also, textbook materials
should be relevant and potentially effective and beneficial to the students.

The material should be learner-centred. That is, to put learners at the center of the learning process. According to
Richards (2002, p. 298), learner-centred approaches may be reflected by “recognizing learners’ prior knowledge,
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needs, goals, wishes, learning styles and preferences, views of teaching, and of classroom tasks nature”. So, the
learners become the main input providers while the teacher’s role is facilitator. Therefore, teachers and materials
provide only stimulus, a starting point for different approaches and language exposure.

Materials should be flexible in ways that enable learners to develop a variety of skills and learning styles in order to
become independent learners. They should also provide learners with the chance of selecting tasks, activities, and
approaches, and arranging the materials with learning needs.

Materials should be open-ended. They are open to many different ideas and points of view. In this case, the materials
are not based on right/wrong testing and practice. In contrast to questions with limited multiple-choice possibilities,
they encourage a variety of interpretations which allow the learner to provide answer in his or her own way.
According to Cunningsworth (1995, p. 10), teachers dependency on textbooks decrease “their flexibility” and
increase “their contributions, creativity, and innovation”.

7. Textbook Evaluation

As Zohrabi (2011, p. 216) argues, “Materials, especially coursebooks, need to be evaluated at every stage of the
course in order to find their weaknesses and improve them.” As Tomlinson (2006) states, no textbook is perfect,
since it can be used by different students in different circumstances. In evaluating a textbook, we need to know how
it meets learners’ needs. Evaluation might vary from one context to another based on the aims, wants, and abilities
of the evaluators. Assessment of textbooks is a profitable way of teacher development and gives beneficial
perception to the teachers. As Cunningsworth (1998) argues, one reason relates to recognizing strengths and
weaknesses of a textbook after its use. In this case, an evaluator can reinforce textbook’s weaker points through
substitution and change of materials. Also, they can benefit from its strong points. The selection of a new book is
the main reason of evaluation.

Hutchinson and Waters (1989, p. 96) state that evaluation of materials should be performed for the purpose of giving
an opinion about our materials’ suitability to our “particular purpose”. Sheldon (1988) suggests different reasons for
textbook assessment. It provides good knowledge of a book’s content and helps teachers to identify textbook merits
and demerits already being used. All the textbooks in ELT should have remarkable features and qualifications,
effectiveness, and fitness for people who use them. The evaluation team do not need to be limited to teachers alone.
Thus they can be a writer, a teacher, a student, an investigator or an editor.

8. Evaluation Process

According to Hutchinson and Torres (1987), evaluation is a decision about the appropriateness of something for a
particular goal. There are only degrees of fitness for the needed purpose without being completely good or bad.
Furthermore, Hutchinson (1987) considers assessment as a two-way communication process involving a subjective
and objective analysis of materials and matching the students’ and teachers’ requirements with a provided situation.
In evaluating materials to decide and judge their usefulness, the evaluation process can start by considering what
information to choose and collect, and how and from whom to gather it. As Dudley-Evans and St. John (1998) state,
a useful evaluation strongly needs information that:

1- Emphasizes the merits and demerits of the materials
2- Clears how materials should or should not be applied.

It is obvious that, the results of material evaluation enable material developers to repeat and express strong points
and improve weak and less successful parts in the next steps of the revision of the materials. According to Frechtling
Westat (2002), the US National Science Foundation (NSF), evaluation is a unique and single part of the process of
material development, rather than as an effort directed alone at the end of a work.

9. Textbook Evaluation Criteria

Tomlinson (1999, p. 11) believes that there is not one sample plan for textbook evaluation, “the framework used
must be determined by reasons, objectives and circumstances of the evaluation”. Garinger (2001) shows the value of
providing a checklist or using of it for evaluating textbooks. A number of features and criteria for a good textbook,
according to Ansary and Babaii (2002, p. 6) are as follows:

1- Dissemination of a vision, theory or approach, about the nature of language.

2- The nature of learning and how the theory can be put to applied use.

3- Stating purpose(s) and objective(s) for the total course and for individual units.
4- Selection and its rationale for coverage, grading, organization and sequencing.

Cunningsworth suggests four below Criteria for textbook evaluation:
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1- They should correspond to learner’s needs. They should match the aims and objectives of the language learning
program

2- They should reflect the uses, present or future, which learners will make of the language. Textbooks should be
chosen that will help equip students to use language effectively for their own purposes.

3- They should take account of students’ needs as learners and should facilitate theirlearning with processes, without
dogmatically imposing a rigid method.

4- They should have a clear role as a support for learning. Like teachers, they mediate between the target language
and the learner.

10. Method

This study was a textbook evaluation. It was undertaken to evaluate the merits and demerits of Iranian first year high
school English textbook. More specifically, the present study sought to find answers to the following questions:

1- What are the objectives of high school first year English textbook?
2- What are the strengths and weaknesses of the Iranian high school first year textbook?

3- To what extent does this textbook satisfy needs and wants or meet students’ general needs in terms of how to
learn and what to learn?

4- How can this textbook be improved in order to be useful both to the students and teachers?
10.1 Design of the Study

In this study, data were obtained by quantitative (questionnaire) and qualitative methods (interviews). The use of
mixed method approach — a combination of both quantitative and qualitative approaches — is the major strength of
this research design. Triangulation, the use of multiple data collection methods, data sources or theories as
corroborative evidence for the validity of research findings, helped to eliminate biases that might result from relying
exclusively on one data collection method (Gall et al., 1996).

10.2 Context of the Study

The study was carried out in four high schools in Tabriz, Iran: Ehsan, Fatemeh Zahra, Tohid, and Farzanegan. It
should be mentioned that three of these schools were for girls and one school was for boys.

10.3 Material/Textbook

Under the auspices of the Ministry of Education, four English textbooks have been developed for the four levels of
high school in Iran. They are titled English Book One, Book Two, Book Three and Book Four. In this study and in
order to be more specific, the researchers selected and focused on the English book 1 which is taught in the first
grade of Iranian high schools. This book was used as the material to be evaluated.

In this coursebook, each lesson includes the following sections or components:

1. New words.

2. Reading section, which is a set of reading passages followed directly by a series of comprehension
questions. The two parts of ‘New Words’ and ‘Reading’ are the core sections of the textbook.

3. Grammar and Writing Exercises.

4. Language Function.

5. Pronunciation Practice.

6. Vocabulary Drills.

10.4 Participants of the Study

The participants for this study consisted of all the four high school English students in second grade and their
English teachers in Tabriz who are teaching English at high schools at present. The sample included 126 high school
second year English language students. The participants of the questionnaire were both female and male and the age
range of all the learners who took part in this research was between 14 and 15.

Also, the other participants of this study were high school English language teachers. The teachers were both male
and female from four high schools and all of them had more than five years of teaching experience. Their teaching
experiences ranged from 5 to 19 years. Two of these teachers had nineteen years of teaching experience. Meanwhile,
the other three teachers had taught English for at least five years. These five teachers were between 3850 years old.
They were asked to reflect on the efficiency of the first English language textbook currently in use at high schools in
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Iran by answering the questionnaire and interview items. Among the total of 126 participants, about 20% of them
were males and 80% were females. The majority of the participants (97%) in this study were students and only 3%
were teachers.

10.5 Instruments

The instruments in this study consisted of questionnaires and interviews. In an attempt to elaborate on evaluating
first year high school English textbook, the first instrument that was utilized as the data collection tool in the present
study was a questionnaire. Questionnaires were given in order to gain insights into the students’ perceived needs,
experienced teachers’ expectations of the book, and other relevant details. The second instrument included an
interview. The interviews were conducted with five experienced teachers and ten students.

10.6 Evaluation Criteria

To conduct the evaluation and due to lack of time and ease of administration a checklist was used. This checklist
consisted of 13 characteristics which are presented below:

1. Explicit statement of the objectives in the introduction and their implementation in the material.
2. Good vocabulary explanation and practice

3. Acceptable approaches to educational and social target community.

4. Periodic review and test sections.

5. Appropriate visual materials available.

6. Interesting topics and tasks.

7. Clear instructions.

8. Clear attractive layout, print easy to read.

9. Content clearly organized and graded.

10. Plenty of authentic language.

11. Good grammar presentation and practice.

12. Fluency practice in all four skills.

13. Encouraging learners to develop own learning strategies and to become independent in their learning.
10.7 Questionnaire

The questionnaire consisted of thirty four multiple-choice items. The items of questionnaire were in the form of
five-point Likert scale: strongly disagree (SD=1), disagree (D=2), unsure (U=3), agree (A=4), and strongly agree
(SA=5). They were distributed by the researchers to the students. The closed-ended items were written in a manner
to survey and find out information and all the facts about the following sections of the textbook: appearance of the
book, different topics and texts, vocabulary items, grammar points and exercises, pronunciation practice, language
functions, cultural and social aspects.

10.8 Interview

In order to support the questionnaire results, and increase the outcomes of the research, the researchers carried out
the interview to talk directly with teachers and students. The interviews were conducted with a selected number of
students (n=10) and five teachers. The participants were free to choose Farsi or English language in order to respond
to the interview questions. The interview questions consisted of fourteen open-ended items. The amount of time
required to respond to the open-ended items was exactly twenty five minutes. The open-ended items were intended
to elicit the participants’ opinions regarding the high school English book 1 and how it could be improved in order to
fulfill the students’ needs and teachers expectations and also curriculum goals. These items focused on the merits
and demerits of the textbook and consisted of both general and detailed items about the textbook.

10.9 Data Analysis

Through performing a page-by-page analysis of evaluative checklists and students and teachers’ responses to
questionnaire and interview, the collected data were analyzed both quantitatively and qualitatively. The checklists
adopted for textbook analysis provided us with the frequency and the percentage of the number of references to 13
items in checklist. The students’ opinions and the teachers’ attitudes toward the textbook’s content and its strengths
and weakness were analyzed statistically and interpretatively.

10.10 Analysis of the Questionnaires

For analyzing the survey data collected by means of the questionnaire, first the answers were quantified. Each
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option of the items was ranked (strongly disagree (SD=1), disagree (D=2), unsure (U=3), agree (A=4), and strongly
agree (SA=5). In order to provide a clear picture of the responses given to the 34 items of the questionnaire, the
items were grouped together and analyzed for making the analysis easier (physical make-up, vocabulary items,
topics and contents, grammar points and exercises, language skills, pronunciation practice, and language functions
& social and cultural activities). The individual items of the questionnaire were in fact grouped together in sections
and analyzed based on the median of the answers given to them. Then, the information which was collected with the
questionnaire was analyzed through SPSS. The other two measures of central tendency, mode and mean, were also
reported based on this assumption. Frequency counts and percentage of the answers given to the items in each one of
these seven categories were also calculated.

10.11 Analysis of the Interviews

After collecting data and transcribing the interview responses, the data were interpreted to produce the findings of
the study. The results of analysis and interpretations are presented in the form of frequencies and percentages. In
each of these tables and graphs the ultimate results for Iranian first year English textbook for both of the evaluations
are given together to be easily compared. In each section of the evaluation, the interpretation of the results are
followed by some discussions. The main focus of these discussions is to evaluate the textbook according to the
scores given by the participants. Although the obtained scores and percentages given can be evidently interpreted by
the reader, the researchers have stated their own interpretations of the results regarding the strengths and weaknesses
of the textbook.

The major results of students’ and teachers’ responses to the interview questions showed that the vast majority of the
answers given to the interview questions were to some extend similar. The following analysis contains the results of
the interviewees’ expectations:

T1: The textbook should provide good techniques for English learning and teachers should learn to use these
techniques in their classrooms.

T2: It should familiarize and provide students with pair work activities and more discussions so that it can develop
the students’ communicative abilities.

T3: It should develop the students’ communicative abilities and help them to develop all four skills including
reading, writing, listening, and speaking.

S1: It should contain exercises and practices that could motivate the learners. It should pay attention to both
educational and emotional aspects.

Students’ responses toward the physical appearance and layout of the textbook revealed that they prefer real photos.
Moreover, the pictures should be relevant to the language content; otherwise, the students might get confused or lose
interest. In addition, the students contended that there is not much information related to the learning methods or
strategies presented in the textbook. They were able to remember pronunciation practices. The students’ interviews
revealed that they liked a variety of topics. They preferred the topics which were relevant to the current issues,
famous people, animals, and their lives. Furthermore, the survey results showed that students liked stories. So, the
major findings of the interviewees’ responses led us to conclude that the English book 1 is not desirable and
effective for the learners needs.

11. Summary of the Results

Based on the above mentioned 13 criteria, the total number of units in either section of the textbook was examined.
As the data make it clear and considering the mean values, the mean value of the layout of the book was 3.02; the
mean value of the vocabulary was 3.31; the mean value of the grammar exercises was 3.26; the total mean value of
the language skills was 3.10 which includes reading skill (m=3.17), listening skill (m=2.96), writing skill (m=3.22),
and speaking skill (m =3.11); the mean value of the pronunciation practice was 3.20; the mean value of the language
function, social and cultural activities was 2.67. These scores are to some extend median or are equaled with unsure
in the intended spectrum. It is clear that, in spite of the little difference (significant or non-significant), none of these
cases can be considered as a strength point of this book. Other issues such as listening skill, social activities, and
culture can be counted as weak points of the book 1. This is because the foreign language culture is completely
different from the Iranian culture and most writers such as McGrath (2002) and Chastain (1988) support the idea of
teaching the culture of a foreign language.

As a whole, the results of this study revealed that English book 1 is structure based and it cannot meet the
curriculum goals and students’ needs. In this book only reading skill is emphasized and communicative role of the
language is ignored. Meanwhile, there is no focus on the culture of foreign language countries and does not provide
students with suitable expressions in different cultures in order to know other countries’ customs and know the
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culture of other people. The authors of textbook 1 can enhance the learning process through the creation of variety
and attractiveness and use of supplementary materials and visual aids.

12. Responding to the Research Questions

After collecting the data and analyzing them in the previous section, the research questions of the study are
answered as follows:

Research question 1: What are the objectives of high school first year English textbook?

The main goal of all English textbooks which are taught in Iranian high schools is to develop students’
communication abilities. Nonetheless, the results revealed that the English textbook (1) could not help students
reach this goal and, consequently, solve their communication difficulties in English. Indeed, there are many
dialogues in the book which show the English language usage, but, do not focus on the uses of English in actual
situations. They do not seem to be communicative. They are only used to present the grammatical rules and points.
Therefore, it cannot develop the students’ communicative competence. Therefore, the students are not able to use the
language appropriately in different situations and contexts outside the classroom. A good classroom situation itself
can be a useful means of encouraging communication. Moreover, in order to provide more opportunities for
communication, the textbook writers should include different oral and reading texts. Involving students in different
group work and pair work activities and helping them interact with other members of the class motivate them to
learn, communicate effectively, and develop their communicative abilities.

Research Question 2: What are the strengths and weaknesses of the Iranian high school first year textbook?

The main purpose of this study was to evaluate the English coursebook (1) in order to find out its merits and
demerits. Considering the findings of the study, it became clear that there were different opinions and comments
about the strengths and weaknesses of the textbook. After analyzing the students’ responses to the survey questions
and the teachers’ and students’ interview transcripts, the weak points of the English textbook (1) were deduced. The
weaknesses of this book are presented and discussed in the following paragraphs.

First, one of the most important weaknesses of the Iranian high school English textbook is that it is taught in the
students’ native language, i.e. Farsi language. In Iranian high schools teachers use Farsi language to teach learners,
believing that by teaching students in their native language they would understand the lessons better. Some of them
even use learners’ mother tongue, Azeri, for teaching. The problem of teaching in this way is that it makes students
unable to speak fluently and communicatively because one of the practical ways of making progress and being
communicatively competent is communicating in the target language from the beginning of the instruction.

Teachers even usually use Farsi to describe drill models, give examples, or explain the meaning of difficult activities.
Indeed, the only activity which is conducted in English is the reading part and other parts of the book, including
grammar points such as tenses, active and passive verbs, direct and indirect object, and adverb and adjective, are
presented in Farsi. In the class and in order to teach a lesson, first of all, teachers read the text and then translate it
into Farsi. This kind of translation prevents the students from further effort and thinking.

The second problem is related to the teaching of new words. Teachers usually provide the students with the words
and their equivalents in Farsi and the students learn them by repetition and memorization without understanding.
This learning is a kind of rote learning which can be replaced by different meaningful activities. To teach new words,
teachers can use pictures, give real examples, or make use of role play. Another problem, related to the vocabulary
section, is that they are presented in one lesson and are not repeated and used in preceding and following lessons. As
a result, students lose the opportunity to see the words in different contexts, and, consequently, forget the presented
words very quickly.

The third problem is related to the phonology and pronunciation practice. In spite of the fact that there are
phonological differences between English and Farsi languages, these differences are not considered in the textbook.
For instance, although Farsi language does not have English sounds such as w, #h, and some vowel sounds, they are
ignored in the coursebook.

The forth problem is related to the skills. The four language skills, reading, writing, speaking, and listening activities,
are not equally attended to. Indeed, although the book is to develop reading and writing skills, the true writing is
needed. In this book, the intention of writing activities is to practice the grammatical structures. The book does not
include authentic writing activities such as writing a letter to the teacher, to a friend, and to parents. In addition, the
coursebook is not supported by audio or video activities for listening purposes.

The fifth problem is related to the underlying theories and methodology of the coursebook. From this point of view,
it is totally different from the common learning and teaching theories (Brown, 1995; Cunningsworth, 1995; Harmer,
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1996; Sheldon, 1988; Williams, 1983). It is obvious that the English coursebook (1) is structure-based. The syllabus
designers do not give importance or attention to the possibility of incorporation of the target language components,
such as vocabulary, grammar, and pronunciation, and skills which are thought to be the main goal of teaching and
learning English.

The sixth problem is related to the layout of the book. There are no visual aids such as pictures, no use of different
colours, and no type of illustrations, which can help students to understand, learn, or remember information better.
Devices which are related to visuals can be useful and encouraging. According to Cunningsworth (1984, p. 57),
“what we should look for is a good balance between visual material and written text, so that each supports the other”.
Thus, lack of enough visual aids makes the lessons boring. Meanwhile, the plan of the physical appearance of the
book lacks variety and is unclear and unreal. Some boring activities can be made interesting through the use of
visual support and real layout.

The last problem is related to the objectives for which the book has been written and published and the unfamiliarity
of the students with those objectives. Although students do not easily notice the main goals of the book, they do its
exercises. Some of the high school teachers cannot change the classroom activities in order to make them suitable
for students’ needs. They do not have any plan except conducting the book activities. Some experienced teachers,
who have a plan for their classes, arrange and make some changes so that it can be made useful for students. More
than half of the students react with interest to the teachers’ effective classroom programs.

In spite of the above mentioned weaknesses of the book, it has some strengths that can be summarised as follows:
- More attention on reading and writing,

- Focus on accuracy,

- Presentation, Practice, and Production,

- Focus on language structures,

- Grammar-oriented.

The activities related to the language structure of the book play the role of providing a framework for limited
language activities. Cunningsworth (1984, p. 18) states that “Grammar is immensely important, being the system of
rules for the formation of correct sentences and it is essential that learners are able to both understand and use the
rules of grammar”.

Research Question 3: To what extent does this coursebook satisfy needs and wants or meet students’ general needs
in terms of how to learn and what to learn?

Hutchinson and Waters (1987) separate target needs from learning needs. Based on them, the first one asks the
students’ opinions about the learners’ duties in target context and the second one asks the needs and wants of
students for learning. Language need is the main requirement of the target needs. Attention to learning needs causes
students to flower in a successful way. It also makes the learning easier.

It is believed that the first year high school English coursebook cannot assist learners to successfully achieve their
desired goals. In English book 1, the subjects and texts should meet learners’ requirements and interests and
encourage them to participate in the classroom practices and in the learning processes. It was indicated that most of
the reading passages of the coursebook are not appropriate for the students’ ages and are not encouraging enough. In
addition, this book is not developed according to the different Iranian students’ desires, cultures, and language
learning goals. Iranian students, who are from different cities and towns, are different according to their cultural
backgrounds and mother tongues.

Furthermore, some of the learners study in villages and their teachers are novice and have no access to other sources
of information and the coursebook is their only source of information. On the other hand, other students can make a
good progress by attending private classes. Thus, the first year coursebook’s practices and exercises do not satisfy
learners with different interests and needs. For example, some students are interested in learning English to interact
and communicate with native speakers of the language and this book does not meet their needs. There are some
students who learn English to pass the university entrance examination. For this reason, they only pay attention to
the particular parts of coursebook such as grammar rules, reading comprehension, and vocabulary without paying
any attention to the other three skills. In addition, there are some who are not interested in participating in the
classroom activities. They only want to pass the course. The results of the current study confirm this claim.

It can be concluded that in Iranian high schools, teachers have the main role of following what to teach and how to
teach. In this system, the learners are only listeners and followers. They imitate teachers’ behaviour or follow
exactly the way their teachers do things. So, they have no role in the instruction and they only repeat the words and
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structures of the coursebook.
Research Question 4: How can this coursebook be improved in order to be useful to the students and teachers?

One way of making an educational program better is to change the coursebook materials. According to
Cunningsworth (1995) and Ellis (1997), coursebook evaluation aids teachers to use effective, correct, and organized
ways of dealing with materials. Considering the high school book’s content, it can be inferred that from the four
skills two of them, reading comprehension and writing, are given more attention. Students are not provided with the
opportunities to develop the other two skills. The skills that are present in the book do not include various listening
and speaking skills which make students discuss or talk with each other.

In order to use the existing book more efficiently, teachers should apply suitable techniques. For instance, as
mentioned in the previous sections, nearly all of the English teachers read the passages and translate them to Farsi
and give the meanings of difficult and unknown vocabularies in Farsi. Thus, learners have no need for studying the
text. Since the reading passages are the main section of each lesson of the book, decision-makers can change the
content of these passages. For example, the suitability of the reading content is a motivating tool to encourage
students and it can be changed to be suitable for the students’ needs and interests. Or the arrangement of reading
texts according to the difficulty level is an important factor in encouraging students to work on reading materials. In
addition, the amount of time given to class should be increased to three or five sessions in a week.

13. Conclusion

Based on the information obtained in this study, it is possible to identify several factors that affect what type of
coursebook material should be used in a given situation like Iran for first year high school English students.
Coursebooks are one of the very essential components of language instruction. Students learn what is presented in
the coursebook. They make students to enjoy learning English and to become successful in learning. According to
Williams (1983, p. 254), “the coursebook is a tool and the teacher must know not only how to use it but how useful
it can be.”

With regard to coursebook evaluation, it was found that the focus of the English coursebook (1) is mostly on
grammatical points, memorization of new words in isolation, and reading through some passages and answering
related questions. Referring to the findings and to successfully solve the problems, the coursebook users, especially
teachers, should give special and equal attention to the four skills and engage learners in the classroom activities and
to make them learn to use the language for communication. The book’s tasks should be written in a way that the
students can use them on their own. And for the purpose of helping the teachers to teach effectively and successfully,
there should be a teacher’s book. In order to enhance the amount of learning, the application of language teaching
tools such as films, DVDs, and computer are suggested. So, making simultaneous use of these means can make a big
progress in the language learning program. To sum up, this coursebook cannot meet the students’ and the teachers’
needs within the Iranian educational system. It is structure-based and it ignores the communicative role of the
language.

It is hoped that the authors of the book add more suitable learning activities in high school English book (1) to
expand and increase the communicative ability of the students. At the end, it is interesting to conclude with
Cunningsworth (1984, p. 89):

No coursebook will be totally suited to a particular teaching situation. The teacher will have found his own way of
using it and adapting it if necessary. So, we should not be looking for the perfect coursebook which meets our entire
requirement, but rather for the best possible fit between what we as teachers and students need.
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