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Abstract
The aim of the present study was to investigate the effect of educational supervision as an independent variable
on English language teachers’ teaching performance as a dependent variable as well as the role of training
programs as a mediator variable. The investigation reported in the study was carried out among Libyan school
teachers of English in the city of Zawiya in Libya. Reaching an overall number (N=3036) of teachers as reported
by the Ministry of Education, the study sample was (N=351) teachers who were chosen using a random sampling
technique. In order to achieve this, the study used a quantitative analysis, specifically a confirmatory factor
analysis (CFA) to test the validity of the assumed relationships among these variables as well as structural
equation modeling (SEM) through AMOS. The study obtained several results, most important of which indicated
that educational supervision was positively correlated with teachers’ performance in teaching English. In
addition, the results showed that training programs played an important role as a mediator variable in a making a
higher indirect positive impact of educational supervision on teachers’ teaching performance. Based on these
results, in order to enable the Libyan school teachers of English address their weaknesses and identify their
strengths, educational supervisors should organize more effective activities related to teacher training. Their
interests should not be exclusive to teachers’ imperfections, but they should interact and communicate with
teachers for better identifications of their strengths and weaknesses. By so doing, teachers can promote their
professional knowledge, skills and experiences.
Keywords: educational Supervision, English teachers’ performance, teacher training Programs
1. Introduction
Educational supervision is defined as an important process that leads to professional development. Since its
focus is on teachers’ performance and teaching activities, this process aims at assisting teachers to enhance their
performance in teaching, thus serving as better teachers for their learners. Educational supervision places an
emphasis on self-development of teachers and motives them employ effective teaching methods in the classroom
(Kamel, 2009). As a part of educational administration, educational supervision is concerned basically with
humans that constitute up the administrative organization or the educational institution. Thus, it aims at
establishing efficient human relationships that facilitate the contributions of those people working in the
education sector to enhancement of the educational process.
Recently, the concept of educational supervision has shifted in a way that includes the principles who achieve its
goals. This shift is attributed to the recent developments in the behavioral sciences in various fields besides the
changing approach in the educational process (Ibtisam, 2014). The aim of education is no longer limited to
human needs and the present requirements of life, but also includes addressing and reflecting on how to develop
human skills and capacities as well as future necessities (Hismanoglu & Hismanoglu, 2010). The present era in
which the world is viewed as a ‘global village’ has witnessed a tremendous progress of knowledge, thus resulting
into advanced methods of teaching and learning using technologies. In this regard, Kankam (2013) pointed out at
the changes of learning, including the emergence of new approaches to teaching and learning brought about by
the emergence of the information and knowledge-based society. Such new approaches even have re-defined the
teacher’s role in the classroom as a facilitator of learning. This necessitates constant and sustained professional
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development of teachers in order to contribute to improvement of learning, teaching and overall education.
In line with this, Coskuner (2001) placed an emphasis on the need for teachers to meet the expectations of the
increasing number of students. They should also use up-to-date teaching methodologies accompanied with their
dedication and enthusiasm (Hismanoglu & Hismanoglu, 2010). Today, the increasing modern demands of
teaching pose on teachers the need for undertaking life-long development in their teaching profession in addition
to updating and upgrading their knowledge and skills to enhance how to teach or deliver information to their
students. However, teachers’ maintenance of constant professional development can be achieved by undertaking
efficient teaching activities individually or in groups and professional development strategies, such as in-service
training, peer training, team or group teaching, study groups, mentoring, teaching portfolios and action research
(Hismanoglu & Hismanoglu, 2010). As defined by Kankam (2013), new approaches to teaching are those
approaches which place an emphasis on promoting high order cognitive skills, metacognition, construction of
knowledge and cognition, collaborative and cooperative learning, brain-based learning, students’ multiple
intelligence as well as their independent access of information through computers and advanced technologies.
Therefore, the same author argues for the need of teachers’ commitment to constantly engage in upgrading their
knowledge and skills, reviewing their own professional learning and constantly developing themselves
professionally. Thus, adding further resources into education may not result into improving the educational
system because a sound improvement of education suggests that such resources need to be efficiently managed
at the school level and teachers should be effectively and constantly supervised besides insuring that teachers’
necessary support is not deteriorated. Engaging in collaboration that emphasizes the quality of teaching, teachers
will be able to move from their subjectivity, thus drawing sound or healthy conclusions on their teaching
experiences and views. This also will make teachers to realize the crucial role of educational supervision which
is a co-operative problem-solving process in developing their teaching profession (Hismanoglu & Hismanoglu,
2010). It is a must for educational institutions to apply mechanism for constant assessment of the activities,
especially those activities related to instruction or teaching so that they can achieve their desired goals.
Over the years, the Libyan educational system has been monitored, supervised and evaluated by the Monitoring
and Evaluation Division of the Ministry of Education has been responsible. Taking into account the
decentralization policy, the District, Municipal and Education Directorates have been acted as the external
supervisors of the educational system. This role or responsibility has been also taken by supervisors and
inspectors who are in charge of making educational policies into practice and ensuring that these policies and
practices conform to policies and regulations approved by the government through the Ministry of Education. In
other words, they make practical visits to classrooms and schools with the aim of supervising teaching, organize
occasional conferences with teachers as well as write reports to their respective District, Municipal and
Education Directorates. As the administrator of basic schools, the head teacher plays the role as an internal
supervisor of teaching, which is part of his/her administrative functions (Appiah, 2009). Therefore, Wilkinson
(2010) stresses other crucial functions or tasks that head teachers should play besides apart from administrative
tasks. These are supervision of students, school activities and what matters most is supervising how teachers
employ teaching and learning resources, including the time of instruction or teaching needed for students in
acquiring the needed skills and knowledge (p. 7). As noted by Kpatakpa (2008), within the speedy failure of
academic standards, teachers are becoming the target of blame for not effectively teaching their students. What
has affected teachers’ performance worse is that their teaching performance has negative effect on students’
general output at schools. This challenge underlies the need for efficient supervision of teachers.
2. Problem Statement
Since the late eighties, the Libyan educational system (both primary and secondary education) has caught the
attention of educationists and governmental bodies as an interesting topic in conferences. For instance, the
department of education in Benghazi in corporation with the University of Benghazi as well as other
international institutions and organizations, such as (UNESCO) and (ELESCO) held several conferences on this
matter. Based on the results of papers submitted and presented at these conferences, the educational system still
suffers from several issues, including defects in the components of the basic and secondary education systems,
weak school administrations, mechanisms of educational inspection mechanisms and Libyan teachers’
performance in teaching. Other issues identified and reported at the conferences, include poor teacher training,
little focus on teaching, lack of attention to teaching and teachers, low levels of educational achievement, delays
developing the curricula and lack of use of instruction resources as well as inadequate methods used in teaching
(Sarkz, 2013, pp. 97-98). The Libyan educational system still suffers competitive difficulties related to the
educational process and tools of evaluation as indicated by the Competitive Assessment Reports of Libya
(Global Education Report, 2016) was (100) in the rankings and the index of (3.74), while the quality of primary
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education index occupies Libya arrangement (128) Index and (2.5). In other words, one of the challenging issues
is represented by the lack of graduates having appropriate skills. These issues place the country in terms of the
quality of the educational management system and the quality of the management of its educational institutions
in the last rows out of (171) countries. Furthermore, educational supervision of teachers’ professional
performance has been researched by a few studies in Africa in general and Libya particular compared to studies
carried out in Europe, America, and different parts of Asian continents. Yet, these few studies into investigating
educational supervision in the Libyan context (Starratt, 2007; Tesfaw & Hofman, 2012; Tesfaw & Hofman, 2012;
Choy, Chong, Wong, & Wong, 2011; Burant, 2009) have disregarded the important role of teacher training
programs in teachers’ professional development. Therefore, in bridging this gap in previous research, the current
study aimed to investigate the impact of educational supervision on Libyan teachers’ performance through
training programs as a mediator variable.
3. The Objective of the Study
This study aimed to examine how educational supervision affects the Libyan English language teachers’
performance directly and indirectly through teacher training programs in Primary and secondary education in
Zawiya city, Libya. Thus, the study attempted to achieve the following specific objectives:
1. To examine the impact of educational supervision on the Libyan English teachers’ performance.
2. To investigate the indirect impact of educational supervision on the Libyan English teachers’ performance
through the mediator variable of training programs.
4. Theoretical Background and Hypotheses
In general, the term of supervision refers to any administrative tools or means used by individuals and groups of
people in administering their daily work or organizations (Nyarko, 2009). In relation to education, supervision
referring to the process of supervising education at schools has become so important, especially in today’s
educational systems needing or requiring more attention due to the people’s increasing awareness of the essence
of education today as compared to the past (Segun,2004). This is reflected by the tremendous interest in the daily
operations of the school educational system (Bessong & Ojong, 2009). As asserted by Hismanoglu (2010), there
is no consensus about one certain unified definition of what “educational supervision” is due to the diverse
perceptions, familiarity and comprehension of the aspects of the framework and analysis of its content (p. 18).
This underlies the dynamic nature of educational supervision described Daresh (2001). Accordion to this author,
the term denotes the nature of supervision as a dynamic process which is conducive to studying and enhancing
all factors affecting the situation of education. Similarly, as described by Kilminster, Jolly & Van der Vleuten
(2007), educational supervision refers to the process of developing education by providing guidance and
feedback on personal, professional and educational matters of trainees’ experience. Segun (2004) went beyond
this by describing educational supervision as the process of stimulating teachers’ professional growth and
development, setting up and reviewing educational objectives, teaching and learning methods, materials of
instruction and assessing such instruction (Bessong & Ojong, 2009). Alemayehu (2008) also provided an
explanation of the term, indicating that supervision is a means to providing advices or suggestions, guidance,
refreshment, simulation, improvement and over-seeing specific groups who can helpfully co-operate in making
supervisors’ tasks of supervision successful (Bessong & Ojong, 2009). According to Bailey (2001), today’s
educational supervision can be described as a technical process that aims at enhancing the processes of teaching
and learning by caring about, guiding and simulating constant professional development for not only teachers but
also any other individual who is assumed to affect the educational context.
In the same vein, Bailey (2006) views it as a stage that requires collaboration in different stages for it welcomes
various views representing the proper relationship between the supervisor and the teacher. This is in order to
address the issues related to education and provide suitable solutions to them. The above various definitions of
educational supervision suggest that the term has various functions (Glickman & Gordon, 2005). In this regard,
as described by Hismanoglu and Hismanoglu (2010), the functions of educational supervision are categorized
into six main categories: developing the curricula, supervising and organizing the educational setting,
supervising teaching methods and techniques, supervising the professional development of teachers’, supervising
novice teachers and assessing or evaluating the process of education. Consideration of the situation of reforming
the Libyan educational system, particularly, may denote the prudence of having efficient supervision in
promoting and improving the quality of instructions at schools. Again, the increasing applications of Information
Communication Technology (ICT) in basic schools have paved the path for emerging modern instructional
materials being used in the school instructional process. These stress the need for efficient educational
supervision that can not only decide the nature and content of the curriculum, but it can also select the patterns of
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school organization, and offer materials that ensure students’ and teachers’ educational growth and development
(Bessong & Ojong, 2009). As identified by Adesina (2001), one of the crucial reasons for such supervision is the
fact is to ensure that the duties assigned to each individual teacher are performed by him/her well. It also aims at
improving teachers’ effectiveness of teaching in order to allow them to have significant contributions their
maximum quota as to obtain or achieve the goals of the school (Bessong & Ojong, 2009).
As added by Nwaogu (2006), educational supervision underlies other reasons, including improvement of
incompetent teachers, offering guidance for their development, assisting them to identify students’ problems and
needs, helping them to solve such problems and meet these needs, highlighting staff’s co-operation in serving
their own as well others’ needs in preventing teaching difficulties, knowing the efficiency of classroom
management for teachers and enhancing teaching and learning methods (Bessong & Ojong, 2009). From the era
of nonscientific management, as asserted by Alemayehu (2008), supervision in the majority of schools in the
world has focused its function on how to inspect and control teachers. When supervision is offered in a way that
it directs and develops teachers instead of criticizing and judging them, it is possible to achieve its essence,
which is improvement of teachers’ professional performance (Wilkinson, 2010). This suggests that enhancement
of the teaching learning process replies on the attitudes of teachers towards supervision. It also means that
supervision will not have its desired impact, unless teachers see it as a process of developing teaching and
learning at the same time. For Glickman, Gordon and Ross- Glickman & Gordon (2005), developmental
supervision is viewed as the process of using or employing certain knowledge, interpersonal skills and technical
skills in directly assisting teachers, developing or promoting their teaching, developing the curriculum and
profession as well as conducting action research that makes teachers able to teach collectively and, purposefully,
using organizational goals and teacher needs and enhancing learners’ learning. Hence, the process of educational
is viewed as a representative of a paradigm shift from being a process in which people as subordinates are
merely inspected to a process in which collegial interactions are encouraged.
It was also argued by Sergiovanni and Starratt (2007) as long as teachers see no value of supervision; it will not
be potentially realized as a process that has a value in professional development no matter how capable
supervisors are (Tesfaw & Hofman, 2012, p. 14). As pointed by Sergiovanni and Starratt (2007), the
effectiveness of instructional supervision is realized only when supervisors pay attention to building supervisees’
capacities, enable them to become autonomous practitioners and develop on them a sense of reasonability in
changing their learners into efficient learners (Tesfaw & Hofman, 2012). Some previous researchers Zepeda
(2007). argued that there are several factors that play a key role in affecting teachers’ attitude and satisfaction of
instructional supervision. These factors are mutual trust and respect between teachers and supervisors, available
supervisory choices based on teachers’ needs, collaboration between both sides and the smooth relationship
between them (Tesfaw & Hofman, 2012, p. 15). This was proved empirically by Kutsyuruba’s (2003) study.
Focusing on how beginning teachers perceive such instructional supervision, Kutsyuruba (2003) reported that
those teachers perceived good instructional supervision as this supervision that meets their professional needs,
offers them support, gives them help and advice and strengthens a sense of collaboration and trust (Tesfaw &
Hofman, 2012). Recently, a few studies have showed that insufficient amount and quality of instructional
supervision result into teachers’ negative attitudes and renders them disappointed with supervision processes
(Choy, Chong, Wong, & Wong, 2011).
Another study by Hismanoglu and Hismanoglu (2010) reported that teachers of English in Northern Cyprus had
very positive attitudes towards professional development. This is because, as perceived by them, it assists them
to learn new teaching trends and fosters their awareness of other teaching opportunities. However, as found by
the same study, there are two major factors: lack of time and inadequate financial resources which majorly stand
as obstacles for teachers to achieve the desired professional development. Again, the teachers perceived
professional development activities, though they were only ‘one-shot’ workshops which, as helpful for them in
mastering prescribed skills and knowledge. However, the teachers described as boring and irrelevant because
they much of what they have learnt. The study was concluded by revealing that the teachers viewed educational
supervisors as those who were trying to find teachers’ faults in classroom teaching rather than those who should
have engaged the teachers in meaningful discussions as to identify and address their main concerns and
challenges. Thus, overall, instructional supervision should aim at assisting teachers to enhance their teaching
skills and enabling them to informed professional decision-makers (Sergiovanni & Starratt, 2007). Nolan and
Hoover (2008) described instructional supervision as a crucial means of efficiently developing teachers’ teaching
profession. It is also viewed one function of the organization by which it looks for teachers’ professional
development and improvement in performance as well as learners’ better learning (Tesfaw & Hofman, 2012).
This implies that for teachers to develop themselves professionally, they need to constantly improve their
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teaching methods and skills so that they can promote their performance. It also suggests that teacher professional
development plays a vital role in the success of every school (Carter, 2001; Zepeda, 2007) stressed the need for
connecting or linking instructional supervision to professional development is needed. The author added that
teachers’ professional development can be achieved using different approaches to instructional supervision,
including clinical supervision, peer coaching, cognitive coaching and mentoring. Finally, as the findings of the
study by Burant (2009) revealed that instructional supervision and professional development are significantly
related (Tesfaw & Hofman, 2012).
Supervision
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Figure 1. Research Framework
5. Hypotheses
In order to achieve the objectives designed for this study, the following research hypotheses are stated based on
the revelation in the review of literature concerning Educational supervision and Professional Performance of
teachers
Hypotheses 6.1: There is significant positive correlation between educational supervision and teachers’ teaching
performance.
Hypotheses 6.2: There is significant positive correlation between educational supervision and Training
Programs.
Hypotheses 6.3: There is significant positive correlation between training programs and teachers’ teaching
performance.
Hypotheses 6.4: There is significant positive correlation between educational supervision and teachers’ teaching
performance through training programs.
6. Research Methodology
6.1 Data Collection
The present study used a quantitative research design, specifically the descriptive survey design. This is because
such design accurately and objectively describes the characteristics of a situation or phenomenon being
investigated in a given study. It provides a description of the variables in a particular situation and, sometimes,
the relationship among these variables rather than focusing on the cause-and-effect relationships (Johnson &
Christensen, 2012, p. 366). Thus, this study used a questionnaire which was developed from previous research in
order to measure the relationships among the investigated variables: educational supervision practices, English
language teachers’ teaching performance and training programs. As an approach to easy collection of data, the
survey used in this study encompasses two main factors: school administration and educational supervisors. It
has 27 items that covered five dimensions: two dimensions for the school administration, namely; planning and
teaching aids for school administration and other three dimensions for educational supervisors, namely; teaching
methods, content of the book and evaluation. These dimensions of educational supervision were adopted from
the literature review of previous related research on educational supervision, specifically from these studies
(Starratt, 2007; Tesfaw & Hofman, 2012; Tesfaw & Hofman, 2012; Choy, Chong, Wong, & Wong, 2011; Burant,
2009; Bessong & Ojong, 2009).
The study also used another questionnaire of teachers’ teaching performance as the dependent variable. This
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self-rating questionnaire (TJPSQ) was adopted for the purpose of measuring this variable, and it has 26 items.
The items cover five facets of teachers’ performance which are teaching skills, administration skills, discipline
and regularity, interpersonal, and professional development. Moreover, relations were added to this questionnaire,
which were adopted from Amin, Shah and Atta (2013).
For training programs, the mediator variable in this study, it consists of three dimensions, namely; planning,
executing and evaluation. This questionnaire was adopted from Al Kamel (2009), Ziad (2005), Ibtisam (2014),
Fouad (2010) and Basil (2014). It has 21 items. Thus, the entire survey used in this study comprises 74 items
which had to be responded to by the respondents using a five- points Likert scale: 1= strongly disagree to 5 =
strongly agree. Before distributing the survey to the participants, it was translated into Arabic because the
participants cannot read in English. This was also attached with a short description of the researcher’s intention
to collect the data. It was administered to 500 participants. However, only 394 questionnaires were returned,
which accounted for nearly 79%. For those incomplete returned questionnaires, they were not used in this study
as they missed important information. Therefore, the useable questionnaires used for analysis in this study were
351. The data was collected over a period of time from (January to March, 2016).
6.2 Sampling Technique
The population targeted by the present study encompassed the Libyan primary and secondary school teachers of
English in Zawiya, the west Region of Libya. Overall, it consists of (3036) teachers: (1973) teachers are
distributed in (142) primary schools and (1063) teachers are distributed in (92) secondary schools. However,
after using a stratified random sample, only (500) were selected for this study: (325) primary school teachers and
(175) secondary schools teachers. The information of the schools, their names and locations as well as their
teachers of English was obtained from the relevant Executive District Offices (Ministry of Education). The
teachers selected as the study sample had at least one year work experience.
7. Statistical Analysis Used in This Study
7.1 Confirmatory Factor Analysis
In order to test the validity constructs and the research hypotheses the Structural Equation Modeling (AMOS)
model-fitting program is used. The model fit is evaluated by using four indices of the model goodness-of-fit: (1)
the comparative fit index (CFI) (2) the chi-square statistics McDonald and Marsh (1990); (3) (RMSEA) between
(0.08) to (0.10) indicates a mediocre fit Browne and Cudeck (1993) and would not employ a model a RMSEA
greater than 0.1 (>0.1) (MacCallu um et al., 1996). (4) The minimum value of the discrepancy between the
observed data and the hypothesised model divided by degrees of freedom (CMIN/DF) or normed chi-square.
Marsh and Hocevar (1985);
7.2 Construct Validity
According to Hair, Black, Babin, Anderson and Tatham (2006) the employment of factor loading composite
reliability (CR) and average variance extracted (AVE) to determine the convergent validity if it equals to or
greater than 0.5 (≥0.5) and the composite reliability equals to or greater than 0.7 (≥0.7) if were recommended by
Hair et al. (2006). Also, (AVE) reading values should be greater.
8. Data Analysis and Result Discussions
8.1 Confirmatory Factor Analysis for Variables and Measurement Scales
8.1.1 Independent variable (Second order) Supervision
(1) (CFA) School Administration
The outcome of the goodness-of-fit of the end revision of the first factor of educational supervision variable
displayed that normed chi- square (CMIN/DF) was (2.907) which did not exceed (5), the (CFI) was (0.982)
which was higher than (0.90), and the RMSEA index was (0.074) which was less than (0.080). Figure (2) shows
the adequacy of the final revised of the School Administration model.
1) Construct Validity
In the present study, lodging for the parameters factor ranged from 0.73 to 0.91, with all parameters were above
0.5 (≥0.5). In addition, the AVE reading was 0.70 for the first dimension (Planning), While the second dimension
(Teaching Aids) was 0.65 where the values were greater than 0.5 (≥0.5). Consequently, all results fulfilled the
AVE, and the parameters factor discriminant validity of the model. In general, the measurement model of the
School Administration model was fit and fulfilled the construct as depicted in Table 1.
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Figure 2. School adminiistration modeel after amendm
ment
Table 1. Construct validiity of the school administratiion model
Items

Estim
mate

S. E..

C. R.

P

Loading

R

AV
VE

1.1

0.9477

0.0477

20.036

0.000

0.81

0.66

0.7
70

1.2

1.0000

-

-

-

0.91

0.82

1.4

0.8199

0.048

16.901

0.000

0.73

0.54

1.7

0.941

0.0400

23.247

0.000

0.88

0.77

2.2

0.7966

0.0522

15.418

0.000

0.74

0.54

Teaching

2.3

0.8766

0.051

17.311

0.000

0.79

0.63

Aids

2.5

0.8877

0.0499

18.034

0.000

0.81

0.66

2.6

1.0000

-

-

-

0.88

0.78

Dimension
n
Planning

65
0.6

(2) (CFA) Educational Supervisors
S
The resultts of the goodnness-of-fit of tthe second factor of educatioonal supervisioon variable model displayed
d that
normed chhi- square (CM
MIN/DF) was ((2.952) which did not exceeed (5), the (CF
FI) was (0.978)) which was higher
than (0.90), and the RM
MSEA index was (0.075) whhich was less thhan (0.080). F
Figure (3) show
ws the adequacy of
the final reevised of the Supervisors
S
moodel.

Figure 3. Educational Suppervisor’s moddel after amenddment
2) Construuct Validity
In this studdy, the lodgingg for the param
meters factor raanged from 0.771 to 0.98, witth all parameteers was greater and
above 0.5 (≥0.5). In adddition, the AVE reading werre between 0.770, 0.92. Conssequently, all rresults fulfilled the
AVE, and the parameterrs factor rangeed of the moddel. In generall, the measureement model oof the Superviisor’s
model wass fit and fulfilled the construct as depicted in Table 2.
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Table 2. Construct Validity of the educcational Supervvisor’s model
Dimenssion
Teachiing
methood

Content of the
Book
k

Evaluaation

I
Items

E
Estimate

S. E.

C.. R.

P

Loading

R

AVE
A

1.3
1.5
1.6
2.1
2.3
2.4
2.7
3.3
3.4
3.5
3.6

0.958
0.975
1.000
0.968
0.896
0.830
1.000
0.873
1.000
0.955
0.934

0.021
0.019
0.056
0.056
0.059
0.048
0.044
0.049

44.733
50.884
17.419
16.030
14.066
18.077
21.668
18.906

0.0000
0.0000
0.0000
0.0000
0.0000
0.0000
0.0000
0.0000

0.94
0.96
0.98
0.83
0.78
0.71
0.84
0.78
0.88
0.87
0.81

0.89
0.92
0.96
0.68
0.60
0.50
0.71
0.62
0.77
0.76
0.65

0.92
0

0.62
0

0.70
0

8.1.2 Mediator variable, Training Proggrams (CFA)
ms model dispplayed that normed
The outcome of the gooodness-of-fit of the end revision of the Training Program
chi- squarre (CMIN/DF)) was (2.568) which did nott exceed (5), tthe (CFI) wass (0.966) whicch was higher than
(0.90), andd the RMSEA
A index was (00.067) which w
was less than ((0.080). Figurre (4) shows thhe adequacy of
o the
final reviseed of the Trainning Programs model.

Figure 44. Training Proograms model after amendmeent
(1) Construuct Validity
In the pressent study, thee lodging for thhe parameters factor rangedd from (0.70 too 0.88); with aall parameters were
above 0.5 (≥0.5).Furtherrmore, the AV
VE readings weere (0.61, 0.611, 0.60) where the value wass greater than (0.5)
(≥0.5). Unniversally, the measurementt model of thee Training Proograms modell was fit and met the criterria as
shown in T
Table 3 and Figgure 4.
Table 3. Construct validiity of the training programs m
model
Dimenssion

Planniing

I
Items

E
Estimate

S. E.

C.. R.

P

Loading

R

AVE
A

1.1

0.880

0.59

14.805

0.0000

0.70

0.49

0.61
0

1.3

1.000

-

-

-

0.88

0.78

1.4

0.918

0.54

17.799

0.0000

0.79

0.62

1.6

0.972

0.52

18.555

0.0000

0.81

0.65

1.8

0.889

0.56

15.831

0.0000

0.73

0.53
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2.1

0.914

0.62

14.644

0.0000

0.78

0.62

2.3

0.901

0.66

13.589

0.0000

0.73

0.54

2.4

0.824

0.66

12.415

0.0000

0.68

0.46

2.8

1.000

-

-

-

0.80

0.64

3.3

0.914

0.55

16.478

0.0000

0.79

0.62

3.4

0.856

0.56

15.276

0.0000

0.74

0.55

3.5

0.914

0.59

15.003

0.0000

0.73

0.54

3.8

1.000

-

-

-

0.84

0.71

0.61
0

0.60
0

8.1.3 Depeendent Variable, Performance of Teachers ((CFA)
The resultts of the goodnness-of-fit of tthe final reviseed of the teachhers’ teaching Performance m
model showed
d that
normed chhi- square (CM
MIN/DF) was (22.606) the CFII was (0.944) aand RMSEA w
was (0.068). Fiigure (5) show
ws the
adequacy oof the final revvised of the teaachers’ teachinng Performancee model.

F
Figure
5. Teachhers’ teaching performance m
model after am
mendment
(1) Construuct Validity
In the present study, thee lodging for the parameterrs factor rangeed from 0.67 tto 0.98, with all parameterss was
above 0.5 (≥0.5). In adddition, Furtherm
more, the AVE
E readings werre (0.64, 0.61, 0.66, 0.75) w
where the value
e was
greater thaan 0.5 (≥0.5). Consequently,
C
In general, thhe measuremennt model of thee teachers’ teaaching Perform
mance
model wass fit and fulfilled the construct as depicted in Table 4.
Table 4. Construct validiity of the teachhers’ teaching pperformance m
model
Dimenssion

Teachingg skills

Management
Skillls

I
Items

E
Estimate

S. E.

C.. R.

P

Loading

R

AVE
A

1.1

0.919

0.047

19.398

0.0000

0.82

0.67

0.64
0

1.2

1.000

-

-

-

0.89

0.80

1.3

0.870

0.048

18.182

0.0000

0.79

0.62

1.5

0.732

0.050

14.319

0.0000

0.67

0.45

2.2

0.820

0.055

14.911

0.0000

0.71

0.50

2.3

0.897

0.055

16.411

0.0000

0.76

0.57

2.4

1.000

-

-

-

0.87

0.76

2.5

0.940

0.055

17.189

0.0000

0.78

0.61
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3.1

0.909

0.067

13.572

0.0000

0.73

0.54

3.2

0.920

0.060

15.377

0.0000

0.82

0.68

3.3

0.923

0.064

14.484

0.0000

0.78

0.60

3.5

0.916

0.064

14.251

0.0000

0.77

0.59

3.6

1.000

-

-

-

0.76

0.57

4.1

0.955

0.058

16.362

0.0000

0.77

0.60

4.3

0.947

0.056

16.786

0.0000

0.79

0.62

4.5

1.000

-

-

-

0.83

0.70

4.6

0.989

0.055

18.133

0.0000

0.83

0.70

5.2

1.000

-

-

-

0.98

0.95

5.3

0.731

0.036

20.319

0.0000

0.76

0.57

5.4

0.739

0.037

19.850

0.0000

0.75

0.56

5.6

0.976

0.023

41.946

0.0000

0.95

0.91

0.60
0

0.66
0

0.75
0

hesized Researrch Model Ussing Integral Structural Equation Modeling
9. Testingg the Theoretiically Hypoth
(SEM)
9.1 Testingg the Standardd Theoretical R
Research Modeel Using a CFA
A
9.1.1 Mainn Standard Moodel
Figure (66) is an illustraation of the thheoretically hyppothesized ressearch model tthrough the m
measurement model.
m
The three tested factorss are correlatedd and such coorrelations werre obtained ussing the AMO
OS as shown in
n the
bidirectionnal arrow (
). Thee three factorrs in the meaasurement moodels did not take into acc
count
identifyingg the independdent and depenndent factors w
which were idenntified later as discussed in tthe second secttion.

Figure 6. Maiin measuremennt model
me figure thatt the Main meaasurement moddel it is free off illogical corrrelation reachin
ng or
It is evidennt from the sam
exceeding the integer (1).
(
Such resuults indicate thhat there is noo problem wiith the measurrement modell that
includes thhe three factorrs which are tthe (Supervisioon, Training aand Supervisinng Programs aand performance of
teachers). As seen in Taable 5, indicattors of agreem
ment for the M
Main measurem
ment model it did not exceed the
(C.R). In aaddition, the vaalue of The (C
Cmin) was (1166.340), degrees of freedom ((60), the signifficance level (0
0.000)
(which waas statistically significant), iin addition to the -Chi-squarre (1.939), whhich was less tthan (5), and (CFI)
(
was (0.9799), and which was higher thaan (0.90) all pprovide evidencce confirming that the measurement mode
el fits
or has relaations with thee variables inttended to meassure in this stuudy. Furtherm
more, RMSEA index was (0.052),
which is lless than (0.0080). In generral, the Main measurement model was ffit and fulfilleed the construct as
depicted inn Figure 6 andd Table 5.
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Table 5. Parameter and non-parameter estimates of the theoretical measurement model
Variables

Supervision

Factors

Dimensions

Estimate

S. E.

C. R.

P

Loading

SMC

School

Planning

1.000

-

-

-

0.79

0.62

Administration

Teaching Aids

0.969

0.066

14.770

0.000

0.78

0.61

Teaching Method

0.683

0.052

13.232

0.000

0.69

0.47

Educational
Supervisor

Training Programs

Teachers’ teaching
performance

Content of the Book

1.000

-

-

-

0.81

0.66

Evaluation

0.994

0.062

16.022

0.000

0.80

0.65

Planning

1.000

-

-

-

0.83

0.69

Executing

0.799

0.050

16.138

0.000

0.77

0.59

Evaluation

0.813

0.049

16.527

0.000

0.78

0.62

Teaching skills

0.996

0.066

15.106

0.000

0.81

0.65

Administration skills

0.974

0.065

15.012

0.000

0.80

0.64

Discipline and
regularity

0.941

0.078

12.096

0.000

0.65

0.43

Interpersonal

0.967

0.068

14.193

0.000

0.76

0.58

Professional
Development

1.000

-

-

-

0.74

0.54

The same can apply to the other remaining latent factors and their underlying variables in this study. Here, the
value of this relationship should be at least (0.50). As seen in Figure 5 and Table 5, the saturation or correlation
estimates of the factors exemplified by (rectangle shapes) and the underlying variables represented by circles
were great; besides that, they exceeded (0.50). These are normally termed factor loadings. In this research. Table
5 depicts the (CR) for every relationship between the factors and its underlying variables. The results show that
the value was higher than (1.964) for each relation, which was also statistically significant or the significance
level (0.05). Hence, considering the (CR) was greater than (1.964), this is indicative of the statistically
significant level, thus confirming of the relationship between the factors of the model and the underlying
variables.
10. Testing of the Main Research Hypotheses of the Model
After certifying the observed relationships between the underlying variables and the factors as formerly reviewed,
the main hypotheses of the research model were tested as follows:
10.1 (H1): There Is Significant Positive Correlation between Supervision and Teachers’ Teaching Performance
The research hypothesis confirmed the positive and direct effect of Supervision on teachers’ teaching
performance. Based on the research model illustrated in Figure 7, Table 6 showing the output of Amos, this
research hypothesis was of statistically significant level since the (C. R) was (4.678), which was greater than
(1.964), and the value of the significance level (0.000) was lower than (0.05). In addition, the path coefficient
was (0.30), a decisive direction, which confirms that the Policies used in Supervision to an increase in the
development of the teachers’ teaching performance.
Table 6. Results of the levels of correlations between the variables
Latent Variable

S. R. W

Latent Variable

E

S. E

C. R

P-Value

S. R. W

Supervision

teachers’ teaching performance

0. 302

0.065

4.678

0.000

0.30

Supervision

Training Programs

0. 884

0.076

11.569

0.000

0.75

Training Programs

teachers’ teaching performance

0. 601

0.063

9.478

0.000

0.72

R.S.W: Standardized Regression Weights, C.R: Critical Ratio, S.E: Standard Error, E: Estimate.
10.2 (H2): There Is Significant Positive Correlation between Supervision and Training Programs
The second research hypothesis also confirmed a presence of a decisive and direct effect of Supervision on the
Training Programs. As depicted in Figure 7 of the research model and the output of Amos in Table 6, the impact
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was statisttically significcant as the (C. R) value waas (11.569), beeing greater thhan (1.964), annd the signific
cance
level (0.0000) was less thhan (0.05). Furtthermore, the ppath coefficiennt was (0.75), ssuggesting thaat the impact was
w in
a decisivee direction annd confirming that the heigghtened considderation paid towards Supeervision cause
es an
increase in the Traininng Programs. Thus, (56%) of the Trainning Programss is attributedd or explained by
Supervisioon, which is coonsidered as a major influennce of the undeerlying variables since it is higher than (2
25%),
(cohen, 19988).

Figure 7. Structural Moodel
10.3 (H3): There Is Siggnificant Posittive Correlatioon between Tr
Training Progrrams and the T
Teachers’ Teac
ching
Performannce
Concerninng this, the resuults of the thirrd research hyypothesis show
wed the presence of a decisivve and direct effect
e
of the Traiining Program
ms on the teachers’ teaching pperformance. T
This is evidencced as seen in the research model
m
displayed in Figure 7 and
a Table 6. T
The impact staated in this reesearch hypothhesis was statiistically signifficant
because thhe (C. R) valuee was (9.478),, which was grreater than (1.964), and the significance level (0.000) iss less
than (0.055). Moreover, the path coeefficient was (0.72), whichh indicates thaat there is a positive direc
ction,
highlightinng the evidennce that the increased atteention to the Training Proograms to thhe developmen
nt of
performannce of teachers. The results also show that tthe overall imppact on the teaachers’ teachinng performance
e was
estimated (0.93), which means that (933%) of the teacchers’ teachingg performance was due to booth Supervision
n and
the Traininng Programs.
10.4 (H4)): There Is Significant
S
Poositive Correlation betweeen Supervisionn and the T
Teachers’ Teac
ching
Performannce through Trraining Prograams
The studyy’s hypothesis confirmed thhe positive annd indirect efffect of Supervvision on the teachers’ teac
ching
performannce through Training Program
ms. Accordingg to the outcom
me in Table 7, the value of tthis indirect im
mpact
(0.54) wass the resultant rate of multipplying the pathh coefficient oof the relationnship among S
Supervision and the
Training P
Programs (0.755) and the path coefficient off the relationshhip between Training Program
ms and the teac
chers’
teaching pperformance (00.72). The oveerall impact w
was (0.84), whhich a result oof adding the direct and ind
direct
impact bettween Supervision and the peerformance off teachers (0.544+0.30=0.84).
Table 7. R
Results of the leevels of effect between the faactors of the m
model
Independ
dent

M
Mediation

Depen
ndent

Indirec
Effect

T
Total
Effect

Supervisiion

Trainiing Programs

teachers’ teaching
perform
mance

0.54

00.84

T.T.P :Two-tailed probabbility O.T.P : One-tailed prrobability
268

Ind
direc Effect Te
est
Reesult Sobel Test
S.T.S O.T.P T.T.P
T
7.331

S.T.S : Sobeel test statisticss

0.000

0.000
0
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11. Conclusion and Discussion of Results
The study aimed at investigating the effect of Educational Supervisor on teachers’ teaching performance and
Training Programs in the Libyan schools. Based on the results of the study, Educational Supervisor had a
positive impact on teachers’ teaching performance. Specifically, this positive impact was estimated at (0.30) with
positive direction. This indicates that the Educational Supervisor factor contributes to increasing teachers’
teaching performance in these schools. Such result corroborates results reported in previous related research
(Bessong & Ojong, 2009; Adesina, 2001; Nwaogu, 2006; Alemayehu, 2008; Wilkinson, 2010; Glickman &
Gordon, 2005; Tesfaw & Hofman, 2012, Choy, Chong, Wong, & Wong, 2011). Moreover, in measuring the
relationship between the Educational Supervisor factor and the Training Programs, it was estimated around is
(0.75), thus suggesting that it was a positive correlation. The results also show that there is value direct impact
between the two variables (0.56). Furthermore, the impact of the Training Programs factor on the factor of
teachers’ teaching performance was (0.72), which is positive as well. These results support those reported in
some previous studies (Hismanoglu, 2010; Sergiovanni & Starratt, 2007). It was found that overall effect on
teachers’ teaching performance was 93%, which implies that 92% of teachers’ teaching performance could be
attributed to good Educational Supervisor and the Training Programs. In this study, Educational Supervisor
positively (0.54) and indirectly through the Training Programs impact. This particular result agrees with result
obtained by (Carter, 2001; Zepeda, 2007; Burant, 2009; Tesfaw & Hofman, 2012). Based on the results, it is
important for all policy makers of Educational Supervisor to focus developing policies and practices relevant to
development or improvement of teachers’ teaching performance. It can be also suggested that those policy
makers in the schools should pay attention to teachers’ emotional aspects since they positively affect their
performance.

12. Limitations and Future Studies
In spite of the theoretical and practical implications the results of this underlying, the study still has some
limitations that should be addressed for future research. First, generalization of the results of the study will be
restricted because of the specific domain of the study, the Libyan schools. Therefore, future studies should focus
their investigation the relationship between Educational Supervisor and teachers’ teaching performance in other
countries in the same region. Another limitation of the present study could be the cross-sectional research design.
Therefore, future studies with the same focus or aim of investigation should employ a longitudinal research
design. They may also use a different mediator variable.
References
Adesina, J. (2001). Sociology and Yoruba Studies: epistemic intervention or doing sociology in the vernacular.
Annals of the Social Science Academy of Nigeria, 13. (A shorter version is published in African
Sociological Review, 6(1), 2002, 91-137).
Al-Ajez, F. (2010). The Reality of training male and female teachers of high schools during the service in Gaza
Provinces. The Journal of Islamic Studies, 18(2).
Alemayehu, G. O. (2008). The current practices and problems of subject-area instructional supervision in
secondary schools of Addis Ababa City Administration (Unpublished Master’s Thesis, Addis Ababa U.).
Al-Shudifat, B. H. (2014). The role of educational supervisors in developing the professional performance of
teachers of Social Studies in the Department of Education for Northwestern Badia in the province of
Mafraq. Damascus University Journal, 30(20).
Appiah, M. R. (2009). A study of supervision in rural and urban junior high schools in the Akuapim-North
district. Retrieved from http://www.ir.ucc.edu.gh/dspace/bitstream/123456789/..../APPIAH%202009%202.
pdf
Bailey, K. M., Curtis, A., & Nunan, D. (2001). Pursuing professional development: The self as a source. Boston:
Heinle & Heinle.
Barakat, Z. (2005). Training sessions during teaching service and its relationship with the teacher’ performance
and attitudes towards the teaching profession. Al-Quds University, Palestine.
Bessong, F. E., & Ojong, F. (2009). Supervision as an instrument of teaching-learning effectiveness: Challenge
for the Nigerian practice. Global Journal of Educational Research, 8(1&2), 15-20.
Burant, S. E. (2009). The relationship of instructional supervision and professional learning communities as
catalysts for authentic professional growth: A study of one school division (Master’s Thesis). University of
Saskatchewan.
269

ass.ccsenet.org

Asian Social Science

Vol. 12, No. 10; 2016

Carter, S. C. (2001). No excuses: Lessons from 21 high-performing, high-poverty schools. Washington, D. C.:
The Heritage Foundation.
Choy, D., Chong, S., Wong, A. F. L., & Wong, I. Y. F. (2011). Beginning teachers’ perceptions of their level of
pedagogical knowledge and skills: Did they change since their graduation from initial teacher preparation?
Asian Pacific Educational Review, 12, 79-87. http://dx.doi.org/10.1007/s12564-010-9112-2
Conskuner, M. (2001). Turkish provincial state university teachers’ perceptions of English language teaching as
a career (Unpublished M. A. Thesis). Bilkent University, Ankara.
Daresh, J. C. (2001). Supervision as proactive leadership. Boston: Waveland Press. Enugu: 4th Dimension
Publishing Co. Ltd.
Glickman, D. C., Gordon, S. P., & Ross-Gordon, J. M. (2005). The basic guide to supervision and instructional
leadership. Massachusetts: Allyn & Bacon.
Hair, J., Black, B. Babin, B., Anderson, R., & Tatham, R. (2006). Multivariate Data Analysis (6th ed.). Upper
Saddle River, NJ: Prentice-Hall.
Hismanoglu, M., & Hismanoglu, S. (2010). English language teachers’ perceptions of educational supervision in
relation to their professional development: A case study of northern Cyprus.
Johnson, B., & Christensen, L. (2012). Educational research. Quantitative, qualitative, and mixed approaches
(4th ed.). California: Sage Publication Inc.
Kankam, G. (2013). Creating synergies and promoting professional development practices in the Faculty of
Educational Studies, University of Education, Winneba. A Paper Delivered at a 2-day (26th – 27th May,
2013) Faculty retreat at Manna Height Hotel, Mankessim, Ghana. OYALS. Research on Youth and
Language, 4(1), 16-34.
Kilminster, S. M., Jolly, B., & Van der Vleuten, C. (2007). A framework for training effective supervisors. Med
Teac, 24, 385-389. http://dx.doi.org/10.1080/0142159021000000834
Kpatakpa, E. (2008). Supervision of basic school teachers in Jasikan district. Retrieved February 20, 2012, from
http://www.ir.ucc.edu.gh/dspace/bitstream/123456789/..../KPATAKPA%202008.pdf
Kutsyuruba, B. (2003). Instructional Supervision: Perceptions of Canadian and Ukrainian beginning
high-school teachers (Master’s Thesis). University of Saskatchewan.
MacCallum, R. C., Browne, M. W., & Sugawara, H. M. (1996). Power Analysis and Determination of Sample
Size for Covariance Structure Modeling. Psychological Methods, 1(2), 130-149. http://dx.doi.org/10.1037/
1082-989X.1.2.130
Marsh, H. W., & Hocevar, D. (1985). Application of confirmatory factor analysis to the study of self-concept:
First-and higher order factor models and their invariance across groups. Psychological Bulletin, 97(3),
562-582. http://dx.doi.org/10.1037/0033-2909.97.3.562
McDonald, R. P., & Marsh, H. W. (1990).Choosing a multivariate model: No centrality and goodness of fit.
Psychological Bulletin, 107(2), 247-255. http://dx.doi.org/10.1037/0033-2909.107.2.247
Mkhanan, I. (2014). The impact of training and career incentives on employees’ performance in the institution.
Université de Guelma (University of Guelma), Faculty of Educational Administration, Algeria.
Nolan, J. F., & Hoover, L. A. (2008). Teacher supervision and evaluation: Theory into practice (2nd ed.). New
Jersey: John Wiley & Sons, Inc.
Nwaogu, J. I. (2006). A guide to effective supervision of instruction in Nigeria schools.
Nyarko, J. S. (2009). Perceptions on head teachers’ supervisory competencies in public basic schools in the
Kwaebibirem district in the Eastern region of Ghana. Retrieved May 24, 2013, from http://www.ir.ucc.edu.
gh/dspace/handle/123456789/1155?mode=full
Sarkz, O. A. (2013). Future forecasts of primary education in Libya. Studies in the Department of Education and
Psychology, Faculty of Education. Zawiya University Journal, (1), 89-110.
Segun, O. (2004). Educational supervision: Perspective and practice in Nigeria. Ile Ife: University of Ile Ife.
Sergiovanni, T. J., & Starratt, R. (2002). Supervision: A redefinition (7th ed.). New York: McGraw-Hill.
Shamla, K. A. F. A. (2009). The effectiveness of some supervisory methods in improving the performance of
teachers at UNRWA Schools in Gaza from their viewpoints and ways of developing them. The Islamic
270

ass.ccsenet.org

Asian Social Science

Vol. 12, No. 10; 2016

University, Faculty of Educational Administration, Palestine.
Wilkinson, E. M. (2010). Factors contributing to the disparities of academic performance in public and private
basic schools in the New Juaben municipality. Retrieved April 12, 2013, from http://www.ir.ucc.edu.gh/
dspace/bitstream/123456789/..../WILKINSON%202010.pdf.
Zepeda, S. J. (2007). Instructional supervision: Applying tools and concepts. Retrieved from http://www.eyeoned
ucation.com/bookstore/productdetails.cfm?sku=7041X&title=instructionalsupervision,-2nd-ed
Appendix A
Measures used for
(Supervision)

Items

1. School

Factor

Administration

(1)

Planning

The school principle helps me to achieve the general objectives related to the syllabus of English.

1.2

The school principle helps me in preparing the lesson plans (annual, quarter and daily).

1.4

2.2
2.3
2.5
2.6
2. Educational

Factor

Supervisor

(2)
1.3

Teaching Methods

1.5
1.6
2.1
2.3

The Content of the Book
2.4
2.7
3.3
Evaluation

Professional

achievement.
The school principle guides me how to distribute and invest the class time effectively.
The school principle encourages me to visit the center of teaching aids at the Directorate for
knowledge and benefit.
School administration selects me to join workshops of training on how to employ or use
educational devices.
I am encouraged by the school principle to participate in the exhibition of teaching aids.
School administration is trying to provide educational technology and educational technological
devices.
Description
The educational supervisor guides me to keep updated with new teaching methods used in teaching
English.
I am encouraged by the educational supervisor to activate students’ collaborative learning.
The educational supervisor shows me different teaching methods according to students’ learning
styles in learning English.
The educational supervisor with the curriculum guidance, which assists or helps me in the
application of the curriculum.
The educational supervisor of English helps me in putting solutions of some difficult problems
related to the subject being taught.
The educational supervisor provides me with some references, books and websites that enrich the
topics of the syllabus.
The educational supervisor of English follows up what has been accomplished/achieved in the
syllabus according to the set plans.
The educational supervisor of English offers me new ideas on how to improve my ways of
evaluation of students’ learning.
The educational supervisor of English provides me with question bank to take advantage of it.

3.5

The educational supervisor urges me to diversify my ways of evacuating students’ learning.

Items
1.1

Teaching Skills

The school principle takes part with me in planning solutions or plans for improvement of students’

3.4

3.6

Performance of teacher

-

1.1

1.7

Teaching Aids

Description

The educational supervisor of English helps me to carry out diagnostic tests at the beginning of the
educational situations.
Description
I use different methods of teaching.

1.2

I teach every student according to his abilities.

1.3

If any student ask question I try to satisfy him at every level.
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Management Skills

Discipline and
Regularity

Interpersonal

Professional
Development

Asian Social Science

1.5

I make no injustice in marking the papers.

2.2

Apart from teaching I fulfill other responsibilities very nicely.

2.3

I don’t let co- curricular activities to affect my class teaching

2.4

I don’t let my domestic affairs to interfere in my duty

2.5

If someone changes my responsibilities then I adjust myself.

3.1

I come to school regularly.

3.2

When present at school I attain my class on time.

3.3

I don’t do irrelevant activity in my period.

3.5

I fulfill my assigned activities on time.

3.6

I maintain discipline in my class.

4.1

Apart from teaching I try to solve any problem of the student

4.3

I enjoy good relations with my colleagues.

4.5

I co-operate with my colleagues in any work.

4.6

I consult my colleagues in solving of my class problems.

5.2

I conduct research and educational studies and take part or participate in research competitions

5.3

I enrich myself with reading and knowing what new in the English Language is.

5.4
5.6

Training and
Supervising Programs

Items
1.1
1.3

Planning

1.4
1.6

Executing

Evaluating

Vol. 12, No. 10; 2016

I make sure that I develop and employ contemporary teaching techniques and use them in
effectively delivering information to the learner.
I try to keep up with the developments in the field of learning and teaching theory.
Description
Training programs benefit me in developing my ability to prepare the annual plan.
They benefit me in the necessity of diversity of the goals to include the three areas of conceptual
and procedural knowledge and problem-solving.
They guide me in selecting suitable educational aids and techniques for creating effective learning
activities.
They help me to choose learning and teaching activities in a way that contributes to achieving the
goals.

1.8

They enable me to formulate various classroom questions.

2.1

Training programs benefit me in how to raise learners’ motivation.

2.3

Training programs develop my skill of raising classroom questions.

2.4

Training programs help to take into account individual differences.

2.8

They develop my teaching of facts, concepts and principles.

3.3

Training programs improve my ability to prepare objective tests.

3.4

They improve my ability to prepare oral tests.

3.5

Training programs help in the preparation of improved essay tests that reveal learners’ weaknesses.

3.8

They enable to acquire the skill of building or developing treatment plans based on the results of
the evaluation.
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