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Abstract

This study aims to identify the student’s feedback with regard to using Facebook in learning Arabic language as
a foreign language. The study was conducted in a higher learning institution that offers Arabic language as a
foreign language. This study involved 22 students as the participants of the study conducted via a Facebook
group that was specially created for this purpose. The results indicated positive response from the participants
who engaged on the account to improve their language skills. The participants were also motivated to use
Facebook to communicate with each other in Arabic language even though they have some setbacks due to some
limitations. The participants also pointed out that they prefer Video Application or Picture Apps in giving their
comments in Arabic language. The participants also agreed that Facebook can enhance their acquisition of new
vocabs during discussion and conversation. This study showed that Facebook can guide the participants in the
concepts of collaborative learning in virtual world as an alternative to the face-to-face learning in classroom.

1. Introduction

The development of ICT throughout the world has impacted and changed the landscape of the education system.
Although the pedagogy of language still focuses on face-to-face interactive teaching and learning in the classroom
between teachers and students. it has now become more powerful with the introduction of interactive learning by
using ICT. This includes learning process both inside. and outside the classroom. Language pedagogy in particular,
through the vears. has undergone many transformations with the advent of ICT, including interactive TV. internet
and the latest, social media networks such as Facebook (Aydin, 2014).

In the early stage of establishment of social media network, a studv conducted by Curtis (2001) reported that 43%
of respondents see Facebook as a social networking site and not as a tool for academic work. At that time, social
network was used for specific purposes. for instance, to be in a network of friendship. or to gain specific interests
and knowledge (Arrovo. 2012). However, nowadays. the role of social networking sites has evolved into a more
productive function in which it is now able to bridge the gap and develop relationships between the government
and the people, between business companies and their consumers as well as academicians and students.

Social media networking was found to be able to promote collaborative learning, as students are able to interact by
giving responses and receiving feedbacks in short or long sentences almost instantly. Aydin (2014) believed that
social media networks like Facebook have the potential to become powerful social networking sites because of its
reflective qualities, collaborative learning and mechanisms of peer feedback. However, the use of social
networking sites for learning purposes has to be improved as the maijority of students still engaged on it for
non-academic purposes or social interactions. Although this advancement is making a headway in language
learning, computer mediated communication can still promote real (Boticki, 2013) and natural communication in
authentic contexts until the students become independent in their learning (Nordin, Hamzah, Yunus, & Embi,
2010; Hargis, Cavanough, Kamali, & Soto, 2014).

In pedagogv. the use of computer-mediated communication (CMC) in teaching and learning has received great
attention from researchers and scholars to conduct experimental and identical research (Jeong-Bae, 2011). It has
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also been used to boost the response to the students’ centered learning, collaborative role, online learning and
mentoring (Hsu, 2012) and also share knowledge.

Several studies on social networking sites for language acquisition and its skills have been conducted. Gruba (2004)
in his studv discussed about the guidelines for managing online collaborative learning tasks in accordance with
appropriate instructional design. Similarly, Arrovo (2012) found that social networking sites affect collaborative
learning in order to improve motivation, learning in group. improve what was learned. reduce fear and make the
process of problem solving better. Barrs (2012) paid attention to the promotion of social interaction on the social
network bevond classroom. Barrs (2012) also analyzed the total of posting, replving and the interaction between
the posts in terms of its form. Based on Barrs’ study. there should be a further research on the applications in social
networking that would motivate students to interact more. Thus, the concept of the classroom should be redefined
to a new meaning (Damianakis. 2012) as the education field has changed and moved awav to the front line of
technology. Therefore. this study aims to identify the student’s feedback with regard to using Facebook in
learning Arabic language as a foreign language.

2. Method of the Study

The researcher opened a new Facebook account for the purpose of this study named "Hassin Lughatak" (mind your
language) during the semester break. This study involved 22 students who registered and certified as a member of
the "Hassin Lughatak” account. Friends from other higher institutions were not added and not allowed to
participate in this group to maintain rigor and validity of the findings. The Facebook applications that were used in
this study were videos. photos, links and notes. This studv was carried out for four weeks. one week for each
application, during the semester break. After completing the duration, the participants were given a set of
questionnaire in the form of open-ended question on their perception towards Facebook applications used in this
study. The participants were free to give their comments on each application. The length of the participants’
comments was categorized into two categories: more than 10 words were considered as long sentence and less than
10 words were considered as short sentence.

3. Findings
Table 1 showed the number of comments and the number of students who participated in a discussion. The result
showed that the highest number of comments was for Pictures Apps which hit 63 comments. The second highest

number of comments recorded was for Links Apps which hit 62, followed by comments for Video Apps and
Notes Apps.

However, result of the number of students’ participation in discussion showed a slight difference compared to the
number of comments, whereby the highest participation of students were on Pictures Apps and Video Apps,
followed by Links Apps and finally the Notes Apps.

Table 1. Facebook application hit

Application No. of Comment No. of Participation Long sentence Short sentence
Video 55 15 29 26
Pictures 63 16 36 27
Links 62 10 42 20
Notes 26 6 9 17

The result indirectly indicated that the participants preferred using Pictures and Video Apps compared to other
applications. This result was supported by the questionnaire result in Table 2. Table 2 showed that their preferred
Abpplications in Facebook were Video Apps. followed bv Pictures. Link and Note. It is interesting to note that
despite being less preferred by participants. the Links Apps generated more Long Sentences compared to other

apps.

Table 2. Participants’ response on suitable applications in Facebook

Application Video Picture Link Note

Number of students 10 8 3 1
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Table 3. Participants’ response on language improvement through Facebook

Scale

Yes No Not sure

Number of students 18 4 0

Table 4. Participants’ response on the effectiveness of Facebook in improving writing skills

Scale

Yes No Not sure

Number of students 18 2 2

Table 5. Participants’ response on the effectiveness of Facebook for vocabulary enhancement

Scale

Yes No Not sure

Number of students 18 2 2

Table 6. Response on the main problems in using Facebook

Students’ Statement

6.1
6.2

6.3

6.4

6.5

6.6
6.7

6.8

6.9

Students do not know how to pronounce new words.

In my opinion, the major problem in using Facebook is to practice language without using broken
language.

The first problem that arose was when students started using the short form in writing words; indirectly it

will become a habit for students to use short form. At the same time, students only know how to spell but
do not know how to correctly pronounce the words.

I feel uncomfortable in using Facebook because other students will observe my vocabulary, grammar and
language. This can lead to low self-esteem and motivation among students.

The major problem in using Facebook is not having much vocabulary to communicate and this leads to a
lack of self-confidence in communication.

The major problem is that we do not know whether the language we used in the posts we made is correct or
not. We also cannot correct our mistakes at that time.
Sometimes, the internet access is very weak, so we cannot give our comment on the posting.

Many students or users who use broadband to access Facebook faced difficulties in getting fast internet
connection; so it is difficult to load videos, or even the Facebook page itself. It is also hard for them to post
comments.

In my opinion, the major problem in using Facebook to practice a foreign language is the availability of
internet access because not all the students have access to internet.

Table 7. Response on the benefit of group in Facebook

Students’ Statement

7.1

7.2

7.3

7.4
7.5
7.6
7.7

Students can enrich their vocabulary and experience a different atmosphere by practicing language in a
different medium.

There are many benefits in using Facebook group to practice a foreign language as students can learn new
vocabulary from other participants as well as being able to practice language at any time they want. There
is also no time limit for them to comment on a post they like in Facebook.

There are many advantages and benefits. Firstly, students can share their knowledge and exchange opinion
through discussions and conversations as well as acquire new words. In addition, this Facebook group can
encourage students to use foreign language more often.

In my opinion, Facebook groups can provide knowledge and latest information.

Facebook group offers me an attractive way of learning foreign language instead of going to the typical
classroom. Besides, I could learn more vocabulary and know other people’s opinions on certain issues.

There is more time to practice foreign language as it is not only limited to the classroom.

We can practice foreign language to be more confident when we speak or write although we know that
there must be mistakes made.

Table 3 showed that the majority (81%) of participants agreed that Facebook can be a channel to improve their
learning of the Arabic language. The same percentage of participants also agreed that Facebook applications can
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help to improve their writing skills as well as vocabulary acquisition. These results were shown in Table 4 and
Table 5. In the open-ended questionnaire, the participants gave their views on what they found to be the main
problems and the benefit of a group in using Facebook to learn the Arabic language. The results were shown in
Table 6 and Table 7.

4. Discussion

The findings showed that the majority of participants who engaged in the study via this Facebook group have
motivation to improve their foreign language learning through comments and postings on Facebook. Table 4
showed that 81% of the participants agreed on the effectiveness of Facebook in improving their writing skills.
Table 5 also showed that 81% of the participants agreed on the effectiveness of learning a foreign language on
Facebook in acquiring new vocabulary. On the same ground, the participants gave the same responses on the
benefit of Facebook group in Table 7. The participants’ responses in item 7.1 and item 7.2 indicated that they
learned new vocabulary through discussion and conversation in Facebook group.

Facebook was found to be effective as a channel for the participants to improve their foreign language learning,
specifically their writing skills and new vocab acquisition because they have to write in Arabic language in order
to post their comments on Facebook. They also have to read other participants’ comments in Arabic language on
the postings. This can improve their reading and writing skills in Arabic language.

While the participants were reading and posting comments, some of them will come across new vocabs and if
they do not understand the new vocabulary, they can ask other people about their meaning. Consistently asking
about the meaning of new vocabulary from one another is very beneficial for the participants as this will prolong
the conversation between them. The more they converse, the more they will improve in terms of language
acquisition.

Discussions and conversation in Facebook will promote the concept of collaborative learning (Burston, 2014).
Usually, collaborative learning occurred in the face-to-face tutorials classroom, while with Facebook,
collaborative learning occurs online without face-to-face interaction. To have face-to-face group interaction
outside the classroom is not an easy task. Students must agree to a certain time and space to meet. They have to
set the time and decide where to meet to have conversation and discussion. Having the facility to do so online,
students can meet and discuss much easier outside the classroom as long as they have internet access.

Conversation and discussion are the most reliable learning methods in a foreign language classroom (Jarvis,
2013; Idham, Mahamod, Yunus, & Rahimi, 2010). That is why all foreign language text books have a
conversation part because conversation can help students practice foreign language among them in the classroom.
The students hardly practice foreign language outside the classroom because not many people outside know the
foreign language they are learning. Through Facebook, students can practice foreign language among them
outside the classroom with ease. This was the participants’ feedback in Table 7 item 7.2. They pointed out the
many benefits of using Facebook group to practice foreign language whereby the students can learn new
vocabulary from the others as well as practice language at any time they want to.

At the same time, the participants also gave their comments on the limitations of using Facebook in foreign
language learning. As the study of Barrs (2012) have found, there are some limitations in using the social media as
a medium of foreign language learning process. They discovered that learning can only be done in text form, and
not in audio form. For some new words, the students must know how to pronounce them. Facebook cannot
facilitate an audio form for them to hear the pronunciation of the new vocabulary. This was what the participants
were worried about in Table 6 item 6.1, as they did not know how to pronounce new words.

Apart from that, the participants also pointed out that other limitations were the lack of access to Internet whether
via broadband or Wi-Fi as one of the major problems in this trial period as well as weak internet signal “now you
see it, now you don’t” in remote areas. Video Applications cannot be downloaded in remote areas, and therefore
the discussions will be cut off. These difficulties were shown in Table 6 item 6.7 and item 6.8.

The problem that pertains specifically to learning Arabic language through Facebook is that it is very hard to find
Arabic keyboard for some computers. The students must have Arabic keyboard in order to type Arabic language.
On top of that, typing in Arabic language using keyboard for students learning Arabic as a second language is not
as fast compared to Roman alphabets as they are not familiar with the order of Arabic alphabets on the keyboard.

These limitations should be considered in future research. This study is just a beginning to explore the
effectiveness of social media networking for collaborative learning in foreign language. especially in Arabic
language. It is hoped that there will be a deeper study on the use of social media networking for all language skills
and effective learning approach in the near future.
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5. Conclusion

Facebook is one of the social media platforms that can be manipulated as a pedagogyv tool to enhance foreign
language learning as long as it promotes conversations and discussions in foreign language. However, in order to
make it more effective, the Facebook administrator should play a bigger role to activate two-way communication
in Facebook. Reflection and correction in terms of grammar and semantics from the administrator can guide
students to understand the language and use it very well. Facebook applications in this study indicate that
collaborative learning which was first introduced in the classroom can now be implemented in the virtual world
with more extensive use and more content offered.
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