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Abstract 

Problem-solving is an activity that can generate Higher Order Thinking Skills (HOTS) among students. However, 
only some of the students are capable of solving problems and some are having difficulties. The difficulties have 
caused students to make various kinds of errors. Hence, this study conducted is to identify and analyze students’ 
errors in solving problems that involve HOTS in the topic of Fraction. The samples consisted of 96 Form One 
students of a secondary school in Johor. The instrument of the study consisted of a set of test questions that 
contained four HOTS questions. The errors were analyzed according to Newman’s Error Analysis Model 
consisting of reading, comprehension, transformation, process skills and encoding. The results showed that 
students frequently made errors in encoding (27.58%), followed by process skills (27.33%), transformation 
(24.17%) and comprehension (20.92%). The findings showed that students faced problems to correlate the 
information and implementation of strategies used in solving mathematical problems involving HOTS. 

Keywords: higher order thinking skills (HOTS), students’ error, fraction, Newman’s error analysis model 

1. Introduction 

One of the teaching strategies that promote HOTS is problem-solving. Problem-solving is an activity that 
involves various actions in the mind of thought including accessing and using knowledge and experience (Lester 
& Kehle, 2003). Thus, teaching strategies that involve the use of non-routine problems in the classroom give 
students the opportunity to develop higher order thinking skills in the process of understanding, exploration and 
application of mathematical concepts (Polya, 1973). Since problem-solving involves the activities of processing, 
the knowledge used in the process of solving the problems is different. As stated by Mayer (1982, 1987), the 
knowledge covers a) knowledge of language and facts, b) knowledge of schemes, c) knowledge of algorithms, 
and d) strategic knowledge. In short, students need to equip themselves with various knowledge and high skills 
in problem-solving, which involves higher order thinking. 

In the process of problem-solving, students must go through several phases before getting the final answer. 
According to Polya (1973), the problem-solving process has four phases, which are: a) understand the problem, b) 
plan the strategy, c) execute the plans and d) review the answers. Meanwhile, Newman (1977) stated that there 
are five phases in problem-solving, namely a) reading, b) comprehension, c) transformation, d) process skills and 
e) encoding. Guided by the phases described by Polya and Newman, students can solve problems more easily 
and systematically even if they are given problems with various levels of difficulties. However, not all students 
are able to solve the problems as they are having difficulties in the specific phases. Based on the study by 
Effandi and Siti Mistima (2010), students have difficulties in the transformation and process skills phases while 
solving problems of Quadratic Equations. Students' difficulties in problem-solving process have caused them to 
make various errors. Quoting Widiharto (2008), mathematical concepts and skills that are not fully mastered by 
students have led to difficulties and errors in solving mathematical problems. A study conducted by Susanti et al. 
(2014) found out that students are difficult to solve problems that involve the use of HOTS and among the 
difficulties faced by them are a) reading and interpreting data, b) determining and delegating data and c) making 
conclusions and arguments. Therefore, teachers need to realize the difficulties and errors encountered by 
students and take appropriate approaches to improve their teaching practices (Ashlock, 2005). In conclusion, 
teachers are responsible to identify in advance the difficulties in learning mathematics, which led to errors before 
teaching other mathematical topics. 
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In Malaysia, before changing to the School-Based Assessment system, Malaysia adopted the conventional 
assessment where it relied solely on examination alone to assess the progress and performance of the students. 
Any error made by the students was not analyzed on "where" and "why" they made such errors. Through a study 
conducted by Trance (2013), students' errors in problem-solving related to algebra were analyzed according to 
Newman’s Error Analysis (Newman, 1977). Students were given the questions related to algebra and they were 
asked to complete them orally, before they could show the calculation processes. The students should describe 
how they understand the issues and processes used to obtain the answers. The findings revealed that 70% of the 
errors found were comprehension and transformation. In order to solve the problems faced by students, they 
should be provided with remedial classes so the comprehension and transformation errors can be reduced. 
Therefore, this study was undertaken to analyze the types of errors that are often done by students in 
problem-solving involving HOTS in the topic of Fraction.  

2. Fraction and Higher Order Thinking Skills (HOTS) 

The education system in Malaysia has highlighted the aspects of thinking skills among students. However, the 
report of Malaysian Education Development Plan (PPPM) for 2013 to 2025 shows that the implementation of 
critical and creative thinking skills (CCTS) has failed to be implemented in the classroom. As a result, the 
performance of Malaysian students in the international assessments that test students' thinking skills, namely 
Trends in International Mathematics and Science Studies (TIMSS) and Programme for International Student 
Assessment (PISA) was not at the satisfactory level. Among the factors that caused the failures are the teaching 
methods that did not apply and focus on HOTS as laid out in the curriculum (Kementerian Pelajaran Malaysia, 
2013). This clearly shows the average mathematics scores obtained by the students for TIMSS 1999 of 519, 
which had dropped sharply to 440 for TIMSS 2011 (Mullis et al., 2012). Meanwhile, the mathematical 
assessment scores obtained by the students for PISA 2012 were 421, of which the scores were below the OECD 
average scores of 494 (OECD, 2012). 

There are two domains that are being tested in TIMSS assessments, namely content and cognitive domains. For 
the tested cognitive domain, it covers applying, analyzing, evaluating and creating, which also the components of 
higher-order are thinking in Bloom's Taxonomy. Meanwhile, the tested content domain covers four areas of 
mathematics learning namely Numbers, Geometry, Algebra, Data and Probability. Fraction is one of the topics 
contained in the Number domain. By looking at the average scores obtained by Malaysian students for the 
Number content domain for TIMSS 2007, the scores were 494 and for TIMSS 2011, the scores were 451, which 
indicate a sharp decline compared to other countries (Mullis et al., 2012). Meanwhile, the assessment of 
mathematics for PISA has four content categories, namely Quantity/Number; Data and Uncertainty; Change and 
Relationship; and Space and Shape. The questions tested in PISA involve the use of HOTS. Mathematics topics 
such as round numbers, sequences and patterns of numbers, fractions, decimals, percent and integers are 
components in the content of Quantity/Number. Based on the report of PISA 2012, the average scores obtained 
by Malaysian students for the content of Quantity/Number were 409, whereas the average scores were below the 
overall OECD average of 495. If we were to compare with other countries such as Vietnam (509), Thailand (419) 
and Singapore (569), Malaysia is the last in Southeast Asian countries. The PISA assessment questions which 
test the students also require HOTS, which is similar to the TIMSS assessment. 

3. Newman’s Error Analysis 

The model proposed by Newman (1977) has been proven to be a reliable model for mathematics teachers to be 
used to classify and categorize students' errors (Prakitipong & Nakamura, 2006; Effandi Zakaria & Siti Mistima, 
2010) in solving mathematical problems involving HOTS. According to Effandi and Siti Mistima (2010), the 
Newman’s Error Analysis Model has the hierarchy that categorizes types of error based on the levels of 
problem-solving by the students. The above statement is in line with Ellerton and Clements (1996), who stated 
that Newman used the "hierarchy" as he gave the reason that students who fail at any level of problem-solving 
prevented them from getting the required solution. In the process of problem-solving, there are two factors that 
make students unable to produce the correct answer, namely a) problems in language fluency and conceptual 
understanding (reading and comprehension) and b) problems in mathematical processing (transformation, 
process skills and encoding) (Prakitipong & Nakamura, 2006). This clearly shows that students need to 
understand the meaning of the questions before going through the mathematical processing in order to produce 
the correct answers. 

The Newman’s Error Analysis Model is shown in Figure 1. The first type of error is reading, which the ability of 
students to read the mathematical problems given and to identify the sentences and mathematical symbols used. 
The second type of error is comprehension, which is the ability of students to understand the mathematical 
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problems given. The next error is transformation, which sees the ability of students to choose the appropriate 
mathematical solution methods. The following error is process skills, where students can perform mathematics 
process correctly or not, and lastly the error of encoding, which is the ability of students to express the final 
answer. 

 
Figure 1. The Newman’s error analysis model 

 

4. Research Methodology 

This study is a descriptive study that used a quantitative approach. The sample for this study consisted of 96 
Form 1 students (13 years old) in a secondary school of the district of Mersing, Johor. The students were placed 
in three classes of different levels of achievement based on the results of the Primary School Evaluation Test 
(UPSR). The instrument used for this study was a set of test questions to identify the types of students' errors. 
The items contained in the instrument were built by the researcher and it has been adapted with the questions of 
international assessments of Trends in International Mathematics and Science Study (TIMSS). Four items were 
built in a subjective form, and the items contained the elements of HOTS which require students to use 
higher-order thinking as shown in Table 1. 

 
Table 1. Items developed based on HOTS 

Item Question 

1 Siti has 2.75 kg of sugar. She bought another 7.25 kg of sugar and used  of the amount of sugar to bake 

a cake. How much sugar is left? 

2 Ravi spent  of his pocket money on Monday and  again on Tuesday. If he still has around RM 15, 

how much pocket money Ravi had initially? 

3 
Studies show that  of the students play sepak takraw.  of the students who play sepak takraw also 

play badminton. If there are 132 pupils, what is the number of students who play both sepak takraw and 

badminton?  

4 

 

 

 

P and Q represent two fractions on the numbered line above. P x Q = N. Where is the location of the N 
on the numbered line above? 

 
The samples of the study were required to answer the questions contained in the instruments that have been 
prepared under the supervision of individual mathematics teachers who taught the respective class. The time 
allocated to answer questions was 20 minutes. As this study was a descriptive study, data for the types of error 
that are often made by students were scheduled based on the percentage. The errors were analyzed using 

   0 1 2P Q
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Newman’s Error Analysis (Newman, 1977) and classified into five types of errors namely, reading, 
comprehension, transformation, process skills and encoding. 

5. Data Analysis 

Background information for the study samples by gender and category of classes is shown in Table 2. Majority 
of the samples for this study were female students (53.1%) and the rest were males (46.9%). The samples 
consisted of students in three different classes namely 1 Rancangan Khas (Special Program) (34.4%), 1 Amanah 
(38.5%) and 1 Murni (27.1%), which achieved good, medium and low grades respectively. 

 
Table 2. Profiles of the study samples 

Class Male Female Total 

1 Rancangan Khas 12 21 33 (34.4%) 

1 Amanah 19 18 37 (38.5%) 

1 Murni 14 12 26 (27.1%) 

Total 45 (46.9%) 51 (53.1%) 96 (100%) 

 
5.1 Analysis of the Errors According to Newman’s Type of Error 

This section discusses the errors made by the students according to the procedure proposed by Newman (1977). 
Newman has listed five types of errors, namely reading, comprehension, transformation, process skills and 
encoding. For reading error, no error was recorded. Meanwhile, there were other types of errors made by the 
students, which include comprehension, transformation, process skills and encoding. 

5.1.1 Comprehension Error 

Comprehension error occurs when the students are able to read the questions but fail to understand the wants and 
needs. Examples of comprehension error are shown in Figure 2. 

Question: Ravi spent  of his pocket money on Monday and  again on Tuesday. If he still has around 

RM 15, how much pocket money Ravi had initially? 

 

Figure 2. Examples of students’ answers for comprehension error 

 
The students were not able to interpret the questions and the strategies used to manipulate the question were also 
less precise, in which they failed to solve the following problem. There were also other errors recorded, namely 
transformation, process skills and encoding that were caused by comprehension error. 

5.1.2 Transformation Error  

Transformation error occurs when the students already understand the needs of the question but fail to identify 
the mathematical operations involved. Examples of transformation error are shown in Figure 3. 

Question: Siti has 2.75 kg of sugar. She bought another 7.25 kg of sugar and used  of the amount of 

sugar to bake a cake. How much sugar is left? 
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Figure 3. Examples of students’ answers for transformation error 

 
The students were able to read and understand the requirements needed for the question. However, they had 
difficulties in the transformation process as the operations used by them in solving this question were only 
addition and multiplication, but actually, there was another operation involved, which was subtraction. 

5.1.3 Process Skills Error 

Process skills error occurs when students fail to perform the procedure correctly. An example of process skills 
error is shown in Figure 4. 

Question: Siti has 2.75 kg of sugar. She bought another 7.25 kg of sugar and used  of the amount of 

sugar to bake a cake. How much sugar is left? 

 

Figure 4. An example of student’s answer for process skills error 

 

Based on Figure 4, although the student was able to read and understand the question correctly and identify 
mathematical operations that should be used, the student made an error in the calculation procedure, where the 
final answer should be six kilograms and twenty five grams. 

5.1.4 Encoding Error 

Encoding error occurs when the students fail to write the desired answer correctly. An example of encoding error 
is shown in Figure 5. The student has failed to write the final answer correctly, where it was supposed to be 55 
students play sepak takraw and badminton, while the student stated that 55 students only play badminton. 

Question: Studies show that  of the students play sepak takraw.  of the students who play sepak 

takraw also play badminton. If there are 132 pupils, what is the number of students who play sepak 

takraw and badminton? 
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Figure 5. An example of student’s answer for encoding error 

 
Table 3 shows the number of errors according to Newman’s items and types of errors from the samples of the 
study in solving HOTS mathematics problems solving for the topic of Fraction. The highest number of errors 
made by the students was in item 4, which was 380 (31.68%) in various types of errors compared to other items. 
Meanwhile, the lowest number of errors made by the students was in item 1, which was 235 (19.58%) in various 
types of errors. In addition, encoding was the highest type of errors made by the students, which recorded the 
number of errors of 331 (27.58%). On the other hand, it can be seen that the types of common errors made by 
students were process skills, transformation and comprehension with the number of errors of 328 (27.33%), 290 
(24.17%) and 251 (20.92%) respectively. Overall, the study found that the students almost made all types of 
Newman’s errors although there was only one type of error that was not made by the students, which was 
reading. 

 
Table 3. Total number of errors according to items and Newman’s error analysis 

Item 
Types of Newman’s errors 

Reading Comprehension Transformation Process Skills Encoding Total 

Item 1 0 
28 

(2.33%) 
54 

(4.50%) 
76 

(6.33%) 
77 

(6.42%) 
235 

(19.58%)

Item 2 0 
73 

(6.08%) 
82 

(6.83%) 
94 

(7.83%) 
94 

(7.83%) 
343 

(28.57%)

Item 3 0 
55 

(4.58%) 
59 

(4.92%) 
63 

(5.25%) 
65 

(5.42%) 
242 

(20.17%)

Item 4 0 
95 

(7.92%) 
95 

(7.92%) 
95 

(7.92%) 
95 

(7.92%) 
380 

(31.68%)

Total 
0 
 

251 
(20.92%) 

290 
(24.17%) 

328 
(27.33%) 

331 
(27.58%) 

1200 
(100%) 

 

5.2 Analysis of Students' Errors Based on Items, Newman’s Error Analysis and Level of Achievement 

Further analysis was conducted to identify the number of errors in solving HOTS problems in the topic of 
Fraction according to the level of students' achievements. As shown in Table 4, 288 (24%) errors were made by 
the students from the group of high achievement level, 537 (45%) errors were made by the students from the 
group that has medium achievement level and 372 (31%) errors were made by the students from the group with 
low achievement level. Table 4 also shows the total number of Newman’s errors based on the items and levels of 
achievement made by the samples in solving HOTS mathematics problems for the topic of Fraction. For item 1, 
the error that was most often made by the students with high achievement was encoding with a total of 22 
(1.83%). Next, the most often errors made by the students with medium achievement for item 1 were process 
skills and encoding, with a total of 29 (2.42%) and the most often errors made by the students with low 
achievement for item 1 were transformation, process skills and encoding, with a total of 26 (2.17%). For item 2, 
the errors that were most often made by the students with high achievement were process skills and encoding, 
with a total of 31 (2.58%). Next, the errors that were most often made by the students with medium achievement 
for item 2 were transformation, process skills and encoding with a total of 37 (3.08%). Meanwhile, the students 
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with low achievement made almost all Newman’s errors, namely comprehension, transformation, process skills 
and encoding with a total of 26 (2.17%). 

Next in item 3, the error that was most often made by the students with high achievement was encoding with a 
total of 9 (0.75%). Next, the error that was most often made by the students with medium achievement for item 3 
was encoding with a total of 36 (3%) and the errors that were most often made by the students with low 
achievement for item 3 were transformation, process skills and encoding, with a total of 20 (1.67%). For item 4, 
majority of the students with high, medium and low achievements had done almost all Newman’s errors, with a 
total of 32 (2.67%), 37 (3.08%) and 26 (2.17%) respectively. 

 
Table 4. Total number of errors according to items, Newman’s Error Analysis and levels of achievement 

Item 

Levels of achievement 

High Medium Low 

1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 

Item 1 0 0 
1 

(0.08%) 

21 

(1.75%) 

22 

(1.83%) 
0 

21 

(1.75%) 

27 

(2.25%) 

29 

(2.42%)

29 

(2.42%) 
0

7 

(0.58%) 

26 

(2.17%) 

26 

(2.17%)

26 

(2.17%)

Item 2 0 
11 

(0.92%) 

19 

(1.58%) 

31 

(2.58%) 

31 

(2.58%) 
0 

36 

(3%) 

37 

(3.08%) 

37 

(3.08%)

37 

(3.08%) 
0

26 

(2.17%) 

26 

(2.17%) 

26 

(2.17%)

26 

(2.17%)

Item 3 0 
2 

(0.17%) 

5 

(0.42%) 

8 

(0.67%) 

9 

(0.75%) 
0 

34 

(2.83%) 

34 

(2.83%) 

35 

(2.92%)

36 

(3%) 
0

19 

(1.58%) 

20 

(1.67%) 

20 

(1.67%)

20 

(1.67%)

Item 4 0 
32 

(2.67%) 

32 

(2.67%) 

32 

(2.67%) 

32 

(2.67%) 
0 

37 

(3.08%) 

37 

(3.08%) 

37 

(3.08%)

37 

(3.08%) 
0

26 

(2.17%) 

26 

(2.17%) 

26 

(2.17%)

26 

(2.17%)

Total 0 
45 

(3.76%) 

57 

(4.75%) 

92 

(7.67%) 

94 

(7.83%) 
0 

128 

(10.63%)

135 

(11.24%)

138 

(11.5%)

139 

(11.58%)
0

78 

(6.5%) 

98 

(8.18%) 

98 

(8.18%)

98 

(8.18%)

Grand 

Totalha 

288 

(24%) 

540 

(45%) 

372 

(31%) 

*1= Reading Error, *2= Comprehension Error, *3= Transformation Error, *4= Process Skills Error, *5= 
Encoding Error 

 
6. Discussions 

Based on the classification criteria proposed by Newman (1977), it was found that a total of 1200 errors have 
been identified in the problem-solving process involving HOTS. Out of this total number of errors, it was found 
that a total of 251 (20.92%) errors were caused by the fluency factors (reading and comprehension) and 949 
(79.08%) errors were caused by the mathematical processing factors (transformation, process skills and 
encoding). The results of the study are supported by the research conducted by previous researchers namely, 
Singh et al. (2010) and Ellerton and Clements (1996), who found that the errors caused by language fluency 
were the minor errors, and mathematical processing errors were the major errors made by students when 
answering exam questions. 

Students frequently make errors in comprehension, transformation, process skills and encoding. The errors occur 
because the students fail to understand and explain what is required by the question. Most students did not 
manage to solve the problems of Fraction involving the use of HOTS. The results are consistent with the study 
done by Singh et al. (2010) in which the students fail to convert the mathematical problems into mathematical 
forms. The failures could be due to the teachings by teachers who do not emphasize on the comprehension and 
mathematical skills needed by a student and eventually affect them for failing to produce the required result. 
Therefore, teachers should ensure that each student master the mathematical concepts and basic skills before 
teaching the new topics. As stated by Jones et al. (1999), teaching of mathematics at an early stage should focus 
on the development of the concept before going to a higher level. 

In the study conducted, process skills and encoding were the most common errors. The students used the wrong 
procedure, did not perform the calculation process carefully and wrongly applied the manipulation. Hence, the 
students could not state the final answer correctly due to the problems encountered. Newman (1977) and 
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Newman (1983) in Trance (2013) stated that in order to get the correct answer, there are some processes that 
need to be followed in sequence, namely reading, comprehension, transformation, process skills, and encoding. 
The statement is in line with Ellerton and Clements (1996), who stated that Newman used the word "hierarchy" 
as a failure at any level of problem-solving, namely reading, comprehension, transformation, process skills, and 
encoding, which prevent students to get the required answers. Hence, there are many errors in the process skills 
and encoding. 

The levels of achievement contribute to the frequency of students making errors. The study found out that many 
errors were made by the students with low and medium levels of achievement. The students with medium level 
of achievement made the most errors for item 1, 2, and 3. This was due to the number of students with medium 
level of achievement which took the test were the highest compared to the number of students with low and high 
levels of achievement. Meanwhile for item 4, most students who made the errors were those in medium and low 
levels of achievement. This situation may be due to the differences in the level of thinking among students. 
According to Ismail (2010), students make errors in mathematics that are associated with the following 
characteristics; a) cognitive activities, b) metacognitive abilities, c) attitudes and d) the knowledge possessed by 
them. Various levels on the characteristics have led the different errors made by students and different abilities 
for them to solve the mathematical problems (Hoard et al., 2008). Problem-solving process is one of the 
cognitive strategies and skills that is carefully planned by individuals to achieve goals. Therefore, for students 
with low achievement level, they do not have clear plan and strategy to solve the problem. They are facing with 
difficult and challenging situations while solving problems. The situations are even more complicated when the 
students do not understand the given problems and cannot identify the mathematical operations involved. 

The instrument provided in this study has the structure, manipulation and content that test the levels of HOTS 
among students. This has caused students fail to complete the given questions. Looking back at the instrument, 
the structure of the questions is arranged with the easy level to begin with and up to the complex level. This has 
caused many students to make errors on the final questions rather than the rest of the questions. For questions 
one to three, the level of difficulty is medium, where the students should have no difficulty in solving the given 
problems, and the operations involved are basic operations such as addition, subtraction, multiplication and 
division. As for question four, the level of difficulty is high, where the students need to link previous knowledge 
with the numbered line in order to obtain the solution. Question four also only involves variables that make 
students confused in answering the questions. As a result, students cannot convert the problems into 
mathematical forms. This finding agrees with the study conducted by Norasiah (2002) and Rahim (1997), in 
which the students have problems to convert mathematical problems into mathematical forms and they also have 
problems in understanding the specific terminologies that exist in mathematics. This failure may be due to the 
teachings by teachers, which lack of emphasis in understanding the language of mathematics. Therefore, teachers 
need to ensure that each student master the basic skills and mathematical terminologies before they learn other 
topics of mathematics. 

7. Conclusion 

Through the study conducted, it is found that students tend to make almost any type of errors found in 
Newman’s Error Analysis, namely comprehension, transformation, process skills and encoding. This indicates 
that students have problems in interpreting mathematical problems, failed to devise a strategy and develop a 
strategic plan, which eventually led to errors in choosing the operations involved and failed to state the answers. 
Students should understand the problems well and have a thorough planning in order to achieve the 
transformation process. When devising mathematical solutions, students will review and recall all the 
information and knowledge in their memory in order to understand the mathematical problems. At this stage, 
students will correlate between the information and formula involved. Therefore, thorough planning is important 
to help students solve mathematical problems. The questions provided to the students in this study are in the 
form of HOTS. Based on the observation, majority of the students are not able to solve the questions. This may 
be caused by the questions that are outside of the context of the common questions that they have seen. The 
questions are different from the aspect of the organization, concentration and level of complexity. Therefore, 
teachers should play a role to cultivate the use of questions that demand the use of higher order thinking in the 
classroom while recognizing the difficulties faced by students in solving problems related to HOTS. This is 
relevant with the concept of school-based assessment that is being practiced in Malaysia which focuses on the 
students’ learning development. 



www.ccsenet.org/ass Asian Social Science Vol. 11, No. 21; 2015 

141 
 

Acknowledgments 

The authors would like to thank Universiti Teknologi Malaysia and Ministry of Education for their financial 
support. This work was supported by the Fundamental Research Grant Scheme (FRGS) Grant no. 
R.J130000.7831.4F426 

References 

Ambia, N. (2002). Diagnosis jenis kesilapan dalam hierarki Pembelajaran Serentak. Master of Education 
Research Project, Universiti Kebangsaan Malaysia. 

Ashlock, R. B. (2005). Error patterns in computation (8th ed.). New York: Merrill 

Ellerton, N. F., & Clements, M. A. (1996). Newman error analysis. A comparative study involving Year 7 
students in Malaysia and Australia. Technology and mathematics education, 186-193. 

Hoard, M. K., Geary, D. C., Byrd-Craven, J., & Nugent, L. (2008). Mathematical cognition in intellectually 
precocious first graders. Developmental Neuropsychology, 33(3), 251-276. http://dx.doi.org/10.1080/87 
565640801982338 

Jones, G. A., Langrall, C. W., Thornton, C. A., & Mogill, A. T. (1999). Students' probabilistic thinking in 
instruction. Journal for Research in Mathematics Education, 487-519. http://dx.doi.org/10.2307/749771 

Kementerian Pelajaran Malaysia. (2012). Laporan Awal Pelan Pembangunan Pendidikan Malaysia 2013-2025.  

Kementerian Pelajaran Malaysia. (2013). Pentaksiran Kemahiran Berfikir Aras Tinggi. Putrajaya: Lembaga 
Peperiksaan. 

Lester, F. K., & Kehle, P. E. (2003). From Problem Solving to Modeling: The Evolution of Thinking About 
Research on Complex Mathematical Activity. In R. Lesh, & H. M. Doerr (Eds.), Beyond Constructivism – 
Models and Modeling Perspectives on Mathematical Problem Solving, Learning, and Teaching (pp. 
501-517). Mahwah, NJ: Lawrence Erlbaum Associates.  

Mayer, R. E. (1982). The psychology of mathematical problem solving. In F. K. Lester, & J. Garofalo (Eds.), 
Mathematical problem-solving: Issues in research (pp.1-13). Philadelphia: The Franklin Institute Press 

Mayer, R. E. (1987). Learnable aspects of problem solving: some examples. In D. E. Berger, K. Pezdek, & W. P. 
Banks (Eds.), Applications of cognitive psychology: Problem Solving, education and computing. ERA, NJ: 
Hillsdale. 

Mullis, I. V. S., Martin, M. O., Foy, P., & Drucker, K. T. (2012). Chestnut Hill. MA: TIMSS & PIRLS 
International Study Center, Boston College. Retrieved from http://timss.bc.edu/timss2011/downloads/ 
T11_IR_Mathematics_FullBook.pdf 

Newman, M. A. (1983). Strategies for diagnosis and remediation. Sydney: Harcourt, Brace Jovanovich.  

Newman, N. A. (1977). An analysis of sixth-grade pupils’ errors on written mathematical tasks. Victorian 
Institute of Educational Research Bulletin, (39), 31-43. 

Nor, R. M. (1997). Kemahiran penyelesaian masalah matematik dikalangan pelajar menengah rendah. Master 
of Education Research Project. Universiti Kebangsaan Malaysia. 

OECD. (2014). PISA 2012 Results in Focus. OECD (pp. 1-42). Retrieved from December 25, 2014, from 
http://www.oecd.org/pisa/keyfindings/pisa-2012-results-overview.pdf 

Polya, G. (1973). How to solve it: A new aspect of mathematical method. Princeton, N. J.: Princeton University 
Press. 

Prakitipong, N., & Nakamura, S. (2006). Analysis of mathematics performance of grade five students in 
Thailand using Newman procedure. Journal of International Cooperation in Education, 9(1), 111-122.  

Raduan, I. (2010). Error analysis and the corresponding cognitive activities committed by year five primary 
students in solving mathematical word problems. Procedia-Social and Behavioral Sciences, 2(2), 
3836-3838. http://dx.doi.org/10.1016/j.sbspro.2010.03.600 

Singh, P., Rahman, A. A., & Hoon, T. S. (2010). The Newman Procedure for Analyzing Primary Four Pupils 
Errors on Written Mathematical Tasks: A Malaysian Perspective. Procedia-Social and Behavioral Sciences, 
8, 264-271. http://dx.doi.org/10.1016/j.sbspro.2010.12.036 

Susanti, E., Kusumah, Y. S., & Sabandar, J. (2014). Computer-Assisted Realistic Mathematics Education for 
Enhancing Students’ Higher-Order Thinking Skills (Experimental Study in Junior High School in 



www.ccsenet.org/ass Asian Social Science Vol. 11, No. 21; 2015 

142 
 

Palembang, Indonesia). Journal of Education and Practice, 5(18), 51-58. 

Trance, N. J. C. (2013). Process Inquiry: Analysis of Oral Problem-Solving Skills in Mathematics of Engineering 
Students. Online Submission, 3(2), 73-82. 

Widdiharto, R. (2008). Diagnosis Kesulitan Belajar Matematika SMP dan Alternatif Proses Remidinya. 
Yogyakarta: Pusat Pengembangan dan Pemberdayaan Pendidik dan Tenaga Kependidikan Matematika. 

Zakaria, E., & Maat, S. M. (2010). Analysis of Students’ Error in Learning of Quadratic Equations. International 
Education Studies, 3(3), 105. http://dx.doi.org/10.5539/ies.v3n3p105 

 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal.  

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 
license (http://creativecommons.org/licenses/by/3.0/). 

 


