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Abstract

This study deals with the issue of non-formal education in the Czech Republic. In this regard, it focuses on the
participation of adults in non-formal education in and outside of a workplace and on the conditioning factors of
their participation. For this purpose, the study uses a quantitative research strategy through which the data for the
representative sample of adults were collected (N = 1,022). The study found that the participation rate of the
adult population in non-formal education in the Czech Republic is 29%, where 33% of adults do participate in
non-formal education in the workplace and only 17% of adults participate outside of the workplace. The main
factors affecting the participation of local inhabitants in education are age and socioeconomic status. The higher
the status is, the higher the participation is. The current situation in the Czech Republic differs from other
countries because of the comparatively large number of self-employed people in the Czech Republic. On the
other hand, it shares with other countries a similar structure of people excluded from educational activities.
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1. Introduction

The aim of this study is to analyze non-formal adult education in the Czech Republic (herein after CR).
Specifically, it focuses on the description of the structure of participants in non-formal education and on the
factors which influence their participation. In accordance with the statements of many authors (Coombs, 1968,
1985; Coombs & Ahmed, 1974, p. 8; Desjardins et al., 2006; Tight, 2002, pp. 69-71) and international
documents (European Commission, 2000, p. 8) we consider non-formal education to be a type of organized
educational activities which take place outside of the formal education system, they are mostly not certificated
and are carried out by employers and/or other organizations or participants.

The issue of non-formal adult education falls under the category of lifelong learning, where it assumes a key role
(Aspin & Chapman, 2000; Edwards, 1997; Field, 2001; Illeris, 2004a; Jarvis, 2004, 2008; Rabusicova & Rabusic,
2008b; Simek, 1996). That is because a large portion of continuing education is realized through non-formal
education, be it in or outside the workplace. For this reason some authors (Rubenson, 2006, 2011a; Desjardins,
2011) emphasise that the importance of non-formal education has been continually increasing over the last
twenty years. This claim is supported by documents of the European Union (European Commission, 2000), as
well as by the employers emphasising the development of the workforce by means of education directly in the
workplace (Desjardins et al., 2006; Boudard & Rubenson, 2003). In response to this, some authors (Carré, 2000;
Coffield, 1999; Tight, 1998a) write about the pressure that is put on individuals by employers to constantly keep
educating themselves and about particular legitimate practices that are used for this purpose.

The beginnings of more intensive research into the issue of adult participation in non-formal education can be
dated back to the 1980s, when the first extensive research took place in Great Britain. This issue is, at present,
still being researched and it occupies the interest of many researchers (Rubenson, 2011a; Slowey, 2011),
government institutions and international organizations (Eurostat, 2013; European Commission, 2002; UNESCO,
2005).

According to Richard Desjardin (2011), the research on the issue of adult education deals with three fundamental
questions: What is the scope of adult participation? Who are the participants in adult education? And why do
certain groups participate in adult education more than others? We will keep these three questions in mind
because their answers represent a necessary presumption for the examination of the issue of non-formal adult
education in the CR.
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Trying to answer these questions, the international research projects from the beginning of the 1990s state that
about one third of adults did participate in some form of continuing education (Sargant, 1990, p. 69). Then this
ratio should increase during the 1990s, peaking at 40% (Sargant et al., 1997, p. 11) which would represent a
marginal difference compared to the 1980s, when research in Great Britain (Charnley et al., 1980, p. 7) stated
that the number of adult participants in continuing education was around 16%. At the same time, Beinart and
Smith (1998) presented different findings than Sargant and his colleagues. According to them, about three
quarters of adults were participating in continuing education. The difference between these two research results
is, according to observers (Desjardins et al., 2006, p. 27; Tight, 1998b, p. 113; 2002, p. 23), caused by them
having defined the educational activities in a different way. While Sargant and his colleagues were mainly
focused on formal and non-formal education, Beinart and Smith also dealt with self-education which greatly
increased the overall participation rate of adults.

According to research from the 1980s and the 1990s, the dominant social characteristics of participants were:
being an educated male in the middle or upper-middle class and living in a city. On the other hand, not a lot of
unqualified and semi-qualified workers, blue-collar workers, unemployed and persons on whom children are
dependent (usually a mother on parental leave) participated in that research. The same can be stated about
elderly people (people over 50 years of age) and about ethnic minorities (McGivney, 1990, pp. 66-118). All
these groups are faced with a wide variety of situational, dispositional and institutional barriers that restrict their
participation in continuing education (Cross, 1981, p. 98; cf. Rubenson, 2011b).

If we focus on the main characteristics of the research after 2000, we find that comparative methodology is used
more and more and it allows for a comparison of the differences in the rate of adult education between countries
and/or areas. More sophisticated research is then focused on defining the relationship between the participation
of adults in education and the quality of their life (Desjardins, 2008).

The findings of current research show that the number of participants in formal and non-formal adult education
has increased since 2000 (Boudard & Rubenson, 2003; Slowey, 2011; Eurostat, 2013), and they also confirmed
that the number of adult participants greatly varies in different countries, even if the countries have a similar
economic rating (Desjardins et al., 2006). This is typical mainly for, what is probably the most detailed
international comparative research on adults, the International Adult Literacy Survey (IALS, 2000) which
distinguishes:

(1) Countries with a high rate of adults participating in education, reaching over 50% adults participating in
education. Particularly Scandinavian countries belong to this group.
(2) Countries with above-average participation. Mainly Anglo-Saxon and north-western European countries
with 35-50% of adults participating in continuing education belong to this group.
(3) Countries with average participation, i.e. western, middle and south European countries, educating about
20-30% of adults. For example Italy, France, Czech Republic and Germany are among these countries.
(4) Countries with no more than 20% of population participating in continuing education. These are
south-eastern and eastern European countries, e.g. Greece or Poland.
Despite this difference, most of the countries show a similar pattern of participation in continuing education and
this pattern has not changed much since the 1980s and 1990s (Desjardins et al., 2006). To this claim, we will add
a statement that even though there is a very similar social structure of groups excluded from education, the rate
of exclusion does vary in individual countries. The policy of some countries can, for example, positively affect
the inclusion of women and ethnic minorities, and therefore can restrict their exclusion. This leads to a
conclusion that one of the main factors that determine the rate of adult participation in education is government
policy (Rubenson & Desjardins, 2009; Jarvis, 2005).

2. Adult Education in the Czech Republic

The information on non-formal adult education in the CR were collected from three main sources: (1) annual
survey on the adult participation in education carried out by the European Union (Eurostat, 2013); (2)
international survey of reading literacy, carried out in the CR in 1997 (IALS, 2000); and (3) the Rabusic research,
carried out in 2005 (RabusSicova & Rabusic, 2008a).

When examining the Eurostat data, it can be stated that since 2002 (when the first research was carried out) the
number of people involved in some type of continuing education, including non-formal education, has been
steadily increasing. The number had grown from around 5% to 10-11% in the last decade. For 2013 it can be
stated that adult participation had slightly decreased from 11.1% to 9.9% (Eurostat, 2013).

The results of IALS (2000) rank the CR among the countries with an average level of participation. The tangible
data state that 26.4% of adults between 20-65 years of age did participate in non-formal education. Where 19.8%
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of adults participated in education that was connected with their work and only up to 7% did participate in
education that was not connected with their work. The structure of participants can be said to be mainly people
with higher education who were employed as ‘white collars’. On the other hand, participation of manual workers
was very low.

The Rabusic research (2008a) was different from these two studies because it also focused on the effects of some
sociodemographic factors and it pays more attention to the frequency of educational activities. The authors
worked with a representative sample of the Czech population (N = 1,413) and they found that 34% of adults did
participate in non-formal education in 2005. While there were no significant differences found between the
number of male and female respondents, the education of respondents was the key factor in their participation.
The higher the education of respondents, the more likely they were to participate in education.

The difference in the findings of these three studies was caused by two substantial factors. First, they all differ in
terms of the time period about which respondents are asked to report their educational activities. Eurostat sets
this time period at one month prior to the survey, the research by Rabusic and IALS sets the time period to one
year prior to the survey. This is the reason why Eurostat results show much lower participation than the other
two studies. Second, a higher portion of participating adults in the Rabusic research is probably caused by the
fact that their research took place 8 years after the IALS research, and the number of Czech adults participating
in non-formal education had increased since then.

Although these three studies do take into account the basic characteristics of non-formal adult education in the
CR, they also have some drawbacks. Eurostat data offer only general information on the rate of adult
participation within a very short time period. IALS data offer more detailed information about non-formal
education in the CR, but this data is from 1990s and the research is not concerned with what the conditioning
factors are for adult participation in non-formal education. Despite the fact that, in our opinion, the Rabusic
research provides the most detailed insight into the issue of non-formal education, there are some
methodological procedures that we disagree with. Specifically, it is the usage of seven pre-defined categories of
non-formal education, which were offered to respondents as a set of answers and into which the whole of
non-formal education was divided. We believe that this limited the range of possible non-formal education
activities and therefore distorted the results concerning the participation in educational activities. Last but not
least, it is important to note that none of these researches is covering the current state of adult education. It has
been 9 years since the latest research.

Also, they do not emphasise the differences between non-formal education in the workplace and outside the
workplace which, we believe, plays a more important role than the distinction between the reasons for education
(i.e. education for professional growth and/or education for other goals, not connected with professional ones).
This is important to note for two reasons: because the annual education of employees is required by law in some
professions in the CR and because most of the educational activities do primarily happen in the workplace
(Illeris, 2004b; cf. Beinart & Smith, 1998). Non-formal education that does not happen in the workplace or is not
connected with professional goals is much less frequent (Desjardins, 2011b). Moreover, as Courtney (1992, p. 50)
points out, determining the difference between education for professional and non-professional goals is very
difficult. On these bases we conclude that it is more appropriate to distinguish between education in the
workplace (during working hours) and education outside the workplace (in free time).

Therefore, the main goal of this study is to determine the rate of adult participation in non-formal education in
the CR. We will distinguish between non-formal education in and outside the workplace. Subsequently, we will
determine what social groups are or are not participating in both of these forms of education as well as the
sociodemographic factors that condition such participation. Establishing such research goals greatly helps to
expand our understanding of adult education because they state: (1) what the changes of non-formal education in
the CR since 2005 are; (2) the ratio of adults who participate in non-formal education in the workplace and what
the dominant groups are; (3) whether or not sociodemographic characteristics such as sex, age or social status are
factors for the participation in non-formal education.

3. Methodology

Quantitative research was used for the purpose of this study. This allowed for the collection of data from a
representative sample of adults in the CR. Trained interviewers questioned the survey participants, who were
older than 18 (i.e. adults) within the quota sampling areas. Basic sociodemographic data were collected in a
specific way, so that the final structure of the representative sample would correspond to the population structure
of the CR.
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Table 1. Description of participants

Number (N) Percentage

Gender Male 499 48.8 %
Female 523 51.2%

18-24 121 11.8%

25-34 190 18.6%

Age 35-44 181 17.7%

45-54 169 16.5%

55-64 174 17%

65+ 187 18.3%

Self-employed 56 5.5%

Employed 537 52%

Economic activity Unemployed 62 6.1%
Retired 259 25.3%

At home 41 4%

Student 67 6.6%

Highly qualified employee 19 3.5%

Senior manager with 6 or more subordinates 6 1.1%

Senior manager with 5 or less subordinates 8 1.5%

Manager with 6 or more subordinates 36 6.7%

Socioeconomic status of an employee Manager with 5 or less subordinates 32 6%
Employee doing non-manual work at the office 162 30.2%

Employee doing non-manual work outside the office 47 8.8%
Qualified manual worker 161 30.0%
Unqualified manual worker 66 12.3%
Highly qualified person 9 16.1%

Socioeconomic status of a Self-employed Entrepreneur with 6 or more employees 5 8.9%
Entrepreneur with 5 or less employees 38 67.9%

Farmer/Collective farmer 4 7.1%
up to 2,000 inhabitants 205 20.1%
Size of local population up to 20,000 inhabitants 357 34.9%
up to 100,000 inhabitants 225 22%

over 100,000 inhabitants 235 23%

Therefore, a structured interview of 15-20 minutes was used as a research technique. The questions of the
interview were focused on non-formal adult education. The representative sample data from 1,022 respondents
were collected by the method presented above. The structure can be found in Table 1.

Unlike some of the other research on adult education which usually focuses on adults between 20-65 years old,
we also focused on younger (18-19 years) and older (over 65 years) people who are usually excluded from such
research (see Eurostat, 2013; IALS, 2000; Rabusicova & Rabusic, 2008a). It is important to note that people
between 18 to 24 years (including a large group of students) were advised that this study deals with non-formal
education (instead of formal education which includes higher education).

Because the manner of asking questions about education critically affects the results of adult participation in this
activity (Desjardins et al., 2006), it was necessary to consider what steps we took in this case. We used a strategy
that focused on asking about participation in non-formal education in and outside the workplace during the last
12 months rather than only during the last one month, as was the case of some short-term research (Eurostat,
2013). We pursued the methodology used in the IALS research. But unlike this research, we did not presented
the rate of participation in hours but in the number of workshops and seminars attended. We believe that
determining an exact number of hours can be very problematic when considering the past 12 months and can
lead to distortion of answers. We also wanted to use this method because it was used by the Rabusic (2008a)
research and therefore the results of both studies can be partially compared.

The data obtained were then subjected to statistical analysis using the SPSS programme. In this regard, we
implemented both, first-degree as well as second-degree sorting — an analysis by the use of defined adjusted
residual. Based on this we determined the importance of dependence between the individual sociodemographic
characters and the rate of participation in non-formal education.
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4. Non-formal Adult Education outside the Workplace

Based on the survey findings, it can be concluded that the vast majority of adults (83%) in the CR do not
participate in non-formal education in their free time. That means that only about one in six adults participates in
this form of education (17%), where 4.5% of respondents stated that they participate regularly (more than three
times a year), occasional participation (2-3 times a year) was reported by 4.6% of adults and irregular
participation (once a year) was reported by 7% of adults. Therefore it can be concluded that for adults in the CR
participation on workshops and seminars outside the workplace is not a particularly popular way of spending
their free time.

Apart from discovering the basic rate of participation in non-formal education outside the workplace, we were
also interested in how this participation is conditioned by sociodemographic factors and what their statistical
importance is. Table no. 2 presents an overview of the key factors and of the distribution of participation in
non-formal adult education between various social groups. We will deal with the most important finding
presented in Table 2.

From the point of view of participation in non-formal education, the gender of participants is not an important
factor. About an equal number of men and women participate in this education which leads to the conclusion that,
in the case of continuing education of men and women in the CR, there is no distinct gender discrimination. This
conclusion corresponds with the findings of previous research (RabuSicova & Rabusic, 2008b, p. 72).

On the other hand, the age of respondents is, in two regards, one of the key differentiating factors. First, people
older than 55 years virtually never participate in non-formal adult education. Less than one in ten people of the
age cohort of 55 to 64 years is involved in some sort of non-formal educational activity which makes this group
of people approaching retirement very vulnerable to changes on the labour market that, according to some
authors (Lutz, Sanderson & Scherbov, 2004), does require a constant development of human capital. This
finding is, at the same time, also in contrast to recent gerontagogic literature which emphasises that education is
an important factor for the quality of life of elderly people (Cavallini, Pagnin & Vecchi, 2003; Vives, Orte &
Macias, 2012). The reasons for the low rate of participation of people over 55 years can be found in the
inadequate offering of non-formal education for these people and in the fact that the scope for the application of
knowledge and skills acquired through non-formal education is very narrow for these people. According to
Krampe and McInnes (2007, p. 255), stereotypes about the ability of the elderly to learn can also have a negative
effect on this.

Second, the highest rate of free-time participation in non-formal education in be found among middle-aged (35
to 44 years) adults. Within this group, one in four individuals participates in some form of non-formal education
in their free time. Nevertheless, the majority state that they participate in education just occasionally (9.4%) or
irregularly (11.6%). Very interesting is the fact that the participation rate of this age group is higher than the
participation rate of the age cohort of 25 to 34 years, because it would be expected that its participants would
continue their education after the transition from formal education into the employment to further increase their
employability. Higher participation of young adults (25 to 34 years) is probably limited by the new roles which
individuals have to adopt during this period: individuals often marry, start families and enter into employment.
Therefore they do not have much spare time to invest into non-formal education as opposed to the age cohort of
35 to 44 years, whose members have already developed their socio-professional roles and started families.
Another interesting fact is the relatively low participation rate of the age group of 18 to 24 years. Only 16% of its
members participate in educational activities and further develop their knowledge and skills outside the system
of formal education. Therefore, the development of knowledge and skills of a large number of young Czech
people lies on the shoulders of universities and higher vocational schools.

If we compare these results with data collected by the Rabusic research (2008b, pp. 68-69) in 2005, we can see
that there was a partial change in the age structure of people who participate in non-formal education in the CR.
While in 2005 mainly people between 20-29 and 30-39 years participated in non-formal education, in 2013 we
can see a decrease of interest in non-formal education among people under 30 years of age and increase of
interest among people who are over 30 years old. The reason for this change is probably the fact that after 2000
there was a marginal increase in the number of students of universities up to 50-60% of the current year
population (CSU, 2013; Koucky, 2009; Prudky, Pabian, & Sima, 2010) due to which the formal instead of
non-formal education became the main form of education of people between 20-30 years of age.

The respondent's field of economic activity is another important factor. In this respect, individuals with the most
time outside the workplace, i.e. the unemployed, do not participate more in non-traditional education. It is
completely the opposite. Employed people have a much higher participation rate than the unemployed, the
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retired or people at home (e.g. mothers on parental leave). Almost one third of employed adults participate in
some form of non-formal education outside their workplace and every one out of ten employees states that they
are educating themselves regularly.

Table 2. Non-formal education outside the workplace

Attendance Regular Occasional Irregular Does not attend
Factors Participation in education % Adjusted o Adjusted o Adjusted o Adjusted
’ residual ’ residual ’ residual ’ residual
Gender Male 4.6 0.2 3.4 -1.4 6.8 -0.7 85.2 1.2
Female 4.4 -0.2 5.2 1.4 8 0.7 82.4 -1.2
18-24 33 -0.7 6.6 1.3 6.6 -0.4 83.5 -0.1
25-34 6.3 1.3 2.6 -1.3 12.1 2.7* 78.9 -2%
Age 35-44 5.5 0.7 9.4 3.7%* 11.6 2.4% 73.5 S
45-54 7.1 1.8 3.6 -0.5 7.1 -0.2 82.2 -0.6
55-64 1.7 -1.9 2.9 -1 4.0 -1.9 91.4 3.0%*
65+ 2.7 -1.3 1.6 2% 2.7 -2.7* 93 3.8%*
Employed 10.7 2.3% 12.5 3.1%* 7.1 -0.1 69.6 -2.9%
Economic Unejmployed 5.6 1.8 4.8 0.9 9.7 2.9% 79.9 3.5%*
activity Retired 1.2 3Rk 1.5 -2.5% 3.1 -3.1%* 94.2 5.3%%*
At home 2.4 -0.6 4.9 0.2 12.2 1.2 80.5 -0.6
Student 6 0.6 6 0.7 4.5 -1 83.6 0
Highly qualified employee 21.1 Rio 15.8 2.3% 15.8 0.9 47.4 -3.6%*
Senior manager with 6 or more 0 06 167 14 333 2% 50 18
subordinates
Senior manager with 5 or less 12.5 0.9 0 -0.6 12.5 03 75 0.3
subordinates
. _ Manager with 6 or more 16.7 3 8.3 1 13.9 0.9 611 2.9
Socioeconomic  subordinates
status Manager with 5 or less 15.6 2.5% 9.4 12 94 01 656  -2.1*
of employees  subordinates
Employee doing non-manual 6.2 04 3 5 3% 13 17 728 7%
work at the office
Employee doing non-manual 2,1 11 2.1 -0.9 10.6 0.2 85.1 0.9
work outside the office
Qualified manual worker 0.6 -3.3%% 0.6 S3Hk 6.8 1.5 91.9 4.6%**
Unqualified manual worker 3 -1 1.5 -1.3 1.5 -2.4* 93.9 3**
Highly qualified 222 1.2 11.1 -0.1 11.1 0.5 55.6 -1
Socioeconomic  Entrepreneur with 6 or more 40 5 0% 20 05 0 06 40 15
status of a employees
self-employed  Entrepreneur with 5 or less 53 19 132 02 79 03 737 |
person employees
Farmer 0 -0.7 0 -0.8 0 -0.6 100 1.4
up to 2,000 inhabitants 3.4 -0.8 2.9 -1.1 8.3 0.5 85.4 0.7
Size of local up to 20,000 inhabitants 5.3 0.9 5 -0.9 6.4 -0.4 83.2 -0.4
population up to 100,000 inhabitants 5.3 1.6 6.2 -0.8 6.2 -0.7 82.2 -0.7
over 100,000 inhabitants 3.4 -1.5 2.6 1.3 9.4 0.4 84.7 0.4

Note. Test of significance: * significant result — adjusted residual > 2 or < -2; ** very significant result — adjusted residual > 3 or < -3; ***

extremely significant result — adjusted residual > 4 or < -4.

A surprising situation can be found among the unemployed, where 80% of people state that they do not
participate in any form of non-formal education. If we add the 12.2% of unemployed, who irregularly participate
in some form of education, we can state that the vast majority of unemployed people in the CR are not trying
very hard to participate in any education. Due to this they are not able to develop their knowledge and skills and
thus improve their position on the labour market.

The reasons for this may lie in two causes (or possibly in a combination of these): either there is no optimal offer
of education possibilities for this social group, or the unemployed are aware that even improvement of their
knowledge and skills is not sufficient for the improvement of their position on the labour market. That is why
they only rarely participate in any non-formal education.

The third group of key factors is the socioeconomic status of respondents. To determine this, the international
classification of Erikson and Goldthorpe (1992) was used. It distinguishes job positions from highly qualified
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and managerial positions, typical for white collar workers, up to non-qualified manual workers, typical for blue
collar workers (see Table no.2: The socioeconomic status of employees). As a specific category we distinguish
the socioeconomic status of self-employed people which make up about 10% in the CR and who represent
so-called intermediate class positions, i.e. positions between white and blue collars (Katriidk & Fucik, 2010).

For the socioeconomic status of employees it is true that the higher the status the higher the chance of the
individual participating in further education. The group with the highest participation rate are highly qualified
workers (e.g. doctors, consultants, architect, etc.) of which more than one half participate in education in their
free time. Moreover every fifth person participates in more than three workshops/seminars every year. A similar
participation rate can be seen among the high manager positions with 6 or more subordinates. In contrast to the
highly qualified workers most of them (about one third) participate irregularly in non-formal education in their
free time. This is due to the fact that this group is heavily engaged in non-formal education in the workplace (see
below). Beyond these socioeconomic categories, managers also often participate in such education; 35-39% of
them participate in educational activities and 15-16% state that they participate regularly.

The lowest participation rate in non-formal education can be seen among the manual workers, be it qualified or
non-qualified ‘blue collar workers’. Only every tenth or eleventh manual worker participates in non-formal
education in their free time. This is the reason why there is an exclusion of manual workers from non-formal
adult education.

The situation of self-employed people is very specific in the CR. Highly qualified people who are self-employed,
and medium and large businesses entrepreneurs (i.e. those who have six or more employees) show a very high
participation rate (46-60% of them participate in some form of education). This high number of participating
self-employed people is probably due to the fact that they are forced to develop their knowledge and skills more
than people who are employed. On the other hand, the number of participants among small businesses
entrepreneurs (i.e. those who have less than six employees) is significantly lower — only 25% of them states that
they participate in workshops and seminars. They are, unlike the medium and large businesses entrepreneurs,
probably more busy and do not have as much free time for non-formal education.

The last factor which we tested was the population of the municipality of residence. It does not play any
significant role in the participation rate of people in non-formal education in their free time. The presumption
that small municipalities do not have a well-developed infrastructure for adult education proved to be unfounded.

5. Non-formal Adult Education in the Workplace

The image of non-formal education in the CR would not be complete without insight into what is happening
during working hours. In this regard we focused on workshops and seminars that economically active
self-employed people underwent in the preceding year other than the BOZP (Workplace Safety) training, which
is mandatory for all working people. For this analysis we used a slightly smaller sample (N = 593) than in
previous analyses because we excluded students, retired people, unemployed and people at home.

The most significant finding of this part of research is that more adults are participating in non-formal education
during their work time rather than in their free time. We identify that 33% of adults are participating in education
during their work time, where 9% stated that they participate regularly, 10% participate occasionally and 13%
participate irregularly (no more than once in the last 12 months). Even though these data are higher than in the
last case, they show that two thirds of working people in the CR are not participating in education during their
work time. Therefore, it is appropriate to ask whether we can consider the companies in the CR to be ‘learning
organizations’ (Senge, 1990).

As with the non-formal education outside the workplace, this form of education is also highly differentiated on
the bases of sociodemographic characters. The overview of all key factors and of participation of various social
groups is presented in Table 3. From the sociodemographic characters that we analysed, two are the most
important — socioeconomic status and age.

With regards to age, the least participating group are employees between 55 and 64 years of age. Almost three
quarters state that they do not participate in any education in their workplace. Therefore, employers do not invest
into incensement of the qualification or into requalification of employees over 55 years of age, which is the
reason why this group is one of the most vulnerable groups on the current labour market (Mares, 2002).

It is surprising that the second group with the least participation in employee education is the age cohort of 25-34
years. Two thirds state that they do not participate in education and those who attend some workshops or
seminars can be divided into two groups — participating regularly (9.5%) and participating irregularly (18%). The
distinction between young employees, who are already highly qualified and into whose education the companies
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are willing to invest, and employees working in non-manual positions at the office or manual workers, for whom
there are no preconditions for education in the workplace are being created, does probably play a role in this
differentiation.

The exact opposite situation can be found among middle-aged employees (35-44 years) who participate the most
in educational activities in the workplace. Almost 40% are participating in some form of education and one out
of ten people states that s/he is participating regularly.

A factor which has an even greater impact on adult participation in education in the workplace is the
socioeconomic status of employees and self-employed persons. The higher the status the higher the chance that
individuals will, during their working hours, educate or develop their skills. This is why the highest participation
rate can be found among highly qualified workers and senior manages.

In the case of highly qualified workers, almost a quarter is regularly participating in education and a quarter is
not participating at all. All senior managers declare an even higher participation rate. Only 14-16% of them are
not participating in any education at all. The difference between senior managers and highly qualified workers is
that highly qualified workers do not participate regularly but occasionally. This difference is even more obvious
if we look at the differences between senior managers with 6 or more subordinates and those with 5 or less.
Those who have a smaller number of workers for whom they are responsible participate more irregularly. This
implies that at senior manager positions the overall participation rate and frequency of activities is conditioned
by their socioeconomic status.

Table 3. Non-formal education in the workplace (N = 593)

Regular Occasional Irregular Does not attend
Factors Participation in education Adjusted Adjusted Adjusted Adjusted
% . % . % . % .
residual residual residual residual
Sex Male 8.6 -0.7 9.6 -0.5 14.1 0.5 67.4 0.4
Female 10.2 0.7 10.9 0.5 13 -0.5 65.9 -0.4
18-24 14 1.1 11.6 0.3 9.3 -0.9 65.1 -0.2
25-34 9.5 0 5.3 -1.3 18.1 1.9 67.2 0.2
Age 35-44 10.2 0.4 14.6 2.1* 12.7 -0.4 62.4 -1.3
45-54 7.8 -0.8 104 0.1 15.6 0.8 66.2 -0.1
55-64 5.8 -1.2 7 -1.1 10.5 -0.9 76.7 2.2%
Highly qualified employee 26.3 2.9% 26.3 2.3% 21.1 0.9 26.3 -3.8%%
Senior manager with 6 or more 16.7 0.7 33.3 1.8 33.3 1.3 16.7 2.6
subordinates
Senior manager with 5 or less 14.3 0.6 14.3 0.3 57.1 33 143 3.0%*
subordinates
. _ Manager with 6 or more 194 25% 222 23* 194 09 389 37
Socioeconomic  subordinates
status of an Manag.er with 5 or less 16.1 16 132 2 g% 26 14 45 26"
employee subordinates
Employee doing non-manual 112 13 162 2.8% 112 13 61.3 1.8
work at the office
Employee doing non-manual 22 -1.6 0.0 2.4% 19.6 1.1 78.3 1.7
work outside the office
Qualified manual worker 3.1 -2.8% 3.8 -3.3%* 11.9 -1 81.1 4.6%%*
Unqualified manual worker 1.6 -2.1%* 4.7 -1.6 7.8 -1.6 85.9 3.5%*
Highly qualified self-employed 22 02 1.1 0.8 333 2.8% 333 2.0%
person
Socioeconomic  Entrepreneur with 6 or more 60 2 4% 0.0 06 0.0 07 40 12
status employees
Self-employed ~ Entrepreneur with 5 or less 158 1 79 03 53 14 711 15
employees
Farmer/Collective farmer 0 -1 0 -0.6 0 -0.6 100 1.5
up to 2,000 inhabitants 3.7 -2.2% 6.5 -1.4 18.3 1.7 71 1.1
Size of local up to 20,000 inhabitants 12.3 1.7 13.8 2% 9.2 -2.2% 64.6 -0.7
population up to 100,000 inhabitants 8.2 -0.5 11.2 0.4 13.4 -0.1 67.2 0.2
over 100,000 inhabitants 10.8 0.7 7.4 -1.3 16.2 1 65.5 -0.3

Notel: Test of significance: * significant result — adjusted residual > 2 or < -2; ** very significant result — adjusted residual > 3 or < -3; ***
extremely significant result — adjusted residual > 4 or < -4.
Note 2: only the employees or self-employed were questioned.
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Relatively high participation in educational activities can be seen among middle management of companies,
among whom 16-19% of respondents’ state that they participate regularly. But in the case of middle leading
positions the participation rate of managers is diminishing. More than one third does not participate in any
educational activities in their workplace.

The situation of manual workers, be it qualified or unqualified, is completely different. Blue collar workers do
not participate in any education during their work time; 81-85% of workers state that they do not participate in
any type of education in the workplace. The highest adjusted residual from among all observed groups was
identified for this group (3.5 and 4.6). This means that the impact of social status is crucial. If there is any
participation of manual workers in education, it is always very rare, i.e. no more than once a year. The possible
cause for this is the fact that most jobs for qualified and non-qualified workers in the CR do not require a
systematic development of knowledge and skills and the fact that most workers do not have a extensive
experience with educational activities. According to some authors (Katriak, 2004; Nedbalkova, 2012), education
does not represent an important value for them.

The situation with highly qualified self-employed people and of entreprencurs with more than six employees is
also interesting. In both of these social groups we can see high utilization of educational activities in the
workplace. Most of the medium and large business entreprencurs (60%) state that they participate in educational
activities during their work time. But the situation of small business entrepreneurs is completely different. In
their case, only 16% of individuals participate regularly which is only one quarter the rate of medium and large
business entrepreneurs. The number of those, who do not participate in any education, is also significantly higher
(71%). The issue of different participation rates in educational activities that we described in non-formal
education outside the workplace can be found here as well.

Last of the tested factors — population of the municipality of residence — showed two interesting results. Despite
the fact that there is no linear relation between population of the municipality of residence and a higher
participation rate in educational activities, the local population does affect the frequency of adult participation. If
people live in a small municipality (up to 2,000 inhabitants) it is very unlikely that they participate regularly in
educational activities. And, at the same time, if people live in a small town (2,000 to 20,000 inhabitants), the
possibility of them participating in educational activities once a year increases.

6. Conclusion

The overall rate of participation in non-formal education in the CR is not very high. Our research shows that 29%
of adults participate in such education, where 17% of adults participate in their free time and 33% of adults
participate during their work time. We can conclude from the results that the centre of adult education in the CR
is the working world. In it, better prerequisites for adult education are created — be it because the employers
financially and logistically provide the educational courses or because the employees attend the educational
activities during their work time instead of during their free time. Because of these measures, some of the
fundamental problems of adult education are taken care of, such as the financial demand or lack of free time.

When comparing the results of this research with international statistics (IALS 2000) on adult participation in
non-formal education, we can see that the CR is still among the countries with average participation (20-35% of
adults are participating in non-formal education in these countries). To understand the position of the CR among
other countries, it must be stated that that position will depend on which of the presented frequencies will be
taken as a starting point for comparison. Using the data on education in the workplace, then the participation rate
in the CR approaches the limit denoting countries with high participation. If, on the other hand, the data on
education during one’s free time is used, then the participation rate in the CR approaches the limit denoting
countries with low participation.

Comparison in terms of the time periods is also interesting. Data from 2013 show a slightly lower participation
rate in adult education (29%) than data from 2005 — stating a 34% participation rate (RabuSicova & Rabusic,
2008b, p. 68). According to this data, there has been a slight decrease of in the participation rate connected with
organised educational activities during the last 8 years. However we assume that our data are, in this regard,
slightly distorted due to the inclusion of the 65+ age group (18% of respondents) which is missing in the Rabusic
(2008b) research. Since this age cohort shows one of the lowest rates of the participation in education, it is
logical that it also decreases the overall participation rate of our sample. Therefore we conclude that the current
overall participation rate is very similar to that in 2005. This means that we can see a medium-term stagnation in
the number of participants in continuing education in the CR rather than its decline.

A change can be seen in the frequency of education because the number of adults participating regularly (more
than 3 times a year) in education has increased. Data from 2013 showed 12% of people stated that they are
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participating regularly on such activities as opposed to data from 2005 when only 6% of individuals stated the
same (RabusSicova & Rabusic, 2008b, p. 64). Therefore the number of adults, who are participating in education
in the CR, is more or less the same but the number of those who are participating very often is increasing. Such a
development is probably caused by the fact that, in the framework of non-formal education, there are not many
new participants but the number of educational activities of those, who participated in non-formal education in
the past, is increasing. Some authors (Courtney, 1992; Tight, 1995) tackle this issue and emphasise that previous
experience with educational activities is important for further participation therein.

The structure of participants is crucial for our results. This structure is very diverse. One of the main factors for
participation in educational activities is socioeconomic status and partially the age of respondents. This is true
for both, education in and outside the workplace. Therefore we believe that it is not possible to talk about
education of the whole adult population of the CR, but only about education of certain social groups. That is
because, on the bases of socioeconomic status and age, groups of elderly people, manual workers and the
unemployed are largely excluded from non-formal education. It is, therefore, dominated by highly qualified and
leading, middle-aged workers. This also matches the results of an analysis of people participating in continuing
education in Great Britain carried out by Veronica McGivney (1990). Our results also match the results of other
research, according to which the non-formal education in the CR is dominated by highly qualified and prominent
workers (IALS, 2000, Rabusicova & Rabusic 2008Db, p. 69).

One of the specifics of the CR is that primarily self-employed people are participating in non-formal education.
These are usually highly qualified people like doctors, consultants, developers and medium and large
entrepreneurs. For them, non-formal education (be it in or outside the workplace) is usually an activity that they
use to develop their business and leadership skills. Such a high rate of participation is, in our opinion, caused by
the fact that self-employed people themselves are responsible for their own education which Results in their
attitude towards education being more proactive.

Despite the fact that this study presents a lot of important findings about the current state of non-formal
education in the CR, it must be noted that this study does not, in great detail, deal with the length of participation
of individuals in educational activities which can greatly influence the overall scope of participation. It does not
consider, for example, the differences between three one-day seminars and one three month training course. This
issue appears to be particularly urgent when we realize that the number of people who participate regularly is
increasing. In the future, it would be appropriate to find out if the increase in the participation rate of adults is
expressed only in the frequency of educational activities or even in their duration or if the increase in the number
of educational activities does not take place at the expense of their duration.

For a deeper understanding of the current situation of adult education in the CR, it is essential to consider not
only these questions, but many others that emerge from our research findings. First, it is necessary to find a more
precise answer to the question of what is the cause of the significant participation/exclusion in adult education of
some social groups. In this regard, the main obstacles that individual social groups regard as crucial for their
participation must be identified. Then, it is essential to focus on the significance which individual social groups
assign to non-formal education, because these enter into the evaluation of education as useful or useless activity
(or valuable or worthless experience). We are convinced that if, in future research, there will be an emphasis on
these issues, we will be able to better comprehend and describe other aspects of lifelong learning in the CR,
which will lead to a better understanding of macro-social and micro-social dimension of non-formal adult
education.
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