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Abstract 

The latest shift in Malaysia Education Blueprint (MEB 2013-2025) has emphasized on the usage of Autonomous 
Language Learning (ALL) as a teaching and learning approach. In reality, most of the Autonomous Learning 
traits seem to be missing in the traditional learning process due to the exam-oriented education system that has 
been applied in Malaysia since the past decades. The objective of this study is to explore the teachers’ 
perceptions towards ALL practices and prospects knowing that their roles are very crucial in developing 
Autonomous Learner. A survey was conducted among 35 in service English teachers teaching in Malaysia public 
secondary schools to explore their insights and views regarding their perceptions, practices and prospects of 
learner autonomy in their classrooms. The findings revealed that the teachers are very positive towards the 
implementation despite the discouraging situation of ALL among students. 
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1. Introduction 

The world today is in need of human capital that is more competitive. A competitive individual is known to be 
innovative, creative, proactive, motivated, highly skilled, flexible, available, and most important to have 
complex and critical thinking (Rivas, 2013). It is said that these traits of human capital can be shaped by the 
practice of learner autonomy (Bullock, 2011; Camilleri, 1999; Yoshiyuki, 2011). However, fostering learner 
autonomy requires appropriate cooperation between teachers and learners. In the process of language learning, 
active learners reflect on how they learn and analyse their learning methods. Learners should decide and reflect 
themselves whether they need improvements or not to remain stagnant. In many cases, students are not expected 
to reflect upon, analyse and evaluate their learning process in the current situation of language learning.  

Autonomous learners are those who positively accept responsibility for their own learning (Holec, 1981; Little, 
1991). Learners will be motivated when they realize that they hold the responsibility for their language learning 
development (Al Asmari, 2013; Jiao, 2005; Little, 2007 Borg & Al-Busaidi, 2012). Motivation should enhance 
the sense of responsibility among the learners in conducting their language learning process. The autonomous 
learner should understand learning objectives and goals before making initiative to strive towards their own 
learning, without ignoring to share insights during monitoring progress and evaluating their learning process. 
Teacher should guide their students to achieve realistic and measurable goals in formal education context-being 
reflective and possessing self-awareness will lead to better learning (Pintrich, 2000; Schunk, 2005; Borg & 
Al-Busaidi, 2012). 

According to Al Asmari (2013), language learning process works through learners’ own reflection on how they 
learn and it makes learners active in the sense that they learn to analyse their learning strategies. It has to be 
admitted that this trait is missing in traditional language teaching process and students are not expected to reflect 
upon their own learning. Malaysia Education system is still practicing traditional classroom system where 
teachers act as the authority that provides learners with knowledge which has resulted to the hindrance of ALL. 
Teacher is the person in charge in determining what and how to learn. This way of teaching will create passive 
learners. Passive learners only absorb the information provided to them by their teacher without any reflections, 
analysis, and evaluation of the information. Learner autonomy and teacher autonomy are interrelated as they 
need each other to work out as the teaching and learning process happens. Autonomous teachers should be able 
to guide their student to take responsibility with proper guidance and know when and how to guide. Teachers and 
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learners’ roles should be identified and introduced. Autonomous teachers should supply their students with 
appropriate tools and offer them fair opportunities to practice in the language classroom. A teacher needs to 
observe the change assuming that he or she are willing to become more autonomous by shifting from teaching 
knowledge-based to supervising students learning-based. Teachers role is a very crucial element towards 
developing ALL as chance to practice LA depends on teacher ability to create a culture that welcomes LA. It is 
vital to understand teachers’ views about ALL which is mirrored through their practices and strategies in 
promoting learner autonomy in their classrooms.  

MEB 2013-2025 has emphasized on the notion of autonomous teaching and learning and one would like to 
explore the notion of teacher autonomy in Malaysian context to shed some light focusing on the teachers’ 
perspectives toward the implementation that will change the role of teachers in term of pedagogical aspect. 
According to Borg and Al-Busaidi (2012), various studies regarding autonomous learning have been conducted 
since the past 30 years. However, the researches are very limited toward its relationship with teachers only. The 
lack of understanding of how teachers interpret learner autonomy somehow hinders the possibilities of ALL’s 
practice. The aims of this paper are to explore the perceptions of teachers regarding the current situation of 
ALL’s practices among students and the current practices that the teachers employ in creating autonomous 
language learning environment. The practices of strategies that the teachers think might work on the 
development of ALL has also being explored and at the same time the challenges that they faced in developing 
ALL are taken into account. The prospect of ALL in secondary school has also been investigated towards the 
development of ALL. 

2. Literature Review 

One of the teachers’ roles is to create a supportive autonomous learning environment in the classroom and many 
advocates agreed that that the role of a teacher has become the core in developing learner autonomy (Hurd, 
Beaven, & Ortega, 2001; Benson, 2009; Asmari, 2013). Supportive learning environment could stimulate 
learners’ awareness towards independent learning such as addressing learners’ past learning experience and 
performing specific induction session that will help learners to understand the lesson that will be taught that day. 
However, teachers’ perception and practicality towards the concept of learner autonomy may vary according to 
cultural settings and unsurprisingly the differences affect the methods to promote learner autonomy to language 
learners as the level of readiness for learner autonomy differs across cultures and educational background 
(Yıldırım, 2008 & 2012). Therefore, in order to build a design or adapting activities in promoting autonomous 
learning, it is vital to understand teachers’ perceptions, practices and beliefs toward the notion of learner 
autonomy.  

The notion of learner autonomy has diverted the roles of learners and teachers inside the classroom where 
learners are required to be more responsible towards their own learning with the role of teachers being kept up. 
In developing learner autonomy, teachers should provide necessary assistance to help learners to be more 
independent inside and outside of the classroom. Teachers and peers presence is very essential where 
Communicative Language Teaching (CLT) can be exercised to aid in developing learner autonomy through 
group work that will assist in achieving learners shared goals and gradually build the sense of interdependence 
among them (Little, 1991; Littlewood, 1999; Benson, 2001, Yıldırım, 2008). Considering the importance of 
learners’ autonomy, teachers are encouraged to foster learner autonomy as soon as possible in the classroom 
setting. Theoretically, everything seems simple but in reality the application and implications might change 
according to the current setting. An understanding towards the teachers’ perceptions and beliefs of learner 
autonomy could provide guidance for curriculum development, revision materials, classroom practice and 
teacher training (Little, 1995; Ho & Crookall, 1995; Scharle & Szabo, 2000; Chan, 2003). Due to the perception 
and realization differences, it is crucial to study the autonomy-related perspectives from various teachers and 
learners from all over the world and this study is an attempt to that direction. 

2.1 Teachers’ Perceptions of Autonomous Language Learning 

Even Learner Autonomy is widely explored in various cultures in terms of definition, characteristics as well as 
justification, teachers’ perceptions toward understanding learner autonomy seem to be neglected. One might said 
that further research on teachers perspectives and beliefs regarding learner autonomy is very essential as teachers 
are the individuals who directly deal with the learners. The teachers are one of the important elements in 
realizing learner autonomy; therefore, their perspectives and ideas are always valid to be taken into account. Al 
Asmari (2013) agreed that revealing teachers’ beliefs in LA is an important gap to fill as teachers play a central 
role in developing LA. However, very limited researches have been carried out in exploring teachers’ 
perspectives and how ESL teachers define learner autonomy in various contexts and educational settings 
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worldwide (Borg, 2010). 

In Oman, LA has become a goal as represented in the new Basic Education Curriculum (Al-Shaqsi, 2009). The 
teachers in Oman define LA as an independent learning, self-evaluation, taking responsibility, and cooperating. 
Teachers also believe that their students have the capacity of exercising LA. However, the findings have been 
questioned by Barillaro (2013) who stated that the 'surprisingly high' positive results might be influenced by the 
current educational policy in Oman where the teachers may have responded accordingly with regards to the 
policy. Camilleri (1997) is one of the pioneer advocates who has explored the teachers' views of autonomous 
learning. His works involved teachers’ background of various European Countries. He found out that teachers 
always have willingness to change and develop their teaching practice. He also proved that autonomous learning 
can be incorporated in various areas of teaching such as selection of material, classroom management, learning 
strategies, and also learning styles. He also indicated that the reluctance of teachers to implicate learners in aims 
and methodological decision. The constraints from higher authorities also made it hard toward promoting learner 
autonomy.  

Some teachers might want to involve their learners into the teaching and learning processes by letting them to set 
some objectives, choose some materials, or evaluate the course. However, some learners may not be coming to 
class and be ready to take such kind of responsibility and they should not always be interpreted as lack of interest 
to the class as they might still be under the influence of their previous learning habits. It is important for these 
teachers to understand that the idealistic of learner’s autonomy are deeply influenced by Western values. 
Creating students’ independence might not always work in the same way all over the world as students came 
from different cultures (Kubota, 2002) and it is proven that LA varies across culture construct (Schmenk, 2005; 
Adamson, 2004; Lacey, 2007; Asmari, 2013). A study from Adamson (2004) reported that the idea to create 
independent, reflective learners in tertiary settings encounter problems with some Asian learners who may find it 
hard to renounce their old strategies. Asmari (2013) in his study in Saudi Arabia, has discovered that some 
teachers are reluctant in bringing more learner autonomy into their classroom assuming that the students came 
from cultures that highly depending on the teachers and institution authorities. 

2.2 Autonomous Learning in Malaysian Context 

Autonomous Learning was first recognized in 1990 when ‘Self Access Learning’ was introduced in Malaysia 
since 1990 in primary school and 1995 in secondary school in English subject. However, the implementation is 
never encouraging since Malaysia Education system has been exercising ‘the spoon feeding’ system; passing 
down knowledge to their learners without expectation of getting the students to involve. In Malaysian context, 
Thang & Azarina (2007) found out that a majority of UKM, UPM and OUM learners are very teacher-centred. 
However, they do possess autonomous learning characteristics such as awareness of the importance of reading 
widely and acquiring appropriate learning strategies. Seng (2003) discovered that despite of the fact that the 
positive effects of autonomous learning activities, there is little indication that such approach is widely practised 
in Malaysian schools. There is a general presumption that a student-centred pedagogy is inferior to a 
teacher-centred pedagogy in increasing students’ cognitive performance.  

Knowing this issue, Malaysia’s Ministry of Education has stressed out on a student-centred learning approach in 
MEB 2013-2025. This curriculum approach will try to embed a balanced set of knowledge and skills such as 
creative and critical thinking, problem-solving, and leadership. The Ministry believed that in creating a highly 
competitive human capital, Autonomous Learning should be mastered by the young generation as well as in 
creating lifelong learners who are equipped with high order thinking skills. It would be great if this neglected 
learning approach can be exercised as early as possible to equip the learners with the characteristic of 
autonomous learner by the time they enrol in the tertiary level of education. Teachers role is very important in 
realizing autonomous learning as Little (n. d.) suggested, teachers roles and responsibilities in realizing this 
aspiration consist of using the target language as the medium of communication and instruction, involving 
learners in good learning activities that require them to discuss, analyse, and evaluate in target language, assist 
learners in setting their learning goal, choosing their activities, and reflect on their work (in target language). 
According to Little, teachers should ask their learners to identify individual learning goals but they need to 
achieve them through collaborative works and every learning plans and project should be recorded and written 
for future reflections.  

3. Methodology 

The study employed a survey-based data collection on secondary school teachers’ current practices and 
prospects of learner autonomy. In this study, a number of 150 online questionnaires were distributed to a group 
of secondary school ESL teachers. However, only 35 teachers responded after two gentle reminders. The data 
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were derived out of the 35 teachers’ responses. The questionnaire were adapted from Al Asmari (2013) consist 
of 30 items on a five-point scale of agreement that are separated in three sections: the current situation, the 
practices and the prospects of learner autonomy. The survey items aim to explore their ideas as to how far 
students should be involved in decision-making processes regarding common aspects of their own learning. The 
first section of the questionnaire explored the present situation of learner autonomy activities and students’ 
involvement in the process of decision making, while the second section concentrated on teaching practices 
through which teachers want to teach learner autonomy and problems they encountered, and the third section are 
meant to explore the teachers’ prospects of promoting learner autonomy. A statistical analysis was derived from 
the online statistical calculation done by Google Form Apps. The analysis was followed by the discussion and 
suggestion for developing learner autonomy at secondary school level especially for ESL learners.  

4. Findings and Discussions 

The data should describe and provide some information regarding the current practice of ALL activities among 
secondary school students including the teacher’s effort in developing ALL skill among their learners and their 
views regarding the notion of ALL. The data supplied by the teachers based on the questionnaire were tabulated 
and analysed through mean. The questionnaire served as the survey tool to investigate the present situation of 
learner autonomy activities in ESL classrooms from the teachers’ perspective and its future and prospects. It also 
revealed current teaching practices among ESL teachers and strategies for developing learner autonomy in ELT. 
The questionnaire were divided into three sections:1) The current practice of ALL; 2) Developing Autonomous 
Language Learning Practices; and 3) Autonomous Language Learning-Teachers’ suggestions. 

4.1 The Current Practice of ALL 

The data from the first section of the questionnaire reported a discouraging state of ALL activities among 
secondary school students according to the teachers’ perspectives. The situation was determined from the mean 
score from the basis of the higher the mean (maximum is 5), the more encouraging the current situation of ALL 
activities occurred. From the study, most of the statements scored below 4 which portrayed a very discouraging 
situation of current ALL activities in secondary schools level. The only statement that scored high is the first 
statement ‘Students compare their result with the results of other students’ with mean score 4.49. Teachers 
noticed that their students evaluate their performance in tests and exam and compare it with their friends. This 
statement showed that they do possess the urge to compete in their learning achievement and they do evaluate 
themselves based on their results. The second statement ‘Students are keen to perform excellent in the classroom’ 
has supported the first statement with mean score 3.86. The result showed that the students do want to perform in 
their classroom and to compare their results with their friends. The following 3 statements were also quite favour 
by the teacher: ‘Students try to create a link with the learned concepts when they study a new grammar rule’ with 
mean score 3.14, ‘Students motivate themselves in learning English’ with mean score 3.11, and ‘Students share 
their learning goals with the teachers’ with mean score 3.00. In the other hand the least favourite statements are 
‘Students can comment on selection of the study material’ with mean score 2.77, ‘In the beginning of the 
academic session, students identify their own strengths and weaknesses’ with mean score 2.77 and ‘Students 
discover language concepts on their own rather than waiting for the teacher’ 2.14. The scores are shown below. 

 

Table 1. The current practice of ALL 

Items Mean score

Students compare their result with the results of other students. 4.49

Students are keen to perform excellent in the classroom. 3.86

Students try to create a link with the learned concepts when they study a new grammar rule. 3.14

Students motivate themselves in learning English. 3.11

Students can comment on selection of the study material. 2.77

In the beginning of the academic session, students identify their own strengths and 
weaknesses 2.77 

Students evaluate their progress in learning English during the session 2.86

Students share their learning goals with the teachers. 3.00

Students set up their own learning goals. 2.83

Students discover language concepts on their own rather than waiting for the teacher 2.14
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From the findings, one might say that the current situation of ALL from the teachers perspectives was not 
promising and the fact that the first and second statement indicated that the students shows the characteristic of 
autonomous learning such compare their result with their friends and worried about their performance might be 
because of the of Malaysian education system exercises the exam oriented assessment. The findings might 
describe that students nowadays learn just for the sake of getting good grades without understanding their 
learning purposes and goals. If this is true, everything will be wasted and at the end of the day they actually 
learned nothing. This kind of education system hinders the true purpose of gaining knowledge by 
overemphasizing on student scores as the benchmark of successful student and student abilities (NST, 2012). 
From the table, we can see the gap between low scores statements and the two highest score statements. The gap 
somehow showed that the low mean scores revealed very discouraging autonomous learning situations. One 
might said that our learner traits are very much influenced by the previous education system. As from teachers 
perspectives, learner motivation to learn English is not very encouraging and might be influenced by how 
teachers interprets and expect from their learners to be autonomous due to the notion of autonomous is very hard 
to defined as the definition are subjective and varied (Benson, 2006). Motivation plays a unique and critical role 
in shaping autonomous language learners and it is the key to successful language learning (Dornyei, 1994, 2006). 
However, in Malaysia, due to exam oriented basis, learners motivation and learning objectives are not parallel, 
and bounded to the faith in authorities of teachers and textbooks that hinders students intrinsic motivation due to 
extrinsic goals such as grades and task completion (Borg & Al-Busaidi, 2012; NST, 2012).The main idea of ALL 
is to emphasize the role of learners rather than teachers by focusing on the process rather than the outcomes. 
Teachers should start to acknowledge the fact that working together with students in the idea of learner-centered 
tasks does not mean losing their authority in the classroom. ALL should be viewed as the collaborative effort that 
will empower student oriented teaching (Brown, 1994) and the importance of teachers roles should never been 
neglected or hindered since the responsibilities of learning should be shared equally between teachers and 
learners. ALL should be able to encourage learners in identifying and developing their learning objective and 
introduced them with the notion and practices of lifelong learning (Jacobs & Farrell, 2001; Camilleri, 1999; 
Little, 1991; Dam, 1995; Nunan, 1997; Benson, 2001). From the findings, teachers indicated that most of the 
learners do not have the ability to identify language concepts on their own that they rather wait for their teachers 
to inform them or to teach them the concepts. However, sharing goal setting and decision making will actually 
encourage learners in taking responsibilities or taking charge on their own learning and but the teachers possess 
lack of awareness in regard to the importance of these two activities during learning session. The teachers need 
to realize that some students might not be learning anything unless they has a clue on what they are trying to 
achieve (Cotterall, 2000). At the end of the day, the students might feel lost and they will neglect self-evaluation 
process during ELT session resulting them to be unaware of their strength and weaknesses toward their learning. 
This condition demonstrates a very teacher-centred practice in the current situation of ESL classroom (Reinders 
& Lazaro, 2011; Al Asmari, 2013). Our ‘spoon feeding’ system has left negative effects upon our learners’ 
learning style and preferences which result to the lack of self-confidence among students since their knowledge 
are solely based on theories that they cannot applied them in their daily lives. As they cling on their teachers, 
they limit their ability to think independently and critically resulting in poor creativity skills, hinder their true 
potential and confidence. Borg & Al-Busaidi (2012) supported that confident language learners are more 
autonomous compared to less confident language learners. 

4.2 Developing Autonomous Language Learning Practices 

The second section explored the teaching strategies that train ALL in secondary school Level. For autonomous 
pedagogy, teacher should be able to play their roles as facilitator, counsellor and resource. This three roles have 
been identified by Voller (1997) toward the development of ALL. The data reveals the teaching strategies that 
have been practiced by the teacher that embark on the practice of ALL. The most favoured statements were 
‘Communicative skills are taught from the very beginning’ (4.11), ‘Group discussion creates interest in English 
language learners’ (4.06), and ‘I prefer learner-centred plus teacher’s facilitation pattern in my teaching’ (4.26). 
Meanwhile the least favoured statements were ‘Poor teaching facilities are the main problem in English 
teaching’ (3.31), ‘English study skills mainly focus on the communication skills’ (3.20), ‘Decisions are made on 
the basis of teacher learner agreement and negotiations’ (3.34), and ‘Poor learner’s quality is the main problem 
in English teaching’ (3.34). The detailed results are shown in Table 2. 

From the findings, the teachers are very positive in developing ALL in terms of developing learners’ 
communication skills and practicing and exercising ALL activities such as sharing learning objectives, giving 
responsibilities, making decision of what and how they want to learn. Teachers will practice to be more like 
facilitators and classroom managers as well as encouraging learners to engage with outside of classroom learning 
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and involving them in various group discussion as they encourage learners to learn English (Camilleri, 1997; 
Asmari, 2013). Not every teacher has confidence in their learners to perform classroom activities. It might be 
due to the fear of giving responsibilities that actually will hinder the practice of ALL. Nowadays with the 
existence of ICT, students can surprisingly be creative if they are given a certain amount of time and the freedom 
of how they want to learn and when they want to learn as they became more motivated and responsible (Yunus, 
Salehi, & Chenzi, 2012; Borg & Al-Busaidi, 2012). In addition, ICT also has the capability in assisting and 
stimulating students to be more creative and help to develop ALL as well as improving teaching and learning 
quality (Yunus & Suliman, 2014). 

 

Table 2. Teaching strategies 

Items Mean 
score 

Communicative skills are taught from the very beginning. 4.11

Group discussion creates interest in English language learners 4.06

I prefer learner-cantered plus teacher’s facilitation pattern in my teaching 4.26

The best strategy to encourage creativity among students in language use is to assign 
home-based language tasks and projects to the students 3.66 

English study skills mainly focus on the communication skills 3.20

Only partial learners’ autonomy is possible and the teacher should decide what the learners do 
independently 3.43 

All decisions are made on the basis of teacher learner agreement and negotiations. 3.34

Students’ poor responsibility is the main problem in English teaching. 3.63

Poor learner’s quality is the main problem in English teaching. 3.34

Poor teaching facilities are the main problem in English teaching. 3.31

 

Some of the teachers believed that learner autonomy is impossible to be achieved and only partial learner 
autonomy activities are possible to be exercised. This might due to the fact that teachers have to follow a strict 
curriculum plans and to chase and finish the syllabus given by the ministry. This situation jeopardizes the overall 
ALL practice as it hinders and affects the ALL execution (Smith & Palfreyman, 2003). Students’ poor sense of 
responsibility somehow turns out to be the main problem in English teaching. Teachers felt that learners did not 
take the responsibilities in their learning. One might say that the ability to take responsibility is to be earned and 
not to be given. Teachers should know how to train their students toward becoming autonomous language 
learner and in times, autonomy should be given gradually so students will have the time to absorb and manage 
the burden and can learn to not only to take responsibility but to sustain the role of autonomous language 
learners. If the responsibility is blindly given to the students without any briefing (sharing learning objectives, 
methods and preferences), there is the chance for responsibility negligence because they did not understand and 
feel the importance of the specific tasks and the purpose of the lesson, as suggested by previous advocates that 
teachers and learners should work together as a community and communicate using the target language to shape 
the collaborative process (Little, Dam, & Timmer, 1998; Al Asmari, 2013; Borg & Al-Busaidi, 2012). According 
to the teachers, poor learners’ quality contributed as the main issue in ELT. Student at some point did not possess 
a good learner quality. Learners’ quality includes the ability to think critically and to learn, the ability to 
communicate, the ability to identify learning objectives, futures and social responsibility (Camilleri, 2007; 
Cotterall, 1995; Smith & Palfreyman, 2003). Learners somehow just wanted to finish their school without 
knowing and understanding the purpose of learning and how to make use of their knowledge (Smith et al., 2011). 
As the 21st century learners, they should be able to develop clear understanding of how to learn best and how to 
gain knowledge in the future. In addition, poor teaching facilities are also one of the issues in ELT. Supportive 
environments are of the most crucial elements towards the development of ALL. A good teaching and learning 
facility should embark students engagement that identified as one component necessary for successful learning, 
together supported with standards, teachers, and system that can positively impact educational results (Moore, 
2008; Roberts, Edgerton, & Peter, 2008; Buckley, Schneider, & Shang, 2005). This means that a good facility 
will assist in the effectiveness of ELT. The supportive physical environment will establish a positive learning 
process. The integration of ICT and positive classroom environment will create more inviting learning 
environment (Groundwater-Smith et al., 2011; Yunus, Salehi, & Chenzi, 2012). 
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4.3 Autonomous Language Learning-teachers’ Suggestions 

ALL requires the shift of teacher’s role towards the development of learner autonomy. Appropriate classroom 
environment is very essential to support teacher-student interaction in order to create various learning 
opportunities. The survey results exposed teachers’ futuristic approach toward developing ALL in their 
classroom. Overall data in this section showed that the teachers are quite positive to integrate learner autonomy 
in their teaching. The favoured statements include ‘Reflecting with the students on the teaching/learning process 
helps me identify some of their problems and find ways of solving them’ (4.34), ‘I think continuous professional 
development is important to improve teaching learning process’ (4.29), ‘Focusing on learner training makes it 
possible for me to observe improvement in the students’ attitudes and communicative competence’ (4.20), ‘To be 
able to implement a learner-centred pedagogy and develop my students’ learning competencies, I need to 
improve my theoretical knowledge in this field’ (4.20), ‘Providing learner training contributes to the 
development of autonomy as a teacher’ (4.14), ‘Providing learner training strategies prepares the teachers to 
implement future action research projects’ (4.00). While the least favoured statements were ‘Learner training 
component is included in the teacher development programs’ (3.63) and ‘I receive all necessary theoretical 
support from the university’ (3.51). Below are the detailed mean score of the analysis data. 

 

Table 3. Autonomous language learning-teachers’ suggestions 

Items Mean 
score 

I think continuous professional development is important to improve teaching learning process 4.29

Reflecting with the students on the teaching/learning process helps me identify some of their 
problems and find ways of solving them 4.34 

Focusing on learner training makes it possible for me to observe improvement in the students’ 
attitudes and communicative competence. 4.20 

Providing learner training strategies prepares the teachers to implement future action 
research projects. 4.00 

Providing learner training contributes to the development of autonomy as a teacher. 4.14

To be able to implement a learner-cantered pedagogy and develop my students’ learning 
competencies, I need to improve my theoretical knowledge in this field. 4.20 

Learner training component is included in the teacher development programs. 3.63

Learner training component fosters reflective attitude towards my practice. 3.89

Learners should be as autonomous as possible, and teachers should ensure this autonomy. 3.94

I receive all necessary theoretical support from the university. 3.51

 

The overall data from the last section show a very encouraging and positive response from teachers towards the 
exercising of ALL. The idea of teachers as learners is very essential since they will get engaged in career- long 
profesional learning, Attending related lectures, workshops, and seminars will provide teachers with the latest 
research findings and they will be able to cope with the need of this industrial age requirements. After all, every 
hard work that the teachers contribute are for the sake of learners development so they will be able to contribute to 
their country.at the same time, teachers professional development are very essential so they can play their role 
actively in school as well as in the learning communities (Groundwater-Smith, 2011). Reflections, discussions, 
and students’ feedbacks on teaching and learning process will assist and improve in their further ELT process 
(Peters, 2010). Teachers will make adjustment accordingly in future classes so that they can convey their 
knowledge more effectively and maximize the process of knowledge transfer. Moreover, learner training also 
contributes in shaping autonomous language learners as they practiced strategic learning strategies (Benson & 
Voller, 1987; O’Malley & Chamot, 1990) and teachers find it easier to observe their attitudes and communicative 
competence. Towards fostering learner autonomy, teachers must first understand and explore the essence of ALL 
practice so that they can maximize the benefit of ALL. While employing ALL, teacher and learners must together 
being autonomous (Al Asmari, 2013; Borg & Busaidi, 2012; Little, n. d.; Neupane, 2010). As supported from the 
finding, teachers agree that learner training will contribute in the development of learner autonomy. Successful 
language learners that employ specific language learning techniques can help them to take more responsibilities 
and become ALL, but these techniques are not autonomous in isolation as they need other elements toward the 
development of autonomous learning (de León, 2010; Al Asmari, 2013) 
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In this study, teachers have also admitted that they possess limited understanding towards ALL and upon the 
implementation of ALL they need to understand the notion of learner autonomy and learner training. It is crucial 
for teachers to understand three facts regarding autonomous learning as proposed by Little (1999). He indicated 
that the three facts are: 1. Autonomous learning varies according to learner metacognitive abilities, 2. The 
differences of autonomous learning abilities influenced by learners genetics form and it differs among individuals 
and it changes and bend across cultures, and also 3. The fact that the capacity of autonomous learning is develop by 
practice require it to be nurtured and maintained. In the meantime, some teachers indicated that learner training 
component is not included in their teacher development program. It might due to the fact that they did not 
understand the true notion of learner training and autonomous learning (Borg & Busaidi, 2012; de León, 2010; Al 
Asmari, 2013) or the fact that they are truly not exposed to the learner training component in their university years. 
Learner training is one area of methodology that encouraged students to focus on their learning (Benson, 1995) and 
according to him; learner training has 6 major forms. These forms are: 

1) Direct advice on how to learn languages independently.  

2) Methods and materials based on 'good language learner' research.  

3) Using open-ended methods and materials.  

4) 'Synthetic' approaches drawing on a wide range of sources.  

5) 'Integrated' approaches that treat learner training as a part of general language learning.  

6) 'Self-directed' approaches 
Most of the teachers understand that they play a major role in ensuring the successful practice of ALL. They 
realized that the fact that student being autonomous, teacher roles may never be hindered and it only shift from 
being a teacher as a sole source of knowledge to being the facilitator, the mentor, and the guidance to keep learning 
progress in tracks and to reflect upon their decision and their student decision (Al Asmari, 2013). Their role is very 
important and crucial toward the development of learner autonomy by providing motivation and encouragement 
for learner to take responsibility, to develop positive learning habits, to be more independent in learning, to take 
charge in practicing language skills and communicate inside and outside of classrooms (Thanasoulas, 2000). 
However some of the teachers stated that they did not receive necessary theoretical support from the university 
regarding learner autonomy. They wish that they should be exposed to learner autonomy in terms of theoretical 
support during their degree years and some of them might never came across to the notion of learner autonomy 
during their in service teaching program. It is suggested that all universities should exposed their teacher learners 
towards the notion of learner autonomy in term of theories and practices so they can exercise it in during their 
service in schools. 

5. Conclusion 

This present study revealed that the teachers are willing to practice ALL in their classrooms by sharing the 
authority in their ELT with their learners. However, from the teachers’ perspectives, students in multi-cultural 
classrooms may not all be equally ready for ALL especially in terms of taking responsibility. Therefore, towards 
developing ALL, teachers should be aware of their students’ educational backgrounds and perceptions that relate 
to learner autonomy. It does not seem possible to talk about completely non-autonomous or completely 
autonomous students. Learners must first learn to take responsibility of themselves first and then take 
responsibility of being autonomous learners and it is important for language teachers to be able to determine 
where and when to start practicing ALL as students from different backgrounds carry different perceptions of 
responsibility and some of those perceptions might not fit into ‘ideal’ type of autonomous learner. Further 
understanding and exposure of ALL is very essential to educate or to train the teachers towards the development 
of ALL in their classrooms. Educational Training Department should come out with courses and workshops that 
can train the teachers for better practices of ALL to make sure positive and successful implementation. 

In addition, Learners training is one of the crucial elements toward the successful practice of ALL. Learners 
should be able to identify and employ the suitable strategies with their learning styles and preferences since 
learner training has the capability in fostering and developing learner autonomy. Teachers should exposed their 
learners with various learning strategies so they can identify and exercise the specific strategies that suit them 
best to improve their English learning and skills. ALL will not only benefit them in language and communication 
skills but as well as to train them to be autonomous in all subject s and fields and to practice the lifelong learning 
to become more creative and innovative learners and human capital in this challenging industrial age. Therefore 
teachers should realize that they are no longer sole educational resource of their learners but they are also the 
manager, facilitator, mentors and counsellors. They should start giving their learners some basic or small 
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autonomy of their learning process and encourage them to reflect upon their learning outcomes. Despite one of 
the objectives of curriculum is to train independent learners that can manage their own learning, their 
independency is not encouraging. We have to accept that teachers and the curriculum are the main aspects in 
developing ALL. 

From this study, to sum up, it is suggested that teachers should start practicing teacher and learner autonomy and 
they should realize that they play a critical role in developing ALL among their students. They should be able to 
evaluate their students’ needs and identify their students learning preferences independently as all students 
possessed different learning styles. Teachers should identify and prepare variety learning resources that can cater 
variety students learning styles and able to assess their students’ performance fairly. Special programs and courses 
related to ALL should be given to teachers from time to time to keep them up to date in order to practice and to 
improve autonomous teaching and learning. 
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