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Abstract
At the end of the 20th century and in the early 21st, creativity has been seen to be increasingly important in
education. In this paper an attempt is made to present the concept of a novice teacher’s creative standpoint in a
comprehensive secondary school combining and integrating various educational theories, stances and approaches.
The paper concerns different aspects of the creative standpoint such as its nature, background, structure and
components.
The paper deals with theoretical and methodological benchmarks of the novice teacher’s creative standpoint
formation, its structural and substantial characteristics are scientifically proved, program and method support on
preserving and further development of the creative standpoint is developed that enriches the theory of the novice
teachers’ vocational training.
The paper concluded that the creative standpoint represents a system of creative relations, has dynamic character
and is of formed quality which can be developed purposefully in a comprehensive secondary school.
Development of the given phenomenon is the subjective process which is a part of general development of the
novice teacher’s personality. Training seminar made a basis for program and method support realization
“Effective methods of the creative standpoint forming of the novice teacher in a comprehensive secondary
school” and a model of the three-year program “School of the novice teacher”. The author innovative programs
developed by us have proved that effective formation and development of the novice teacher’s creative
standpoint is provided with its purposeful, systemic, lifelong character, uniform basic and substantial,
humanitarian basis, interdependent and complimentarily character of its theoretical and practical components,
novice teachers’ equal participation in choosing of goals, content, educational process technologies,
psychological and pedagogical help to young specialists in their creative growth.
Keywords: creative standpoint, creative attitude, novice teacher, professional pedagogical activity, training
seminar
1. Introduction
Analysis results of a current state of Russian education testify that there is a variety of problems and
contradictions, connected with recruiting of young scholars to school. One of the key problems is the absence of
purposeful work with novice teachers, and also effective mechanisms of involving in pedagogical activity that
interferes with renovation of educational institution personnel by young specialists (Ryseva, 2006; Vershlovsky,
2008).
The serious factor influencing development of Russian education is that a considerable quantity of pension age
teachers remains, with that 30 % of pedagogical high school graduates come to work to school and only 1/6 of
novice teachers remains in the education system after first three years of pedagogical activity.
The characteristic and the forecast of the existing problem testifies to necessity of high dynamics of personnel
renovation and recognition of novice teachers with the creative standpoint as one of pedagogical values, capable
to lifelong professional growth and mobility in a changing world, having knowledge of their own possibilities
and professional “self-image” technologies of creative interaction, and also abilities to use the laws of teaching
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and educational process creatively (Zagvyazinsky, 1987; Andreyev, 1996).
In this connection, the concept of the Federal goal-oriented program of education development for 2011-2015
assumes realization of such strategic goals as creation of lifelong learning modern system, training and retraining
of personnel taking into account innovative character of Russian education (Russian Federation Government
Order of February 7, 2011). Gershunsky fairly notices that any transformations should begin with the system that
advances these reforms and pedagogical education innovations, from future teachers’ training or in especially
extreme and urgent situations-from retraining of experienced teachers (Gershunsky, 2001), that determines an
urgency of our research.
It is obvious that the primary goal of higher educational institutions and comprehensive secondary schools must
be a formation of the target on creativity, development of the creative standpoint of young specialists as an
original method of human existence, forms of self-development and self-affirmation (Kan-Kalik & Nikandrov,
1990; Shamova & Ilyina, 2008).
2. Methodology
However, the creative standpoint is not considered in researches of a professional teacher’s standpoint though
there is the data indirectly touching this problem. For example, in Russian literature, attention is paid to general
issues of pedagogical creativity development (Zagvyazinsky, 1987; Andreyev, 1996); psychological aspects of
preparation for pedagogical activity are considered (Slastyonin & Podymova, 1997; Mitina, 2004; Shadrikov,
2012).
A great value is acquired by foreign researches. While some researchers have examined the nature of creativity
and developed creative pedagogy (Jeffrey & Craft, 2004), others (Bramwell et al., 2011) have examined creative
teachers themselves.
The analysis of such creative and novice teachers’ work shows that the main thing in their experience is not a
technology (at all its importance), but a special personal standpoint, an original pedagogical philosophy
determining behavior and activity of the novice teacher. If the teachers are too conservative and do not want to
change their standpoint because of a fear of new innovative approaches (Markova, 1993) and do not want to
reconstruct thinking (Asmolov, 1990), they cannot promote school renovation.
In the theory of pedagogical education a standpoint is considered as an integral part of pedagogical culture
(Bondarevskaya, 1999), professional competence (Markova, 1993; Vershlovsky, 1998), as a necessary condition
of pedagogical activity realization (Abulkhanova-Slavskaya, 1980; Kulnevich, 2001).
The scientists (Vershlovsky, 1998; Shamova & Ilyina, 2008) name reconsideration of own actions as one of the
basic mechanisms of the standpoint formation. That is humanization process at modern school assumes
formation of the professional standpoint of each teacher, at the same time awareness acts as one of the major
characteristics of the teacher’s standpoint.
Subjectivity of the pedagogical standpoint as realization of subject of pedagogy when a person is a creator of a
person is considered in some research works (Amonashvily, 1990; Serikov, 1999). They consider that the subject
standpoint of the teacher provides formation of a person in a whole, but not just his individual parts.
The standpoint as a role position (Kon, 1984; Maralov, 2002) and as integration of dominating selective relations
(Kodzhaspirova, 2005; Myasishchev, 2005) is formed through individual and group search, emotional
experiences and residing of significant senses.
The standpoint is also considered in a context of such concept as the status since diverse personal standpoints
transform it and at the same time are constructed on the basis of the status (Parsons, 2000; Ananyev, 2001; Park,
2011).
Koof et al. (2007) stated that teacher’s creative process emerged from the interaction between their personal
characteristics, including personal intelligences, motivation, values, and the communities in which they worked
and lived; Craft et al. (2008) explored the nature and the relationship between creativity, wisdom and trusteeship
in education.
It is underlined that the link of determination “personal standpoint” with such diverse terms as valuable
orientation, vital orientation, system of relations, sense and value interpenetration, stability dynamics notifies
that we talk about one general centre of spiritual development of a person (Ananyev, 2001).
Discussing creativity issues, Andreyev (2008) confirmed that when we speak about pedagogical creativity we
mean humanity and humanism which are determined first of all by a vital standpoint of a teacher, and his
personal creative concept.
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The results of analysis of long-term researches by Ananyev (2001) and Brushlinsky (2003) have shown that it is
necessary to measure true value of the standpoint by a creative contribution to social development. We designate
such standpoint as creative.
The undertaken analysis of theoretical approaches allows us to treat standpoint formation as the individual
self-determination including not only self-knowledge (discovering by the novice teacher of his measure of reality,
professional mission, awareness of his role in a whole), but also a self-estimation (orientation on the objects
demanding adjustment of potential reserves of the creative growth), self-forecasting (a method of psychological,
creative self-orientation), self-reflexion (understanding of professional activity) as an interconnected
preconditions of creative standpoint dynamics.
3. Results
Having analyzed questionnaires of the novice teachers during our empirical research, we come to following
conclusions. Novice teachers have a weak idea about the content of a concept “a creative standpoint”. The
majority of respondents are limited to the generalized answers, considering this phenomenon as a number of
separately conducted creative events and tasks. In none of the determinations given by young specialists such
concepts as “relation”, “belief system”, “point of view” have not been specified. Careful study of this problem
allows asserting that novice teachers see sense of the professional activity in transfer of social and cultural
experience to rising generation while modern treatment of a teacher’s profession assumes “life creativity”. The
essence of “life creativity” is valuable and notional, creative interpersonal interaction of participants of the
educational process, providing their simultaneous creative self-development, self-realization and
self-improvement (Andreyev, 1996).
In this connection it is very important to formulate theoretical and practical justification of psychological and
pedagogical ways, providing effective creative standpoint formation of the novice teacher, and also to develop
program and method support on its maintenance and further development.
Designing the program on the creative standpoint formation of the novice comprehensive secondary school
teacher, we have noticed its conformity of the standard model offered by Koziev (1987). For a creative
standpoint formation of the novice teacher it is necessary to define: 1. value problem; 2. motivational problem
(an image of a desirable future); 3. Technological problem.
In our study we assume the value problem as theoretical justification of the basic concepts of research,
assessment of the level of formation of the creative standpoint. We allocate three levels of the creative standpoint
formation of the novice teacher: optimum, satisfactory, unsatisfactory. Determining the creative standpoint level
of the novice teachers it would be reasonable to use the following criteria: activity, intellectual and criterion of
relations. The motivational problem has been embodied in meaningful and formulated purposes, tasks,
hypothesis, object and subject of research, ideal model of a teacher.
The decision of technological problem is presented in the training seminar program “Effective methods of the
creative standpoint forming of the novice teacher in a comprehensive secondary school” and a model of the
three-year program “School of the novice teacher”.
The training seminar program “Effective methods of the creative standpoint forming of the novice teacher in a
comprehensive secondary school” is structured in accordance with the block-modular principle:
1) Psychological and educational diagnostics methods of the novice teacher creative standpoint formation and
development.
2) The training seminar introduction (motivational and “warming up” procedures) includes the definition of the
content, purposes and objectives of the training seminar; rules for group working.
3) The section “Realization of personal characteristics and self-concept optimization” is devoted to the work on
the content of “self-image”, which is one of the most important social sets for novice teachers.
4) In the section “Self-concept in pedagogical communication and the optimization of the relationship to the
participants of the educational process” particular attention is given to the young teacher’s involvement in public
relations during the creative communication process, integrating them as personally significant.
5) The section “Self-concept in pedagogical communication and the optimization of the relationship to creative
pedagogical activity” focuses on the definition of self-position, activity management, behavior and thinking in
accordance with the supreme values; personality development, i.e. self-development.
6) The concluding block includes the final creative project of the group.
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Thus, there is an opportunity for reflection, introspection, exploration and individual ways of professional
standpoint growth, personal role repertoire. And the result of professional communication in the training seminar
is a creation of the active personal standpoint of the participants, the standpoint that is becoming the basis for
self-education.
Our training seminar lessons were visited by 154 young teachers. Significant confirmation of productive
co-creative activity during the training seminar based on the results of designed questionnaires and forms is the
following: the optimal level displacement of the creative standpoint of the novice teachers varies from 5% to
11%, a satisfactory level from 42% to 54%, insufficient from 53% to 35%.
The three-year program “School of the novice teacher” was designed in connection with the necessity and the
possibility of purposeful development of the creative standpoint of the secondary comprehensive school young
teachers (Ryseva, 2009). Program and methodological support includes: diagnostics capabilities, novice
teacher’s abilities to pedagogical creativity (questionnaires, forms, reflection of the novice teachers’ educational
activities, the need for creative self-development, self-realization, self-improvement); support and assistance to
novice teachers in selecting individual developmental trajectories (agreement of participants’ aims in the
educational process; discussion of priority issues, school and teachers’ development; accounting factors affecting
the formation of the creative standpoint; expanding the system of internal and external motivation); assistance in
the formation, development and maintenance of the creative standpoint of the young teachers (trusteeship of an
experienced tutor, co-creative and research activities, exchange of experience, games arrangement, lectures,
discussions, implementation of micro studies, participation in competitions, conferences, creative projects,
“brain-storming”, trainings, reflexive analysis of teaching activities, mutual planning of further professional
self-development of the secondary comprehensive school novice teachers).
Analysis obtained by the methods of operative data measurement (questionnaires, observations, interviews,
introspection and self-esteem, self-analysis of young teachers) shows the presence of high interest and emotional
involvement of the young teachers in the given work forms. The growth of communicative competence, deep
self-perception and understanding of group members, persistent changes of professional self-consciousness,
mastering of norms and ways of collective life, the emergence of multiple interpersonal relations, conscious
possession of restructuring techniques of personal and professional standpoints in the creative collaboration with
the educational team, colleagues and parents is evident.
Experimental research data allowed to determine the effectiveness degree of the proposed model of the young
teachers’ creative standpoint formation on the basis of generalized efficient and personal indicators related to
results of activity, both of the novice teachers and their students: the positive dynamics of the educational
process (positive dynamics of performance and quality of training, student achievement in the subject
competitions, conferences, project and research works), based on the level of perfection of the novice teacher’s
pedagogical skills (participation of the young teachers in professional competitions at various levels), research
activities (defense of Ph.D. thesis in pedagogy and psychology), the satisfaction degree of professional and
creative self-development and methodological quality, research works.
4. Discussion
The essence of the creative standpoint is to implement creative ideas. This process will be more productive if a
novice teacher masters the technology of forming a creative standpoint fully and successfully and is able to
self-knowledge, self-esteem, self-prediction, and self-reflection. The personal standpoint primarily expresses his
attitude. The concept of the attitude is not only a subjective opinion, but it is considered in the key of
relationships with other people and the environment, and also the result of interaction of a person with his own
life. Consequently, the novice teacher’s creative standpoint can be determined not only as a point of view, but
also as a system of creative attitudes to teaching, to himself and others in the educational process. In the system
of creative relationships the young teacher characteristics, ways of modeling life and valuable characteristics of
different spheres of life, personally and professionally meaningful, are formed. We can conclude that a creative
standpoint is not just a set of relations, but a character of their realization, which determines the future way of
life-professional and personal.
Personal standpoint is personally accepted and not imposed by the external environment choice of his place in
life, mediated by internal motives. It means that a novice teacher should not be considered in terms of
“qualitative” set, but in terms of directivity, teaching philosophy, professional interests, beliefs, motivations,
values, etc., that will generate a creative standpoint, despite the lack of experience, immaturity of some
professional qualities (Cremin et al., 2006). Orientations stabilize the novice teacher’s standpoint, but such
stabilization can be called only conditional because each individual situation activates a new theme, moving the
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entire chain of motivation, which eventually the standpoint of the teacher reacts on. That is, on the one hand, the
creative standpoint, being the core of the novice teacher’s culture, acts as a fundamental of principles that does
not change and is not distorted in certain favorable and unfavorable situations and conditions. On the other hand,
the standpoint dynamics fixes the transition into a new state. For example, experts believe (Vershlovsky, 1998;
Shadrikov, 2012), that the novice teacher’s creative standpoint will provide an opportunity to master teaching
creative activities, despite of some professionally significant qualities that are temporarily absent. It means that
variability and mobility are objective characteristics of the creative standpoint.
Hence the obvious conclusion is that the attitude to the profession is a dynamic property, as it arises and rebuilds
at various stages, in different situations. It is known that in human behavior, including professional, human
dependence on the situation presupposes some internal self-determination. That is an attitude to the profession
which acts as an internal conscious catalyst of external influences, as a measure of personal responsibility for
decisions and implementation of the social function of the profession, acting as a regulator of professional
behavior. This internal self-regulation mode, when the novice teacher is searching for his standpoint validation,
helps to implement selective activities.
Being an integral personality characteristic, the novice teacher’s creative standpoint is a united formation of two
inseparable parts of teaching activities: personal and professional, i.e. it serves as an indicator of personal
development and the young teacher’s availability to creative professional activity.
By the creative standpoint we understand a complex personal formation expressing a system of creative,
intellectual, volitional and emotive relations to the world, society, people, and himself, to standards, regulations,
rules, in particular to the pedagogical reality and educational activities-to all what is a sphere of creative
teacher’s interaction with the social and natural environment and is the source of his creative activity.
The structure of the novice teacher’s creative standpoint includes the following components: a) a creative
attitude of the novice teacher to himself, suggesting his willingness and ability to lifelong creative, spiritual,
intellectual, physical self-improvement and particularly to professional development; b) creative relationships
with others, willingness and ability to provide a subject-subject creative interaction with students, colleagues,
parents, representatives of society, who are related to students; c) a creative attitude to teaching on the principles
of activity, unity of practice, research and creativity. We determine the creative standpoint not as the sum of these
components, but as an open system, where they are closely connected, interdependent and strongly influence
each other providing the evolutionary nature of the system as a whole.
The analysis allowed to conclude that the young teacher’s creative standpoint formation is primarily a dialogic
subject-subject (developing) strategy for creative interaction between the participants of the teaching process
based on the self-awareness, self-reflection, self-esteem, self-prediction mechanisms and directed at redefining
of standpoints, interchange and mutual enrichment of value-semantic spheres, qualitative change in activities,
behavior, results.
5. Conclusion
Being a central element in the process of young teacher’s self-knowledge and self-awareness, the creative
standpoint is a quality that can be formed and should be an integral and key feature of the novice teacher’s
personality.
We have proved that the purposeful development of the novice teacher’s creative standpoint in a relatively short
time can be achieved by the training seminar “Effective methods of the creative standpoint forming of the novice
teacher in a comprehensive secondary school” which involves the selection of content units, the use of
“role-playing” game images submitted as the teachers’ professional standpoints in situations of pedagogical
communication. Training seminar classes showed that the creative standpoint is a means of preserving and
strengthening novice teachers’ creative relationship to their activities, to themselves and to other members of the
educational process.
Subsequent formation, development and preservation of the novice teacher’s creative standpoint are carried out
in the pedagogical model “School of the novice teacher” based on the concept of creative self-development,
self-actualization, self-improvement and self-education. “School of the novice teacher” model proved that within
a comprehensive secondary school various in content and educational functions communication of novice
teachers, their colleagues and students, promoting enrichment of professional and humanitarian culture, and a
development-oriented creative standpoint can be organized.
The prospects of our study are seen to develop a formation model of innovative thinking and creative standpoints
of different categories of teachers (from novice to experienced), to reveal the creativity of teachers in terms of
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their impact on individuality of students; develop forms and methods of training for teachers without departing
from their professional activity; develop author innovative programs in teaching pedagogical creativity.
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