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Abstract 

The thesis mainly adopts content analysis method to analyze 466 literature samples from dimensions such as 
research results type distribution and time distribution, research topic and content, research method and so on. 
The research results show that the existing research literatures on education quality of kindergarten are mainly 
academic periodicals and journals, and the literature quantity has realized a sustainable growth since 2006 due to 
policy support, and the researches comprehensively cover the most topics related to kindergarten education 
quality such as the concept of quality, the elements of quality, quality current situation, relevant evaluation 
standard, evaluation tools, evaluation current state and quality assurance. However, there also exist some 
problems such as simplification of research method and shortage of empirical research. Therefore, Chinese 
scholars should conduct more empirical researches rooted in practice and based on real problems so as to 
enhance interactive effects between academic research and practice reform as well as the interactive effects 
between academic research and policy formulation. 
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1. Introduction 

A large number of studies have shown that early childhood education can bring broad benefits (Heckman et al., 
2007, 2009; Nores & Barnett, 2010; Sylva et al., 2004, 2006; Sheridan, 2007), for example, it can lay a good 
foundation for the happiness and lifelong learning of children, reduce poverty, facilitate educational fairness, 
promote intergenerational communication, cultivate human capital, and accelerate the development of society 
and economy (OECD, 2012). Larry Schweinhart (1993) and Reynolds A (2002) et al. who made tracking studies 
on early education programs of The High/Scope Perry Preschool and Chicago Child-parent Center Program, 
have found that the rate of return on investment of early education is about 1: 7.16. The recent analysis on cost 
and benefit of this research indicates that the total rate of return on investment of these children at age of 40 
reaches as highly as 1:17.07, of which the children’s personal rate of return is 1:4.17 and the social rate of return 
is 1: 12.9 (Schweinhart, 2005). Based on these, the researchers believe that early childhood education is helpful 
to promote developments of educational fairness and social harmony, and the investment on early childhood 
education should be regarded as accumulated wealth to the nation rather than a burden.  

Although the researches have shown that early education quality can bring huge benefits, all of the benefits are 
based on the “good quality”; the poor quality preschool education services will do nothing good to the individual 
and society and even will hinder the development of individuals and the society (OECD, 2012). The global 
monitoring on education for all has also found that many countries committed to ensuring the education rights of 
all children have ignored education quality because of emphasizing on education opportunities (UNESCO, 2007). 
Opportunity and quality are equally important. Without the basic guarantee of quality, opportunity for children to 
enter kindergarten is almost meaningless for the development of young children (Feng, 2011). Nowadays, with 
the rapid popularization of early education and the increase of kindergarten enrolment rate in China, the 
education quality, however, is often ignored or placed at the second place. In recent years, some Chinese 
kindergartens have brought in some education content and forms that not conform to the characteristics of 
children’s physical and mental development, have hired unqualified teachers, and even have unqualified basic 
education and teaching conditions, all of which have seriously affected children’s physical and mental health 
(Liu, 2010). 
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How to popularize qualified education is the key point for the present and future researches on pre-school 
education and policy-making in China, and it needs educational circles to conduct empirical researches and 
provide support for policy formulation. What is the current research situation of Chinese kindergarten education 
quality? What results have achieved? What should be further strengthened and improved? Whether it can provide 
effective intellectual support for the improvement of kindergarten education quality? Based on these questions, 
the thesis makes a review and analysis on the research status of kindergarten education quality. 

2. Research Methods 

2.1 Sampling Method and Analysis Tool 

This research made an accurate retrieval for all literatures titled with “kindergarten education” and “quality”, 
“preschool education” and “quality”, “infant education” and “quality”, “early childhood education” and 
“quality” that recorded from January 1st 1949 to December 31st 2013 in the database of China National 
Knowledge Infrastructure (CNKI) (Note 1) and the total number of such literatures was 466 (Note 2). This 
research mainly adopts tools such as Excel 2007 and SPSS17.0 to make data analysis and process. 

2.2 Analysis Framework 

This research mainly uses content analysis method to make meta-analysis on study samples and also makes data 
extraction of the 466 retrieved literatures from dimensions such as the research result type distribution and time 
distribution, research topic and content, research method and so on. On this basis, it conducts quantitative and 
qualitative analyses to the research status of kindergarten education quality in China.  

3. Research Results 

3.1 Research Status and Trend Analysis 

In accordance with the types of retrieved literatures, it analyzes and roughly gets the type distribution of research 
results of kindergarten education quality (See Figure 1). As shown in Figure 1, we can see that: (1) more than 
two/thirds of main existing research results are stated in journal articles while almost a quarter of results are 
presented in newspapers, which indicates that the research results are of timeliness. (2) The proportion of results 
stated in academic dissertation is very small, which reflects that “kindergarten education quality” has not drawn 
extensive attention of graduate students. 
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Figure 1. Type distribution of research results of kindergarten education quality 
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Figure 2. Time distribution of research results of kindergarten education quality 
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Based on the longitudinal time sequence and through the quantitative analysis of the retrieved literatures, it 
generally gets the research development course of kindergarten education quality in the mainland of China (See 
Figure 2). The existing literatures show that earliest researches on early childhood education quality started from 
1985, and the research gets its first remarkable node in 2006 and then the number of related literatures begins to 
rise. The second remarkable node for researches on early childhood education is in the year of 2010 after which 
the number of related literatures begins to enjoy a rapid rise. It is aroused by relevant policy document; since 
2010, the Chinese government has begun to issue documents to support the development of preschool education.  

Generally speaking, the researches related to “kindergarten education quality” in recent years mainly conduct 
qualitative and quantitative researches on public kindergartens from dimensions of the connotation of 
kindergarten education quality (Liu, 2012; Su & Xu, 2010), the evaluation and promotion of Chinese 
kindergarten education quality (Liu Zhanlan, 2012), the quality evaluation standard and current situation (Liu, 
2008; Liu, 2011; Wu, 2012), the quality evaluation index system (Xue, 2012) and etc. 

3.2 Main Research Topic and Evaluations 

3.2.1 Discussions about the Quality Concept of Kindergarten Education 

Chinese scholars have discussed the quality concept, “being centered from the development of children”, from 
different angles. Main points are: the high quality early childhood education should be based on the lifelong 
sustainable development of children and its goal should be to cultivate well-rounded talents with an emphasis on 
innovation spirit and practical ability (Feng, 2002); a scientific quality concept of kindergarten education should 
be able to promote the all-round, personalized and sustainable development of children while facilitate the 
self-development of each child (Liu, 2012). Besides, it has to take the questions such as “is the quality objective 
or subjective”, “who decides the connotation of quality” and “how to evaluate the quality” into consideration 
when it aims to make a clear definition of kindergarten education quality (Su & Xu, 2010). Because diverse 
demands require people to have multiplex visions and views to the concept of quality, most of the scholars agree 
that kindergarten education quality is developmental and a scientific quality concept should be dynamic, diverse 
and developmental. 

3.2.2 Research on Elements of Kindergarten Education Quality 

Most of Chinese scholars believe that kindergarten education quality includes condition quality or structure 
quality, process quality, outcome quality (Feng, 2011; Yu, 2013; Liu, 2012; Guo, 2013). Condition quality or 
structure quality includes the scale of classes, the proportion of teachers and children, teachers’ qualification, the 
number and quality of books, toys and teaching tools, and the per capita space and etc. Process quality includes 
how the education work in kindergarten is carried out, what learning experience it provides to children and how 
to provide. Outcome quality refers to all physical and mental development aspects of children.  

In conclusion, the current researches in China mainly analyze the elements of kindergarten education quality 
from three dimensions: condition (structure), process and outcome. Condition quality and process quality decide 
the outcome quality, and the process quality is the most important one (Zhou, 2012; Feng, 2011). 

3.2.3 Research on Present Situation of the Quality of Kindergarten Education 

Chinese scholars have made different scales of survey researches on present situation of the kindergarten 
education quality in recent years (Liu, 2011; Liu et al., 2008; Tian et al., 2013). Through the researches on 
kindergarten education quality in 11 provinces of China, Liu Zhanlan et al. (2011) have found: firstly, the 
characteristics showed by the current kindergarten education include good physical environment, teachers being 
younger and professional, half-day activities with comprehensive content and the operating practice serving as 
children’s main learning approach; secondly, the prominent problems existing in the current kindergarten 
education include inappropriate learning materials, arbitrariness of course arrangement, imbalance of learning 
content, less attention and listening from teachers to children, and less language expression and communication 
of children; thirdly, kindergartens in districts and counties have less quality management and assessment 
processes, are lacking of proper quality assessment tools and the professional guidance to them need to be 
strengthened. Through surveys on class environment quality of 26 kindergartens with different systems in Shanxi 
province, Liu Yan et al. (2008) have found: in general, the education environment quality of kindergartens set up 
by the education department is better than that of others; the overall quality of private kindergartens is not high 
and has huge differences between each other. Besides, the surveys also find that kindergartens with different 
systems are all likely to provide high quality class education environment. 
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3.2.4 Research on Evaluation Standard 

“Evaluation standard” means what we need to evaluate. Scholars have different understandings on this. Liu Yan 
(1998) believes that the quality evaluation on kindergarten education includes four standards: the quality 
standard of employees (including qualifications and professional experience of employees, etc.), the 
responsibility standard of staff (including how teachers should perform various links in daily work, etc.), the 
efficiency standard (including the usage rate and the rational utilization degree of grounds, equipment and 
machines, etc.), the effect standard (including the development state of children, services for parents, adaption 
situation of children after enrolment, etc.). Guo Lingjing et al. (2013) point out that the goal of kindergarten 
education is to promote children’s development and the key factors that affect the development of children in 
kindergarten should be served as important indicators in the quality evaluation system. The main factors are: 
process quality, structure quality and orientation quality. Orientation quality refers to education views, values and 
beliefs of adults who participate in the education process. 

Up to now, China has no nationwide evaluation standard on kindergarten education quality. Provinces and cities 
have begun to establish kindergarten acceptance (or evaluation) standard since 1980s and 1990s, and these 
standards also serve as general reference for the practice of Chinese kindergarten education. Through studying 
quality evaluation standards of partial provinces, researchers have found that the standards mainly include five 
elements which are staff condition, material condition, education activity, children’s development and 
kindergarten management. Proportions of elements in different areas are different (Liu & Dai, 2010). However, 
there are some common problems in the existing quality evaluation standards such as paying more attention on 
result than on process, more on similarity than on difference, more on preset than on generation (Qian, 2012). 

3.2.5 Research on Evaluation Tools 

Nowadays, the international evaluation on preschool education quality usually adopts observation measurements 
such as ECERS-R, ECERS-E, CIS and CLASS. Chinese scholars mainly focus on the following aspects in the 
researches on evaluation tools: firstly, they make reviews and introductions to the above rating scales (Liu et al., 
1998; Liu, 2004); secondly, they conduct researches on Chinese kindergarten education quality by using above 
rating scales (Hu & Zhu, 2009); thirdly, they revise the above revaluation tools and apply the revised tools into 
the local researches (Liu, 2008). In addition, the research team led by Liu Zhanlan has developed ten evaluation 
tools for quality evaluation of kindergarten education, including status investigation of preschool class, teachers’ 
observation on children’s half-day activities, observation on children’s activity, observation on teachers’ behavior, 
mutual observation between teachers and children, and children’s development evaluation (Liu et al., 2009). 

Since the current quality evaluation standards of Chinese kindergartens mainly adopt the provincial evaluation 
and acceptance standards and have no nationwide evaluation standards, it is necessary to develop a set of 
self-evaluation scale for preschool education institutions based on the national preschool quality standards. 

3.2.6 Research on Present Situation of Evaluations 

The literature study has found that quality evaluation on Chinese kindergarten education mainly has following 
problems. Firstly, the evaluation content and standard themselves exist problems such as paying more attention 
on condition and result while ignoring the quality evaluation on process; the evaluation contents more emphasize 
on static contents and ignore dynamic contents; evaluation indicators are ambiguous and their operability is not 
clear. Secondly, the evaluation subject is unitary and simple for the evaluation is mainly made by the local 
government administrative departments and subordinate institutions while the evaluation personnel are mainly 
composed of governmental staff. Thirdly, the evaluation mainly focuses on quantitative evaluation and ignores 
the qualitative evaluation (Liu, 2006). 

In order to resolve existing problems in the quality evaluation system of Chinese kindergarten education, most of 
the scholars advocate that the evaluation contents should emphasize on process and quality, and the evaluation 
indicators should be clearer and operational (Wu, 2012; Liu, 2006); some scholars also claim that it is necessary 
to develop a nationwide preschool education quality evaluation standard which is suitable for the current 
situation of China so as to ensure the quality bottom-line of preschool education organizations and narrow 
regional education differences (Qian, 2012). What’s more, the evaluation subject should be diversified, education 
intermediary organizations should be cultivated and a third party evaluation mechanism shall be introduced (Cai, 
2009). Finally, the evaluation should be associated with improvement thus to form a quality assurance system. 

3.2.7 Research on Quality Assurance of Kindergarten Education 

The discussion and study about topics of the importance of education quality, the quality assurance and 
education quality improvement are in different literatures. In order to guarantee the preschool education quality, 
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the scholars believe that the government needs to focus on three links, namely, the link of kindergarten 
establishment, the link of quality supervision and the link of teachers. The specifics are the establishment of 
kindergarten access system, the improvement of quality evaluation and supervision system on preschool 
education, and to incorporate private kindergartens into education supervision systems (Liu, 2010). It mainly can 
be strengthened from the following aspects: first, it should require the establishment of quality evaluation and 
supervision system (Feng, 2011; Zhou, 2012); second, it needs to develop a nationwide quality standard (Zhou, 
2012; Qian, 2012); third, it has to improve the kindergarten establishment and cancellation mechanism (Zheng, 
2013); fourth, it should establish and perfect the education personnel system (Pang, 2012; Cai, 2009); fifth, it has 
to improve the funding and management system (Cai, 2006; Li, 2012). 

4. Discussion 

After studying the literatures on kindergarten education, the researcher will review the existing literatures from 
research paradigm and research content: 

4.1 Research Paradigm 

In terms of research paradigm, the evaluation on present situation of kindergarten education quality mainly 
adopts the empirical research paradigm, taking different ranges of samples around the country. The research on 
quality assurance of kindergarten education mainly uses the literature analysis method and experience summary 
method, making descriptive analysis and discussion. Since the research on kindergarten quality will inevitably 
involve quality evaluation and supervision, it determines the research to use empirical research paradigm. 
However, in order to establish a nationwide quality assurance system, it has to pay attention to both similarities 
and differences due to the huge economic and educational differences in the urban and rural as well as in 
regional areas in China. It requires that this kind of research should not only purse quantitative research 
paradigm, but also needs to combine with qualitative field investigation and to deeply understand the social 
ecosystem of the development of private kindergarten and care about demands of stakeholders thus to make 
comprehensive and systematic analysis on the quality assurance of private kindergarten education. 

4.2 Research Content 

As for the research contents, Chinese scholars mainly discussed the concept of quality, elements and evaluation 
of kindergarten education. The research on the current situation of kindergarten education quality in different 
regions of China, especially, provides empirical basis for the research of quality assurance. Meanwhile, the 
Chinese scholars discuss the quality assurance issues from different elements of the kindergarten education 
quality. The researches concern about the analyses of issues such as quality standard, supervision and 
certification, which are stated in foreign scattered literature reviews on kindergarten education quality assurance 
system. Some researchers have shown that the supervision dominated by government is an important measure to 
safeguard the quality of kindergarten education (OECD, 2006). However, China has not established a systematic 
quality assurance system for kindergarten education.  

5. Enlightenment 

The researches on Chinese preschool education are largely affected by macro policies. In 2010, China officially 
launched the National Medium and Long Term Education Reform and Development Plan Outline (2010-2020) 
and preschool education is firstly listed in the Outline as a separate chapter, which reflects the state’s 
unprecedented attention to preschool education; soon afterwards, Chinese State Council issued the Some 
Opinions of the State Council on Developing Current Preschool Education and decided to implement the 
Three-Year Action Plan for Preschool Education. All of these measures provide important conditions and 
opportunities for the development of preschool education, and also create good external supporting environment 
for researches on preschool education. This is the answer why the research on kindergarten education quality has 
a sudden and rapid growth in 2010.  

But, researches will not develop behind closed doors. The academic research at least has two basic functions: 
first, it can promote the reform of education practice and improve education quality; second, it can make positive 
impact on formulation of education policies. However, the basic functions of the academic research on preschool 
education fail to play an effective role in China: preschool education practice is alienated from researches and 
mainly guided by the market and parents. Most of researches on kindergarten education are interpretations of 
policies while policies guide the research direction and keynote. Therefore, under the circumstance of increasing 
funds investment on preschool education and intensive issues of policy document, it urgently needs the academic 
research on preschool education to give full play of its functions to enhance interactive effects between academic 
research and practice reform as well as the interactive effects between academic research and policy formulation. 
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Notes 

Note 1. CNKI (China National Knowledge Infrastructure) is the largest literature retrieval platform in China. 

Note 2. The literature samples of the research refers to research results got in the mainland of China, not 
including that of Hong Kong, Macau and Taiwan. 
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