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Abstract  

The purpose of this research was to investigate the associations between students’ bullying behaviors in Islamic 
private schools, Pattani province and classroom management factors (democracy, authoritarian, and permissive 
classroom management), family upbringing factors (strict, permissive, and democracy upbringing), environment 
violence factors (influence of peers violence, community violence, and parents violence), and to identify risk 
factors for bullying behaviors. A cross-sectional survey was conducted among 1,500 students were interviewed 
to collect relevant data by using a screening inventory for students at risk of exposure to bullying behavior in 
Islamic private schools (Laeheem & Sungkharat, 2012). Pearson Product-moment correlation test was used to 
analyze the associations between bullying outcome and various determinants linked to classroom management 
factors, family upbringing factors, and environment violence factors. Multiple linear regression analysis was 
used to identify risk factors for bullying. The study indicated that there were significant associations between 
bullying behavior and authoritarian classroom management, strict upbringing, influence of peers violence, and 
influence of parents violence. The influence of parents violence was clearly the most strongly associated 
predictors in explaining the students bullying behavior (Beta value= 2.26). The strict upbringing, authoritarian 
classroom management, and influence of peers violence were also made some contribution in explaining the 
variance in the students bullying behavior (Beta value= 1.93, 0.23, and -3.27), respectively. 

Keywords: bullying behavior, Islamic private schools, classroom management factors, family upbringing factors, 
and environment violence factors 

1. Introduction 

Bullying is a common behavioral problem occurring in Islamic private schools, is considered a common problem 
in schools and is well-known to among all parties concerned such as among students themselves, parents, 
teachers and educators. It is still a worrying problem which affects students’ quality of life, inflicting 
psychological, emotional, and physical damage and occurs throughout the world beyond (Kochenderfer & Ladd, 
1996; Laeheem, Kuning, McNeil, & Besag, 2008). School bullying can be defined as any negative actions 
repeatedly inflicted by a stronger student or student gang toward another student (Farrington, 1993; Olweus, 
1999). This negative action must be deliberate and carried out with the intent of causing harm to the victim 
(Farrington, 1993). Bullying might be classified in a variety of ways including physical assaults and 
psychological or emotional or verbal harassment (Laeheem, Kuning, & McNeil, 2009). Physical bullying is an 
action oriented and an intended to intimidate or physically hurt the victim through pinching, pushing, kicking, 
and hitting, while verbal bullying is using words to humiliate or hurt someone’s feelings through teasing, 
name-calling, insulting, or threatening behavior (Beale, 2001; Woods & Wolke, 2004; Gini, 2004).  

The major reasons that children bully others are to enjoy exercising power and status over their victims, boredom, 
jealousy, attention seeking, showing off, anger, revenge, and self-protection (Besag, 1989; Besag, 2006). In this 
way, bullying eases the way for children to be drawn into a path of delinquency, vandalism and criminality 
(Farrington, 1993; Junger, 1996). The targets or victims of school bullying are at risk of a variety of negative 
outcomes. They are more likely than non-victimized children to become anxious, insecure, lonely, depressed, to 
be rejected by their peers, drop out of school, feud, or decide to protect themselves by carrying guns/weapons to 
school (Boulton & Underwood, 1992; Craig, 1998). 
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There are many causes of bullying , such as domestic violence or physical abuse between parents (Singer, Miller, 
Guo, Slovak, & Frierson, 1998; Baldry, 2003). Witnessing parental physical abuse was clearly the most strongly 
associated determinant linked to bullying and aggressive behaviors than those who had never witnessed parental 
physical abuse (Laeheem & Baka, 2011). Parental modelling of aggression and violence promotes the 
development of a child’s negative behavior; the child might copy the parent’s physical actions and might then 
become a bully to gain success in their own social interactions. Exposure to parental family violence has been 
found to be related to negative behavior of students; those witnessing it are likely to display increased violent 
behavior (Singer, Miller, Guo, Slovak, & Frierson, 1998; Rossman, Hughes, & Rosenburg, 2000). Exposure to 
parental family violence has been found to be related to negative behaviors of students; the students who had 
witnessed parental physical abuse were more likely to bully others and violent behaviors, when compared to 
those who had not witnessed parental physical abuse (Laeheem & Baka, 2009). The students living with parental 
physical abuse were found to be at increased risk of experiencing violent behavior or bully other (Jaffe, Wolfe, & 
Wilson, 1990; Pepler & Sedighdeilami, 1998).  

This study aims to investigate the associations between students’ bullying behaviors and various determinants, 
and to identify risk factors for students’ bullying behaviors in Pattani Islamic private schools including classroom 
management factors (democracy classroom management, authoritarian classroom management, and permissive 
classroom management), Family upbringing factors (strict upbringing, permissive upbringing, and democracy 
upbringing), environment violence factors (influence of peers violence, influence of community violence, and 
influence of parents violence). By identifying students who are likely to bully others; findings from this study 
should help in the development of prevention and intervention policies in the primary schools and assist 
educational authorities to introduce better strategies for reducing and preventing this problem, and may give the 
necessary information to teachers and administrators responsible for improving existing awareness programs, as 
well as continuing to educate our children in the safest and best learning environment possible. 

2. Methods 

2.1 Participants 

The participants of the study consisted of 1,500 students which were drawn from fifteen schools; all of Islamic 
private schools in Pattani Province, Southern Thailand, and were selected 100 students per school. The age of the 
participants was between 6 to 13 years (Mean = 9.33, S.D. = 2.09). About 52.1% of the participants were females 
and 47.9% were males. 

2.2 Data Collection  

This study used a cross-sectional study design involving interviews and surveys of Islamic private schools 
students in a sample selected from the target population studied. Verbal consent to participate in the study was 
obtained from students after assurance of confidentiality was given to individuals and group administered. The 
collection assistants were teachers in target schools, who volunteered to participate. These teachers were trained 
in the interviewing techniques and the details of the questionnaire. They were asked to take care not to rush 
through the questionnaire and also to record responses accurately.  

The teachers interviewed students in the classroom after permission was granted by the school principal. Each 
interviewed individual ages 6-8 years olds students (Grades 1-3 students); interviewed lasted approximately 
25-35 minutes. Group administered (narrated) surveys of ages 9-12 years olds students (Grades 4-6 students) 
took approximately 45-55 minutes. 

2.3 Measures 

Classroom management factors is a self-report questionnaire which scored on a five-point rating scale, ranging 
from Never (1), Once or Twice (2), Sometimes (3), Regularly (4), and Very often (5). This questionnaire contains 
three subscales which include: democracy classroom management with 5 items, authoritarian classroom 
management with 5 items, and permissive classroom management with 5 items. The classroom management 
factors scale, was found to have acceptable internal consistency (Cronbach alpha = .76). 

Family upbringing factors is a self-report questionnaire which scores on a five-point rating scale, ranging from 
Never (1), Once or Twice (2), Sometimes (3), Regularly (4), and Very often (5). The family upbringing factors 
questionnaires contain three subscales which include: strict upbringing with 5 items, permissive upbringing with 
5 items, and democracy upbringing with 6 items. The internal consistency was .81, which was found to have 
acceptable internal consistency.  

Environment violence factors is a self-report questionnaire which comprised of 16 items with five-point rating 
scale, ranging from Never (1), Once or Twice (2), Sometimes (3), Regularly (4), and Very often (5). This 
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questionnaire contains three subscales which include: influence of peers violence with 5 items, influence of 
community violence with 6 items, and influence of parents violence with 5 items. The alpha coefficient was 
found .82, which was found to be acceptable. 

Bullying behavior is a self-report questionnaire by using a screening inventory for students at risk of exposure to 
bullying behavior in Islamic private schools (Laeheem & Sungkharat, 2012) which measuring the tendency to 
bully others in the past year which consist of 28 items scored on a five-point rating scale, ranging from Never (1), 
Once or Twice (2), Sometimes (3), Regularly (4), and Very often (5). The Bullying behavior questionnaire 
contains two subscales which include: physical bully scale with 15 items (e. g., kicked, hit, bite, pushed, 
throwing something at, beat, and pinched), and verbal bully scale with 13 items (e.g., name-calling, insulting 
parents’ occupation, insulting parents’ name, insulting appearance, insulting economic status, insulting academic 
achievement, and insulting by stating a physical disability). The internal consistence of the Bullying behavior 
questionnaire was found to be acceptable (Cronbach alpha = .86). 

2.4 Data Analysis 

All the predictor factors of interest and the bullying outcome were continues variables. Descriptive statistics was 
used to describe the main variables of the study. Pearson Product-moment correlation was conducted to test the 
associations between students’ bullying behaviors in Islamic private schools, Pattani province and classroom 
management factors (democracy, authoritarian, and permissive classroom management), family upbringing 
factors (strict, permissive, and democracy upbringing), environment violence factors (influence of peers violence, 
community violence, and parents violence). Multiple linear regression analysis was performed to investigate any 
independent associations between bullying outcome and various determinants linked to classroom management 
factors, family upbringing factors, and environment violence factors (to identify risk factors for bullying), and 
variables were eliminated from the model by stepwise method. 

3. Results 

3.1 Descriptive Statistics of Bullying and Predictor Variables 

In this study, the mean score of bullying outcome and predictor variables was interpreted based on Best (1981) 
guideline which suggested mean 1.00-1.49 scored as lowest, 1.50-2.49 scored as low, 2.50-3.49 scored as 
moderate, 3.50-4.49 scored as high, and 4.50-5.00 scored as highest. The result found that the level of the 
bullying behavior among of Islamic private school students in Pattani Province was at a moderate level (Mean= 
3.09). The mean score of nine predictor variables, the democracy upbringing was at a high level (Mean= 3.74), 
the permissive upbringing, the democracy classroom management, the strict upbringing, the permissive 
classroom management, the influence of peers violence, the influence of parents violence, and the influence of 
community violence were at moderate level (the mean score were 3.36, 3.35, 3.10, 3.09, 3.09, 3.08, and 2.83, 
respectively), and the authoritarian classroom management was at a low level (Mean= 2.07), (see Table 1). 

3.2 Correlations between Bullying Outcome and Predictor Variables 

Pearson Product-moment correlation was conducted to test the relationship between bullying outcome and nine 
predictor variables and the interpretation of correlations is based on Cohen (1988) guideline which suggested r =. 
10 to .29 as small, r = .30 to .49 as medium and r = .50 to 1.0 as large. The result of the analysis indicate that the 
bullying behavior were statistically significant associations with the authoritarian classroom management, 
permissive classroom management, strict upbringing, influence of peers violence, influence of community 
violence, and influence of parents violence (P = 0.000). The bullying behavior were a positive and large 
correlation with strict upbringing (r=0.70, 95% C I= 0.68, 0.73), with influence of parents violence (r = 0.70, 
95% C I= 0.67, 0.72), with influence of peers violence (r = 0.69, 95% C I= 0.66, 0.71), and with authoritarian 
classroom management (r = 0.65, 95% C I= 0.62, 0.68). The bullying behavior was a positive and medium 
correlation with influence of community violence (r=0.42, 95% C I= 0.38, 0.46), and was a positive and small 
correlation with permissive classroom management (r=0.27, 95% C I= 0.23, 0.32), (see Table 1). 

3.3 Multiple Linear Regression Analysis of Bullying Others 

Multiple linear regression analysis was performed to determine whether the relationship between bullying 
outcome and predictor variables. The results revealed that there were statistically significant associations 
between bullying behavior and authoritarian classroom management, strict upbringing, influence of peers 
violence, and influence of parents violence. The residual deviance of 0.37 on 1495 degrees of freedom (p=0.000) 
and the four predictor variables explain about 60.07% of the variance in bullying behavior. 

As depicted in Table 2, the largest beta coefficient obtained was 2.26 (95% C I= 1.89, 2.67) for influence of 
parents violence, this means that the influence of parents violence made the strongest unique contribution in 
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explaining the students bullying behavior, when the variance explained by all the other predictor variables in the 
model was controlled for. It suggests that one standard deviation increase in influence of parents violence is 
followed by 2.26 standard deviation increase in bullying outcome. The Beta value for strict upbringing, 
authoritarian classroom management, and influence of peers violence were 1.93 (95% C I= 1.55, 2.17), 0.23 
(95% C I= 0.16, 0.20), and -3.27 (95% C I= -4.12, -3.02), respectively. This means that the three predictor 
variables also made some contribution in explaining the variance in the students bullying behavior. 

 

Table 1. Correlations between outcome variable: bullying behavior and predictor variables 

Variables 
Mean 
Score S.D. 

Correlation with bullying 

r p value 
95% Confidence 

interval (CI) 

Bullying behavior 3.09 0.58    

Democratic classroom management 3.35 0.46 -0.03 0.233 -0.08, 0.20 

Authoritarian classroom management 2.07 0.87 0.65 0.000  0.62, 0.68 

Permissive classroom management 3.09 0.32 0.27 0.000  0.23, 0.32 

Strict upbringing 3.10 0.51 0.70 0.000  0.68, 0.73 

Permissive upbringing 3.36 0.33 -0.02 0.344 -0.07, 0.03 

Democratic upbringing 3.74 0.32 -0.01 0.984 -0.05, 0.05 

The influence of peer violence 3.09 0.50 0.69 0.000  0.66, 0.71 

The influence of community violence 2.83 0.90 0.42 0.000  0.38, 0.46 

The influence of parental violence 3.08 0.50 0.70 0.000  0.67, 0.72 

 

Table 2. Reduced linear regression model of association between predictor variables and the outcome variable: 
bullying behavior, final model 

Predictor Variables B S.E. p value 95% CI 

Constant  1.15 0.07 0.000  0.16, 0.20 

Authoritarian classroom management  0.23 0.01 0.000  0.16, 0.20 

Strict upbringing  1.93 0.16 0.000  1.55, 2.17 

The influence of peer violence -3.72 0.29 0.000 -4.12, -3.02 

The influence of parental violence  2.26 0.20 0.000  1.89, 2.67 

Note: Multiple R-squared: 0.6007, Adjusted R-squared: 0.5996,  

Residual standard error: 0.3662 on 1495 degrees of freedom 

 

4. Discussion and Conclusions 

In this study investigated the associations between students’ bullying behavior in Islamic private schools, Pattani 
province and nine determinants variables linked to democracy classroom management, authoritarian classroom 
management, permissive classroom management, strict upbringing, permissive upbringing, democracy 
upbringing, influence of peers violence, influence of community violence, and influence of parents violence. 
Results indicate that the bullying outcome was statistically significant associations with four predictor variables, 
namely authoritarian classroom management, strict upbringing, influence of peers violence, and influence of 
parents violence, and the four predictor variables explain about 60.07% of the variance in bullying behavior. 
Influence of parents’ violence was clearly the most strongly associated predictors in explaining the students 
bullying behavior. This means that the violence between parents has been found to be related to negative 
behaviors of students; the students who had high level of witnessed parental physical abuse were more likely to 
bully others than those who had low level of witnessed parental physical abuse. This is a negative impact 
indirectly on the students’ behavior, that students might imitate the parent’s violent behavior and might then 
become a bully to gain success in his or her daily life at theirs schools. This was consistent with the studies of 
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Rossman, Hughes, and Rosenburg (2000), Herrera and McCloskey (2001), Baldry (2003), and Laeheem, Kuning, 
McNeil, and Besag (2008), and Laeheem, Kuning, and McNeil (2009) who all reported that parental modeling of 
violence promotes the development of a students’ negative behavior and may also influence students viewers to 
transfer violent acts from parents to real-world situations and has a significant additional effect in predicting 
bullying others; the students might copy the parent’s physical actions and might then become a bully to gain 
success in their own social interactions.  

Students often use the same violent behavior tactics that they observe from their parents; they learn to act violent 
behavior and to bully other students when they model the behavior of violent acts. According to Larson (2003) 
and Baldry and Farrington (1998) who argued that the students living with domestic violence are at risk of 
increased emotional and behavioral problems, and were found to be at increased risk of experiencing emotional 
or physical abuse. The frequent conflict between parents can result in their students performing bullying 
behavior (Espelage & Swearer, 2003). Students often copy the physical actions of parents and so through their 
life experiences learn to be bullying others. By personally observing others acting violently to achieve some goal 
the students might learn to act violently (Gerbner, Gross, & Melody, 1982; Williams, 2007). This is consistent 
with the study of Bandura (1975) who found that most human behavior is learned observationally through 
copying: from observing others one forms an idea of how new behaviors are performed, and on later occasions 
this coded information serves as a guide for action. Siegel (1998) argued that the students learn to act violently 
when they model the behavior of violent acts by adults, especially family members. Allen and Santrock (1993) 
who noted that the students attend to what the parents are doing and saying in order to reproduce the model’s 
behavior.  

This study showed that bullying is a serious problem in behavior in Islamic private schools, Pattani province. 
Influence of parents’ violence or witnessing parental physical abuse was the highest risk factors associated with 
students’ bullying behavior. Findings from this study should help in the development of prevention and 
intervention policies in the Islamic private schools and assist educational authorities to introduce better strategies 
for reducing the problem. Parents are the most important persons in providing leadership and direction for the 
successful prevention and intervention of bullying. They should provide close attention and talk regularly with 
their children about their feelings and relationships with friends at school. They should work in partnership with 
the school to encourage positive behavior. Moreover, they must have patience, try to avoid using violence, and 
closely advise and control the cartoon program viewing of their children. School administrators and teachers are 
the next most important persons for preventing the prevalence of bullying in schools. The school environment 
should be safe, orderly, and bully-free. Teachers have to provide positive and mature role-modeling in techniques 
to students and teach them how to interact with one another. They should develop a program that teaches 
students about the dangers of bullying, develop school personnel in teaching bully-free practices and teach 
students about all forms of bullying: verbal, emotional, psychological, and physical, as well as teach students 
about disadvantages of cartoon violence viewing and physical abuse between parents.  
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