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Abstract

The employment problem of college graduates has evoked concern around the world, which is particularly
prominent in China in recent years. At the same time, English language proficiency of Chinese college students
has been emphasized within their university academic requirements as well as from prospective employers. The
consequent market pressure on Chinese college students to obtain language qualifications has created an
environment where not only the utility, but also the symbolic value of English proficiency has become essential.
Human capital theory describes the complex connection between language proficiency and employment, as a
foreign language skill, English is similar to other human capital and has the potential for economic value. From
the theoretical perspective for relationship between English language proficiency and employment of college
graduates based on human theory, recommendations are made for further both scholarly research and practitioner
policies, namely: National College English Teaching Syllabus, Regulations for Full-time Undergraduate
Bachelor’s Degree-granting, and Regulations for the Graduation Project.
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1. Introduction
1.1 Economic Necessity for the Asian Masses

Decades of progress achieved by many countries in reducing poverty is under threat, with employment
vulnerability playing a key role (Zhu & Wang, 2016, August 26). The report of the 19th National Congress of the
Communist Party of China (2017) describes how the employment problem has begun to negatively affect
citizens’ livelihood and is considered a significant social problem in China. Furthermore, the report also stresses
prioritizing the national quality of education and enhancing Chinese economic growth. Local governments and
universities have also promulgated a series of policies to promote the employment of college students.

Yet, youth employment is a particularly prominent problem in China. Since 1999, the Chinese government has
promoted the expansion of higher education enrollment. In 2017, the number of college graduates in China
reached 7.95 million, about seven times the 1.14 million graduates of 2011 (China Education Network, n. d.).
While the new educational environment could extend national learning opportunities and promote economic
development, it increases competition among Chinese college graduates to obtain employment after graduation.
It is this enhanced stress that drives the characteristics of the employment market for graduates in China —
thereby creating fertile ground for job market characteristics which promote job prospects, but may not
necessarily meet the needs of employers.

1.2 Employment Opportunity in Human Capital

Experts and scholars have long carried out studies regarding factors influencing college graduate employment
(Chen & Liu, 2015; Gonzalez, 2000; Huang, 2008). Some scholars have analyzed the situation of young college
graduates in the labor market by examining the impact of gender (Potestio, 2011; Rotkowski, 2003). Chinese
researchers have also considered contradictions between the training of higher education and the needs of
economic and social development, job market and employer selection, student interests, and social structure
(Chen, 2005; Li, 2017).

A prime conclusion from the foregoing studies is that labor forces with higher human capital obtain better

73



ass.ccsenet.org Asian Social Science Vol. 15, No. 3 2019

employment opportunities and higher income. Human capital theory explains that education is a prime
component of human capital investment, impacting employment and marginal productivity (Baptiste, 2001).
This perspective indicates individuals’ continuous investment in human capital through education and training is
an important factor for determining chances for future employment. But human capital is derived from both
direct utilitarian (achievement) and indirect value-based (ascriptive) factors. The ascriptive aspects include
gender, appearance, and origin, etc., while the more directly value-based elements include specialty skills,
learning ability, foreign language level, school reputation, and political outlook (Blau & Duncan, 1967).

Many language economists believe the application of foreign language human capital brings economic value
influenced by the law of supply and demand in the market economy (Diebolt, 2004; Drinkwater & O’Leary,
1997). As a means to obtain this ability, learning English in college must be considered a human capital
investment. Consequently, the importance of foreign language ability cultivation has been widely recognized by
researchers as an important strategy for students to achieve employment outcomes (Grenier & Xue, 2011;
Neamtu, 2012).

Yet, there is evidence non-utilitarian value of language proficiency also plays a role in achieving employment.
Group think effects from social psychology, via the “English craze”, has long played an important role in the
Chinese economy and society (Nong, 2009). That is, as English increases in popularity, proficiency achieves a
psychological value beyond its utility. This “English fever” may waste Chinese educational resources by
directing students away from their prescribed studies, even creating a culture with abnormal patterns of language
usage, with English proficiency rising as an important entry point into professions (Zhang, 2014).

1.3 Centrality of English Language Training

English is one of the most frequently learned languages in the world. In 2015, 67 nations spoke English as the
primary official language and 27 more counties used English as a secondary official language. At present, over
1.5 billion people speak English, of which 375 million are native speakers (The Statistic Portal, 2017). Roughly
four hundred million Chinese students study English (“English language proficiency application,” 2016). As the
main foreign language in China and around the world, college English has become a basic public course for
many non-English students upon entering university.

The influence of English on the employment of college students is mainly reflected in requirements that
employees demonstrate English proficiency. Zhao (2004) maintained that the level of English language
proficiency is an important factor affecting Chinese college students' employment competitiveness from his
surveys in paper collected in Beijing, Guizhou and other major cities. Employers now examine pass rates of the
CET-4 and CET-6 (College English Test, four and six years, respectively), and some have placed IELTS and
TOEFL scores in their recruitment requirements. According to the National Long-term Education Reform and
Development Plan (2010-2020) and the Several Opinions on Improving the High Education Quality (Ministry of
Education, 2017), college education in a foreign language is an important part of higher education in China. As a
result, language training is of significance for the coordinated development of college students’ knowledge,
ability, and comprehension quality.

Proficiency in English plays an important role in other Asian countries, as well. In Japan, most high schools only
offer English courses because many Japanese universities utilize English as part of their entrance examinations
(Ikegashira, Masumoto, & Morita, 2009). In South Korea, government policies clearly outline the vital role
English language proficiency plays in global competition for both individuals and the country (Chung & Choi,
2016). Within Korean public schools, formal English lessons begin in third grade; even earlier for many private
schools. Many non-English speaking governments around the world provide significant financial support and
investment for English education (Cristal, 2001).

2. Literature Review
2.1 Human Capital Theory

According to Schultz (1961), human capital is acquired by workers as the total sum of knowledge, health status,
and level of education. Such skills are obtained through investment in education, training, health care, labor
migration, and employment information (Baptiste, 2001). Human capital theory thus provides the vital link
between education and economic growth, emphasizing the value of investing in human capital (Baptiste, 2001;
Diebolt, 2004). Later, Becker applied a utility-maximizing approach for calculating the rates of return between
education and human capital. He believed school and college education would significantly increase labor
income due to the economic benefit of schooling (Stanfield, 2009).

Becker (1964) divided individual skills into special skills and common skills, and extended human capital
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investment from the individual to the organizational level. That is, the organization’s investment in the training
of individual general skills impacts productivity of both the individual and organization. Generalized skills thus
can play key roles in a variety of organizations with relatively high portability and substitutability. In contrast,
the substitutability and portability of special skills, particular to the organization, were relatively weak and could
only achieve the improvement of individual productivity in certain organizations. Theorists of human capital
theory also argued that policy makers need to distinguish generalized from specialized skills, while considering
the mode of investment (Kessler & Liilfesmann, 2006). In summary, some skills investments may increase
personal income via human capital, while not realizing value for organizations and society.

2.2 Human Capital Effects and the Empirical Literature
2.2.1 What Relationship Is There Between English Language Proficiency and Human Capital?

A positive relationship between English language proficiency and human capital is supported by the literature
(Chiswick & Miller, 2002; Evans, 1989; Vaillancourt, 1982; Zhang, 2014). Chiswick and Miller (2002) observed
that English language proficiency meets human capital requirements. Wang (2015) studied human capital and
found that it was affected by language. Many scholars have observed English language proficiency to be a
central component of human capital (Chiswick & Miller, 2002; Evans, 1989; Wang, 2015; Zhang, 2014).

2.2.2 To What Degree Does Human Capital Impact Employment?

Empirical studies have demonstrated that college students with rich internship experiences increase employment
opportunities and raise working efficiency after graduation (Meyer & Wise, 1979; Sagen, Dallam, & Laverty,
2000). Focusing on scholars who have studied China, Meng, Su and Shi (2012) found that college students who
want to increase the probability of direct employment must work hard to expand their width and breadth of
human capital. Dong and Xue (2014), in their graduates’ survey conclude that academic achievement of
graduates had a significant and positive impact on their employment. Liu (2015) studied colleges in Hubei
Province to explore the relationship between human capital and employment, which also showed a significant
result between human capital and employment as well. Similarly, Yue, Wen, and Ding (2004) concluded that
human capital affects employment directly.

2.2.3 To What Degree Does English Language Proficiency Impact Employment?

The majority of scholars have concluded through empirical research that English language proficiency affects
employment positively (Chiswick & Miller, 2010; Dustmann & Fabbri, 2003; McManus, Gould, & Welch, 1983;
Tainer, 1988). McManus et al. (1983) revealed that immigrants’ English language proficiency had a greater
impact on technical positions than other positions in the labor market. Daly (2012) found that for Mexican
immigrants, English language proficiency strongly increased earnings, particularly near the border with the
United States. Zhao (2004) discovered that the employment rate for students who passed CET-4 was about 15%
higher than those who had not. Huang (2008) showed that by the passing CET-4, college students would have
2.73% higher employment rate.

2.3 Link between Human Capital and English Language Proficiency

In human history, there has always been a very close relationship between economic activities and language
development. Smith (1776) described the origin and development process of language conforming to the market
principle of the “invisible hand”. Friedman (1953) believed the spontaneous formation process of language and
of markets was similar. Marchak (1965) revealed the economic value of language as an indispensable human tool,
having economic attributes just like many other resources: value, utility, cost and benefit.

Vaillancourt (1982) pointed out that obtained knowledge and skills through work experience and formal
education of mathematics, history, and English were components of human capital. He also discussed economics
studies with the allocation of scarce resources among competing individuals. Such resources may be obtained
with a certain price, through investment of time and capital cost, all of which expected to generate returns,
including higher incomes, lower costs and a larger social network. Zhang (2014) stated that language learning
itself, especially foreign language learning, is a central component of human capital investment.

Dhir (2005) believed that the economic value of language, both in macro and micro aspects, could be realized
through its use. The economic values in macro aspect were mainly reflected in the language’s position within the
social lives of different ethnic groups, use frequency, emotion, and related language policy (Waldorf et al., 2010).
Since the late 1960s, Breton (1978) took the lead in starting economics’ study of bilingual and multilingual
phenomena, analyzing economic status and income gap among different ethnic immigrants caused by their
language factor. The micro economic value of language was mainly reflected in the positive role and impact of
the language ideographic function of people’s communication behavior. As a result, people were urged to do the
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corresponding economic behaviors that met their expected needs (Chiswick & Miller, 2003). The use of specific
language on various occasions in different areas is the embodiment of this kind of micro economic value. Lazear
(1995) believed that, through language learning, individuals would have more opportunities to communicate
expanding social networks and more fully integrating into their local society, thus obtaining more employment
opportunities.

With the development of economic globalization and integration, English as a “world language” occupies an
important position in the political and economic activities of various countries (Wang, 2015). According to
Chiswick and Miller (2002), English language proficiency has the property of production factors meeting the
human capital requirements in three areas. First, English skills can be obtained through learning, vocational
training, and other social activities. Second, the great amounts of time, energy, and money to obtain English
skills are considered in terms of costs, benefits, and utility. Third, the positive factors of the English proficiency
level of individuals in the labor market are quite salient (Chiswick & Miller, 2002).

Wang (2015) concluded that human capital is affected by language, emphasizing the economic value of language.
He explained that acquisition of English language proficiency requires direct and indirect costs, especially the
opportunity cost of time. Therefore, if language learners spend their language learning time on other tasks the
learners achieve different levels of ability (Wang, 2015). According to Dustmann and Fabbri (2003), an
employee could obtain different economic benefits and thereby have a certain market value provided that the
language learned meets the requirements of their labor market. A Chinese scholar, Yin (2010) observed that as an
investment of human capital in a specific form, English learning will naturally produce economic benefits. Yin
further explained that English language has potential economic value similar to other human capital, obtained
through investment and accruing profits through the application of English language.

Other human capital scholars have considered the cultural attributes of language (Lazear, 1995). For example, by
utilizing qualitative and cross-culture research methods, Milken and Mohamed (2014) determined that English
language proficiency could be considered as a form of cultural capital, which has become associated with
symbolic values. That is, speaking fluent English becomes a demonstration of high social status, increasing the
attributed human capital of the speaker. Piche, Renaud, and Gingras (1999) demonstrated that the individual
education return rate in emerging industry is higher than in other relatively mature industries. They believed that
this was a result of better education and study abilities of individuals who engaged in the emerging industry.
Such individuals are more adaptable to technological changes, and therefore, they have the potential to obtain a
higher income. In other words, they gain a greater understanding of the industry, another manifestation of
cultural capital.

2.4 Link between Human Capital and Employment

As described earlier, Blau and Duncan (1967) divided individual human capital in American society into
ascriptive factors and achievement factors. In their empirical studies, Blau and Duncan (1967) demonstrated that
ascriptive factors and achievement factors influence individual employment interdependently. Achievement
factors are acquired by the individual through formal or informal education and vocational training. Ascriptive
factors are inherited, including most importantly, the individual’s paternal education level and occupational
status. In this view, during college students’ job-seeking process, human capital becomes the cornerstone of
success, whereas social capital is the bridge to identify holders of human capital.

Schultz (1963) opined that human capital is embodied in the labors’ degree of knowledge, technical level, job
skills and health, and specific human capital investment is the comprehensive value of those aspects. Becker
(1964) found human capital being closely related to employment because human capital is associated education
investments, job experience and skills, increasing labor market results (Byoun, 2013, p. 27).

Scholars have also used various other models to prove that people with higher human capital have spent less
time in finding jobs (Akram & Nymoen, 2006; Riddell & Song, 2011; Saito & Wu, 2016). Huang (2008)
proposed an employability hypothesis based on human capital. Meng et al. (2012) explained a view that college
students who want to increase the probability of direct employment must work hard to expand their width and
breadth of human capital, as well as be aware of the network of human capital contributors. This idea was
developed based on the changing circumstances of China’s labor market transition since 2008.

Consequently, many scholars concluded that people would achieve economic benefits through language by
engaging in various kinds of occupational activities based on human capital theory. The higher level of
proficiency in foreign languages will generate higher economic benefits. Employers would provide people with
better working conditions and income (Chiswick & Miller, 2002; Espenshade & Fu, 1997; Shields & Wheatly,
2002).
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2.5 Link between English Language Proficiency and Employment

The basic attribution of language as a foundation of the relationship between language skills and employment in
economics is based on two perspectives. One perspective is to consider language as the carrier of culture, and
identify the effects of language skills on individual employment by social discrimination or identification
(Lazear, 1995). The cultural attribute of language is able to produce a type of identity recognition among people
who speak the same language (Espenshade & Fu, 1997). Meanwhile, language difference from different groups
causes gaps and friction in communication, leading to lower cultural identity and alienation between different
groups. Based on the cultural attribute of language, Lazear (1995) created a model to focus on the individual
language learning orientation, the relationship between the population scale and the social integration. He
believed that, through language learning, individuals could have more chances of communication to expand
social networks and to better integrate into local society, thus obtaining more employment. In the labor market,
people who spoke a principal language would gradually alienate the people who used non-principal languages
(Grenier, 1989). Identity discrimination resulted in non-principal language groups becoming marginalized in the
labor market which formed labor market segmentation. This played an adverse effect on employment for
minorities (Chiswick & Miller, 2010; Drinkwater & O’Leary, 1997). Toussaint-Comeau (2006) in a study of
Hispanic immigrants in the U.S., stated that those with a language proficiency in English had higher
occupational status than those who did not speak English. Taken together, these studies point to the importance
of maintaining social networks and the role English language may have in creating such relationships.

Another research perspective of the relationship between language and employment included a human capital
lens (McManus et al., 1983; Tainer, 1988) which regarded language skills as an external representation of
individual ability; a signaling (Chiswick & Miller, 2008). This economic value of language was affected by
supply and demand in a job market, leading to a scarcity valuation of language proficiency (Boyd, 1992). Lang
(1986) analyzed the segmentation of the labor market based on the perspective of language differences and
created a model based on the human capital attribute of language influence on the mechanism of employment.
He suggested that language differences between different groups led to the production of communication costs,
thus forming a division of the labor market. Because of the cost of language learning, the group that used
non-principal language had to accept the division of the labor market (Lang, 1986). In addition, the extremely
competitive Asian employment markets foster student differentiation that may be more related to sociocultural
values than to educational value as expressed by knowledge, skills, or abilities (Chung & Choi, 2016).

2.6 Direct Value of English Language Proficiency

As an external representation of individual ability, the degree of language ability reflects individuals’
productivity (Budria & Swedberg, 2015; Thomsen, Gernandt, & Aldashev, 2009). Enterprises or employers may
infer an employee’s ability from the individual’s language competency by waiving the possible adverse influence
of language-led alienation and discrimination in the labor market, guaranteeing their employee’s job opportunity
and income (Chiswick & Miller, 1995; Dustmann & Fabbri, 2003).

Since English plays an essential role in the education system in China, Chinese people have become more
enthusiastic in English learning. Increasing numbers of Chinese scholars studied the influence of English
language proficiency on employment and identified significantly greater employer’s requirements of English
ability by the job seekers (Du & Yue, 2010; Qiao, Song, Feng, & Shao, 2011; Yue, Wen, & Ding, 2004). Lv
(2011) surveyed on the employment status and university English learning situation among university graduates
in Liaoning Province in 2010. He discovered that many of the employers had a clear statement on graduates’
English level requirement.

Zhao (2004) observed that the employment rate for students who have passed CET-4 and CET-6 is higher than
those who have not passed the test. English proficiency affects employment location selection (Zhao, 2004). For
example, Beijing and other major cities have considered passing CET-4 as a basic requirement if graduates want
to stay in the city for employment. The salary of college students who passed the CET-6 is 4.5% greater than
their counterparts who did not (Wang, Smyth, & Cheng, 2017). Major employment units such as foreign
companies, large enterprises, and scientific research units have required high foreign language proficiency (Zhao,
2004).

2.7 Other Concerns About Language Training

But there are yet other reasons to consider why English language training may not achieve economic growth for
the China people. First, the objectives of English language teaching are strictly based on comprehensive English
language proficiency required in the National College English Teaching Syllabus (2007). As such, Chinese
university curricula system cannot adapt to social needs - and therefore, there may be gaps between current job
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market requirements and the English language proficiency objectives of English education for students.

For example, demand for English in Chinese labor markets is concentrated on pursuing applied language
abilities. However, the training objective of English language proficiency in many universities and colleges stays
in a traditional research teaching model, which may lead to a conflict of educational characteristics. Particularly
critical may be the possibility that their teaching methods and contents may deviate seriously from actual
situations.

In addition, perhaps inappropriate English language proficiency is stipulated in promotion and job hunting.
Many Chinese companies require college graduates to have CET-4 and CET-6 certificates for any position.
Consequently, most universities and colleges choose a single set of unified English materials for all non-English
major students, and implement a single policy requiring the CET-4 for a bachelor’s degree. This simplified
mandate may be harmful to the development of science and culture, while adding to issues of hiring that emanate
from inappropriate metrics.

Second, due to great advocacy by the State, English language teaching plays a very important role in the current
institutionalized education. English language learning and examination taking are mandatory from Chinese
junior middle school to senior professional title assessments. Yet, some colleges and universities may lack clear
and definite cultivating objectives for their College English courses. In turn, many graduates have no clear
awareness of how to define English proficiency before their job hunt.

In addition, many have commented on the low means of students taking the CET-4 (Liu, 2013). This reflects the
poor level of students’ performance in English in general. As a result, college students may pass the CET-4 and
possibly even the CET-6, but lack fluent English speaking ability and English applied competence. Therefore,
the talents cultivated with the current English language teaching mode in Chinese universities and colleges even
deviate from the level of English language proficiency demanded by the testing system. Internal reasons may
play a role; often, college English teachers may lack practical experience themselves. Relevant departments may
also ignore professional needs, adopt compulsory English testing, violating teaching rules, and causing a waste
of social and educational resources.

Moreover, curricula and systems capable of responding to new situations need to be established. The structures
of the CET-4 test as well as the Academic English test are in four sections, including writing, listening, reading
and translating. English education in China focuses on cultivating students’ basic skills, such as listening,
speaking, reading, writing and translation as per the guidelines in the National College English Teaching
Syllabus (2007). Currently, College English curricula arrangement for non-English majors are operated by a
unified two-year education model. The model is restricted by a lack of teaching material which impacts
negatively on the students who require multi-level English language proficiency in order to join the job market.
Present language acquisition policies create mechanized and formulated teaching and ignore the inner interest of
the English learner. However, the central government did promulgate a series of policies to try to change and
promote English education. Some specialized courses are required in bilingual teaching in order to improve
students’ language skills and related professional abilities, in addition to College English and Academic English.
However, rapid development of Chinese society has determined that the goal of English talent cultivation and the
corresponding curricula may need to stay dynamic.

3. Conclusions

Many employers require graduates have strong English language skills prior to hiring. To support the rapid
development of Chinese society, higher requirements are being placed on the cultivation of English language
talents. English learning for Chinese students who attend various occupational examinations require a huge
investment of time and money. Chinese parents and students spend about $60 billion a year just for English
language teaching. It reports that 56% of non-English major students spend much of their time on English
learning (Chinese News Net, 2013, Oct 18). This implies lessons for learning the English language accounts for
a large portion of educational resources and some of these investments may not be particularly effective in
promoting employment growth. However, the present review identified reasons why English language
proficiency leads to success in the job market, but perhaps less directly to achievement in the workplace itself.
That is, English proficiency’s symbolic and networking value to student job seekers. The Chinese English
education system may need to work towards responding to these dynamic demands placed on English language
proficiency.

3.1 Recommendations

The findings of this review supports other studies which suggest rethinking English education in China and how
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to best promote employment of college graduates (Hu, 2015; Li, Morgan, & Ding, 2008). The training of many
students in English language proficiency has made great contributions to China’s economic growth, social
development, and cultural exchanges for many years. Clearly, English language proficiency has both utility and
symbolic impacts on the employment outcomes. As such, various stakeholders in Chinese society may need to
reflect on the problems associated with teaching English in Chinese universities.

3.1.1 Higher Education

The requirements of China’s rapid industrial development should be met by the quality, knowledge, and
competence of graduates. But the existing teaching system displays contradictions between market demand and
development objectives. As suppliers of the labor market, Chinese colleges and universities may need to
establish mechanisms more closely related to societal demands. According to new employer requirements of
English language proficiency, institutions may need to re-examine the direction and strategy of English language
teaching for training English language talent.

In College English courses, increased content directly related to employment and reformed teaching styles are
indicated. Moving beyond the single traditional lecture-based teaching style, experiential learning may be added
(Zein, 2017). For example, various employment scenarios may be presented to students to simulate real job
market competition environments, allowing them practical use of their English language abilities. In addition to
improving their competitive power in the marketplace, this will help to improve their interest in learning English.

Further, educators and administrators of universities and colleges may also need to take note of the importance of
profession-specific abilities. To enhance students’ learning initiative, specialty course teachers should strengthen
professional education in specialty courses. Colleges and universities develop students’ professional qualities,
professional and social abilities, and problem-solving abilities. In other words, universities and colleges should
strive to help students accumulate human capital so they are better equipped to respond to the demands of the
labor market.

Institutions also should assist students change their perspectives regarding employment to gain more realistic
employment expectations. University career centers may need to carry out a series of guidance courses and
implement one-on-one coaching. These may help college students become aware of employment situations,
build confidence, and establish positive attitude. To enhance the knowledge transfer, career centers at colleges
and universities may provide information on employment, various forms of career guidance, and labor market
predictions. They may need to also emphasize consultant and employment information services which do a
better job with helping college students choose their major so that students are placed in a position to succeed
right from the start.

3.1.2 Government

At the same time, government also may need to more systematically monitor how universities implement new
programs and services. However, the regulation and reform of English education cannot be made with a “one
size fits all” mentality. English examinations cannot be cancelled, nor English study ignored. The intent of
reform is not to cancel English examinations or eliminate English language study. A primary goal for English
education should be to promote employment effectiveness, as well as competitiveness of graduates.

In addition, it is recommended the Chinese government play a core role in creating a more cooperative
atmosphere between higher education and enterprise. Related governmental departments should timely publicize
the demands information of employment and foster information feedback between organizations and higher
education. The government may need to develop job information networks in an official manner to achieve
nationwide connectivity. This may help to promote employment and avoid the spread of misleading information
about the content and value of English language proficiency.

3.1.3 Organizations

Enterprises choose selection criteria to recruit college students. Many of these selection criteria follow traditional
styles in that they require English certification for every candidate in every position. For example, the policy of
English language proficiency does not need to be rigid in the fields of non-English majors. According to their
employment data, many companies set English language proficiency as a screening threshold of employment.
However, it is suggested that policymaking may need to be made more nuanced in different fields so that the
restrictions on the English language proficiency for the non-English major personnel or candidate, be reduced or
exempted.

However, as shown in the present review, English language proficiency may not always have directly impact
employment. Therefore, it is recommended that if a given career does not actually require English language
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proficiency, enterprises should not focus too much on language, since these investment heavy skills would not
help students much. Instead, enterprises may need to screen potential employees based on their professional
skills and experiences developed during their college study.

3.1.4 Students and Families

Human capital of college students has a positive impact on their employment. Consequently, college students
must try their best to strengthen their practical ability, enrich their professional ability, and enhance their
individual worth. Only by developing their professional skills through study are college students able to improve
their own comprehensive qualities, enabling them to adapt to a continuously changing environment.

But to promote the healthy development of English language learning and teaching, it is necessary that the status
and role of English education in school and society be understood and implemented throughout society.
Presently there is a phenomenon of blind pursuit for English language certification by potential job applicants in
China. Families should try to understand the “English craze” for its symbolic rather than utilitarian value.

3.2 Further Research

The present study has discovered a number of reasons that Chinese English language outcomes could be
improved, based on human capital theory and empirical validation. One might say that in creating job outcomes,
human capital is the foundation and social capital is supplementary. This amounts to a proposition that should be
examined empirically: is social capital be a moderating variable (without it, human capital can’t effectively
function) or is it a mediating variable (with an implication that social capital might be an outcome of human
capital investments).

Therefore, this process will require building social and cultural capital models. Some have called very recently
for bringing a Bourdieusian philosophy to the study of Chinese higher education (Yu, 2018). As outlined above,
as better students make their outstanding English proficiency manifest to all, speaking English takes on a strong
symbolic, segmenting aspect (Choi, 2003). Bourdieu’s cultural capital and social capital both play roles in
students’ employment success (Daly, 2012). Therefore, bringing human capital and social/cultural capitals into a
single nomological model would bring clarity to understanding how English language proficiency impacts job
outcomes.

A central outcome from this work is the primacy of human capital in studying English language proficiency.
Different dimensions have been identified in the literature, including achievement and ascriptive, micro and
macro, cultural and social. The balance among them in determining outcomes may allow for changing policies
and individuals requirements. For instance, if the segmentation impact is most important, perhaps English
language training might take on a more culture-intensive nature, rather than the employment-driven utilitarian
aspects of language proficiency.
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