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Abstract

The aim of this research is to investigate the 5th grade students’ attitude towards social studies course regarding
several variables. The population of the study consisted of 4435 fifth grade students studying in public schools in
Malatya, Yesilyurt. The sample group consisted of 362 students from 10 schools in the same district. The data
used in this study were obtained from the social studies attitude scale and was analyzed with SPSS program. As
a result of this research, 5th grade students have a positive attitudes towards social studies lesson and this
attitudes are different according to 5th students’ teachers’ gender, type of school, fall semester points, but this
attitudes is the same considering 5th grade students’ gender, parents’ level of education and taking social studies
course.
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1. Introduction

Attitude in general is individual’s predisposed state of mind regarding a value, event, phenomenon, or object
(inceoglu, 2011, p. 16). Attitudes have three main elements: affective component, cognitive component, and
behavioural component. Cognitive component involves a person’s belief and knowledge about the attitude object,
the affective component involves a person’s emotions/feelings about the attitude object, and the behavioural
component is the person’s behaviour to the object. The components of the attitudes are related to each other
(Inceoglu, 2011, pp. 29-39). There is a consistent relationship between the components of the attitudes; however,
there might be inconsistent relationships between them. For example, people know that smoking cigarette is
hazardous for health and although they are not happy because they smoke, they continue to smoke as behaviour
(Demirtag-Madran, 2012, p. 4).

Attitudes form and also change in individuals’ life in time due to the influence of some factors (family, friends,
teachers, and environment). Children are very much affected by their family’s attitudes in their adolescence
period and they form their attitudes until they are 30 and after that, they cannot change them very easily
(Tavsancil, 2010, p. 80).

Individuals usually display their behaviours parallel to their attitudes. Knowing a person’s attitudes can help us
predict their behaviours (Inceoglu, 2011, p. 181). However, in order to establish a consistent relationship
between attitudes and behaviour, attitudes must be measured correctly (Tavsancil, 2010, p. 102). In addition to
using many methods to measure the attitudes, attitude scales are most commonly used. Expressions reflecting the
person’s inner world are included in attitude scales and they help to learn the person’s true feelings (Tavsancil,
2010, p. 103).

Attitude which forms the basics of human behaviour is not only the focus of sociology and psychology but also it
has become a subject of interest for other fields of social sciences (inceoglu, 2011, pp. 13-14) because the
concept of attitude plays a key role in understanding many concepts (Demirtag-Madran, 2012, p. 2). Many
concepts in social studies are related to attitude. (Y1lmaz & Colak, 2012) Educational sciences included in these
disciplines are one of the fields which examine attitudes in detail because one of the subjects which educational
sciences focus on is the changes in student behaviour.

It is expected that a student who is active during the process of learning should have positive attitudes towards
school and lessons in order to be involved in the process. Within this context, students’ attitudes towards social
studies course which they studied in the secondary school are expected to be positive. Students are influenced by
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various factors like content, classroom and school environment, books, peers, and teachers and thus determining
their attitudes towards social studies course. Hence, while it is anticipated that individuals display positive
behaviours to any object, it is essential that precautions must be taken to learn individuals’ attitudes towards an
object and to cause them to change their attitudes towards positive, if necessary.

Considering that there is a relationship between students’ attitudes and achievements (Altintas, 2005, p. 6; Ogur,
2009, p. 77; Demir, 2010, p. 92; Yilmazer ve Demir, 2014, p. 1717; Cepni, 2015, p. 310), it is revealed that
attitudes serve as a signal flare to bring success for students. In addition to cognitive entry characteristics as
stated by Bloom, affective domain characteristics including attitude influence learning so entry characteristics
must be measured well and evaluated more elaborately. Thus, learning process will have been managed in a
much more controlled manner (Fidan, 2012, pp. 102-103). Therefore, while planning the education process, it is
important that students’ attitudes towards social studies are considered as attitudes affect students’ learning
either positively or negatively.

Among the foreign research studies carried about students’ attitudes towards social studies course are Schug et al.
(1982), Chiodo & Bayford (2004), Khaled (2013), Dundar & Rapoport (2014), Ahmed & Maryam (2016) and
Oztiirk & Baysal (1999), Akengin, Saglam, & Dilek (2002), Tay & Akyiirek Tay (2006), Ergin (2006), Sidekli
(2010), Yasar & Giirgogan Bayir (2010), Kiling & Dere (2015) can be included in domestic research studies.
While students’ attitudes towards social studies course differ in the research studies carried out abroad, it is
found in our country that students’ attitudes towards social sciences course were generally positive.

2. The Purpose and Importance of the Research Study

The purpose of this research is to investigate the 5th grade students’ attitude towards social studies course
regarding several variables. The main goals of education are that students should actively participate, they should
have a desire to learn, and they should be successful in their lesson during the learning process. With the
changing of curriculum in 2004, traditional education model was replaced by a new learning process that
included students’ affective characteristics in the process. Teachers are asked to use attitude scales and also they
are recommended to take necessary precautions for students to display positive attitudes in social studies
curriculum. What a teacher can do to change a student’s attitude is limited to his own opportunities. Teachers’
individual works are limited to their own classes, but this situation negatively affects publishing houses,
curriculum designers, education administrators, and universities which also considers students’ attitudes. Thus,
as a result of increase of such studies and publication of their results, every institution and organization will have
an opportunity to do their parts in their own areas.

In line with this purpose, the statement of the problem is as follows: What are the attitudes of the 5th grade
students with several variables towards social studies course?

3. Method

Based on quantitative research design, descriptive model was used in the study. Descriptive model is used to
describe information concerning the current status of the phenomena. The current status is presented without
being changed or trying to be changed but as it is (Karasar, 2012, p. 77).

3.1 The Population and the Sample

The population of the study consisted of 4435 5th grade students studying in formal state secondary schools and
imam hatip secondary schools in Malatya, Yesilyurt.

The size of the sample to be used in the study were calculated as 354 with a formula n=Nt*pq/d*(N-1)+t’pq
determined by Yazicioglu & Erdogan (2011). The sample group consisted of 362 students chosen randomly from
10 state and imam hatip secondary schools located in Malatya, Yesilyurt.

3.2 Data Collection Tools and Data Collection

A questionnaire was used as a data collection tool in the research study. The data which were used to determine
students’ attitudes towards social studies course were obtained via implementation of student demographic
information form which included several variables of students and “Attitude Scale for Social Studies Course”
developed by Ozkal (2002) to the 5th grade students in classroom environment. Attitude Scale for Social Studies
Course consisted of 31 5 point Likert-type items and its Cronbach’s Alpha reliability coefficient was found as
0,91 (Ozkal, 2002, p. 55).

The data obtained from the study were coded and entered to SPSS statistical package program and then the data
were analysed. The positive items in the attitude scale about social studies course were entered as Strongly
Agree (5), Partially Agree (4), Neutral (3), Disagree (2), Strongly Disagree (1); the negative items were coded as
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Strongly Agree (5), Partially Agree (4), Neutral (3), Disagree (2), Strongly Disagree (1). Before each test,
whether or not hypotheses were proved was checked and then the test was implemented in order to test the data
within the scope of the research’s stated goals and sub-goals. The independent samples t-test, one of the
parametric tests for comparison of two groups, was used for the normal distribution of the data, one-way
ANOVA for comparison more than two groups was used, and Kruskal Wallis H Test, one of the non-parametric
tests for comparison of more than two groups, was used for non-normal distributions in the research study.

4. Findings
4.1 Investigation of the 5th Grade Students’ Attitudes towards Social Studies Course

Statistical information considering the items of the Attitude Scale for Social Studies Course displaying the
attitudes of the 5th grade students towards social studies course and the whole was presented in Table 1.

Table 1. Statistical information on the 5th grade students’ attitudes towards social studies course

Item
Number Attitude Scale for Social Studies Course X SD
1 I mostly like Social Studies course among the other courses. 4.04 1.14
2 Social Studies course is one of the three courses that I like most. 4.12 1.34
3 I feel sleepy in Social Studies course. 4.22 1.35
4 I get bored while studying Social Studies course. 4.12 1.36
5 I’m looking forward to bell ringing in Social Studies course. 3.96 1.49
6 Social Studies course is among the courses I like most. 421 1.34
7 I feel comfortable in Social Studies course. 4.17 1.3
8 I don’t want to attend Social Studies course. 4.43 1.18
9 I don’t study Social Studies course willingly even during the exams. 4.39 1.21
10 I listen to Social Studies course to some extent, and then I can’t. 4.25 1.34
11 I daydream in Social Studies course. 431 1.24
12 I will be happy if there are fewer subjects in Social Studies course. 3.7 1.61
13 I am scared of Social Studies course. 4.48 1.19
14 I will be very happy if Social Studies course is excluded from the curriculum. 43 1.32
15 Social Studies course does not have an important place in my daily life. 4.62 0.94
16 I feel tired after Social Studies course. 391 1.5
17 I feel tired when I start to study Social Studies course. 4.12 1.38
18 I feel relax when Social Studies unit finishes. 3.63 1.64
19 Social Studies course is a very boring course. 4.34 1.26
20 Social Studies course is very entertaining. 4.17 1.34
21 Time does not fly in Social Studies course. 3.8 1.58
22 I want more Social Studies course hours. 3.51 1.64
I try to learn subjects which are difficult to understand in Social Studies course without
23 getting bored. 4.18 1.29
I constantly want to benefit from my teachers and peers to increase my knowledge of Social
24 Studies course. 433 1.16
25 I like to revise subjects related to Social Studies course in my free time. 3.98 1.35
26 I like to revise subjects related to Social Studies course when I go home. 3.92 1.37
27 I study Social Studies course less than my friends. 4.23 1.26
28 Studying Social Studies course relaxes me. 3.65 1.51
29 I try to do my best in Social Studies course. 4.66 0.94
30 I often think what I learn in Social Studies course. 4.11 1.29
31 I do questions about Social Studies course in my free time. 3.99 1.34
General 4.12 0,94

According to the items of the Attitude Scale for Social Studies Course, when the attitude means were examined,
generally most items have similar means. The items with the lowest mean scores are item number 22 which
states, “I want more Social Studies course hours.” (%=3.51), and item number 18, “I feel relax when Social
Studies unit finishes.” (¥=3.63), item number 28, “Studying Social Studies course relaxes me.” (¥=3.65). On the
other hand, the items with the highest mean scores are item number 29, “I try to do my best in Social Studies
course.” (¥=4.66) and item number 15,” Social Studies course does not have an important place in my daily life.”
(#=4.62). The 5th grade students make an effort to succeed in social studies course and they are aware of the
importance of social studies course in daily life. In addition, 5th grade students think that course hours for social
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studies are adequate and they do not want the course hours to increase. They also think that they feel relieved
when the social studies units are finished and social studies course is boring and difficult.

While social studies course teachers state that time allotted for social studies course is not enough (Karacaoglu &
Acar, 2010) in the research studies carried out, the 5th grade students in this study are not in favour of increasing
the course hours.

When Table 1 is analysed, the mean scores of the data obtained from the attitude scale implemented with the Sth
grade students are presented. The 5-point Likert-type scale was rated with a minimum of 1 and a maximum of 5,
with a range of 0.8. The range of 1-1.80 represents Strongly Disagree, 1.81-2.60 represents Partially Diagree,
2.61-3.40 represents Neutral, 3.41-4.20 represents Partially Agree, and 4.21-5.00 represents Strongly Agree.
Considering this, the attitude mean scores of the 5th graders are 4.12 and this indicates to the range of 4.12. As a
result, it can be stated that 5th grade students’ attitudes towards social studies course were positive.

The finding of this research study which stated that the 5th grade students’ attitudes towards social studies course
were positive coincides with the findings of Akengin et al. (2002), Ergin (2006), Tay & Akyiirek Tay (2006),
Sidekli (2010), Yasar ve Bayir (2010), Kiling & Dere (2015). That is, the findings of this study support the other
research findings carried out in our country.

4.2 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course With Regard to the Type of
Schools (Secondary /Imam Hatip Schools) They Studied at

Statistical information displaying the attitudes of the 5th grade students towards social studies course in terms of
types of schools they studied at and t-test results was presented in Table 2.

Table 2. Descriptive statistics and t-test results of the 5th grade students’ attitudes towards social studies course
with regard to the types of schools (secondary /imam hatip schools) they studied at

Type of School n X SD t df p
Secondary School 297 4.24 75

. . 4.87 80.29 .00
Imam Hatip Secondary School 6.5 3.60 1.00

Independent samples t-test was performed to determine whether or not the 5th grade students’ attitudes towards
social studies course changed in terms of the types of schools they studied at. According to this, the attitudes of
the 5th grade students studying at normal secondary schools towards social studies course (¥=4.24) were higher
than the attitudes of the 5th grade students studying at imam hatip secondary (Religious) schools (£=3.60) and
there was a statistically significant difference t(80.29)=4.87, p=.00. Eta Squared effect size is 06 and it refers to a
small effect size.

4.3 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course With Regard to the
Student Genders

Statistical values and test results considering whether or not the 5th grade students’ attitudes towards social
studies course changed in terms of their genders were presented in Table 3.

Table 3. Descriptive statistics and t-test results of the 5th grade students’ attitudes towards social studies course
with regard to the students’ genders

Gender n X SD t df p
Female 190 4.15 .85
Male 172 4.10 .81 2 360 60

Independent samples t-test was performed to determine whether or not the 5th grade students’ attitudes towards
social studies course changed in terms of students’ genders. Considering that, students’ attitude scores towards
social studies course do not change with regard to students’ genders t(360)=.52, p=.60. While the findings of this
study support the research findings of Ergin (2006), Sidekli (2010), Kiling & Dere (2015), the findings are
inconsistent with the research findings of Tay & Akyiirek Tay (2006) which stated that the female students had
higher attitudes.
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4.4 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course with Regard to the Their
Mother’s Level of Education

Statistical information and test results with regard to the 5th grade students’ attitudes towards social studies
course in terms of their mothers’ level of education were presented in Table 4.

Table 4. Statistical information of the 5th grade students’ attitudes towards social studies course in terms of their
mothers’ level of education

Mother’s Level of Education n X SS
Illiterate 31 4.31 74
Primary School 93 4.08 .82
Secondary /Primary Education 113 4.01 95
High School 93 421 73
University 32 4.22 .80

Table 5. One-Way ANOVA results of the Sth grade students’ attitudes towards social studies course in terms of
students’ mother’s level of education

Sum of Squares df Mean of Squares F p
Between the groups 3.80 4 95
Within the groups 248.41 357 .70 1.37 25
Total 252.21 361

One-way ANOVA was implemented in order to learn whether or not the 5th grade students’ attitudes towards
social studies course changed with regard to their mother’s level of education. The test results revealed that the
students’ attitudes towards social studies course did not change with regard to their mother’s level of education,
F(4.361)=1.37, p=.25.The findings of this research study support the research findings of Ergin (2006).

4.5 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course with Regard to the Their
Father’s Level of Education

Kruskal Wallis H Test Results for the 5th grade students’ attitudes towards social studies course with regard to
students’ father’s level of education were exhibited in Table 6.

Table 6. Kruskal Wallis H Test results for the 5th grade students’ attitudes towards social studies course with
regard to students’ father’s level of education

Father’s Level of Education N Mean Rank SD X2 P
Illiterate 8 244.56

Primary School 55 160.62

Secondary/Primary Education 107 194.77 4 7.23 12
High School 109 179.79

University 83 174.40

Kruskal Wallis H Test was administered in order to learn whether or not the 5th grade students’ attitudes towards
social studies course changed with regard to their fathers’ level of education. According to the results of Kruskal
Wallis H test, the 5th grade students’ attitudes towards social studies course did not change with regard to their
father’s level of education; X*(4)=7.23; p=.12.

4.6 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course with Regard to Their Fall
Semester Points

Statistical values and test results of the 5th grade students’ attitudes towards social studies in terms of their fall
semester points were presented in Table 7 and Table 8.
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Table 7. Descriptive statistics of the 5th grade students’ attitudes towards social studies course with regard to
their fall semester points

Fall Semester Points n X SD
1-44 3 3.55 1.36
45-54 15 3.6 71
55-69 50 391 .86
70-84 121 4.10 .88
85-100 173 4.25 77

Table 8. One-Way ANOVA results of the Sth grade students’ attitudes towards social studies course with regard
to their fall semester points

Sum of Squares  df Mean of Squares F p
Between the groups 9.972 4 2.493
Within the groups 242.238 357 .679 3.67 .01
Total 252.209 361

One-way ANOVA was administered in order to learn whether or not the 5th grade students’ attitudes towards
social studies course changed with regard to fall semester points. Considering that, the Sth grade students’
attitude scores for social studies course were statistically significant; F(4.361)=3.67, p=.01. Eta Squared effect
size is 04 and it refers to a small size effect. According to the Post Hoc Tukey test results administered to learn
between which groups there was a significant difference, the attitude scores of the 5th grade students whose fall
semester points were between 85 and 100 (£¥=4.25) were higher than those with fall semester points between 45
and 54 (%=3.6). The findings of this study support the research findings of Oztiirk & Baysal (1999), Tay &
Akyiirek Tay (2006) and Ergin (2006).

4.7 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course with Regard to Their
Teachers’ Genders

Statistical information and test results of the 5th grade students’ attitudes towards social studies course in terms
of their teacher’s genders were presented in Table 9.

Table 9. Descriptive Statistics and T-test results of the Sth grade students’ attitudes towards social studies course
with regard to their teacher genders

Teacher’s Genders N X SD t df P
Female 224 436 .70
Male 138 3.75 91

6.74 236.13 .00

Independent samples t-test was performed to determine whether or not the 5th grade students’ attitudes towards
social studies course changed in terms of teacher’s genders. The test results revealed that the attitudes of the 5th
graders who were taught by a female teacher had higher scores towards social studies course (4=4.36) than the
S5th grade students’ attitude scores (¥=3.75) whose teacher was a male and this difference is significantly
meaningful, t(236.13)=6.74, p=.00. Eta Squared effect size is 11 and it refers to a medium effect size. The finding of the
study which revealed that the students who were taught social studies course by female teachers had positive attitudes
towards the course supports the reserach findings of Ergin (2006).

4.8 Investigation of the 5th Grade Students’ Attitudes Towards Social Science Course with Regard to Taking
Courses

Statistical information and T-test results of the Sth grade students’ attitudes towards social studies course in
terms of students’ attending a course in social studies were given in Table 10.

Table 10. Descriptive statistics and t-test results of the 5th grade students’ attitudes towards social studies course
with regard to students’ attending a course in social studies

Taking Course n X SD t df p
Participant 75 4.26 .80

arHeipat 153 360 .12
Non-participants 287 4.09 .84
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Independent samples t-test was performed to determine whether or not the 5th grade students’ attitudes towards
social studies course changed with regard to attending a course in social studies. According to the test results, the
students’ attitudes towards social studies course did not show any change with regard to attending courses in
social studies, t(360)=1.53, p=.12.

5. Results and Suggestions
5.1 Results

The following results were obtained from the research study carried out to investigate the 5th grade students’
attitudes towards social studies course with regard to several variables:

The 5th grade students have positive attitudes towards social studies course. The result obtained supports the
results of Akengin et al. (2002), Ergin (2006), Tay & Akyiirek Tay (2006), Sidekli (2010), Yasar & Bayir (2010),
Kiling & Dere (2015). The 5th grade students studying in normal secondary schools had higher positive attitudes
towards social studies course than the attitudes of the 5th graders studying in imam hatip secondary schools. In
fact, the 5th grade students studying in imam hatip secondary schools had negative attitudes towards social
studies course when compared to normal secondary schools.

The 5th grade students’ attitudes towards social studies course do not change with regard to gender and parental
level of education. While the result that the 5th graders’ attitudes do not change with regard to gender supports
the results of the research study conducted by Ergin (2006), Sidekli (2010), it contradicts with the result of the
study by Tay & Akyiirek Tay (2006) which states that female students had higher attitudes.

The 5th grade students’ attitudes towards social studies course change with regard to their false semester points
as stated by the students, but the attitudes of students with scores between 85 and 100 are more positive than
those with false semester scores between 45 and 54. That is, the successful students’ attitudes towards social
studies course are much higher. The result of the study supports the results of research studies carried out by
Oztiirk & Baysal (1999), Tay & Akyiirek Tay (2006) and Ergin (2006).

The 5th grade students’ attitudes towards social studies course change with regard to the gender of social studies
course teacher and the students who had a female social studies course teacher had more positive attitudes
towards the course. This result is compatible with the research results of Ergin (2006).

The 5th grade students’ attitudes towards social studies course do not change with regard to their taking courses
related to social studies course. That is, the Sth graders who do not attend the social studies course and those who
attend the course share the same attitudes towards the social studies course.

5.2 Suggestions

The following suggestions can be made in line with the results obtained from the investigation of the 5th grade
students’ attitudes towards social studies course.

Scientific research studies should be conducted with the Sth grade imam hatip secondary school students who
had more negative attitudes towards the social studies course than the students studying in normal schools in
order to improve their attitudes towards social studies course and also to determine the factors that cause these
attitudes of students. Moreover, more effort and awareness rising is needed to increase the students’ attitudes.

The 5th grade students’ attitudes towards social studies course differed with regard to the gender of social studies
course teacher. Thus, the behaviours of social studies course should be investigated in detail. The teachers should
be informed by analysing the reasons for the low attitudes of the 5th grade classes in which male social studies
teachers taught and students’ attitudes should be increased positively.

Because most of the subjects in social studies course were abstract, they cause students to get bored during the
lesson and while studying. That’s why different activities should be used more while teaching the lesson to
improve their attitudes towards social studies course. The abstract concepts in social studies course must be
concretized and even dramatized while teaching them. Thus, the students will take the opportunity to learn with
fun and this will promote positive attitudes towards social studies course.
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