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Abstract 

The fact that there are many children and youths dropping out of school in Indonesia cannot be denied. The 
number of dropouts in elementary schools, junior, and senior high schools, and combined with those abandoning 
school before finishing their higher education program each year remains high. To mitigate this situation, there 
has been an expansion of educational services and opportunities for every child and teenager. Those that drop 
out of school can still get educational services through out-of-school education programs or non-formal 
education. This study aims to provide an overview of the implementation of life skills training for youth school 
dropouts offered by the Centre for Social Empowerment of Youths in the West Java Province; to determine the 
impact of trainers’ motivation, and cooperative learning toward the improvement of youth school dropout 
vocational competencies; and also to examine the relationships between cooperative learning and learners’ 
vocational competencies, as well as to know the relationships between motivation and the trainees’ vocational 
competencies. 
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1. Introduction 

Education is a fundamental right of every Indonesian citizen. For that, every Indonesian national has the right to 
attain quality education depending on each and every individual’s interests and talents regardless of their social 
status, economic status, physical status, race, ethnicity, religion, or gender. Education is one of the indicators or 
measurements of human development. The Human Development Index (HDI) is measured not only from the per 
capita income that is often flaunted over the years, but it’s measured from the average achievement of a country 
in three basic dimensions of human development, i.e. living a healthy and long life as measured by the average 
life expectancy at birth, knowledge as measured by the literacy rate in adults and the combination of primary and 
secondary education gross enrollment ratio, and a decent standard of living as measured by GDP per capita on 
the purchasing power parity. 

Education is not meant for only children and adolescents enrolled in primary schools (elementary, junior high 
school, senior high school, etc) and adults of college age, but to all members of society, whether they are 
children, adolescents, and adults, who, for various reasons, dropped out of school, or those who cannot pursue 
their education to a higher level. Non-formal education or out-of-school education is a means for providing 
educational services to such groups. It is therefore, up to the professional leadership of (Boyle, 1981) non formal 
education, to provide these opportunities (Boyle, 1981).  
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Non-formal education programs launched by the government include, early childhood education, literacy 
education, equivalency educational, women empowerment education, and life skills education among others. 
Life skills education programs are implemented in the community, in the form of courses, trainings, and several 
entrepreneurship studies, all conducted by both community-based training institutions and those with 
government support. 

Based on the data from the West Java province, out of a population of 43.5 million people, 34.8 million or 77.93 
percent of the population are considered to be of working age/ or a productive age group, which includes youth 
groups. According to the 2010 data on youth dropouts in the West Java province, out of 11,468,156 people, there 
were as many as 23,290 school dropouts consisting of 2,651 SMA (senior high school) dropouts, 678 SMA 
(religious high school) dropouts, 3,125 SMK (vocational high school) droupouts, 2,824 MTS (religious junior 
high school), 6,719 SMP (public junior high school), 5,526 elementary school dropouts, and 1,767 Ibtidaiyah 
(religious elementary school) dropouts (BPS, 2010). 

Considering the large number of a productive age population, it will not be surprising if the government pays 
attention to the labor force employment, especially the youths. The youths make-up a basic and a potential 
human resource in national building and development, however, on the other hand, youths can also hinder 
development, especially when they are faced with many challenges, including minimal education and skills. 
There are at least four issues that greatly contribute to a high rate of school dropout. 

First, poverty which up to now is still a problem that has to be fully overcome. The Central Statistics Agency 
(BPS) in March 2011 reported that there were 30.02 million people living in poverty with just a decrease of 1 
million people over the previous year. Second, there is a lack of awareness about the importance of education, 
especially among the poor families. So far, they only think of just how to make ends meet. No wonder, children 
from poor families are actually "employed" by their parents in various informal sectors. During school hours, 
children are seen working on the streets, begging, or helping their parents in the garden and or on the sea (either 
fishing or involved in water transport). The third point is the geographical conditions, which is also an obstacle 
to education (for the school going age children). In eastern Indonesia, there are a lot of children who have to 
walk tens of kilometers or boating across the sea in order to attend school. Fourthly, is the education budget at 
times off-target and with minimum supervision from the government. Most of the education budget is used more 
precisely to meet the needs of the bureaucrats, rather than increasing the quantity and quality of the educational 
infrastructure and services. 

In general, school dropouts have no jobs, because they do not have the vocational skills that can be relied upon 
by the field of work. In this case, non-formal education or special education schools can play a major role (help 
them enter the labor force), either working for others, companies, or work independently as entrepreneurs, but 
with the help of education and life skills training. 

Life skills education is often raised by experts and institutions that have authority in the field of education and 
training. Life Skills are the interaction of knowledge and expertise necessary for life improvement; owned by 
individuals in order to be self-reliant (Broiling, 1989). Life Skills are divided into four types: (1) personal skills 
which include self-awareness, and rational thinking skills, (2) social skills, (3) academic skills, and (4) 
vocational skills. Personal skills (skills that include self-awareness and rational thinking) are classified into 
general life skills, while academic skills and vocational skills are classified into specific life skills. 

Life skills training aims to create an attitude change of the trainees, for school dropouts in particular, in the 
aspects of knowledge, skills, attitudes, and behaviors in association with a particular line of work that has been 
learned throughout the training. The impact expected from this training is to create graduate training for 
employment, either as a worker in the world of corporation industry, as well as working independently, as novice 
entrepreneurs. 

Based on the identifiable variables, this study investigates how far the influence of the trainees’ motivation, 
trainer’s performance, and cooperative learning on vocational competencies of the trainees. In more detail the 
research problem is formulated as follow: 

1) Is there any influence of the trainees’ motivation and the trainer’s performance on the trainees’ vocational 
competencies? 

2) Do the trainees’ motivational achievement and the trainer’s performance simultaneously influence the 
trainees’ vocational competencies? 

3) Does the influence of the trainees’ motivation with the trainer’s performance simultaneously affect the 
trainees’ vocational competencies through cooperative learning? 
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4) Is there a relationship between the trainees’ achievement motivation and the trainer’s performance partially 
with the trainees’ vocational competence? 

5) Is there a relationship between the trainees’ achievement motivation and the trainer’s performance 
simultaneously towards the trainees’ vocational competence? 

6) Is there a relationship between cooperative learning and the trainees’ vocational competence? 

The study was conducted in Balai Pemberdayaan Sosial Bina Remaja (Center for Social Empowerment of 
Youths) under the authority of the Office of Social Services of West Java Province. 

2. Methodology 

In accordance with the problem statements, this study used a descriptive co-relational method of ex-post facto. 
The data analysis techniques used are quantitative data analysis techniques of regression analysis, correlation and 
path analysis. The study population consisted of 120 people, while the sample was 75 participants, taken through 
a proportional random sampling technique according to the participant’s field of vocational training. The 
calculation of the number of samples was done by using the Slovin formula. (Frankel, J.R. 1993:63). Data 
collection techniques used were polls and tests, while the instruments were questionnaires and tests, equipped 
with instruments supporting these guidelines: interviews, observation, and study guides documentation.  The 
data analysis technique was conducted using path analysis, with an inter-variable relationship paradigm shown in 
Figure 1.  

 

 

 

 

 

 

 

 

 

 

Figure 1. Relation of X1 and X2 structures towards Y1 and Y2 

 

Legend: X1 = Trainee’s achievement motivation  

   X2 = Trainer’s performance 

   Y1 = Cooperative learning 

   Y2 = Trainee’s Vocational competency 
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3. Findings and Discussion 

3.1 Hypothesis Testing 

Hypothesis 1. There is a significant effect on the trainees’ achievement motivation and the trainer’s performance 
partially towards vocational competencies. Hypothesis testing was done with the t test. 

The amount of predictor coefficients on trainee’ achievement motivation (X1) and trainer’s performance (X2) in 
effect on the competence of vocational trainees (Y2) can be partially seen in the column standardized 
coefficients (Beta) SPSS output version 18 in Table 1, i.e. b1 = 0.430 and b2 = 0.460. 

 

Tabel 1. 

Coefficientsa 

Model 
Unstandardized Coefficients 

Standardized 
Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 72.235 7.995  9.035 .000 

X1 .672 .137 .430 4.911 .000 

X2 .323 .062 .460 5.249 .000 

 

3.1.1 Predictor Coefficients Significance Test on Trainee’s Achievement Motivation (X1) 

Based on the output, SPSS calculations version 18, t value for the coefficient predictor of achievement 
motivation, equals to 4.911 with 0,000 or 0% significance. Because t = 4.911 > t table = 2.649 then Ho is 
rejected, meaning that the value of the oriented regression coefficient predictor of motivation has a significant 
influence on trainees’ vocational competencies. The total influence is 0.430. (Shown by the standardized 
coefficient (Beta)) 

3.1.2 Predictor Coefficients Significance Test on Trainer’s Performance (X2) 

Based on the output, SPSS calculation version 18, t value for the coefficient of the trainer’s performance 
predictors (b2) equals to 5.249 with 0,000 or 0% significance. Because t = 4.911 > t table = 2.649 then Ho is 
rejected, meaning that the value of the oriented regression coefficient predictor of motivation (b1) has a 
significant influence on trainees’ vocational competencies. The total influence is 0.460. (Shown by the 
standardized coefficient (Beta)) 

Hypothesis 2. There is a significant effect on the trainees’ achievement motivation and the trainer’s performance 
simultaneously towards vocational competencies. 

Based on the SPSS calculations, F value is equal to 56.799 and has a 99% significance level as seen in Tabel 2. 

 

Tabel 2. 

ANOVAb 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 2239.777 2 1119.888 56.799 .000a 

Residual 1419.610 72 19.717   

Total 3659.387 74    

 

Based on SPSS calculations, F value is equal to 56.799 and has a significance level of 0,000 or 0%. Thus, the 
trainees’ regression coefficient predictors of achievement motivation value and the coach’s performance 
simultaneously has quite a significant influence on trainees’ vocational competencies, because F = 56.799 > F 
table = 2.93, with a 0% < alpha = 1% significance level. 

Hypothesis 3. There is a significant effect on the trainees’ achievement motivation and the trainer’s performance 
simultaneously towards vocational competencies through cooperative learning. 
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Based on SPSS calculations, the calculated value of F = 42.907 and has a 0,000 or 0% significance level as seen 
in Tabel 3. 

 

Tabel 3. 

ANOVAb 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 2358.491 3 786.164 42.907 .000a 

Residual 1300.895 71 18.322   

Total 3659.387 74    

 

Based on SPSS calculations, the calculated value of F = 2.907 and has a 0,000 or 0% significance level. The 
regression coefficient predictor of achievement motivation and the trainer’s performance value simultaneously 
has a significant influence on trainees’ vocational competence, because F equals to 42 907 > F table = 2.93, with 
a 0% < alpha = 1% significance level. 

 

Tabel 4. 

Correlations 

 X1 X2 Y2 

X1 Pearson Correlation 1 .546** .681** 

Sig. (2-tailed)  .000 .000 

N 75 75 75 

X2 Pearson Correlation .546** 1 .694** 

Sig. (2-tailed) .000  .000 

N 75 75 75 

Y2 Pearson Correlation .681** .694** 1 

Sig. (2-tailed) .000 .000  

N 75 75 75 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Hypothesis 4. There is a significant and positive relationship between trainee’s achievement motivation and 
trainer’s performance partially with trainee’s vocational competence. 

Results of the calculation show that the correlation coefficient between trainee’s achievement motivation (X1) 
and trainee’s vocational competence (Y2) is 0.681 while the coefficient of correlation between the performance 
of the coach (X2) with trainee’s vocational competence (Y2) is 0.694. Such correlation coefficients indicate a 
strong positive criteria with a significance of 99%.  

Hypothesis 5. There is a significant positive relationship between trainee’s achievement motivation and trainer’s 
performance simultaneously with trainee’s vocational competence.  

The SPSS calculations show that the multiple correlations between trainee’s achievement motivation and 
trainer’s performance simultaneously without cooperative learning is 0.782 which shows a strong positive 
criteria, with a significance level of 0.000 or 0%. The coefficient of determination (R square) is 0.612 or 61.2%, 
which means that the variables of achievement motivation and performance are able to explain the effects on the 
change of variables of trainee’s vocational competence simultaneously by 61.2% and the remaining 38.8% is 
explained by other variables. 

Hypothesis 6. There is a significant positive relationship between cooperative learning and trainee’s vocational 
competencies. 
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Results of the SPSS calculation show that the correlation between cooperative learning (Y1) and trainee’s 
vocational competence (Y2) is 0.627 with a significance level of 99%, indicating that the relationship between 
the two variables are highly significant. 

4. Conclusions and Recommendations 

Based on the discussion above, several conclusions can be drawn as follow: 

a) Partially, there is a significant difference between the trainees’ achievement motivation and the trainer’s 
performance individually on the trainees’ vocational competencies. These effects occur directly. 

b) Meanwhile, the indirect effect of influence the motivation variable on the trainees’ vocational competencies 
through cooperative learning indicates a value of 0.540, while the indirect effect of the trainer’s 
performance of the trainees’ vocational competencies variable through cooperative learning indicates a 
value of 0,625. 

c) Simultaneously, there is a significant relationship between the trainees’ achievement motivation and the 
trainer’s performance on trainees’ vocational competencies. These effects occur directly. 

d) Simultaneously, there is a significant effect on the trainees’ achievement motivation and the trainer’s 
performance on trainees’ vocational competencies through cooperative learning. 

e) There is a significant relationship between trainee’s achievement motivation and trainer’s performance 
partially with trainee’s vocational competence. The higher the degree of trainee’s achievement motivation 
the higher the degrees of trainee’s vocational competence will be. Similarly, the higher the degree of 
trainer’s performance the higher the degree of trainee’s vocational competence. 

f) There is a significant relationship between trainee’s achievement motivation and trainer’s performance 
simultaneously towards trainee’s vocational competence as indicated by multiple correlation coefficients (R) 
which has a strong positive criteria with a significance level of 99%, and the coefficient of determination (R 
square) which means that the variables of achievement motivation and trainer’s performance can explain 
their effects on the changes of trainee’s vocational competence jointly by 61.2% and the remaining 38.8% 
is explained by other variables. 

g) There is a significant relationship between cooperative learning and trainee’s vocational competence. A 
higher degree of cooperative learning is associated with a higher degree of trainee’s vocational competence. 

Based on the findings and discussion of this study, the author would recommend the followings:  

a) The curriculum developers and the BPSBR managers are suggested to, that in addition to manage learning 
materials, they should also give technical and vocational aspects and entrepreneurial insight to the trainees, 
so that they can apply the knowledge, attitude, and entrepreneurs-based skills, so that the trainees do not 
only focus on looking for a job after completing the training. 

b) Improving the trainees’ achievement motivation can be done by using motivational techniques integrated 
with the provision of entrepreneurial perception. 

c) Cooperative learning should be done by focusing on achieving the outcomes of learning practice, and 
focusing on group and individual achievement. 

d) BPSBR leadership training programs should be evaluated on a regular basis, i.e. for each generation, so that 
the strengths and weaknesses in training events can be identified in order to improve the training program 
on an ongoing basis. 

e) Providing guidance to the training program graduates by the district’s/city’s social services, for example by 
participating relevant agencies and social workers in the village, so that the training graduates do not incur 
loss, especially right after they are certified by BPSBR after completing the training. 
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