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Abstract 

Gender is considered as one of the important variables that effects learner motivation in second or foreign 
language acquisition. It is also believed that learner motivation has an impact on learner performance as well. 
Using the expectancy-value theory model of achievement motivation, this study aimed at exploring (1) the 
impact of gender differences on motivation and (2) motivational variables that predict learner performance in the 
context of English as an L3. The participants in this study were ethnic minority students (mainly Uygur) of a 
university in the Xinjiang Uyghur Autonomous Region of China. Results of both quantitative and qualitative 
analyses showed that female students held greater attainment and intrinsic values than male students; the study 
results also revealed that expectancy and cost are motivational variables that better predict the minority students’ 
EFL performance in the context of English as an L3. These findings support the notion that females are more 
interested in the target culture and interaction with its speakers than males in EFL learning. On the basis of these 
results, the author discusses possible factors that influence ethnic minority learners’ motivation in learning 
English as an L3 and provides suggestions on how to motivate male students and help them to improve 
performance in the process of English teaching in the context of bilingual education in Xinjiang. 

Keywords: learner motivation, learner performance, minority students, male and female learners, English as L3, 
expectancy-value theory 

1. Introduction 

1.1 Learner Motivation 

The term motivation differs among the theorists and researchers from different fields and domains. In the 
expectancy-value theory model of achievement motivation, Eccles et al. (2004) defined learner motivation as the 
combination of individual’s expectancy for success and their value beliefs in a task. They define expectancy as 
the individuals’ beliefs about how well they will do on an upcoming task; it depends on learners’ confidence in 
their intellectual abilities and on their estimation of the task difficulty, and relates to learners’ sense of 
competence, self-efficacy and locus of control. In self-determination theory, competence refers to the feeling that 
one has the capacity to effectively carry out an action. Feelings of competence are promoted by communicating 
expectations that are challenging without being overwhelming. Deci, Ryan, and colleagues (1985, 1995, 2000) 
include the need for competence as one of the three basic needs of human psychology and discussed how this 
need is a major reason for people to seek out optimal and challenging activities. Bandura (1977, 1986, 1997) also 
mentioned the importance of expectancy in his self-efficacy theory. He defines self-efficacy as one’s judgment of 
ability to complete a task successfully. It can affect efforts through expectations for success, and efficacy 
expectations determine how much effort learners will expend and how long they will persist at a given task. 
Learners’ attributions of success or failure to internal or external factors such as effort, ability, and task difficulty 
also influence their motivation (Graham, 1988a; Eccles & Wigfield, 2002; Tremblay & Gardner, 1995) and the 
attributions learners make about their past experience has impact on their expectancy in pursuing or avoiding 
their goals (Weiner, 1985). Expectancy for success is incorporated in the above-mentioned motivational theories 
as an integral of part of the theory.  

Regarding task values, Eccles et al. (2004) defines them as the qualities of different tasks and how those qualities 
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influence individual’s desire to do the task. They grouped the individual’s value beliefs on a task into four types. 
Intrinsic value: the enjoyment or emotional incentives a person gets from doing the task and his/her subjective 
interest in the task; this is closely linked to intrinsic motivation in self-determination theory. Decy & Ryan (1985, 
2002) also define it as the enjoyment one feels while performing in an inherently interesting activity, as in the 
case of a learner who experiences a spontaneous sense of satisfaction in mastering linguistic and communicative 
challenges and elaborating on her capacities in the new language. Utility value: the individual’s future goals for 
doing the task such as getting required credit at school, gaining a prestigious job in a society and so on. This 
component of the subjective task values is very similar to the external regulation of extrinsic motivation in 
self-determination theory in which the cause of an action is out of learners’ own control. Attainment value: the 
personal importance of doing well on a given task. This refers to the needs and personal values that an activity 
fulfills and includes the following subcomponents: (a) conceptions of personality and capabilities, (b) long-range 
goals and plans, (c) ideal images of what one should like to be, and (d) schema regarding the proper roles of men 
and women (Eccles, 1994). Thus, in this sense, attainment value closely links to the more internalized form of 
external regulation in self-determination theory and ideal L2 self in the L2 motivational self system Cost: 
negative aspects of engaging in a task, such as performance anxiety, task difficulty, fear of failure, the time spent 
on doing a given task and so on. Choices are influenced by both negative and positive task characteristics and all 
choices are assumed to have costs associated with them (Wigfield el at. 2004), because learners will loose 
opportunities that result from making one choice rather than another. In this sense, task difficulty plays an 
important role in learners’ choice of a task and engagement in it.  

Based on the expectancy-value model of achievement motivation, learners’ academic engagement is best 
predicted by the combination of students’ expectancy, ability beliefs and task values both directly and indirectly 
(Wigfield & Eccles, 2000), and research has provided support that ability beliefs are positively related to 
educational expectancy (Bandura, Barbaranelli, Caprara, & Pastorelli, 2001; Trusty, 2000) and task values (Bong, 
2001; Chouinard, Karsenti, & Roy, 2007; Deci & Ryan, 1985; Eccles & Wigfield, 1995). Yet these beliefs and 
values vary from culture to culture and change in the process of learners’ socialization in a certain culture (Eccles 
et al, 2004 & 2008).  

1.2 Gender Differences and Learner Motivation in EFL Context 

In the context of EFL learning, researchers have found some evidence implying the existence of gender 
differences in learner motivation and attitudes towards a target language. Most of the research done on the 
impact of gender differences on learner motivation indicate that females are more motivated and hold more 
favorable attitudes towards EFL learning than males (Ryan, 2009; William et al., 2002; Jones and Jones, 2001; 
Wong 2010; Kissau, 2006a; Henizmann, 2009; Fontecha, 2010). The findings of these studies are also supported 
by some studies in the context of Islamic world (Semmar, 2006; Schmidt et al., 1996). Despite the fact that there 
seems to be an agreement on the females’ higher motivation for learning English as a foreign language, research 
has reported several contradictory voices as well (Suleiman, 1993; Jumani & Basit, 2010; Spellerberg, 2011). 
These contradictory study results confirmed the notion of Eccles el at. (2004) in that gender influences on 
individuals’ beliefs and values need to be further researched because within-cultural variation may produce 
greater differences than cross-cultural variation in some cases, especially in non-Western cultures with a salient 
linguistic and cultural identification. 

Recent studies on the impact of gender differences in EFL learner motivation attribute gender differences to the 
globalization and ever-increasing impact of cultural influence on girls. Girls are found to be more interested in 
cultures and the people of the target language community than boys in most of EFL learning context (Dörnyei, 
1998; Kang, 2000; Kang, 2000; Mori & Gobel, 2006), yet there are some inconsistencies in these study results as 
well. For example: Mori & Gobel (2006) and Shaaban & Ghaith (2000) conducted studies to explore the gender 
differences in the EFL context by mixing the socio-educational and socio-psychological models of achievement 
motivation. In Mori and Gobel’s study, Japanese female students were found to have greater integrativeness that 
concerns with students’ attitudes towards the target culture and the future utility value of English in that culture, 
and no gender differences were found in students’ attainment and intrinsic values and cost. Yet Shaaban and 
Ghaith found girls attached higher attainment value to English that led them make greater efforts than boys in 
Lebanon context. This inconsistency in empirical studies further enhances the importance of context in learner 
motivation.  

Although there have been large bodies of research about the impact of gender differences on learner motivation 
in EFL context, most of them follow either the Gardnerian concepts of instrumentality and integrativeness or the 
mixture of socio-education and socio-phychological motivational theories. What is more, they showed different 
results and none of them used expectancy-value model alone that best suits the context where learners have less 
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chance of traveling abroad and females are expected not to travel to distance regions alone. In such a context, 
gender differences will be more salient because of the parental and social expectations of males and females, the 
religious influence on education, traditional parents’ anticipation of old-age support from their sons more than 
from their daughters, and economic reasons. Thus the following hypotheses and one research question are tested 
in the present study. 

H1: Female students will be more motivated than male students. 

H2: Female students’ EFL performance will be better than male students’ EFL performance. 

If the above two hypotheses are supported, we will uncover the motivational factors that better predict the EFL 
learners’ performance. Thus, the following research question evolves from the basis of the above hypotheses. 

RQ: What motivational factors are the best predictors of minority students’ performance in the context of English 
as an L3 learned in L2? 

2. Social Background 

The Xinjiang Uyghur Autonomous Region is located in northwestern China, with a total area of 1.664.900 
square kilometers, which makes up one sixth of China’s total territory. It is the largest provincial-level 
administrative region in the country. To the north, east, and west, Xinjiang shares its 5.600 kilometers of borders 
with eight countries: Russia, Mongolia, Kazakhstan, Kyrgyzstan, Tajikistan, Pakistan, India and Afghanistan. 
The region’s location makes it a crucial part of the historical “Silk Road,” as the strategic channel by which 
Eastern Asia connects to Central Asia, the Middle East, and Europe. Therefore, the Autonomous Region occupies 
a vital strategic position of international importance. 

There are 13 ethnic minorities in Xinjiang with the total population of over 21 million according to the census in 
the year of 2010. Ethnic minorities account for 60.4 % and nearly ten million Uyghurs make up some 45.9% of 
the total population of Xinjiang and 0.79% of the total population of China; nine million Han Chinese make up 
41% of the total population of Xinjiang and 91.9% of the total population of China. Kazaks make up 7%; and 
other nine ethnic minorities take 7.1%.  

With the development of globalization and increasing power of English as a global language, English education 
for the ethnic minorities in Xinjiang has become a serous research concern in the past few years. The status of 
English from selective course to compulsory one in the school curricula in universities and uprising of language 
training centers has proved the increasing role of English in minority education. During the 1990s, the minority 
students in this region formally learned English as a selective course only two hours per week and there were 
very few language-training centers available for them. With the guidelines of MoE (2001a,b and 2007), 
universities in Xinjiang have formally started teaching English as a compulsory course to minority students. 
Though English education of minority students in Xinjiang has already drawn the attention of researchers and 
scholars in and out side of China, nearly all of them focused on the external factors such as minority learners’ 
unfavorable economic situation, lack of qualified English teachers from the ethnic groups who are bilingual in 
both Chinese and native language, lack of suitable teaching materials, trilingual program design, school circular, 
empirical research, poor performance in L2 and low motivation in learning L3, and the threats that two powerful 
languages (English and Chinese) bring to minority student home language and so on (Becket, 2012; Feng, 2009 
& 2011; Sunuodula and Feng, 2011; Jiang et. al.; 2007; Yang, 2005).  

Although there are some studies on the English education of minority students in Xinjiang, none of them talks 
about the minority students’ gender differences in L3 motivation. Studies (Glandy, 1999; Mackerras, 2003; Xu & 
Jaschok, 2009) showed that religion has a strong influence on minority students’ education in Xinjiang, because 
many parents prefer their children, especially daughters, to receive education in their native language and learn 
the basic knowledge of Qur’an so that they can transmit their cultural value to the next generation. This choice of 
schooling not only the outcome of parents’ religious conservatism, but also derived from their anxiety to 
preserve their ethnic and cultural identity (Jaschok & Chan, 2009). Although the above studies didn’t mainly 
focus on minority students’ gender differences in L3 motivation, the results gave some implications that parental 
expectation, religion and demographic change of the region has an impact on gender gap in the minority 
students’ education, especially in the era of globalization and rapid economic development of China. 
Expectancy-value theory also emphasizes the importance of gender role in the cultural milieu component of 
learner motivation. If we based on this theory, I think the case of minority students in Xinjiang is worth 
researching, because they are not only influenced by religion, but also influenced by non-religious ideology of 
Chinese government in education. The issues and challenges underlying minority girls’ education in Xinjiang 
interlink with complex religious, cultural and gender concerns at various levels of society. Thus, this study aims 
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at finding answers to the above-mentioned two hypothesis and one research question from the individual’s point 
of view, so that significant others such as teachers and policy makers will be able to better understand their 
students’ needs and help them to perform well in L3.  

3. Methodology 

3.1 Quantitative  

3.1.1 Research Instrument and Its Administration 

The research instrument in this study is composed of two parts: a personal information sheet and a questionnaire 
on learner motivation (see appendix). The questionnaire about learner motivation is based the Motivational Scale 
by Wigfield & Eccles (1994; 2000), later modified by Ohki (2007) with a Likert-scale from strongly disagree to 
strongly agree. Some items in the questionnaire were modified according to the local context, and four items 
were added after its validity and reliability were confirmed.  

3.1.2 Participants and Medium of Instruction 

The participants were students, mainly Uyghur, from one of the top universities in the Xinjiang Uyghur 
Autonomous Region. The total number of participants in this study was 219 (75 male students and 144 female 
students–there were more female students than male students on whole in the university). The students majored 
in science and art: all of them reached the intermediate level in L2 proficiency required by school administration.  

The present educational system for the minorities is Chinese-mother tongue (mainly Uyghur) bilingual education 
and its mode differs from region to region for various reasons. Regardless of the minority students’ L2 level, they 
learn English as an L3 through L2 after they learn one-year preparatory Chinese as a better transition from L1 to 
L2 at college.  

3.2 Qualitative 

3.2.1 Interviews 

To extract the reasons of minority students’ learning English specifically, 30 students were interviewed for a 
more in-depth exploration into what the questionnaire responses might mean. Of whom, 11 were male students. 
For limited space, responses from 16 students are given here. M stands for male and F stands for female 
students. 

Student 1 (F): Learning English is not only important in our university life, but also it has great impact on our 
future. 

Student 2 (F): I am interested in English from my childhood. I am very pleased that we have the chance of 
learning it now. 

Student 3 (F): English is very difficult, but I have to keep trying. 

Student 4 (F): If we have a chance to go abroad in the future, English will surely plays an important role. 

Student 5 (M): We have to make great effort if we want to learn English well. 

Student 6 (M): I am interested in English and I will try hard to make progress in further study. 

Student 7 (F): English is a global language and as a university student, we have to learn it. 

Student 8 (M): English is very difficult, especially learning English in limited L2 proficiency, but I love it. 

Student 9 (M): Whether we use English or not, it is worth learning 

Student 10 (F): We have to take a serious attitude towards English. Even if I meet difficulties in learning English, 
I keep trying hard. 

Student 11 (M): It is very difficult to memorize the English words. School should arrange more effective 
activities to learn English. 

Student 12 (F): I love learning English. It is interesting and enriches our life. 

Student 13 (F): We have only one or two year’s English course, I want to learn more. 

Student 14 (M): Sometimes I feel learning English is boring. But when I think carefully, it is useful in our life. 

Student 15 (M): Don’t want to learn at all. 

Student 16 (F): English is important. If we have time, we must to learn English to enrich our life 
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Form the extract above, it can be inferred that both male and female students are interested in English, and 
perceive it important and useful. These results are similar with the responses illustrated in the questionnaire. But 
in comparison to female students, male students think English more difficult and boring. One of them stated that 
learning English in limited L2 proficiency is difficult. This means that limited L2 proficiency that exacerbates 
the negative perception of difficulties of learning L3 might decrease male students’ less interest than female 
students. One male student said: “It is very difficult to memorize the English words. Schools should arrange 
more effective activities to learn English” From this extract, it is easy to see that male students use less learning 
strategies and depend more on significant others such as school, teachers and peers to support them in L3 
learning in comparison to female students. These results further confirm the study results that female students 
use more learning strategies than male students that lead to higher motivation and better performance (Chavez, 
2001; Young & Oxford, 1997). 

On the contrary, most of the female students were optimistic about learning English. They claimed they are 
interested in learning English and would try hard even if it is difficult. Two of the female students said: “ English 
is very difficult, but I have to keep trying. Even if I meet difficulties in learning English, I keep trying hard”. 
From these statements, it is easy to indicate that female students make greater effort than male students. This 
result further supports the study results’ of Shaaban & Gaith (2000) in which female students placed more 
importance and make greater effort that leads to high interest and better performance. Two of the girl 
interviewees said that English enriched their life and had impact on their future. This means learning English is a 
good chance for them to empower themselves. With English knowledge, not only can they compete with their 
counter parts both inter-group and intra-group, and majority Han females at the job market but also they would 
like to be considered as able persons who can cope with the challenges come from locally, nationally and 
globally. This indicates that the knowledge of English will bring them a sense of safety, success and 
empowerment. 

4. Results and Discussion 

4.1 Mean and Standard Deviation of Motivational Variables 

 

Table 1. Mean and standard deviation of each motivational variable 

Variables Mean Standard Division  

Expectancy 4.75        .91 

Intrinsic value 4.95        .94 

Attainment value 4.99        .77 

Utility value 5.12        .71 

Cost 4.04        .56 

 

As shown in table 1, expectancy has a mean of (4.75), which ranked fourth among the motivational variables. It 
means that minority students’ expectancy in learning L3 in L2 reaches “4” in the Likert-scale referred to the 
somewhat agree (e.g.: I am mastering what I have learnt in English. I am more competent in English than my 
classmates.). This is the fact that they are not fully confident in learning English in limited L2 proficiency. 
Though the minority students are not very confident in learning L3, they think it important. This might be the 
increasing status of English given in China and its ever-enhancing power in the world. The intrinsic and 
attainment value have means of (4.95) and (4.99) respectively, near to “5” in the Likert-scale referred to agree (it 
is a pleasure to learn English. I think it important to learn English besides Chinese.). These figures indicate that 
minority students attribute an important role to English in their future besides Chinese.  

Utility value has the highest mean among the five motivational variables (5.12), between “5~6” in the 
Likert-scale referred to agree and strongly agree (Learning English is useful to find a good job after my 
graduation. Learning English is useful to go abroad later). This figure further confirms the instrumentality of 
EFL learner motivation found in the past research results in China (Gao, 2004; Hu & Alsogoff, 2010; Pan & 
Block, 2011). They are fully aware that they cannot survive in the globalized era with Chinese only, especially in 
the job market where they compete with Han majority students who learn English as a compulsory course from 
elementary grade three. Moreover, the increasing number of international students from border countries would 
be one more reason to enhance the utility value of English. 
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Lastly, cost has the lowest mean of (4.04) and standard deviation of (.56.) Their responses are neutral as “4” in 
the Likert-scale referred to the somewhat agree (e.g.: Learning English in Chinese is very difficult for me. I have 
to give up my own interest to study English). This indicates that although they reach the required level in L2 
proficiency when English course formally began to be taught, it is not certain that they fully understand the 
content of the course. They feel English somewhat difficult even though they are beginners. This result further 
supports the idea of Ushioda (2006) that minority students’ EFL motivation in Xinjiang is never simply in the 
hands of minority students themselves, but it is constructed and constrains through the present Chinese-mother 
tongue bilingual language policy. Since all scales have a mean value above 4, it can be said that minority 
students in Xinjiang hold positive motivational disposition towards learning English. 

4.2 Correlations of Each Motivational Variable 

 

Table 2. Correlation analysis of each motivational variable 

 Expectancy Intrinsic Attainment Utility Cost Test 

Expectancy __ .365 ** .329** .241** -.090 .303** 

Intrinsic  __ .497** .377** -.277** .235** 

Attainment   __ .493** -210** .238** 

Utility    __ -.165* .079 

Cost     __ -.358** 

**p<.01; *p<.05 

 

As shown in table 2, correlation analysis was performed to confirm the associations of each motivational 
variable. Concerning correlation of each motivational variable, the strongest statistical significant positive 
correlation appears between intrinsic and attainment value (r=.50). They also strongest significant negative 
correlates with cost (r=.-.28; r=-.21) respectively.       

Regarding the correlations of motivational variables with test scores, it strongly and negatively significantly 
correlates with cost (r=.-36) and positively correlates with expectancy (r=.30;). This suggests that in such a 
context where a test score is highly valued, learner expectancy and cost are the strongest motivational factors to 
predict learner performance in comparison to other motivational variables.  

4.3 Gender 

 

Table 3. T-test results 

Gender Male    Female  

 Mean SD Mean SD  t-value 

expectancy 4.678 1.250  4.779  .681  -.652 

intrinsic 4.613 1.164  5.108  .769  -3.319**  

attainment 4.779 .7942  5.094  .580  -.3.043** 

utility 5.031 .798  5.174  .662  -1.407 

cost 4.138 .587  3.989  .548   1.853 

test 76.250 13.901   
82.199 

  
11.792 

  -3.274** 

**p<.01; *p<.05 

 

As shown in table 3, means of all motivational variables except for cost in female students were higher in 
comparison to male students and vice-versa. T-test results showed that intrinsic and attainment values of female 
students were significantly higher than male students’ (t= -3.32**; t=-.3.04**). These results further confirmed 
the previous study results that female students were more interested in interaction with the target culture (Hyde, 
1996) and placed more importance than male students (Shaaban, 2000). There were also high statistical 
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significant differences between the test performances of males and females (t=-.3.28**). This findings also 
confirmed the past study results that the more interest and personal importance learners placed on a given task, 
the better self-determined and self-regulated they were. The better self-determined and self-regulated they were, 
the higher their performances were (Gardner, 2002; Reza, 2012; Crooks & Schmidt, 1991; Mounawar, 2003; 
Eccles al et., 2004). 

4.4 Results of Multiple Regression Analysis 

 

Table 4. Regression analysis of motivational variables with test scores for whole 

 Unstandardized Coefficients  Standardized Coefficient  

    B Std. Error  Beta   T  Sig. 

constant  87.95 10.31  8.53 .000 

expectancy   3.46 .992   .237 3.49 .001 

intrinsic  .514 1.02   .038 .505 .614 

attainment  2.54 1.45   .035 1.75 .081 

utility  -2.16 1.31    -.119 -1.65 .101 

cost -7.06 1.48  -.305 -4.77 .000 

 

Table 5. Regression analysis of motivational variables with test scores for females 

 Unstandardized Coefficients  Standardized Coefficient            

   B Std. Error Beta     T  Sig. 

constant 89.8   13.24   6.75 .000 

expectancy  5.04   1.79  .254  2.82 .006 

intrinsic -.462   1.33  -.030  -.348 .728 

attainment 2.48   1.82  .123  1.36 .175 

utility -2.21   1.49  -.124  -.1.48 .141 

cost -7.59 1.68  -.352  -4.52 .000 

 

Table 6. Regression analysis of motivational variables with test scores for males 

 Unstandardized Coefficients  Standardized Coefficient  

   B    Std. Error Beta   T  Sig. 

constant 91.03       17.93  5.08 .000 

expectancy  2.947       1.32 .270 2.23 .029 

intrinsic .816       1.76 .069 .463 .645 

attainment .550       2.61 .032 .211 .834 

utility -1.872       2.55 -.107 -.733 .466 

cost -6.144     2.91 -.252 -2.11 .039 

 

As shown in table 4, 5, and 6, multiple regression analyses were conducted to identify the motivational factors 
that predict the minority students’ EFL performance and the results showed that expectancy and cost have 
statistical significant effect on minority students’ EFL performance. Of these two variables, cost seems to be a 
stronger predictor than expectancy (-.31). This is not surprising in the case of Xinjiang where minority students 
learn L3 in limited L2 proficiency that causes the cost of learning English moderately high. Although there was 
no statistical significant effect of intrinsic and attainment value on test scores revealed, as can be seen from the 
illustrated significant correlations, cost had the strongest negative correlation with intrinsic and attainment value. 
These results further confirm the previous study results that when the task is too difficult to understand, learners 
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will easily be lost, feel less confidence or bored (Eccles and Wigfield, 2002; 2010; Dörnyei, 1998). 

The second motivational variable that predicted the minority students’ EFL performance is expectancy. It is 
interesting that there were no statistical significant correlations reveal between cost and expectancy illustrated in 
Table 2. This seems to be the affect of evaluation system of students’ English performance and the content of 
exam. In the case of English exam, students try their best to pass the exam by employing different methods such 
as rote learning, cheating or asking help from significant others, because of the evaluation system in which exam 
results are the stakeholder of everything from receiving grants to getting graduate certificates. These results are 
not surprising and further support the previous study results of Han majority EFL learners’ certificate motivation 
(Tang, 2005; Pan & Block, 2011) in China. In other words, EFL learners in China are motivated to get 
certificates that help them climb up the social ladder.  

5. Conclusions, Educational Implications and Limitations 

On the base of expectancy-value theory of achievement motivation, this study aimed to explore the effects of 
gender differences on learner motivation and the motivational variables that better predict the learner 
performance in the context of English as an L3. The two hypotheses were confirmed that female students hold 
greater intrinsic and attainment value than male students, and therefore their performance is better than male 
students.  

Regarding the gender differences, this study results are explained by the changing value beliefs of minority 
peoples, namely Uyghurs in the region from the following points of view. First, in the old Uyghur society, there 
was a firm belief among Uyghurs that it was men’s responsibility to support the family, and it was believed that a 
husband should protect his wife and children from anything harmful. This belief brought a sense of safety for 
women, and males were really able to do that by working hard outside. Now this is not the case. The increasing 
cost of living and unemployment among the minorities made it difficult for males to support their family alone. 
Thus, in rural areas, many parents prefer their sons to learn various skills after the compulsory education is over 
to sending them to college; instead they invest in education for their daughters more. As girls are neither allowed 
to go to the Islamic schools nor to follow the Islamic rules such as wearing Islamic dresses at secular schools, 
many parents in the rural areas want their daughters to receive better education to keep and transmit their cultural 
values. These results further confirm the post study results by Jaschok & Chan (2009). Second, with the 
economic development and the change of geopolitical situation of this region, women’s social status and 
mobility has increased, yet they are confronting more challenges than ever before. Third, the negative beliefs of 
task difficulty most probably hinders the male students’ intrinsic and attainment value in L3. The results of this 
study further confirm the worries of scholars (Feng, 2009; Sanaydulla; 2011; Zhang, 2005) that minority students 
are at disadvantage position in L3 learning not only economically, but also linguistically. Thus further study on 
the impact of gender differences on minority students’ L2 motivation will help to better understand their 
motivational differences in L3 learning.  

Regarding the motivational variables that better predict the minority students’ EFL performance, students’ 
expectancy and cost are considered as main causes. As mentioned before, learning L3 in limited L2 proficiency 
increases the cost of learning English high, which in turn, negatively affect other motivational variables. Judging 
from the correlation analysis, if the learners’ intrinsic and attainment value increases, their expectancy in 
learning L3 increases and cost decreases as well.  

As an educational implication of this study, the medium of L3 instruction needs to be taken into consideration. It 
is important for teachers to keep in mind the L2 proficiency of the minority students that has direct impact on 
their cost of L3 learning. Thus teachers try to avoid exclusive use of L2 although this is not the issue that 
teachers decide. In order to motivate their male students and increase their EFL performance, teachers need to be 
more supportive for male students and help them to set future goals. Students’ sense of competence is enhanced 
when teachers provide support through instruction in strategies, skills, and satisfaction of relatedness needs 
enhances student interest, participation, and academic effort (Blumenfeld et.al., 2012; Wentzel, 1997). As 
researchers Csizér & Dörnyei and Kormos & Csizér (2005b; 2008) claimed, the importance of devoting time and 
resources at an early stage of FEL learning to enhance the FEL self-concepts of boys needs to be strongly 
emphasized. 

As limitations, the questionnaire in this study focuses on the cognitive part of the ethnic minority learners’ L3 
motivation in Xinjiang, the external factors such as school system, the role of teachers and parents are equally 
important. So that we, teachers are able to motivate our students and educate trilingual talents who can act 
locally, nationally and internationally at the same time. There is a need to explore the gender differences in their 
motivation of other school subjects as well as the gender differences between different ethnicity, namely Han and 
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Uyghur. The results of this study cannot be generalized to the other four autonomous regions in China, because 
of following reasons. Firstly, different modes of bilingual education applied to ethnic minority education in 
Xinjiang will lead to different L2 proficiency. Secondly, the exposure to L2 is largely different from region to 
region because of the population density of Han majority, and this might affect the minority students’ L2 
proficiency that contributes the increase of cost in learning L3. Thirdly, language and religion may also be at play. 
These factors may positively or negatively impact the minority students L3 motivation in Xinjiang where they 
learn L3 in limited L2 proficiency. Last but not least, the minority students’ motivation towards two powerful 
languages: national language--Chinese and international language—English is equally important to be explored.  
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Appendix 

1. I am mastering what I have leant.  

2. I am more competent in my English than my classmates. 

3. I think I will get good grades in my next English test.  

4. I think I can achieve my goal successfully in learning English.    

5. I think I can master English. 

6. It is important for me to have good grades in English. 

7. I want to do well in my English study. 

8. It is worth learning to master English. 

9. It is important for me to be able to use English completely in all situations. 

10. It is a pleasure to learn English. 

11. I like learning English. 

12. The acquisition of English is useful to my plans after leaving university. 

13. What I have learnt in the English course will be useful for my future profession. 

14. English is difficult for me. 

15. To get good grades in English, I have to work hard. 

16. To acquire master of English, I can give p other pleasures. 

17. Learning English is a burden (painful) in several ways. 

18. It is important to be someone who can see things from the prospective of English speakers. 

19. Learning English in Chinese is very difficult for me. 

20. Learning English is useful for me to go abroad 

21. I think English plays an important role in developing Xinjiang.  
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